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CHAPTER ONE 

 

ORIENTATION AND BACKGROUND OF THE STUDY  

 

1.1  INTRODUCTION   

 

Th is  s tudy  inves t iga te d  the  management  o f  cu r r i cu lum 

imp lementa t ion  a t  se lec ted  p r imary  schoo ls  in  the  Sekhukhune  

D is t r ic t  o f  L impopo.  E f fec t i ve  cur r icu lum management  i n  schoo l s  i s  

essen t ia l  f o r  e f fec t i ve  teach ing  and  lea rn ing  to  occu r .  I t  i s  

documented  wor ldwide  tha t  manag ing  teach ing and  lea rn ing  i s  one  

o f  the  most  c r i t i ca l  respons ib i l i t ies  o f  schoo l  managers  (Bush ,  

Joube r t ,  K iggundu  & Van  Rooyen 2010 :162 ) .  Acco rd ing ly ,  schoo l  

managers  mus t  cu l t i va te  a  cu l tu re  o f  teach ing and  lea rn ing  tha t  

enhance s  the  qua l i t y  o f  educa t ion  in  schoo ls  (Khu luse  2004:1 ) .  

Improved lea rne r  pe r fo rmance and  qua l i t y  teach ing  an d  learn ing 

depend on  the  qua l i t y  o f  sound  management  p lans  and  p rocedu res .  

Sound managemen t  p rac t ices  can  sus ta in  q ua l i t y  educa t ion .  

The re fo re ,  schoo l  managers  a re  expec ted  to  focus  p r imar i l y  on  

teach ing and  lea rn ing because  i t  i s  v iewed as  the  ma jo r  f unc t ion  o f  

educa t ion  (Depar tment  o f  Bas ic  Educa t ion  2008:13 ) .   

 

The  t rans i t ion  f rom apa r the id  educa t ion  to  the  p resen t  educa t ion  

sys tem in  South  A f r i ca  caused many cha l lenges  (Ms i la  2007 :146) .  

The  in t roduc t ion  o f  O u tcomes-Based  Educa t ion  (OBE)  common ly 

known as  Cur r icu lum 2005  and  comp lementa ry  Rev ised  Nat iona l  

Cu r r i cu lum S ta tements  (RNCS) and  the  Na t iona l  Cu r r icu lum 

Sta tements  (NCS)  in t roduced in  2004  and  2006 ,  c rea ted  many 

cha l lenges  fo r  bo th  Schoo l  Management  Teams ( SMTs)  and  the  

educa t ion  sys tem  (Mogashoa 2013:135) .  The  SMTs ,  wh ich  have  a  

suppo r t i ve  ro le  to  p lay  in  c rea t ing ,  ma in ta in ing  and  fac i l i ta t ing 

qua l i t y  educa t ion  in  schoo ls  (Khu luse  2004:1 ) ,  had  to  change  the  

way they  imp lemented  and  managed the  cu r r icu lum.  They were  now 
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compe l led  to  fami l ia r ise  themse lves  w i th  the  Na t iona l  Cu r r i cu lum 

Sta tements  wh ich  were  in t roduced in  2012  (Depar tment  o f  Bas ic  

Educa t ion  2011a :3 ) .  The  cha l lenge  was tha t  the  Depar tmen t  o f  

Bas ic  Educa t ion  conducted  m in ima l  wo rkshops fo r  schoo l  managers 

and  SMTs were  du ty -bound to  re f ine  the i r  ro les  in  the  e f fec t i ve  

managemen t  o f  the  imp lemen ta t ion  o f  the  Cur r i cu lum and 

Assessmen t  Po l icy  S ta temen ts  ( CAPS)  and  to  ensu re  tha t  the 

cur r icu lum was adhe red  to  and  imp lemented  e f f i c ien t l y .  The  SMTs 

a re  expec ted  to  pu t  in  p lace  sys tems ,  s t ruc tu res  and  po l ic ies  to  

ensu re  the  e f fec t i ve  and  e f f i c ien t  cu r r icu lum imp lementa t ion  and  

managemen t  in  t he i r  schoo ls .  

 

The pu rpose  o f  th is  qua l i ta t i ve  s tudy was  to  exp lo re  the  exper iences  

o f  SMTs rega rd ing  cu r r i cu lum managemen t  in  schoo ls .  Th is  s tudy  

sought  to  p rov ide  suggest ions  and  recommendat ions  tha t  w ou ld  

hopefu l l y  improve  cur r icu lum managemen t  by  SMTs .  The 

inves t iga t ion  a lso  a imed to  h igh l igh t  va r ious  s t ra teg ies  wh ich  SMTs 

cou ld  adopt  to  manage  the  cu r r i cu lum e f fec t i ve ly  to  ach ieve  qua l i t y  

educa t ion .  The  s tudy  was  a lso  a imed a t  d i f f e ren t ia t ing  the  ro les  o f  

the  SMTs to  add ress  the  p rob lem o f  ro le  con fus ion  rega rd ing 

cur r icu lum managemen t  as  h igh l igh ted  by  Rakoma and  Matshe  

(2014 :443 ) .  Th is  imp l ies  tha t  the  s tudy  was a lso  in tended to  c la r i f y 

the  ro le s  o f  p r inc ipa ls  and  o the r  SMTs in  te rms o f  manag ing 

cur r icu lum imp lementa t ion .   

 

Th is  s tudy a rgues  tha t  inc reased lea rne r  pe r fo rmance,  e f fec t i ve  

teach ing  and  lea rn ing,  qua l i t y  educa t ion  and  h igh -qua l i t y  d isc ip l ine  

depend on  sound  management  p lans  and  p rac t ices  o f  schoo l  

managers .  The  s tudy  may benef i t  a l l  educa t ion  managers  a t  a l l  

l eve ls  inc lud ing the  schoo l ,  c i r cu i t ,  d i s t r i c t ,  p rov inc ia l  and  na t iona l  

s ince  the  f i nd ings  may be  used  as  a  bas is  f o r  f o rmu la t ing the i r  

manager ia l  p lans .  The  f ind ings  may a lso  be  incorpora ted  in  

measures  to  improve  weaknesses re la t ing to  cu r r i cu lum 
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managemen t  in  schoo ls .  The  s tudy  p rov ided  a  f ramework  fo r  

cu r r icu lum manage men t  in  schoo ls  wh ich  may ass is t  SMTs  to  

unde rs tand  and  e f fec t i ve ly  emp loy  the i r  cu r r icu lum management  

tasks .   

 

1.2  BACKGROUND TO  THE STUDY 

 

Sou th  A f r i ca  expe r ienced  cu r r icu lum t rans fo rmat ions  f rom 1994 

onwards ,  and  these  were  bo th  po l i t i ca l l y  and  educa t iona l l y  jus t i f i ed 

by  the  au tho r i t ies  (Mngun i  2013:1 ) .  Mafo ra  and  Ph o raba tho  

(2013 :117 )  concur  tha t  the  1994 po l i t i ca l  change in  South  A f r i ca  

ended up  in  unsys tema t i c  cu r r icu lum changes in  schoo ls .  I t  became 

appa ren t  t ha t  t he  incep t ion  o f  the  new cu r r i cu lum c rea ted  p rob lems 

rega rd ing cur r icu lum imp lemen ta t ion  na t ionwide .  To  add ress  these  

cha l lenges,  the  RNCS and NCS,  wh ich  were  a imed a t  s t ream l in ing 

and  s t rengthen ing  Curr i cu lum 2005 ,  we re  in t roduced  ( ib id ) .  

Howeve r ,  the  schoo ls  con t inued  to  expe r ience  p rob lems  due  to  the  

lack  o f  c la r i t y ,  sys temat ic  imp lementa t ion  p lan ,  teach ing p lann ing 

and  suppor t  (Grob le r ,  Mo lo i  &  Thakho rdas  2016:338) .  

 

The  South  A f r ican  democra t i c  gove rnment  embarked  on  the  

t rans fo rmat ion  o f  the  educa t ion  sys tem immed ia te l y  a f te r  the  f i rs t  

democra t ic  e lec t ions  in  1994 (Mogashoa  2013 :135 ) .  The  educa t ion  

sys tem was t rans fo rmed ,  and  th is  led  to  the  in t roduc t ion  o f  the  

Ou tcomes Based Educa t io n  (OBE)  wh ich  was launched in  1997 

(Depar tment  o f  Bas ic  Educa t ion  2 011a :  i i i ) .  The  new cu r r i cu lum was 

deve loped and  a imed a t  add ress ing  the  cu r r i cu la r  d i ve rs i t y  o f  the  

pas t  (Ms i la  2007:150 ) .  Neve r the less ,  s ince  the  in t roduc t ion  o f  OBE,  

“… teachers  we re  con f ron ted  wi th  un fami l ia r  d idac t i c  cha l lenges 

abou t  teach ing ,  l ea rn ing  and  assessmen t ”  (Meye r ,  Lombard ,  

W arn ich  &  W olhu te r  2010 :  v ) .  I t  i s  f u r the r  a rgued tha t  a  la rge 

number  o f  teache rs  expe r ienced  these  cha l lenges as  s t ress fu l  

because  they  were  no t  su f f i c ien t l y  p repa red  fo r  th is  pa rad igm sh i f t .  
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In  par t i cu la r ,  teache rs  expe r ienced  cha l lenges conce rn ing the  

imp lementa t ion  o f  the  Outcomes -Based Assessment  (OBA)  and  a lso  

compla ined  abou t  the  inc reased work load  and  adm in is t ra t i ve  load 

tha t  OBA p rac t ices  imposed .  These  cur r icu lum changes a lso  

af fec ted  p r inc ipa ls ’  pe r fo rmance as  ins t ruc t iona l  l eade rs  (Grob le r ,  

Molo i  &  Thakho rdas  2016:340 ) .  I t  i s  ev iden t  tha t  these  cha l lenges 

had  severe  consequences fo r  e f fec t i ve  teach ing and  lea rn ing 

(Meye r  e t  a l .  2010 :  v ) .  

 

Acco rd in g to  the  v iew o f  Scho l la r  (2008 :1 ,  5&7) ,  the  fundamenta l  

causes o f  f a i lu re  had  to  be  sought  i n  t he  new me thods  app l ied  in  

the  c lass rooms .  Scho l la r  ( ib id )  iden t i f ied  th ree  fundamen ta l  and  

common misconcep t ions  tha t  have  led  to  the  poo r  lea rne r  

pe r fo rmance c r i s is  in  schoo ls ,  name ly :   

•  The  memor isa t ion  tha t  i s  who l l y  nega t i ve  and  neve r  f o rm s pa r t  

o f  genu ine  lea rn ing ;  

•  The  lea rne rs  need no t  to  be  taught  d i rec t l y  bu t  lea rn  th rough 

‘ d iscove ry ’ ;  and  

•  A l l  lea rne rs  p romoted  to  the  nex t  g rade  even  though  they do  not  

meet  the  p romo t ion  requ i remen ts .  

 

The  RNCS and  NCS imp lementa t ion  cha l lenges a lso  resu l ted  in  ye t  

ano the r  rev iew in  2009.  These  cu r r icu lum imp lementa t ion  

cha l lenges  in  South  A f r ica  inc reased poo r  learner  per fo rmance  

(Meye r  e t  a l .  2010 :168 ) .  The  increased cha l lenges  led  to  the  

in t roduc t ion  o f  The  Nat iona l  Cu r r i cu lum Sta tements  Grades R -  12 .  

In  2011 ,  t he  two  Nat iona l  Cu r r icu lum Sta temen ts  for  Grades  R -9  

and  Grades  10 -12  were  comb ined  in to  a  s ing le  document .  Th is  

document  i s  now known as  The  Nat iona l  Cu r r i cu lum S ta tements  

(NCS)  Grades R -12 .  NCS was a imed a t  p rov id ing a  more  p rec ise 

spec i f i ca t ion  o f  wha t  i s  to  be  taught  and  lea rned  on  a  te rm -by- te rm 

bas is  (Depa r tment  o f  Bas ic  Educa t ion  2011 a:  i i i ) .  The  NCS was ,  

there fo re ,  re -packaged in to  one  document  f o r  Grades R -12 
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rega rd ing the  Genera l  Educa t ion  T ra in ing  (GET)  and  Fur the r  

Educa t ion  T ra in ing  (FET)  bands.  I t  made con ten t  more  spec i f i c  f o r  

each  g rade .  

 

The  Na t iona l  Cu r r i cu lum Sta tements  Grades R -12  rep resen ts  a  

po l icy  s ta tement  fo r  lea rn ing and  teach ing in  Sou th  A f r ican  schoo ls  

and  compr ise s  the  fo l lowing:  

•  Cu r r i cu lum and  Assessment  Po l icy  S ta temen ts  (CAPS)  fo r  a l l  

app roved  sub jec ts ;  

•  Na t iona l  Po l i cy  Pe r ta in ing  to  the  Programme and Promot ion 

Requ i rements  o f  the  Nat iona l  Cu r r icu lum S ta tement  Grades R-

12  (NPPPR) ;  and  

•  Na t iona l  P ro toco l  f o r  Assess ment  (NPA)  Grades R -12 .  

 

I t  i s  ev iden t  tha t  s ince  the  educa t ion  sys tem t rans fo rmat ion  in  1994,  

there  has  been  a  mu l t i tude  o f  cha l lenges  re la t ing to  cu r r i cu lum 

imp lementa t ion .  The  rea l  cha l lenge  fac ing teachers  i s  how to  

imp lement  educa t iona l  p rac t ices  tha t  a re  sound to  make s ign i f i can t  

d i f f e rences in  the  l i ves  o f  a l l  Sou th  A f r ican  lea rne rs  (Meye r  e t  a l .  

2010 :168 ) .  The resea rche r ’s  expe r ience  as  a  p r inc ipa l  o f  a  p r imary  

schoo l  co r responds wi th  an  ear l y  v iew exp ressed  by the  Depar tmen t  

o f  Bas ic  Educa t ion  (2003 :405 )  tha t  Sou th  A f r i can  schoo ls  a re  

ba t t l ing  to  p rov ide  qua l i t y  educa t ion  requ i red  fo r  the  ho l i s t i c  

deve lopment  o f  lea rne rs .  Acco rd ing t o  the  resea rche r ,  i t  i s  essen t ia l  

tha t  SMTs a re  kep t  abreas t  o f  the  changes in  t he  cu r r icu lum to  curb 

the  m is takes  o f  the  pas t  and  consequent l y  improve  lea rne r  

pe r fo rmance.  The  imp lemen ta t ion  o f  CAPS need s to  be  ca re fu l l y  

mon i to red  and  suppo r ted .  Th is  imp l ies  tha t  SMTs a re  expec ted  to  

o rgan ise  schoo l -based workshops  whereby  they  may lead  and  gu ide  

teache rs  about  the  re levan t  con ten t  and  app roaches  to  

imp lement ing the  cu r r i cu lum in  c lass rooms (Mafo ra  &  Pho raba tho 

2013 :119 ) .  I t  i s  c ruc ia l  f o r  SMTs to  suppo r t  teache rs  and  work  

co l labo ra t i ve ly  wi th  them to  in f l uence  and  improve  lea rne r  
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per fo rmance in  schoo ls .  I t  has  to  be  borne  in  m ind  tha t  management  

i s  v i ta l  f o r  the  t rans fo rmat ion  o f  schoo ls  so  tha t  e f fec t i ve  teach ing 

and  learn ing  can  p reva i l  (Ms i la  2011:437 ) .  

 

Co leman,  Graham -Jo l l y  and  Midd lewood  (2003:9 )  a re  o f  the  v iew 

tha t  be fo re  the  advent  o f  the  soc ia l  and  po l i t i ca l  change in  1994,  

manag ing the  cur r i cu lum a t  schoo ls  was mos t l y  conce rned  wi th  

t ime - tab l ing,  de te rm in ing  teache rs ’  wo rk loads ,  mon i to r ing o f  

teach ing and  learn ing and  lea rne r  assessment .  Th is  sys tem d id  

l i t t le  to  encou rage  c rea t i v i t y  and  ind iv idua l  in i t ia t i ves  in  cu r r i cu lum 

mat te rs .  Ms i la  (2011 :446 )  ind ica tes  tha t  due  to  inc is i ve  educa t ion  

change,  s ta f f  mus t  d i sp lay  the  impor tance  o f  l i f e long  lea r n ing  by 

engag ing  in  ongo ing se l f -deve lopmen t  by us ing oppo r tun i t ies  fo r  

en r ichmen t  and  innova t ion .  

 

SMTs have  va r ious  respons ib i l i t ies  conce rn ing the  p ro fess iona l  

managemen t  o f  the  schoo l  wh ich  inc ludes  manag ing  cu r r icu lum 

imp lementa t ion .  Nwangwa and  Omote re  (2013:165 -166 )  ma in ta in  

tha t  due  to  changes in  t he  schoo l  sys tem,  the  fundamenta l  ro les  o f  

SMTs have  been expanded  to  inc lude :  

 

•  The  management  o f  the  academic  and  adm in is t ra t i ve  a f fa i rs  o f  

the  schoo l .  The  SMTs  a re  expec ted  to  e f fec t i ve ly  manage  the  

schoo l  by  p lann ing  and  ensu r ing tha t  the re  a re  su f f i c ien t  

teache rs .  They a re  a l so  respons ib le  fo r  t ime - tab l ing,  

p rocurement  o f  Lea rn ing  and  Teach ing  Suppor t  Ma te r ia l s  

(LTSM) ,  and  re -equ ipp ing  the  teache rs  fo r  the  teach ing task ;   

 

•  The  mon i to r ing o f  the  pe r fo rmance o f  teachers  and  lea rne rs  o f  

the  schoo l  us ing  the  Nat iona l  Educa t ion  Po l i cy  Ac t ,  no  27  of  

1996  as  a  gu ide l ine .  Teache rs  a re  expec ted  to  con t r ibu te  to  the 

eva lua t ion  o f  ind iv idua l  p ro fess iona l  deve lopment  ac t i v i t ies  and 

adhe re  to  the  S ta f f  Deve lopment  P lan ;   

 



 
  

7 
 

•  Ma in ta in ing the  asse ts  and  o ther  in f ras t ruc tu res  o f  the  schoo l ;   

 

•  Ex te rna l l y  sou rc ing funds  f rom the  commun i t y  and  a lumn i  to  

improve  schoo l  f ac i l i t ies ;   

 

•  The  p rov is ion  o f  con t inuous  t ra in ing  and  deve lopment  o f  the  

teache rs  and  non -academic  s ta f f ,  par t i cu la r l y  rega rd ing ICT  

usage;   

 

•  Compl iance  wi th  the  cond i t ions  o f  se rv i ce  fo r  teache rs  and  non -

academic  s ta f f  se t  by  the  Depar tment  o f  Bas ic  Educa t ion .  SMTs 

a re  to  ensu re  tha t  on ly  qua l i f ied  tea che rs  a re  ass igned  to  teach 

in  c lass rooms;  

 

•  The  s t r ic t  imp lementa t ion  o f  the  cu r r i cu lum in  l ine  w i th  

gu ide l ines  o f  the  Depar tmen t  o f  Bas ic  Educa t ion  to  mee t  spec i f i c  

na t iona l  goa ls .   

In  a  nu tshe l l ,  SMT s a re  expected  to  deve lop ,  suppo r t  and  equ ip  

s ta f f  w i th  knowledge and  sk i l l s  tha t  may make them be t te r  

imp lemente rs  rega rd ing  cu r r i cu lum imp lementa t ion .   

 

Schoo l  p r inc ipa ls ,  as  members  o f  SMTs a lso  have  the  respons ib i l i t y  

o f  manag ing  educa t iona l  ac t i v i t ies  w i th in  the  schoo l .  Mafora  and  

Pho raba tho  (2013:118 -119 )  sugges t  the  fo l lowing  core  tasks  o f  

p r inc ipa ls  i n  manag ing  the  imp lementa t ion  o f  the  changed 

cur r icu lum :   

•  C rea t ing a  favou rab le  educa t iona l  env i ronment ;  

•  P lann ing  fo r  changed  cu r r icu lum imp lementa t ion ;  

•  O rgan is ing teach ing  work loads  and  su i tab le  resou rces ;  

•  Lead ing  the  imp lementa t ion  o f  cu r r icu lum change;  

•  P rov id ing  ongo ing p ro fess iona l  deve lopment ;  and  

•  Eva lua t ing cu r r i cu lum change.  
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Bush  e t  a l .  (2010 :162 )  concur  tha t  t he  co re  purpose  o f  the  

p r inc ipa lsh ip  i s  to  p rov ide  leadersh ip  and  management  in  a l l  a reas  

o f  the  schoo l  to  enab le  h igh -qua l i t y  t each ing and  learn ing to  take 

p lace  to  improve  lea rne r  ach ievement .  P r inc ipa ls  f unc t ion  as 

s tewards  by  manag ing  and  be ing  v ig i l an t  managers  in  the i r  schoo ls  

(Orns te in ,  Pa jak  &  Orns te in  2011:263 ) .  Acco rd ing  to  W ebste r  ( ib id )  

to  ‘manage ’  means  “ to  hand le ,  to  con t ro l ,  t o  make subm iss ive ,  to  

d i rec t  an  o rgan isa t ion ” .  As  a  superv i sor ,  the  p r inc ipa l  ac ts  in  loco 

pa ren t i s  in  re la t ion  to  lea rne rs ,  ensu r ing tha t  the i r  we l fa re  is  

ca te red  fo r .  The  p r inc ipa l  a l so  ac ts  as  a  s teward ,  gua rd ing  and  

pro tec t ing the  schoo l ’s  v i s ion  and  m iss ion  ( ib id ) .  W hen  pr inc ipa ls  

prac t ice  leade rsh ip  as  s tewardsh ip ,  they  commi t  themse lves  to  

bu i ld ing,  se rv ing ,  ca r ing fo r ,  and  p ro tec t ing  the  schoo l  and  i t s  

pu rpose .  

 

The p r imary  purpose  o f  cu r r icu lum management  i s  to  he lp  ensure  

tha t  a l l  lea rne rs  ob ta in  des i rab le  ou tcomes based on  the i r  

educa t ion .  Schoo ls  unde rpe r fo rm due  to  ine f fec t i ve  cu r r i cu l um 

managemen t .  Orns te in ,  Pa jak  and  Orns te in  (2011 :305 )  h igh l igh t  

tha t  schoo ls  tha t  success fu l l y  reduced the  dec l ine  o f  lea rne r  

pe r fo rmance,  o f ten  d iscove r  e f f i c ien t  ways  to  mon i to r  lea rne r  

p rogress  and  p rov ide  spec ia l i sed  ass is tance .  They fu r the r  a rgue  

tha t  to  add ress  con ten t - re la ted  p rob lems  and  sk i l l  shor t f a l l s ,  

teache rs  need  to  make p rov is ion  fo r  ex t ra  t ime to  add ress  these  

du r ing  t imes  when  they  a re  no t  ass igned  to  teach .  Adequate  

teach ing is  v i ta l  s ince  lea rne rs  must  be  ab le  to  use  the  knowledge 

and  sk i l l s  they  have  acqu i red  to  con t r ibu te  mean ingfu l l y  to  soc ie t y .  

Th is  imp l ies  tha t  lea rne rs  need to  embrace  the  four  p i l l a rs  o f  f o rma l  

educa t ion  as  ou t l ined  by  Denn is  (2002 :72 )  and  De lo rs  (2013:322 ) :  

•   Learning to  know  

 

Th is  means  lea rn ing  to  lea rn  to  benef i t  f rom the  oppo r tun i t ies 

educa t ion  p rov ide s  th roughout  l i f e .  
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•  Learning  to  do  

 

Th is  means acqu i r ing  the  competence  to  dea l  w i th  many 

s i tua t ions  and  work ing in  teams.  I t  a lso  means lea rn ing to  do  in  

the  con tex t  o f  young p eop le ’s  va r ious  soc ia l  and  work  

expe r iences  wh ich  may be  fo rma l  o r  in fo rma l .  

 

•  Learning  to  l i ve  toge ther  

 

Th is  means deve lop ing an  unde rs tand ing o f  o ther  peop le  and  an 

app rec ia t ion  o f  in te rdependence  as  we l l  as  a  sp i r i t  o f  respect  

f o r  the  va lues  o f  p lu ra l i s m,  mutua l  unde rs tand ing  and  peace .  

 

•  Learning  to  be  

 

Th is  means  deve lop ing  one ’s  pe rsona l i t y  and  be ing  ab le  to  ac t  

wi th  ever  g rea te r  au tonomy in  judgemen ts  and  pe rsona l  

respons ib i l i t y .   

 

Democra t i c  educa t ion  enab les  peop le  to  pa r t ic ipa te  in  pub l ic  l i f e ,  

th ink  c r i t i ca l l y  and  ac t  in  a  respons ib le  manner  (Ms i la  2007:152 ) .  

Acco rd ing to  Ms i la  (2007:56 ) ,  f o rma l  educa t ion  in  schoo ls  has  the  

task  o f  recupe ra t ing  the  qua l i t y  o f  l i f e  f o r  Sou th  A f r icans  and  f ree ly  

a l low them to  exerc i se  the i r  po ten t ia l s .   

 

1.3  STATEMENT OF THE PROBLEM 

 

S ince  the  educa t ion  t rans fo rmat ion  in  1994,  cu r r icu lum 

managemen t  has  become one o f  the  ma jo r  p rob lems a f fec t ing  many 

schoo ls  in  South  A f r i ca .  The  cu r r icu lum changes e f fec ted  p rob lems 

in  cu r r icu lum imp lementa t ion  and  managemen t .  These  p rob lems 

con t r ibu ted  nega t i ve ly  t o  e f fec t i ve  teach ing  and  lea rn ing ,  and  th is  

has  led  to  poor  lea rne r  pe r fo rmance in  schoo ls .  Manag ing  
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cur r icu lum  imp lementa t ion  in  schoo ls  is ,  the re fo re ,  o f  u tmost  

impor tance  to  an t ic ipa te  qua l i t y  educa t ion .   

 

1.3 .1  The ma in  research quest ion  

 

The ma in  resea rch  ques t ion  wh ich  needed to  be  addressed  was:  

 

•  To  wha t  exten t  a re  Schoo l  Managemen t  Teams o f  p r imary 

schoo ls  in  Sekhukhune Dis t r ic t  ab le  to  manage cur r icu lum 

imp lementa t ion?   

 

1.3 .2  The sub -quest ions  

 

The  sub -quest ions  re la ted  to  the  p r imary  resea rch  quest ion  were :  

•  W hat  a re  the  ro les  o f  p r inc ipa ls  as  ins t ruc t iona l  leade rs?  

•  W hat  a re  the  ro les  o f  the  Schoo l  Management  Teams in  te rms 

o f  the  e f fec t i ve  management  o f  cu r r i cu lum imp lementa t ion?   

•  W hat  causes  a  h igh  fa i lu re  ra te  in  schoo ls?  

•  W hat  cha l lenges  do  Schoo l  Management  Teams expe r ience  in  

manag ing  cu r r i cu lum imp lementa t ion?  

•  W h ich  s t ra teg ies  can  be  emp loyed  to  enhance  cur r icu lum 

imp lementa t ion  and  lea rners ’  pe r formance?  

•  How can  Schoo l  Managemen t  Teams e f fec t i ve ly  manage 

cur r icu lum imp lementa t ion?  

   

1.4  AIM AND OBJECTIVES OF THE STUDY  

 

1.4 .1  Aim 

 

The a im o f  the  resea rch  was:  
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•  To  inves t iga te  how Schoo l  Managemen t  Teams o f  p r imary 

schoo ls  in  Sekhukhune  D is t r i c t  a re  manag ing cu r r i cu lum 

imp lementa t ion .   

 

1.4 .2  Object ives  

  

The  fo l lowing ob jec t i ves  fo r  th is  resea rch  were  iden t i f ied :   

 

•  To  inves t iga te  the  ro les  o f  p r inc ipa ls  as  ins t ruc t iona l  l eade rs .  

•  To  inves t iga te  the  ro les  o f  the  Schoo l  Management  Teams in  the 

e f fec t i ve  management  o f  cu r r i cu lum imp lementa t ion .  

•  To  inves t iga te  the  causes o f  h igh  fa i l u re  ra te s  in  schoo ls .  

•  To  inves t iga te  the  cha l lenges  tha t  the  Schoo l  Management  

Teams expe r ience  in  managing cur r icu lum imp lementa t ion .  

•  To  inves t iga te  s t ra teg ies  wh ich  can  be  emp loyed  to  enhance  

cur r icu lum imp lementa t io n and  learne rs ’  per fo rmance .  

•  To  exp lo re  e f fec t ive  ways  tha t  Schoo l  Management  Teams can  

adop t  to  manage cur r icu lum imp lementa t ion?  

 

1.5  DELIMITATIONS OF THE STUDY  

Th is  s tudy  was ma in ly  concerned  wi th  e f fec t i ve  ways  o f  manag ing 

cur r icu lum imp lementa t ion  in  p r im ary  schoo ls .  The  s tudy was 

conduc ted  in  f i ve  p r imary  schoo ls  w i th in  Sekhukhune D is t r ic t  in  

L impopo Prov ince .  Th is  d is t r ic t  compr ises  f i ve  loca l  mun ic ipa l i t ies ,  

name ly Eph ra im Moga le ,  E l ias  Motswa led i ,  Makhudu thamaga,  

Fe takgomo and Grea te r  Tubatse .  The re fo r e ,  one  schoo l  was 

se lec ted  f rom each  mun ic ipa l i t y .  The  s tudy  concent ra ted  on  the  

v iews o f  the  SMT members  on ly .  The  SMT compr ises  the  p r inc ipa l ,  

depu ty p r inc ipa l ,  Heads o f  Depa r tmen ts ,  sub jec t  heads,  and  sen io r  

teache rs .  
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1.6  THEORETICAL FRAMEWORK  

 

Th is  s tudy  en ta i led  cu r r i cu lum managemen t  in  Sekhukhune D is t r ic t .  

Ins t ruc t iona l  leade rsh ip  and  c lass ica l  management  theor ies  we re  

used  as  lenses  fo r  in te rp re t ing aspec ts  o f  the  management  o f  

cu r r icu lum imp lementa t ion  tha t  revea led  e f fec t ive  ways  of  

manag in g cu r r i cu lum imp lemen ta t ion .  The  ins t ruc t iona l  leade rsh ip  

mode ls  and  the  fou r  c r i t i ca l  e lements  o f  management  se rved  as  

lenses  fo r  th is  s tudy .  They were  p lann ing ,  o rgan is ing ,  lead ing  and  

eva lua t ing.  

 

Ins t ruc t iona l  leade rsh ip  was cons ide red  fo r  th i s  s tudy  b ecause  

ins t ruc t iona l  leade rs  a re  d i rec t l y  engaged in  the  managemen t  o f  the  

teach ing  and  lea rn ing  p rocess  (Grob le r  2013 :  S177) .  Ins t ruc t iona l  

l eade rsh ip  may be  de f ined  na r rowly  as  leade rsh ip  tha t  

encompasses leade rsh ip  tasks  tha t  a re  d i rec t ly  re la ted  to  

supe rv is ion  and  eva lua t ion  o f  teach ing and  s ta f f  deve lopment  wh i le  

d is regard ing  da i ly  management  tasks  o f  t he  schoo l  (Kruge r 

2003 :246 ;  Foo  Seong 2015:6 ) .  A  b road  de f in i t ion  o f  ins t ruc t iona l  

l eade rsh ip  focuses on  “bo th  manager ia l  and  ins t ruc t iona l  

l eade rsh ip  respons ib i l i t ies ”  (S t ronge 1993:5 ) .  Moreove r ,  B raze r  and  

Bauer  (2013:650 )  ma in ta in  tha t  ins t ruc t iona l  leadersh ip  i s  “ the  

ef fo r t  to  improve  teach ing  and  lea rn ing  fo r  lea rners  by  manag ing 

e f fec t i ve ly ,  address ing the  cha l lenges o f  d i ve rs i t y ,  gu id ing teache r 

l ea rn ing  and  fos te r ing o rgan isa t iona l  lea rn ing” .  Ins t ruc t iona l  

l eade rsh ip ,  the re fo re ,  desc r ibes  the  leade rsh ip  and  manager ia l  

f ace ts  o f  a  schoo l  tha t  d i rec t l y  in f luence  learne r  ach ievement  (V an  

de r  B i j l  &  Kruge r  2016 :341 ) .  

 

The  fou r  c r i t i ca l  e lemen ts  o f  management ,  name ly ;  p lann ing ,  

o rgan is ing ,  lead ing  o r  d i rec t ing  and  con t ro l l ing  o r  eva lua t ing  a re  

a lso  c ruc ia l  i n  eve ry management  aspect  w i th in  the  schoo l ,  

i nc lud ing  cur r icu lum management .  Van  Devente r  (2016:125 )  

desc r ibes  the  ment ioned  managemen t  tasks  as :  



 
  

13 
 

•  Planning:  Th is  inc ludes  the  se t t ing o f  the  v is ion ,  m iss ion ,  a ims 

and  ou tcomes,  as  we l l  as  p rob lem -so lv ing,  dec is ion -mak ing and 

po l icy -mak ing  in i t i a t i ves .  

 

•  Organis ing:  Th is  i nvo lves  imp lement ing  the  p lan  and  a lso  

inc ludes  es tab l ish ing an  o rgan isa t iona l  s t ruc tu re ,  de lega t ing  

and  coo rd ina t ing .   

 

•  Leading or  d i rect ing:  Th is  i s  the  ab i l i t y  to  imp lement  the  p lan 

and  insp i re  o the rs  so  tha t  p lans  a re  t rans fo rmed in to  rea l i t y .  

Th is  inc ludes  commun ica t ion ,  mot i va t ion ,  con f l i c t  managemen t  

and  negot ia t ion .  

 

•  Control l ing  or  eva lua t ing:  Th is  is  the  task  o f  con t inuous ly  

eva lua t ing and  ad jus t ing  p lans .  Th is  inc ludes  se t t ing s tandards  

de r i ved  f rom p lanned a ims,  supe rv i s ion ,  eva lua t ing  ac tua l  

pe r fo rmance,  eva lua t ing  dev ia t ions ,  and  tak ing  co r rec t i ve  

ac t ion ,  inc lud ing d isc ip l ina ry  measu res .    

Over  and  above ,  “ schoo ls  a re  o rgan isa t ions  w i th in  wh ich  the  

i n te rac t i ve ,  in te r re la ted  educa t ion  managemen t - leade rsh ip  p rocess 

takes  p lace”  (Van  Devente r  2016:127 ) .  There fo re ,  a  b road  de f in i t ion  

of  ins t ruc t iona l  leade rsh ip  wh ich  focuses on  “bo th  manager ia l  and  

ins t ruc t iona l  leade rsh ip  respons ib i l i t ies ”  (S t ronge 1993 :5 )  p layed  a  

c r i t i ca l  ro le  in  th is  s tudy .   

 

1.7  RESE ARCH DESIGN AND METHODOLOGY  

A  resea rch  des ign  is  a  p lan  wh ich  enab les  the  resea rche r  to  dec ide  

and  communica te  to  o the rs  dec is ions  regard ing  how they  p ropose  

to  conduc t  a  s tudy .  I t  a lso  in fo rms  the  reade r  how in fo rmat ion  may 

be  co l lec ted  f rom pa r t i c ipan ts ,  how pa r t ic ipan ts  may be  se lec ted ,  

how the  co l lec ted  in fo rmat ion  i s  to  be  ana lysed  and  how f ind ings  

may be  communica ted  (Kumar  2014:123) .  
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Th is  s tudy  was qua l i ta t i ve .  I t ,  the re fo re ,  re ta ined  an  emergen t  

na tu re  in  tha t  i t  rema ined  f lex ib le  and  evo lved  in  the  p rocess  

(McMi l lan  2012:277 ) .  Fu r thermore ,  da ta  co l lec ted  in  t he  f ie ld  we r e  

used  to  genera te  a  theory  tha t  exp la ined  a  cen t ra l  phenomenon ,  

name ly  tha t  o f  manag ing  cu r r icu lum imp lementa t ion  a t  se lec ted  

p r imary  schoo ls  a t  Sekhukhune Dis t r i c t  o f  the  L impopo  P rov ince 

(McMi l lan  2012:283 ) .  Resea rch  des ign  and  methodo logy a re  

d iscussed  in  de ta i l  in  chap te r  f ou r .    

 

1.7 .1  Qua l i ta t ive  research approach   

Qual i ta t i ve  research  desc r ibes  and  ana lyses  peop le ’s  ind iv idua l  

and  co l lec t i ve  soc ia l  ac t ions ,  be l ie f s ,  thoughts ,  and  pe rcep t ions  

(McMi l lan  &  Schumacher  2006:315) .  The  qua l i ta t i ve  app roach  i s  

used  when the  resea rche r  a ims  to  unde rs tand  human  phenomena 

and  inves t iga tes  the  mean ing tha t  peop le  g i ve  to  even ts .  I t  i s  

conce rned  wi th  unde rs tand ing  the  soc ia l  phenomenon  f rom the  

par t i c ipan ts ’  perspect i ves  (McMi l lan  &  Schumacher  2010 :323 ) .  

 

Babb ie  and  Mouton  (2010:270 )  be l ieve  tha t  the  fo l l owing  fea tu res  

mus t  cha rac te r i se  qua l i ta t i ve  research :  qua l i ta t i ve  resea rch  must  

be  conducted  in  the  na tu ra l  se t t i ng o f  the  pa r t ic ipan ts .  I t  must  a lso  

focus  on  the  p rocess  ra the r  than  the  ou tcome.  The  emphas is  must  

be  pu t  on the  par t ic ipan ts ’  v iews .  They a lso  emphas ise  in -dep th  

in f o rmat ion  tha t  i s  a  r i ch  o r  a  “ th i ck ”  desc r ip t ion  and  unde rs tand ing 

of  ac t ions  and  even ts  as  they na tu ra l l y  occu r .  Conve rse ly ,  the  ma in 

conce rn  i s  to  unders tand  soc ia l  ac t ion  regard ing  i t s  spec i f i c  con tex t  

o r  ideograph ic  mot i ve  ra the r  t han  a t temp t ing  to  ge ne ra l ise  to  some 

theore t ica l  popu la t ion .  They a lso  h igh l igh t  tha t  the  qua l i ta t i ve  

research  p rocess  needs  to  be  induc t i ve  in  i t s  app roach ,  wh ich  wou ld  

a l low the  resea rche r  to  gene ra te  new hypotheses and  theo r ies .  

Last l y ,  the  researcher  i s  seen  as  the  “ma in  ins t rument ”  in  the  

research  p rocess .  
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In  qua l i ta t i ve  resea rch ,  resea rche rs  tend  to  keep  f ie ld  no tes  as  they 

pa r t i c ipa te  in  the  f ie ldwork ,  o f ten  in  na tu ra l  f i e ld  se t t ings  (Mouton 

2008 :107 ) .  Qua l i ta t i ve  resea rch  is  in te rac t i ve ,  f ace - to - face  

research ,  wh ich  re qu i res  a  re la t i ve ly  ex tens ive  amoun t  o f  t ime  to  

in te rv iew,  sys temat i ca l l y  obse rve ,  and  record  p rocesses as  they 

occu r  na tu ra l l y  (McMi l lan  2012 :12) .  In  qua l i t a t i ve  research ,  the  

na tu ra l  and  sub jec t i ve  components  o f  t he  sample  a re  emphas ised .  

I t  i s  f o r  th i s  reason tha t  qua l i ta t i ve  resea rch  i s  a lso  re fe r red  to  as  

na tu ra l i s t i c  research  (Bogdan  & B ik len  2007:4 ) .  

 

1.7 .2  Research methods  

 

The  qua l i ta t i ve  researche r  uses  a  va r ie t y  o f  techn iques  fo r  

ga the r ing  in fo rmat ion .  In  th i s  s tudy  a  l i te ra tu re  s tudy ,  ind iv idua l  

i n te rv iews ,  f ocus  g roup  in te rv iews ,  non -pa r t i c ipan t  observa t ion  and  

documents  ana lys i s  were  emp loyed .  These  resea rch  me tho ds a re  

d iscussed  comprehens ive ly  i n  chap te r  f ou r .   

 

1.7 .2 .1  L i te ra ture  s tudy  

The l i te ra tu re  wh ich  was re levan t  to  the  top ic  was consu l ted  us ing  

d isse r ta t ions ,  theses ,  jou rna l  a r t i c les ,  po l ic ies  and  o ther  re levan t  

sou rces .  These  sou rces  were  consu l ted  to  acqu i re  knowledge  abou t  

cur r icu lum imp lementa t ion  and  managemen t .  A  rev iew o f  t he  

l i te ra tu re  was used  to  suppo r t  the  impor tance  o f  the  top ic  wh ich 

was  a l luded  to  in  Sect ion  1 .1  and  to  in fo rm the  emp i r i ca l  resea rch .  

The  qua l i ta t i ve  rev iew suppo r t s  t he  pu rpose  o f  the  s tudy  and  makes 

p rov is ion  fo r  a  re fo rmu la t ion  o f  the  in i t ia l  un re f ine d  and  b road  

quest ions  (McMi l lan  &  Schumacher  2006:92 -93 ) .  Bo th  p r imary and  

secondary  sou rces  were  consu l ted .  These  documents  we re  s tud ied 

in  o rde r  to  es tab l ish  what  o ther  scho la rs  had  a l ready ga the red  wi th  

rega rds  to  the  s tudy as  s t ipu la ted  in  Mouton  (2008 :87 ) :  “You need 

to  s ta r t  w i th  a  rev iew o f  the  ex is t ing  scho la rsh ip  o r  ava i lab le  body  

o f  knowledge to  see  how o the r  scho la rs  have  inves t iga ted  the  
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research  p rob lem tha t  you  a re  in te res ted  in ”  ( ib id ) .  Moreove r ,  a  

l i te ra tu re  rev iew needs to  read  as  a  d ia logue wi th  o ther  resea rche rs  

ra the r  than  a  mere  rep l i ca t ion  o f  o the r  peop le ’ s  wr i t ing s  (S i l ve rman 

2013 :343 ) .  

 

1.7 .2 .2  Indiv idual  in te rv iews  

In -dep th  ind iv idua l  in te rv iews  a re  open - response  quest ions  to  

ob ta in  da ta  o f  pa r t ic ipan t  mean ings :  how SMTs f rom se lec ted  

p r imary  schoo ls  conce ived  o f  the i r  wo r ld  and  how they  exp la ined  o r  

made sense  o f  the  c r i t i ca l  even ts  in  the i r  l i ves  (McMi l lan  &  

Schumacher  2006:350 ;  Punch  2011:168) .  The  in -dep th  in te rv iews 

were  conduc ted  wi th  ind iv idua l  pa r t ic ipan ts  se lec ted  a t  sampled  

schoo ls  to  ga in  an  unde rs tand ing o f  the i r  l i f e  expe r iences  abou t  the  

managemen t  o f  cu r r i cu lum imp lemen ta t ion ,  as  exp ressed  in  the i r  

own words  (Rag in  &  Amoroso  2011 :12 2 ) .  

 

1.7 .2 .3  Focus group in terv iews  

The resea rche r  used  focus  g roup  in te rv iews to  ob ta in  a  be t te r  

unde rs tand ing  o f  the  lead ing  research  p rob lem.  Du r ing  the  focus  

g roup  in te rv iews,  pa r t i c ipan ts  gave  the i r  v iews  on  how cur r icu lum 

imp lementa t ion  had  been  managed  in  the i r  schoo ls  s ince  the 

incep t ion  o f  NCS Grades R -12  (CAPS) .  They a lso  cons ide red  

methods wh ich  they  found use fu l  in  ma naging  cu r r icu lum 

imp lementa t ion .  Pa r t ic ipan ts  we re  se lec ted  rega rd ing  the i r  

knowledge concern ing the  top ic  o f  the  research  (McMi l lan  &  

Schumacher  2010:326)  so  tha t  in te rac t ion  w i th  the  group  wou ld  lead  

to  ga in ing mean ingf u l  da ta  re la t ing  to  the  resea rch  quest ions .   

 

1.7 .2 .4  Non-par t ic ipant  o bserva t ion  

 

In  th is  s tudy,  the  researche r  rema ined  an  ou ts ide  non -pa r t i c ipan t ,  

obse rve r .  The  obse rva t ion  was a  way fo r  the  resea rche r  to  see  and 



 
  

17 
 

hear  what  was  occur r ing  na tu ra l l y  in  the  research  s i te  (M cMi l lan  &  

Schumacher  2010:  350) .  The  resea rche r  co l lec ted  da ta  by 

obse rv ing  re levan t  aspects  as  they  occu r red .  The  pa r t i c ipan ts ’  body 

language,  f ac ia l  exp ress ions  and  tone  o f  the i r  vo ices  were  observed  

and  reco rded  by us ing  f ie ld  no tes  du r ing in te rv iews  to  ass is t  in  

ana lys ing the  ve rba l  da ta .    

 

1.7 .2 .5  Documents  ana lys is   

 

“Documen ts  a re  a  r ich  sou rce  o f  da ta  fo r  soc ia l  resea rch ”  (Punch  

2011 :184 ) .  Documents  a re  supp lementa ry  to  o the r  da ta  co l lec t ion  

methods,  name ly,  in te rv iews and  obse rva t ion s  (Bogdan  &  B ik len  

2007 :65 ) .  The  documents  tha t  may be  used  by  the  resea rcher  

i nc lude :  repo r t s  and  minu tes  o f  the  mee t ings ,  d ia r ies  and  work ing 

pape rs  (McMi l lan  &  Schumacher  2010 :  361 ) .  Documents  p lay a  

c r i t i ca l  ro le  in  a  qua l i ta t i ve  s tudy because  they se rve  a s  a  ‘ pape r  

t ra i l ’  (L ind lo f  & Tay lo r  2002 :117 ) .  Th is  imp l ies  tha t  these  documen ts  

wou ld  serve  as  ev idence  fo r  f u tu re  re fe rence .  Fo r  t h i s  s tudy ,  

documents  we re  used  to  con f i rm  da ta  co l lec ted  th rough  ind iv idua l  

i n te rv iews ,  f ocus  g roup  in te rv iews  and  non -pa r t i c ipan t  obse rva t ion .   

 

1.7 .3  Sampl ing    

Sekhukhune  D is t r i c t  i s  one  o f  the  d is t r i c ts  o f  L impop o  P rov ince ,  

Sou th  A f r ica .  Th is  d i s t r i c t  compr i ses  f i ve  loca l  mun ic ipa l i t ies ,  

name ly Eph ra im Moga le ,  E l ias  Motswa led i ,  Makhudu thamaga,  

Fe takgomo and Grea te r  Tubatse .  The  research  s t udy was  

conduc ted  wi th in  these  loca l  mun ic ipa l i t i es .  F i ve  p r imary  schoo ls  

we re  pu rpose fu l l y  se lec ted  fo r  th is  inves t iga t ion  w i th  one  f rom each  

mun ic ipa l i t y .  These  schoo ls  we re  se lec ted  acco rd ing to  the i r  

pe r fo rmance:  th ree  schoo ls  w i th  good Annua l  Na t iona l  Assessmen t  

(ANA)  resu l ts  and  two  wi th  poo r  ANA resu l t s  f o r  the  pas t  f ou r  yea rs .  

The  d is t r i c t  Depa r tmen t  o f  Bas ic  Educa t ion  ass is ted  in  t he  se lec t ion 

o f  t hese  schoo ls .  A l l  twen ty - th ree  SMT members  o f  the  se lec ted  
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schoo ls  we re  ta rge ted  fo r  th is  s tudy .  Dur ing the  in te rv iew p rocess ,  

f i ve  SMT members  chose  no t  to  par t ic ipa te  in  the  s tudy ,  and  th i s  

i nc luded one  p r inc ipa l .  Unde rs tand ing  tha t  th i s  s tudy was vo lun ta ry ,  

those  SMT members  were  exc luded f rom the  s tudy.  Eventua l l y ,  

e igh teen  SMT members  w i l l ing ly  par t ic ipa ted  in  t he  s tudy .  Samp l ing 

p rocedu res  a re  d iscussed  fu r the r  in  chap te r  f our .  

  

1.7 .4  Da ta  anal ys is  methods  

 

Qual i ta t i ve  da ta  ana lys is  in  th i s  s tudy  invo lved  o rgan is ing ,  

accoun t ing fo r  and  exp la in ing the  da ta .  In  sho r t ,  mak ing sense  of  

the  da ta  rega rd ing  par t i c ipan ts ’  de f in i t ions  and  desc r ip t ions  i n  

te rms o f  re levan t  s i tua t ions ,  no t ing  pa t te rns ,  t hemes,  ca tego r ies  

and  regu la r i t ies  (Cohen,  Man ion  &  Mor r i son  2008 :183 ) .  Th is  v iew i s  

suppo r ted  by  De Vos (2003:339)  who s ta tes  tha t  da ta  ana lys i s  i s  

the  p rocess  o f  b r ing ing  o rde r ,  s t ruc tu re  and  mean ing to  the  mass 

o f  co l lec ted  da ta .  

 

McMi l lan  and  Schumacher  (2010 :369 -378 )  a re  o f  the  v iew tha t  da ta  

ana lys is  in  qua l i ta t i ve  resea rch  must  beg in  w i th  o rgan is ing da ta .  

Acco rd ing to  these  resea rche rs ,  the  nex t  s teps  o f  ana lys ing da ta  

a re  t ransc r ib ing,  cod ing,  f o rm ing ca tego r ies ,  theme s and  las t l y  

d iscover ing  pa t te rns .  In  con t ras t  to  tha t ,  C reswe l l  (2009 :  185)  

i den t i f ies  s i x  s teps  fo r  qua l i ta t i ve  da ta  ana lys i s .  The  f i r s t  s tep  

invo lves  o rgan is ing  and  p repa r ing  the  da ta  fo r  ana lys i s  f o l lowed  by  

read ing  th rough  a l l  the  da ta .  Therea f te r ,  the  resea rche r  beg ins  w i th  

a  de ta i led  ana lys is  o f  the  cod ing  p rocess .  Fou r th l y ,  the  resea rche r  

uses  the  cod ing p rocess  to  gene ra te  a  desc r ip t ion  o f  the  se t t ing o r  

peop le  as  we l l  as  ca tego r ies  o r  themes  fo r  ana lys i s .   

Moreover ,  the  resea rche r  advances how the  desc r ip t ion  and  themes 

may be  rep resen ted  in  the  qua l i ta t i ve  na r ra t i ve .  Las t l y ,  the  

researche r  makes an  in te rp re ta t ion  o r  mean ing  o f  the  da ta .  These  

da ta  ana lys i s  phases a re  d iscussed  in  de ta i l  in  chap te r  f ou r .  Bo th  
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these  two se ts  o f  qua l i ta t i ve  da ta  ana lys i s  s teps  se rved  as  

gu ide l ines  fo r  t h i s  resea rch  p ro jec t .  

 

1.7 .5  Tr iangula t ion  

Cohen  e t  a l .  (2008 :141 )  de f ine  t r iangu la t ion  as  the  use  o f  two  o r  

more  methods o f  da ta  co l lec t ion  in  the  s tudy o f  an  aspec t  re la ted 

to  human behav iou r .  In  th is  rega rd ,  they  ind ica te  tha t  t r i angu la r  

techn iques a t tempt  to  map ou t  o r  exp la in  more  fu l l y ,  t he  r i chness  

and  comp lex i t y  o f  the  resea rch  top ic  by s tudy ing i t  f rom more  than  

one  s tandpo in t .  In  th is  way,  the  s t rength  o f  one  compensates  fo r  

the  weakness  o f  ano the r  (Gay,  M i l l s  &  A i ras ian  2011:393 ) .  The i r  

v iew i s  comp lemen tary  to  tha t  o f  Cohen  e t  a l .  (2008 :141 )  who 

cons ide r  t r iangu la t ion  to  be  a  mu l t i -method  app roach ,  wh ich  means 

the  use  o f  mu l t ip le  methods.  In  th is  s tudy ,  t r iangu la t ion  was 

ach ieved  by  app ly ing  var ious  da ta  co l lec t ion  methods,  namely  a  

l i te ra tu re  s tudy ,  in te rv iews wh ich  were  bo th  ind iv idua l  and  focus  

g roups,  non -pa r t ic ipan t  obse rva t ion  and  documents  ana lys i s .  A l l  

these  resea rch  methods were  app l ied  to  address  the  research  

p rob lem.  Us ing  d i f f e ren t  methods  ass is ted  the  researche r  in  

bu i ld ing an  in -dep th  unde rs tand ing o f  mean ing.  

 

1.8  TRUSTWORTHINESS  

Trus twor th iness  cons is ts  o f  the  fo l lowing aspects :  c red ib i l i t y ,  

t rans fe rab i l i t y ,  dependab i l i t y  and  con f i rmab i l i t y .  Acco rd ing  to  

Kumar  (2014:219) ;  and  T roch im,  Donne l l y  and  A ro ra  (2016:71 )  

t rus two r th iness  in  a  qua l i ta t i ve  s tudy  is  de te rmined  by  fou r  

i nd ica to rs  c lose ly  re la ted  to  va l i d i t y  and  re l iab i l i t y .  The re  i s  

c red ib i l i t y  wh ich  pa ra l l e l s  in te rna l  va l id i t y ,  and  t rans fe rab i l i t y  wh ich  

pa ra l le l s  exte rna l  va l id i t y ,  dependab i l i t y  wh ich  i s  c lose  to  re l iab i l i t y  

and  con f i rmab i l i t y  wh ich  i s  next  to  ob jec t i v i t y  a re  aspects  o f  

t rus two r th iness .  T roch im and  Donne l l y  (2007:149 ) ;  and  T roch im,  

Donne l l y  and  A ro ra  (2016:72 )  desc r ibe  componen ts  o f  

t rus two r th iness  as  subsequent l y  ind ica ted :  



 
  

20 
 

1.8 .1   Credibi l i ty   

Cred ib i l i t y  i nvo lves  “es tab l i sh ing tha t  the  resu l t s  i n  qua l i ta t i ve  

research  a re  c red ib le  o r  be l ievab le  f rom the  pe rspect i ve  o f  the  

par t i c ipan t  in  the  research ”  acco rd ing to  T roch im and  Donne l l y  

(2007 :149 )  and  T roch im,  Donne l ly  and  A ro ra  (2016 :72 ) .  “As  

qua l i t a t i ve  resea rch  s tud ies  exp lo re  peop le ‘s  percep t ions ,  

expe r iences ,  f ee l ings  and  be l ie f s ,  i t  i s  be l ieved  tha t  the  pa r t i c ipan ts 

a re  the  bes t  judges o f  whe the r  o r  no t  the  resea rch  f ind ings  have  

been  ab le  to  re f lec t  the i r  op in ions  and  fee l ings  accura te l y ”  (Ku mar 

2014 :219 ) .  I n  th i s  s tudy ,  c red ib i l i t y  was ach ieved  by  us ing 

t r iangu la t ion ,  member  checks ,  p ro longed  engagement  w i th  

pa r t i c ipan ts ,  pers i s ten t  obse rva t ions ,  re fe ren t ia l  adequacy  and  

pee r  deb r ie f ing.  

 

1.8 .2   Transferabi l i ty  

T rans fe rab i l i t y  re fe rs  to  “ the  degree  to  wh ich  the  resu l t s  o f  

qua l i ta t i ve  research  can  be  gene ra l ised  o r  t rans fe r red  to  o the r  

con tex ts  o r  se t t ings ”  (T roch im & Donne l l y  2007:149 ;  T roch im,  

Donne l l y  &  Arora  2016:72 ) .  The  resea rche r  used  pu rpos ive  

sampl ing  whereby spec i f i c  and  va r ied  in fo rmat ion  i s  emphas ised  to  

add ress  t rans fe rab i l i t y .  T rans fe rab i l i t y  cou ld  be  he igh tened by 

p rov id ing  a  ‘ t h ick  desc r ip t ion ’ .  

 

1.8 .3   Dependabi l i t y  

Dependab i l i t y  i s  conce rned  wi th  “whether  we  wou ld  ob ta in  the  same 

resu l ts  i f  we  cou ld  obse rve  the  same th ing  tw ice ”  (T roch im & 

Donne l l y  2007 :149 ;  T roch im,  Donne l l y  &  A ro ra  2016:72 ) .  Th is  i s  

complemen ta ry to  B i t sch ’s  (2005:86)  v iew tha t  dependab i l i t y  re fe rs  

to  “ the  s tab i l i t y  o f  f ind ings  ove r  t ime ” .  Acco rd ing to  Anney 

(2014 :278 ) ,  dependab i l i t y  can  be  ensured  by  app ly ing  an  aud i t  t ra i l ,  

a  code- recode  s t ra tegy,  s tepwise  rep l ica t ion  and  pee r  exam ina t ion .  

Rega rd ing  qua l i ta t i ve  resea rch ,  dependab i l i t y  re fe rs  more  to  the 
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approp r ia teness  o f  methods and  the  ana lys is  o f  da ta .   In  th is  s tudy ,  

Anney ’s  s t ra teg ies  o f  ensu r ing  dependab i l i t y  were  employed .  

Moreover ,  the  dependab i l i t y  aud i t  was  app l ied  whereby  an  

independent  aud i to r  was  appo in ted  to  rev iew the  resea rch  methods 

and  f ind ings .   

 

1.8 .4   Conf i rmabi l i t y  

Conf i rmab i l i t y  re fe rs  to  “ the  degree  to  wh ich  the  resu l ts  cou ld  be  

con f i rmed o r  cor robo ra ted  by  o thers ”  (T roch im & Donne l l y  

2007 :149 ;  T roch im,  Donne l l y  &  A rora  2016:72 ) .  Accord ing to  Anney 

(2014 :279 ) ,  con f i rmab i l i t y  i s  a  c r i te r ion  wh ich  ensu res  tha t  the  

research  f ind ings  were  de r i ved  f rom the  da ta  co l lec ted .  In  th i s  

s tudy ,  con f i rmab i l i t y  was ach ieved  th rough the  fo l lowing techn iques 

name ly ;  aud i t  t ra i l ,  t r i angu la t ion  and  re f lex i ve  jou rna l  as  suggested  

in  p r io r  s tud ies .  

 

1.9  ETHICAL CONSIDERATIONS  

 

Eth ics  re fe r  to  gu ide l ines ,  p r inc ip les  and  codes wh ich  a re  used  to  

gu ide  the  behav iou r  o f  the  researche r  when conduc t ing resea rch  

(Merr i l l  &  W est  2009 :168 ) .  The  doma in  o f  research  e th i cs  i s  

conce rned  wi th  the  p ro tec t ion  o f  the  r i gh ts  and  in te res t s  o f  the  

research  par t i c i pan ts  (McMi l lan  &  Schumacher  2010:117 ) .  

Acco rd ing  to  McNi f f  (2013 :113 ) ,  the  resea rche r  i s  e th i ca l l y  

respons ib le  fo r  p ro tec t ing the  r igh ts  and  we l fa re  o f  the sub jec ts  who  

pa r t i c ipa te  in  a  s tudy,  wh ich  invo lves  issues  re la t ing to  phys ica l  

and  men ta l  d i scomfo r t ,  ha rm and dange r .  There fo re ,  the  resea rche r 

ensu red  tha t  the  p lanned resea rch  wa s e th i ca l l y  accountab le ,  to  

ensu re  tha t  i t  con fo rmed  to  accep tab le  no rms and  va lues .  The  

researche r  a lso  ensu red  the  p ro tec t ion  o f  the  r i gh ts  and  we l fa re  o f  

the  pa r t i c ipan ts  in  th is  s tudy .  Add i t iona l l y ,  the  fo l lowing  c r i t i ca l  

aspec ts  o f  resea rch  e th i cs  we re  taken  in to  account :  
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1.9 .1  In formed consent  and  permiss ion  

Acco rd ing to  Rag in  and  Amoroso  (2011 :89 )  researchers  have  to  see  

to  i t  tha t  i nd iv idua ls  a re  en te r ing resea rch  s tud ies  vo lun ta r i l y  and  

a re  adequate ly  in fo rmed  and  tha t  they  have  ob ta ined  in fo rmed  

consen t  f rom a l l  pa r t ic ipan ts  o r  the  pa r t i c ipan ts ’  l ega l l y  au thor i sed 

rep resen ta t i ves .  Fu r the rmore ,  to  ob ta in  in fo rmed  consen t ,  

researche rs  must  communica te  the  rese a rch  p rocedu re ,  purposes,  

r i sks  and  benef i t s  to  the  pa r t i c ipan ts  in  “ ja rgon - f ree ”  language.  

Also ,  resea rche rs  must  communica te  tha t  par t i c ipa t ion  is  vo lun ta ry  

and  tha t  the  pa r t ic ipan t  can  wi thd raw a t  any  t ime.   

 

The  resea rche r  ob ta ined  pe rmiss ion  to  conduct  t he  research  f rom 

the  Depar tment  o f  Bas ic  Educa t ion  a t  t he  d i s t r ic t  l eve l  w i th  the  

pa r t i c ipan ts .  I n  ga in ing perm iss ion ,  pa r t ic ipan ts  were  g iven  th e  

assu rance  o f  con f iden t ia l i t y  and  anonymi t y  and  the  in tended  use  o f  

the  da ta .  The  par t ic ipan ts  we re  requested  to  comp le te  and  s ign  

in fo rmed consen t  f o rms  as  p roo f  tha t  t hey had  been in fo rmed o f  the 

s tudy  de ta i ls .  

  

1.9 .2  Pr ivac y,  c onf ident ia l i ty  and  anonymi ty  

 

The  r igh t  to  p r i vacy  re fe rs  to  peop le ’s  ab i l i t y  to  con t ro l  access  to  

pe rsona l  in fo rmat ion  (Ruane 2008 :22 ) .  These  r igh ts  have  to  be  

respected .  A ccess  to  pa r t ic ipan ts ’  cha rac te r is t i cs ,  responses,  

behav iou r ,  and  pe rsona l  i n fo rmat ion  canno t  be  demanded  by the 

researche r  (McMi l l an  &  Schumacher  2010 :121 ) .  To  fu r the r  p ro tec t  

par t i c ipan ts ’  pr ivacy ,  t h ree  p rac t i ces  name ly anonym i t y ,  

con f iden t ia l i t y  and  app rop r ia te  s to r ing o f  da ta  we re  emp loyed .   

 

The  resea rcher  ensu red  tha t  in fo rmat ion  p rov ided  by  pa r t i c ipan ts 

was  p resen ted  in  such  a  manner  tha t  i t  d id  no t  revea l  the i r  iden t i t y  

as  Cohen  e t  a l .  (2008 :64 )  suggested .  The  researche r  assu red  the  

pa r t i c ipan ts  t ha t  the i r  iden t i t y  wou ld  rema in  anonymous .  She  fu r ther  
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made su re  tha t  no  one  accessed  the  co l lec ted  da ta  o r  the  names  o f  

pa r t i c ipan ts .  The  pa r t i c ipan ts ’  r i gh t  to  p r i vacy  was respec ted  and 

p ro tec ted  by  a lso  in fo rm ing them tha t  they had  the  r igh t  to  re fuse  

to  take  pa r t  in  the  resea rch ,  answer  any  quest ions  and  te rm ina te  

the i r  par t i c ipa t ion  a t  any  t ime .   

 

1.9 .3  E thica l  c learance   

I t  i s  essen t ia l  tha t  be fo re  embark ing on  emp i r i ca l  research ,  the  

un ivers i t y  g ran ts  e th i ca l  c lea rance  fo r  the  an t ic ipa ted  research .  The  

researche r  app l ied  fo r  e th ica l  c lea rance  immed ia te l y  a f te r  the  

l i te ra tu re  rev iew had  been comple ted  and  the  resea rch  des ign  had  

been  f ina l ised .  The  app l i ca t ion  fo r  e th ica l  c lea rance  was d i rec ted  

to  the  Resea rch  E th ics  Commi t tee  (REC) o f  the  Co l lege  of  

Educa t ion  a t  the  Un ive rs i t y  o f  Sou th  A f r i ca  (UNISA) .  

 

1.10  DEFINIT ION OF KEY CONCEPTS  

A conceptua l  ana lys is  concern ing  the  concep ts  management ,  

cu r r icu lum,  cur r icu lum imp lemen ta t ion ,  qua l i t y  educa t ion  and  

Schoo l  Managemen t  Teams  are  p resen ted .  These  in te r re la ted  

concep ts  a re  per t inen t  t o  t he  e f fec t i ve  imp lementa t ion  o f  the 

cur r icu lum.  

 

1.10 .1   Management  

Acco rd ing  to  Joube r t  and  Bray  (2007: 19) ,  t he  concept  management  

cha rac te r i ses  the  p rocess  o f  lead ing  and  d i rec t ing  a l l  o r  pa r t  o f  an  

o rgan isa t ion ,  o f ten  a  bus iness ,  th rough the  dep loyment  and  

man ipu la t ion  o f  resources  such  as  human,  f i nanc ia l ,  ma te r ia l ,  

i n te l lec tua l  o r  in tang ib le .  I n  th is  s tudy ,  managemen t  was re la ted  to  

hand l ing  and  con t ro l l ing  cur r icu lum imp lementa t ion .  Management  

was  l inked  to  how SMTs execu ted  the i r  task  o f  hand l ing  and 

con t ro l l ing  cur r icu lum imp lementa t ion  in  schoo ls .  Acco rd ing  to  Van 

de r  W esthu izen  (1991 :55 ) ,  management  re f e rs  to  a  spec i f i c  t ype  o f  
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work  in  educa t ion  wh ich  compr ises  those  regu la t i ve  tasks  o r  ac t ions  

execu ted  by  a  pe rson  o r  body  in  a  pos i t ion  o f  au tho r i t y ,  in  a  spec i f i c  

f ie ld  o r  a rea  o f  regu la t ion ,  to  a l low fo rmat i ve  educa t ion  to  take  

p lace  

 

Acco rd ing  to  Van  D even te r  (2003 :75 )  management  i nc ludes 

o rgan is ing ,  lead ing,  mot i va t ing ,  p lann ing ,  con t ro l l ing  and  

de te rm in ing p rogrammes ,  p rocedu res  and  methods.  In  th i s  s tudy ,  

the  concept  managemen t  re fe rs  to  how SMTs p lan ,  o rgan ise ,  con t ro l  

and  lead  the  imp lementa t ion  o f  the  cu r r i cu lum to  c rea te  qua l i t y  

educa t ion .  Management  re la tes  to  whe re  the  schoo l  i s  go ing and  

why,  how i t  i s  go ing  to  ge t  the re  and  then  ve r i f y ing  ca re fu l l y  t o  see  

i f  and  when i t  has  a r r i ved  (Dav ies  2009 :94 ) .   

 

1.10 .2   Curr icu lum 

Acco rd ing  to  Co leman,  Graham -Jo l l y  and  Midd lewood  (2003:3 ) ,  

cu r r icu lum  re fe rs  to  the  fo rma l  academic  p rogramme p rov ided  by  a  

schoo l ,  as  re f lec ted  in  sub jec ts  on  the  t imetab le .  In  t h i s  sense ,  i t  

re fe rs  to  pa r t icu la r  courses  o f  ins t ruc t ion .  Rakoma and Ma tshe  

(2014 :435 )  desc r ibe  cu r r icu lum as  the  sub jec ts  tha t  the  learners  

need  to  s tudy  to  ob ta in  a  spec i f i c  qua l i f i ca t ion .  The  cu r r i cu lum  can  

a lso  be  de f ined  as  the  knowledge ,  sk i l l s ,  a t t i tudes  and  the 

p rocesses to  be  taugh t  and  lea rned  a t  app rop r ia te  leve ls  o r  a reas  

o r  cou rses  in  schoo ls .  

 

Ross  (2000:8 )  v iews the  cur r icu lum as  tha t  wh ich  needs to  be  

lea rned  o r  wha t  is  to  be  taugh t  in  schoo ls .  Acco rd ing to  B i t ze r  and  

Bo tha  (2011 :60 ) ,  the  concept  cu r r i cu lum o r ig ina tes  f rom La t in  wh ich  

can be  t rans la ted  as  ‘ race t rac k ’  o r  ‘a  cou rse  to  be run ’ .  In  the 

educa t iona l  con tex t ,  ‘ race t rack ’  can  be  in te rp re ted  as  a  cou rse  o f  

s tudy  o r  a  me tapho r ica l  j ou rney  o f  lea rn ing .  The  cur r i cu lum dea ls  

w i th  what  i s  wo r th  expe r ienc ing ,  do ing,  and  be ing  (Pa rk ay &  Hass  

2000 :15 ) .  B i t ze r  and  Bo tha  (2011 :79 )  f u r the r  de f ine  the  cu r r icu lum 
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as a  comp lex and  con tes ted  te r ra in  tha t  i s  descr ibed  in  va r ious  

ways  based on  d ispa ra te  ph i losoph ica l  lenses  th rough wh ich  i t  i s  

v iewed .  W hen the  concept  cu r r i cu lum is  used ,  i t  i s  unde rs tood  to  

deno te  p resc r ibed  lea rn ing p rogrammes o f  schoo ls  o r ,  more  

b road ly ,  the  lea rn ing  oppo r tun i t ies  p rov ided  to  schoo l  l ea rners ,  

ra the r  than  con ten t  o f fe red  by  h ighe r  educa t ion  a t  ins t i tu t ions  

( ib id ) .  

 

O l i v ia  and  Gordon I I  (2013 :4 )  ou t l ine  the  va r ious  in te rp re ta t ions  o f  

the  concept  cu r r icu lum.  Acco rd ing to  them,  i t s  amorphous na tu re 

has  g iven  r i se ,  ove r  t he  years ,  to  many in te rp re ta t ions .  Depend ing 

on  the i r  ph i l osoph ica l  be l ie f s ,  peop le  have  a t tached d i f f e ren t  

mean ings  to  the  concept  cu r r icu lum.  The  d i f f e ren t  mean ings  

a t tached a re  tha t  cu r r icu lum can  be  pe rce ived  as  fo l lows :  tha t  wh ich  

i s  taugh t  bo th  ins ide  and  ou ts ide  o f  schoo l  and  d i rec ted  by  the 

schoo l ;  a  se t  o f  sub jec ts ;  con ten t ;  a  p rogramme o f  s tud ies ;  a  se t  o f  

l ea rn ing mate r ia ls ;  a  sequence  o f  cou rses ;  and  a  cou rse  o f  s tudy .  

The  cur r icu lum  can  a lso  be  seen  as  a  se t  o f  pe r fo rmance ob jec t i ves .  

In  essence ,  i t  i s  eve ry th ing  tha t  goes  on  wi th in  the  schoo l ,  and  tha t  

wh ich  i s  p lanned by  the  schoo l ,  inc lud ing  ex t ra -c lass  ac t i v i t ies ,  

gu idance ,  and  in te rpe rsona l  re la t ionsh ips .  Las t l y ,  i t  can  be  seen  as  

a  comb ina t ion  o f  expe r iences  unde rgone by  ind iv idua l  lea rne rs  

w i th in  a  schoo l .  

 

Acco rd ing  to  the  p reced ing  de f in i t ions ,  a  cu r r i cu lum  can  be  

conce ived  in  a  nar row way as  sub jec ts  taugh t  a t  a  schoo l  o r  in  a  

b road  way as  a l l  expe r i ences  o f  lea rne rs ,  bo th  in  schoo l  and  ou t ,  

wh ich  a re  d i rec ted  by the  schoo l  (O l i v ia  &  Gordon  I I  2013 :4 ) .  

 

Fo r  th i s  s tudy ,  the  concept  cur r icu lum i s  de f ined  as  the  knowledge 

and  sk i l l s  wh ich  have  to  be  impar ted  to  lea rne rs  in  a  schoo l  

env i ronment .  The  cu r r i cu lum re fe rs  to  tha t  wh ich  i s  taugh t  a t  

d i f f e ren t  spec i f ied  g rades and  phases.  
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The schoo l  cu r r icu lum has spec i f ied  a ims wh ich  a re  ou t l i ned  by  

Rakoma and  Ma tshe  (2014:442) .  F i rs t l y ,  t he  schoo l  cu r r i cu lum a ims 

a t  p rov id ing  oppor tun i t ies  fo r  a l l  lea rne rs  to  lea rn  and  ach ieve .  I t  

needs to  equ ip  learne rs  w i th  the  essen t ia l  lea rn ing  sk i l l s  o f  l i te racy,  

numeracy,  i n fo rmat ion  and  communica t ion  techno logy .  

 

Second ly ,  t he  schoo l  cu r r i cu lum a ims a t  p romo t ing the  l ea rne rs ’  

sp i r i tua l ,  mora l ,  soc ia l  and  cu l tu ra l  deve lopment  and  p repar ing 

them fo r  oppo r tun i t ies ,  respons ib i l i t ies  and  expe r iences  o f  l i f e  to  

capac i ta te  them to  con t r ibu te  to  the  deve lopment  o f  a  jus t  soc ie t y .  

I t  ough t  a lso  to  p repa re  lea rne rs  fo r  the  nex t  s tep  in  the i r  f o rma l  

educa t ion ,  f u tu re  t ra in ing and  emp loyment ,  as  we l l  as  equ ipp ing 

them to  make in fo rmed cho ices  a t  schoo l  and  th roughou t  the i r  l i ves .  

 

1.10 .3  Curr iculum implementa t ion  

Curr i cu lum imp lementa t ion  can  be  de f ined  as  a  p rocess  o f  pu t t ing 

in to  p rac t i ce  the  p rescr ibed  cur r i cu lum con ten t  (Chaudhary  

2015 :984 ) .  In  th i s  resea rch  s tudy ,  cu r r i cu lum imp lementa t ion 

re fe rs  to  the  p rocess  whereby  teache rs  de l i ve r  the  p rescr ibed  

cur r icu lum con ten t  as  re f lec ted  in  CAPS documen ts  pe r  sub jec t .  

Teachers  a re  the  c r i t i ca l  p laye rs  in  cu r r i cu lum imp lementa t ion 

because  they  a re  the  ones who  ensu re  tha t  lea rne rs  a re  taugh t  and  

assessed  as  an t i c ipa ted  (Van de r  B i j l  &  Kruger  2016: 348) .  

Cu r r i cu lum imp lementa t ion  invo lves  p lann ing ,  wh ich  inc ludes 

deve lop ing cu r r i cu lum po l i c ies  ( teach ing and  lea rn ing  po l icy  and 

assessmen t  po l icy ) ;  and  deve lop ing  cu r r icu lum p lans  ( teach ing 

p lan ,  lesson  p lan  and  assessment  p lan ) .  Th is  means tha t  teache rs 

a re  requ i red  to  p lan  con ten t ,  teach ing methods ,  teach ing ac t i v i t ies  

and  assessment  techn iques we l l  in  advance  to  a l low e f fec t i ve  

de l i ve ry  o f  the  p resc r ibed  cu r r i cu lum.   
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1.10 .4   Qua l i ty educat ion  

 

Acco rd ing  to  Khu luse  (2004 :5 )  qua l i t y  educa t ion  i s  tha t  wh ich  

p rov ides  con f idence ,  t ha t  educa t ion  mee ts  expecta t ions  o f  the  

marke tp lace ,  i s  re levan t  to  the  needs o f  soc ie t ies  and  fos te rs  the  

in te l lec tua l  and  emot iona l  g rowth  o f  lea rne rs .  In  t h i s  researche r 's  

v iew,  qua l i t y  educa t ion  i s  the  t ype  o f  educa t ion  wh ich  se rves  and  

sa t is f ies  the  needs  o f  i t s  soc ie t y .  

 

Acco rd ing to  UNICEF (2000:4 ) ,  qua l i t y  educa t ion  re la tes  to  lea rne rs  

who a re  hea l thy ,  we l l -nou r ished  and  ready to  pa r t ic ipa te  and  lea rn ,  

and  who a re  suppo r ted  in  learn ing by the i r  f ami l ies  and  

communi t ies .  I t  i nc ludes  env i ronments  tha t  a re  hea l thy ,  sa fe ,  

p ro tec t i ve  and  gende r -sens i t i ve ,  and  p rov ides  adequate  resour ces 

and  fac i l i t ies .  I t  a lso  invo lves  the  con ten t  o f  the  re levan t  cu r r i cu lum 

and  lea rn ing  mate r ia l s  f o r  the  acqu is i t ion  o f  necessa ry  sk i l l s ,  

espec ia l l y  in  the  a reas  o f  l i te racy ,  numeracy and  l i f e  sk i l l s ,  as  we l l  

as  knowledge in  a reas  such  as  gende r ,  hea l th ,  nu t r i t i on ,  H IV /A IDS 

p reven t ion  and  peace .  Qua l i t y  educa t ion  must  have  p rocesses 

th rough wh ich  t ra ined  teache rs  focus  on  ch i ld -cen t red  teach ing 

app roaches in  we l l -managed  c lass rooms and  sk i l f u l  assessmen t  to  

fac i l i ta te  lea rn ing  and  reduce  d ispar i t ies .  I t  a lso  compr ises  

ou tcomes tha t  encompass  knowledge,  sk i l l s  and  a t t i tudes  wh ich  a re  

l i nked  to  na t iona l  educa t iona l  goa ls  fo r  educa t ion  gea red  towards 

pos i t i ve  par t i c ipa t ion  in  soc ie t y .  

 

In  th i s  s tudy ,  qua l i t y  educa t ion  re fers  to  educa t ion  tha t  p rov ides  a l l  

l ea rne rs  w i th  the  capab i l i t ies  tha t  they  requ i re  to  become 

economica l l y  p roduct i ve ,  deve lop  sus ta inab le  l i ve l ihoods,  

con t r ibu te  to  peace fu l  and  democra t i c  soc ie t ies ,  and  enhance 

ind iv idua l  we l l -be ing .  
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1.10 .5   School  Management  Team  

A Schoo l  Management  Team  (SMT)  can  be  de f ined  as  a  lead ing 

dec is ion -mak ing  and  p lann ing  body o f  the  schoo l  (McLaugh l in ,  

Enn is  &  Hernandez 2004:25) .  I t  i s  respons ib le  fo r  coo rd ina t ing and  

a l i gn ing the  ac t i v i t ies  o f  the  schoo l  based  on  a  comprehens ive  

schoo l  p lan  to  ensu re  cons is ten cy  and  equ i tab le  d is t r ibu t ion  o f  

resources .  Moreove r ,  i t  i s  respons ib le  fo r  improv ing the  cu r r icu lum 

and  ins t ruc t ion ,  and  the  fo rmu la t ion  and  imp lementa t ion  o f  schoo l  

po l ic ies .  The  SMT compr ises  the  p r inc ipa l ,  depu ty  p r inc ipa l ,  Heads 

o f  Depa r tmen ts ,  sub jec t  heads,  and  sen io r  t eache rs  (Joube r t  &  B ray 

2007 :20 ) .  

 

Acco rd ing to  Khu luse  (2004:5 ) ,  the  SMT can  be  de f ined  as  the  

s t ruc tu re  in  the  schoo l  env i ronment  wh ich  is  respons ib le  fo r  the  

p rope r  runn ing o f  the  schoo l .  I t  i s  respons ib le  fo r  p lann ing ,  

o rgan is ing ,  lead ing  and  supe rv is ing the  schoo l  ac t i v i t ies .  Fo r  th i s  

s tudy ,  the  SMT re fe rs  to  the  schoo l ’ s  management  s t ruc tu re  wh ich  

i s  respons ib le  for  imp lement ing the  educa t ion  po l i c ies  o f  the  

coun t ry  i n  the i r  schoo ls  (Nwangwa & Omote re  2013 :161 ) .  I t  i s  

respons ib le  fo r  ho l is t i c  schoo l  managemen t  us ing ,  p lann ing,  

o rgan is ing ,  lead ing ,  and  con t ro l l i ng the  schoo l  ac t i v i t i es .  

 

1.11  ORG ANIS ATION OF THE THESIS  

 

Chapter  One 

 

Th is  chap te r  p rov ide s  the  background  o f  the  s tudy ,  the  p rob lem 

s ta temen t ,  a ims o f  the  s tudy ,  theo re t i ca l  f ramework ,  resea rch  

des ign  and  methodo logy ,  t rus two r th iness ,  e th ica l  cons ide ra t ions  

and  exp lana t ion  o f  the  cen t ra l  concep ts .    
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Chapter  Tw o 

 

Th is  chap te r  ou t l ine s  the  theo re t i ca l  f ramework  unde r p inn ing th i s  

s tudy ,  the  c r i t i ca l  tasks  o f  educa t ion  management ,  name ly  p lann ing,  

o rgan is ing ,  lead ing  and  con t ro l l ing .   

 

Chapter  Three  

 

The chapte r  p rov ide s  a  l i te ra tu re  rev iew on  manag ing cu r r i cu lum 

imp lementa t ion .  I t  ou t l ines  wha t  l i te ra tu re  exposes about  

cur r icu lum imp lementa t ion  and  management ,  i nc lud ing  the  impact  

o f  cu r r icu lum change  on  lea rne r  per fo rmance.  

 

Chapter  Four  

 

Th is  chap te r  descr ibes  the  resea rch  des ign  and  resea rch  methods .  

The  resea rch  des ign  and  methodo logy  a re  p resen ted  in  de ta i l  and  

inc lude  in te r  a l ia ,  the  se lec t ion  o f  pa r t i c ipan ts ,  da ta  co l lec t ion  and  

da ta  ana lys is  p rocedu res .  

 

Chapter  F ive  

 

Th is  chap te r  p rov ides  a  p resen ta t ion  o f  the  resu l t s ;  and  ana lys i s ,  

d iscuss ion  and  in te rp re ta t ion  o f  the  resu l ts .   

 

Chapter  S ix  

 

The  summary ,  conc lus ion  and  recommenda t ions  a re  p resen ted  in  

th i s  chap te r .    

 

1.12  SUMMARY  

 

In  th i s  chap te r ,  the  theo re t i ca l  background ,  c la r i f i ca t ion  o f  

f undamenta l  concep ts ,  and  research  des ign  and  methodo logy  were  
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ou t l ined .  The  p rob lem s ta temen t ,  research  quest ions ,  a ims and  

ob jec t i ves  were  add ressed .  I t  a lso  con ta ins  the  p re l im ina ry  chap te r  

ou t l ine .  In  the  nex t  chap te r ,  t he  theo re t i ca l  f ramework  unde rp inn ing 

th i s  s tudy  i s  d i scussed  comprehens ive ly .     
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CHAPTER TWO 

 

THEORETICAL FRAMEWORK THAT RELATES TO CURRICULUM 

MAN AGEMENT IN SCHOOLS  

 

2.1  INTRODUCTION 

 

In  th is  chap te r ,  t h i s  s tudy ’s  theo re t i ca l  f ramework  conce rn ing 

cur r icu lum managemen t  in  Sekhukhune D is t r ic t  i s  d i scussed .  

Imenda  (2014:189 )  e luc ida tes  wha t  a  theore t ica l  f ramework  

deno tes ;  “a  theore t ica l  f ramework  re fe rs  to  the  theo ry  tha t  a  

researche r  chooses to  gu ide  h im or  he r  in  h i s  o r  her  resea rch .  Thus,  

a  theore t ica l  f ramework  is  the  app l i ca t ion  o f  a  theory  o r  a  se t  o f  

concep ts  d rawn f rom the  same theory ,  to  o f fe r  an  exp lana t ion  o f  an 

even t ,  o r  shed  some l i gh t  on  a  pa r t i cu la r  phenomenon o r  research  

prob lem” .  In  th is  case ,  ins t ruc t iona l  leade rsh ip  and  c lass ica l  

managemen t  theor ies  suppo r t  th is  s tudy .  These  theo r ies  ass is ted  

the  resea rche r  in  co l lec t ing  and  p resen t ing  re levan t  l i te ra tu re  

conce rn ing  the  management  o f  cu r r i cu lum imp lementa t io n .  

 

Co le  and  Ke l l y  (2011 :6 )  de f ine  a  theo ry  as  “a  we l l -subs tan t ia ted  

exp lana t ion ,  accep ted  knowledge,  a  co l lec t ion  o f  concepts ,  an 

expec ta t ion  o f  what  needs to  happen o r  needs to  be .  I t  i s  a l so  an  

accep tab le  gene ra l  p r inc ip le  o r  body  o f  p r inc ip les  exp la in ing 

phenomena,  a  pa r t i cu la r  concept ion  o r  v iew o f  some th ing to  be  done 

or  o f  the  me thod  o f  do ing i t  and  a  sys tem o f  ru les  o r  p r inc ip les”  

( i b id ) .  Theo r ies  ass is t  in  exp la in ing ,  p red ic t ing  and  unde rs tand ing 

the  phenomena unde r  s tudy;  in  th i s  case ,  manag ing the  cu r r i cu lum 

imp lementa t ion  w i th in  the  schoo ls  i s  a  case  in  po in t .  Thus,  theo r ies  

we re  re la ted  to  ideas  and  v iews wh ich  were  fo rmu la ted  concern ing  

cur r icu lum management  (Bo tha  2013:11) .  
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The theo ry  o f  cu r r i cu lum management  was  p resen ted  rega rd ing 

re levan t  l i te ra tu re  tha t  was  even tua l l y  re la ted  to  e f fec t i ve  ways  o f  

manag ing cu r r i cu lum imp lemen ta t ion .  The  ins t ruc t iona l  leade rsh ip  

mode ls  and  the  fou r  c r i t i ca l  e lements  o f  management  se rved  as  

lenses  o f  th is  s tudy  wh ich  were  p lann ing,  o rgan is i ng,  lead ing o r  

d i rec t ing and  con t ro l l ing o r  eva lua t ing .  Th is  was a l i gned  to  a  b road 

de f in i t ion  o f  ins t ruc t iona l  leade rsh ip  wh ich  focuses  on  “bo th  

manager ia l  and  ins t ruc t iona l  leadersh ip  respons ib i l i t ies ”  (S t ronge  

1993 :5 ) .  

 

The  sa l ien t  f ea tu res  o f  these  se lec ted  ins t ruc t iona l  leade rsh ip  and  

managemen t  theor ies  we re  c la r i f ied  in  the i r  re la t ion  to  the  s tudy.  

S ince  th is  s tudy  exp lo red  how SMTs manage cu r r i cu lum 

imp lementa t ion  in  schoo ls ,  i t  was  impera t i ve  tha t  parad igms tha t  

recogn ise  the  shared  e f fo r t s  be  emp l oyed .  As  ind ica ted  in  Chapte r  

1  Sect ion  1 .9 .4 ,  the  SMT cons is ts  o f  the  p r inc ipa l ,  depu ty p r inc ipa l ,  

Heads o f  Depar tmen ts ,  sub jec t  heads and  sen io r  teache rs .  

 

In  th i s  chap te r ,  t he  emphas is  is  p laced  on  ins t ruc t iona l  l eade rsh ip  

and  management  mode ls  wh ich  in c lude  p lann ing,  o rgan is ing ,  

l ead ing o r  d i rec t ing  and  con t ro l l ing  o r  eva lua t ing .  

 

2.2  WHAT IS  CURRICULUM MANAGEMENT?  

 

Ol iva  (2013 :14 )  de f ines  cu r r icu lum managemen t  as  “ the  leade rsh ip  

o f  the  core  func t ions  o f  t each ing  and  learn ing” .  Acco rd ing to  th i s  

researche r ,  cu r r icu lum management  invo lves  bo th  management  

f unc t ions  such  as  p lann ing ,  o rgan is ing,  coo rd ina t ing  and  

con t ro l l ing .  Cur r icu lum management  i s  f u r the r  perce ived  as  the  

leade rsh ip  sk i l l s  o f  c rea t ing  and  communica t ing a  v i s ion  o f  the  

schoo l ;  mot i va t ing  and  suppo r t ing  teache rs  to  ach ieve  the  des i red  

goa ls .  Cu r r i cu lum management  can  be  b r ie f l y  de f ined  as  a  p rocess  

o f  ensu r ing tha t  e f fec t i ve  teach ing and  learn ing p reva i l s  da i l y  

(S ingh  2014:102 ) .  I t s  pu rpose  i s  to  ensu re  tha t  lea rner s  acqu i re  the  
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des i red  educa t iona l  goa ls .  Over  and  above ,  cu r r i cu lum management  

can  be  fu r the r  de f ined  as  a  p rocess  o f  manag ing what  i s  taugh t  and  

assessed in  d i f f e ren t  g rades (Masekoameng 2014 :42 ) .  In  t h i s  s tudy ,  

cu r r icu lum management  a lso  inco rpo ra tes  bo t h  managemen t  and  

leade rsh ip  cons t ruc ts  fo r  e f fec t i ve  cur r icu lum imp lementa t ion .  

 

2.3  WHAT IS  LE ADERSHIP?  

 

Acco rd ing  to  Dav ies  (2009 :2 ) ,  “ leade rsh ip  is  about  d i rec t ion -se t t ing 

and  insp i r ing o the rs  to  make  the  jou rney  to  a  new and  improved 

s ta te  o f  the  schoo l ” .  The  resea rcher  f u r the r  h igh l igh ts  tha t  

l eade rsh ip  i s  no t  a  one -person  task  bu t  a  co l labo ra t i ve  func t ion  

wh ich  is  a imed  at  improv ing the  schoo l ’s  e f f i cacy.  I t  i s  abou t  ge t t i ng 

th ings  done th rough peop le  and  fac i l i ta t ing the  imp lementa t ion  o f  

tasks .  In  suppor t  o f  Dav ies  ( ib id ) ,  Dav ido f f ,  Laza rus  and  Moo l la  

(2014 :63 )  concu r  tha t  leade rsh ip  is  bas ica l l y  abou t  “mov ing  f o rward  

and  hav ing a  sense  o f  d i rec t ion ” .  Acco rd ing ly ,  leade rs  need to  

embrace  ‘ v i s iona ry  f la i r ’  wh ich  may enab le  them to  shape the  fu tu r e  

fo r  t he i r  schoo ls  (Van Devente r  2003:68 ;  Dav ido f f  e t  a l .  2014 :63 ) .  

In  a  nu tshe l l ,  leade rsh ip  i s  abou t  movement ,  d i rec t ion  and  pu rpose 

(C la rke  2009:1 ;  Dav ido f f  e t  a l .  2014 :63) .  

 

As  i t  was  ea r l ie r  ment ioned  tha t  leade rsh ip  i s  a  co l lec t i ve  task ,  

l eade rsh ip  i s  w ide ly  d i s t r i bu ted .  Contempora ry  l i te ra tu re  shows tha t  

l eade rsh ip  i s  d is t r i bu ted  and  lea rne r -cen t red  (Dav ies  2009:108 ) .  

D is t r ibu ted  leadersh ip  p romo tes  the  con t r ibu t ions  o f  a l l  ind iv idua ls  

w i th in  the  schoo l .  I t  encompass es “e lements  o f  teamwork ,  sha red  

co l labo ra t i ve  and  pa r t i c ipa t i ve  leade rsh ip  concep ts ,  democra t i c  

l eade rsh ip  and  teache r  leadersh ip ”  (Maponya 2015:21 ) .  The re fo re ,  

p r inc ipa ls  a re  no  more  lead ing in  iso la t ion  bu t  a re  par t  o f  a  lead ing  

team,  the  SMT.  
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Clarke  (2009:2 )  ou t l ines  the  leade rsh ip  respons ib i l i t ies  and  tasks  

o f  a  leade r  as  fo l lows :  

 

T a s k s  

 

R e s p o n s i b i l i t i e s  

 

( a )  V i s i o n  T o  e s t a b l i s h  d i r e c t i o n  

( b )  S t r a t e g y   P l a n n i n g  t o  a c h i e v e  t h e  v i s i o n  

( c )  A l i g n i n g  p e o p l e   M a r k e t i n g  a n d  s e l l i n g  t h e  v i s i o n  a n d  s t r a t e g y  

( d )  M o t i v a t i n g  a n d  

i n s p i r i n g   

C r e a t i n g  t h e  e n e r g y  a n d  c o m m i t m e n t  t o  d r i v e  t h e  

p r o c e s s  

T a b l e  2 . 1  L e a d e r s h i p  t a s k s  a n d  r e s p o n s i b i l i t i e s  (C l a r k e  2 0 0 9 : 2 )  

Acco rd ing  to  C la rke ,  a  leade r  needs  to  c ra f t  a  c lea r  v i s ion  fo r  the  

schoo l ’s  f u tu re .  A  v i s ion  g ives  d i rec t ion  fo r  eve ryone  to  move 

purpose fu l l y .  Sys tema t i c  p lans  mus t  accompany a  v i s ion  to  be  

ach ievab le .  The re fo re ,  a  feas ib le  ac t ion  p lan  needs  to  be  deve lo ped 

to  ass is t  i n  ach iev ing the  an t ic ipa ted  v i s ion .  A f te r  tha t ,  i t  i s  the 

respons ib i l i t y  o f  a  leade r  to  p romote  the  v i s ion  o f  the  schoo l  by 

invo lv ing o the rs .  Th is  imp l ies  tha t  a  v is ion  and  p lans  need to  be  

communica ted  and  be  so ld  to  a l l  s takeho lde rs  w i th in  the  schoo l ,  f o r  

example ,  the  SMT,  teache rs ,  schoo l  gove rn ing body and  paren ts .  

These  s takeho lders  may be  more  mot i va ted  i f  they  a re  pa r t  o f  the  

p rocess .  

 

Eventua l l y ,  a  leade r  needs  to  be  ab le  to  mot i va te  and  insp i re  o the rs 

fo r  the  accomp l i shment  o f  the  de s i red  v i s ion .  Moreove r ,  “ leade r 

mot iva te  and  insp i re  those  a round  them by  he lp ing  them unde rs tand  

the  va lues  and  benef i t s  o f  the  v is ion  to  the  schoo l  and  to  a l l  those 

i nvo lved  in  i t  and  commi t ted  to  i t s  we l fa re ”  (C la rke  2009:3 ) .  A l l  

s takeho lde rs  need  to  ha ve  a  sense  o f  ownersh ip  o f  the  schoo l ’s  

v i s ion  s ince  ‘ v i s ion -bu i ld ing ’  i s  a  co l l ec t i ve  ac t i v i t y  (Dav ido f f  et  a l .  

2014 :64 ) .  

Dav ies  (2009 :94)  ho lds  seve ra l  assumpt ions  abou t  schoo l  

l eade rsh ip .  Acco rd ing to  Dav ies  ( ib id ) ,  the  schoo l  leade rsh ip :     
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i s  a  shared  f unc t ion ,  t ha t  i s  no t  r es t r i c t ed  t o  t hos e  who  occupy 

s en io r  r o l e  pos i t i ons  i n  t he  o rgan is a t ion ;  i s  c on t ingen t  upon  the 

c on t ex t  i n  wh ich  i t  i s  exe rc is ed .  I t  i nvo l ves  se t t i ng  a  d i r ec t ion  f o r  

t he  s choo l  wh ic h  inc ludes  deve lop ing  t he  peop le  and  t he 

o rgan is a t ion .  I t  i s  a l so  a  p r oc ess  o f  soc ia l  i n f luence ,  and  mak es  an  

i nd i v idua l  and  c o l le c t i ve  d i f f e rence  to  t he  qua l i t y  o f  l ea rn ing  and 

teac h ing  i n  s choo ls .  

 

Schoo l  l eade rsh ip  is  ma in ly  abou t  teach ing and  lea rn ing (Dav ies  

2009 :93 ) .  The re fo re ,  th i s  s tudy a rgues tha t  leade rsh ip  i s  a  

co l lec t i ve  endeavou r  whe reby  p r inc ipa ls  and  SMTs work  toge the r  

towards  the  ach ievement  o f  the  des i red  goa l  o f  success fu l  t each ing 

and  learn ing .  Leade rsh ip  becomes  more  e f fec t i ve  when i t  

concen t ra tes  on  re in fo rc ing teach ing  and  lea rn ing  ( ib id ) .  The  

researche r  a l so  ma in ta ined  tha t  the  “qua l i t y  o f  leade rsh ip  and  

managemen t  de te rmines  the  success  o r  f a i lu re  o f  a  schoo l ”  (Van  

Devente r  2003:68) .  

 

2.4  INSTRUCTIONAL LE ADERSHIP  

 

The  concept  o f  Ins t ruc t iona l  Leade rsh ip  ( IL )  has  ra ised  debates 

abou t  i t s  p rac t ice  and  how i t  can  improve  teach ing and  lea rn ing  in  

schoo ls  in  the  pas t  decades (Mest ry ,  Moonsammy -Koopasammy & 

Sch im id t  2013 :  S50 ) .  IL  may be  de f ined  na r rowly  and  even  b road ly  

(K ruge r  2003:246 ) .  A  nar row de f in i t ion  o f  IL  encompasses 

leade rsh ip  tasks  tha t  a re  d i rec t ly  re la ted  to  supe rv i s ion  and  

eva lua t ion  o f  t each ing  and  s ta f f  deve lopment  wh i le  d i s rega rd ing 

da i l y  management  tasks  o f  the  schoo l  (K ruge r  2003:246 ;  Foo  Seong 

2015 :6 ) .  A  b road  de f in i t ion  o f  IL  f ocuses on  “bo th  manager ia l  and  

i ns t ruc t iona l  leade rsh ip  respons ib i l i t ies ”  (S t ronge 1993 :5 ) .  Mes t ry  

e t  a l .  (2013 :  S50)  ma in ta in  tha t  “ in  the  new m i l lenn ium,  I L  he lps  

p r inc ipa ls  iden t i f y  a  schoo l  v i s ion ,  empower  and  insp i re  teache rs ,  

and  innova te  schoo l  c lass room -based s t ra te g ies  in  o rde r  to  improve 

teach ing and  lea rn ing  f o r  teache rs  and  lea rne rs ” .  I t  i s ,  t he re fo re ,  



 
  

36 
 

conc luded  tha t  IL  enhances teach ing and  lea rn ing  fo r  improved 

lea rne r  per fo rmance in  schoo ls  because  ins t ruc t iona l  leade rs  a re 

d i rec t l y  engaged  in  the  management  o f  t each ing  and  the  lea rn ing 

p rocesses  (Grob le r  2013 :  S177 ) .  

 

B raze r  and  Baue r  (2013 :650 )  a lso  concu r  tha t  IL  i s  “ the  e f fo r t  to  

improve  teach ing and  lea rn ing  fo r  lea rne rs  by manag ing e f fec t i ve ly ,  

add ress ing the  cha l lenges o f  d i ve rs i t y ,  gu id ing teache r  lea rn ing ,  

and  fos te r ing  o rgan isa t iona l  lea rn ing” .  IL  desc r ibes  the  leade rsh ip  

and  manager ia l  f ace ts  o f  a  schoo l  t ha t  d i rec t l y  in f luence  learner  

ach ievemen t  (Van de r  B i j l  &  Kruge r  2016:341 ) .  Fu r the rmore ,  even 

i f  IL  is  f undamenta l l y  embedded  in  the  Un i ted  S ta tes ,  i t  i s  a lso  

s ign i f i can t  in  o the r  coun t r ies  such  as  South  A f r ica  to  improve  

lea rne r  ach ievemen t  i n  schoo ls  (M est ry  e t  a l .  2013 :  S49 -S50) .  The  

deba te  a round the  concep t  o f  IL  has  g iven  r i se  to  d i f f e ren t  mode ls  

wh ich  a re  d iscussed  in  the  nex t  sec t ion .  

 

2 .5  MODELS OF INSTRUCTIONAL LEADERSHIP  

 

The l i te ra tu re  consu l ted  revea led  d i f f e ren t  ve rs ions  o f  I L .  

Neve r the less ,  on ly  s i x  a re  p resen ted  fo r  t h i s  s tudy  due  to  the i r  

re levance  to  unders tand ing how the  cu r r i cu lum is  imp lemented  and  

managed in  schoo ls .  The re fo re ,  these  mode ls  we re  used  to  f rame  

th i s  s tudy .  

 

2.5 .1   Hal l inger  and  Murphy’s  Model  (1985 )  

 

Ha l l inge r  and  Murphy deve loped the i r  mode l  o f  ins t ruc t iona l  

managemen t  based on  the i r  schoo l ’s  e f fec t i veness  resea rch  where in  

the  ins t ruc t iona l  managemen t  behav iours  o f  ten  e lementa ry  schoo l  

p r inc ipa ls  we re  exam ined ( Ha l l inge r  &  Murphy 1985:218 ) .  F rom the i r  

emp i r i ca l  resea rch ,  they  c rea ted  a  f rame work  o f  ins t ruc t iona l  

managemen t  compr ised  o f  th ree  gene ra l  d imens ions  wh ich  were  
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subd iv ided  in to  e leven  job  func t ions  (Ha l l inger  2005:4 ;  L i ,  Ha l l i nge r  

&  Ko 2016:78 ) .  

G E N E R AL  D I M E N SI O N S  J O B  F U N C T I O N S  

 

D e f i n e s  t h e  M i s s i o n  •  F r am i n g  s c h o o l  g o a l s  

•  C o m m u n i c a t i n g  s c h o o l  g o a l s  

M a n a g e s  I n s t r u c t i o n a l  

P r o g r a m m e  

•  S u p e r v i s i n g  a n d  e v a l u a t i n g  i n s t r u c t i o n  

•  C o o r d i n a t i n g  c u r r i c u l u m  

•  M o n i t o r i n g  l e a r n e r  p r o g r e s s  

P r o m o t e s  S c h o o l  C l i m a t e  •  P r o t e c t i n g  i n s t r u c t i o n a l  t im e  

•  P r o m o t i n g  p r o f e s s i o n a l  d e v e l o p m e n t  

•  M a i n t a i n i n g  h i g h  v i s i b i l i t y  

•  P r o v i d i n g  i n c e n t i v e s  f o r  t e a c h e r s  

•  E n f o r c i n g  a c a d e m ic  s t a n d a r d s  

•  P r o v i d i n g  i n c e n t i v e s  f o r  l e a r n e r s  

T a b l e  2 . 2  H a l l i n g e r  a n d  M u r p h y  ( 1 9 8 5 )  I n s t r u c t i o n a l  M a n a g e m e n t  

F r a m e w o r k  ( H a l l i n g e r  &  M u r p h y  1 9 8 5 : 2 2 1 )  

 

Acco rd ing  to  Ha l l i nge r  and  Murphy (1985 :221 ) ,  the  f i rs t  and  a  

f undamenta l  d imens ion  o f  t he  p r inc ipa l ’s  ro le  as  an  ins t ruc t iona l  

manager  is  to  de f ine  and  commun ica te  the  schoo l ’s  m iss ion .  

Def in ing the  m iss ion  demands tha t  ins t ruc t iona l  leaders  be  v i s iona ry  

leade rs  to  f rame and commun ica te  the  schoo l ’ s  v i s ion  to  the  en t i re  

schoo l  communi t y ,  s ta f f ,  lea rne rs  and  pa ren ts .  Th is  d imens ion  a lso  

requ i res  p r inc ipa ls  to  wo rk  in  co l labo ra t ion  w i th  the  en t i re  s ta f f  in  

se t t ing  c lea r ,  measu rab le ,  t ime -based  goa ls  g rounded on  the  

academic  p rogress  o f  lea rne rs  (Ha l l i nge r  2005:5 ) .  

 

The second  d imens ion  o f  manag ing  the  ins t ruc t iona l  p rogramme,  

invo lves  teach ing  and  lea rn ing mat te rs  in  wh ich  ins t ruc t iona l  

l eade rs  a re  requ i red  to  supe rv i se  and  eva lua te  the  ins t ruc t ion ,  

coo rd ina te  the  cur r i cu lum and  mon i to r  lea rner  p rogress .  “Pr inc ipa ls  

are  expected  to  be  ac t i ve ly  invo lved  in  s t imu la t ing,  supe rv i s ing  and  

mon i to r ing teach ing and  lea rn ing ac t i v i t ies  o f  the  schoo l ”  (Foo  

Seong 2015 :8 ) .  
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The th i rd  d imens ion  emphas ises  the  p romot ion  o f  a  favou rab le  

schoo l  lea rn ing c l ima te .  In  th is  rega rd ,  a  schoo l  lea rn ing c l imate  

re fe rs  to  “ the  norms  and  a t t i tudes  o f  the  s ta f f  and  learners  tha t  

i n f luence  lea rn ing in  the  schoo l ”  (Ha l l inger  &  Murphy 1985:223 ) .  A 

favou rab le  schoo l  c l imate  is  c rea ted  when an  ins t ruc t iona l  leade r  

i s  p ro tec t ing  ins t ruc t iona l  t ime ;  p romotes  p ro fess iona l  deve lopmen t  

and  ma in ta ins  h igh  v i s ib i l i t y .  Th is  is  done by p rov id ing incen t i ves  

fo r  teache rs .  Fo r  example ,  p r i va te  o r  pub l ic  p ra ise ,  fo rma l  hono u rs  

and  awards .  I t  i nc ludes  en fo rc ing academic  s tanda rds  and  p rov is ion  

o f  incen t i ves  fo r  lea rne rs ;  f o r  examp le ,  pub l ic  recogn i t ion  and  

awards  (Ha l l i nge r  &  Murphy 1985:223 -224 ) .  

 

2.5 .2   Murphy’s  Model  (1990 )  

 

Murphy con t inues  to  re f ine  h is  mode l  o f  IL  based on  e f fec t i ve  

schoo ls ,  schoo l  improvement ,  s ta f f  deve lopmen t  and  o rgan isa t iona l  

change  empi r ica l  resea rch  (A l ig -M ie lca rek  2003 :41 ) .  H is  rev iew 

resu l ts  in to  four  f undamen ta l  d imens ions  o f  IL  wh ich  a re  a l so  b roken  

down in to  s i x teen  ro les  o r  behav iou rs .  The  four  bas ic  d imens ions  

i nc lude ,  “deve lop ing m iss ion  and  goa ls ;  manag ing the  educa t iona l  

p roduct ion  func t ion ;  p romot ing an  academic  lea rn i ng c l ima te ;  and  

deve lop ing a  suppo r t i ve  wo rk  env i ronmen t ” .  

D e v e l o p i n g  

m i s s i o n  a n d  

g o a l s  

M a n a g i n g  t h e  

e d u c a t i o n a l  

p r o d u c t i o n  

f u n c t i o n  

P r o m o t i n g  a n  

a c a d e m i c  

l e a r n i n g  c l i m a t e  

D e v e l o p i n g  a  

s u p p o r t i v e  w o r k  

e n v i r o n m e n t  

•  F r am i n g  

s c h o o l  g o a l s  

•  C o m m u n i c a t i n

g  s c h o o l  

g o a l s  

•  P r o m o t i n g  

q u a l i t y  

i n s t r u c t i o n  

•  S u p e r v i s i n g  

a n d  

e v a l u a t i n g  

i n s t r u c t i o n  

•  A l l o c a t i n g  

a n d  

•  E s t a b l i s h i n g  

p o s i t i v e  

e x p e c t a t i o n s  

a n d  

s t a n d a r d s   

•  M a i n t a i n i n g  

h i g h  v i s i b i l i t y  

•  P r o v i d i n g  

i n c e n t i v e s  f o r  

•  C r e a t i n g  a  

s a f e  a n d  

o r d e r l y  

l e a r n i n g  

e n v i r o n m e n t  

•  P r o v i d i n g  

o p p o r t u n i t i e s  

f o r  m e a n i n g f u l  
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p r o t e c t i n g  

i n s t r u c t i o n a l  

t im e  

•  C o o r d i n a t i n g  

t h e  

c u r r i c u l u m  

•  M o n i t o r i n g  

l e a r n e r  

p r o g r e s s  

t e a c h e r s  a n d  

l e a r n e r s  

•  P r o m o t i n g  

p r o f e s s i o n a l  

d e v e l o p m e n t  

l e a r n e r  

i n v o l v e m e n t   

•  D e v e l o p i n g  

s t a f f  

c o l l a b o r a t i o n  

a n d  c o h e s i o n  

•  S e c u r i n g  

o u t s i d e  

r e s o u r c e s  i n  

s u p p o r t  o f  

s c h o o l  g o a l s  

•  F o r g i n g  l i n k s  

b e t w e e n  t h e  

h o m e  a n d  t h e  

s c h o o l  

T a b l e  2 . 3  M u r p h y  ( 1 9 9 0 )  M o d e l  o f  I n s t r u c t i o n a l  L e a d e r s h i p  ( Al i g - M i e l c a r e k  

2 0 0 3 : 4 3 )  

The f i rs t  domain  wh ich  is  the  deve lopmen t  o f  a  m iss ion  and  goa ls ,  

i s  d i v ided  in to  two  s ign i f i can t  ro les  name ly;  f raming  schoo l  goa ls  

and  communica t ing  schoo l  goa ls .  Th is  en ta i l s  tha t  the  ins t ruc t iona l  

l eade r  is  respons ib le  fo r  c ra f t ing a  v i s ion  fo r  the  schoo l  as  we l l  as  

communica t ing  and  mot i va t ing  o the rs  to  wo rk  towards  ach iev ing  the  

des i red  goa ls .  The  v i s ion  embraced by  the  schoo l  mus t  be  l inked  to  

a l l  ac t i v i t ies  w i th in  the  schoo l ,  espec ia l l y  to  the  p r imary  func t ion  o f  

the  schoo l ,  and  teach ing and  lea rn ing  (Gur ley ,  Anas t -May & Lee  

2015 :219 ) .  Murphy  f i rm ly  be l ieves  tha t  i f  the  v i s ion  is  unc lea r  and  

no t  we l l  communica ted ,  f a i lu re  i s  l i ke l y  to  ensue  (Gur ley  e t  a l .  

2015 :218 ) .  

 

The  second domain ,  manag ing  the  educa t iona l  p roduct ion  func t ion ,  

f ocuses  on  p romot ing  qua l i t y  i ns t ruc t ion ;  supe rv i s ing  and 

eva lua t ing ins t ruc t ion ;  a l l oca t ing  and  p ro tec t ing lea rne r  p rogress .  

The  th i rd  doma in  is  p romo t ing  an  academic  learn ing c l imate .  

Ins t ruc t iona l  leade rs  p romote  an  academic  lea rn ing  c l ima te  by  

es tab l ish ing  pos i t i ve  expec ta t ions  and  s tanda rds ;  mot i va t ing  h igh 
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v is ib i l i t y ;  p rov id ing incen t i ves  for  teache rs  and  lea rne rs ;  and  

p romot ing  p ro fess iona l  deve lopment .  

 

The  las t  domain  is  deve lop ing  a  suppo r t i ve  wo rk  env i ronment .  The 

ins t ruc t iona l  leade r  deve lops  a  suppo r t i ve  wo rk  env i ronmen t  by 

c rea t ing  a  sa fe  and  o rde r l y  lea rn ing  env i ronmen t ;  p rov id ing 

oppo r tun i t ies  fo r  mean ingfu l  lea rner  invo lvemen t ;  deve lop ing s ta f f  

co l labo ra t ion  and  cohes ion ;  se cu r ing ou ts ide  resou rces  in  suppo r t  

o f  schoo l  goa ls  and  fo rg ing l i nks  be tween the  home and the  schoo l .  

 

2.5 .3   Weber ’s  Model  (1996 )  

 

W eber  add ressed  the  need fo r  IL  regard less  o f  the  schoo l ’s  

organ isa t iona l  s t ruc tu re  (A l ig -M ie lcarek  2003 :44 ) .  In  h i s  mode l ,  

W eber  emphas ises  the  impor tance  o f  teamwork  where in  a l l  ro le  

p layers  p lay  a  p i vo ta l  ro le  in  cur r icu lum,  ins t ruc t ion  imp lementa t ion  

and  management .  W eber  (1996:278 )  exp l ic i t l y  exp la ins  tha t  a  

ne twork  o f  leaders  i s  more  c ruc ia l  and  e f fec t i ve  than  a  s ing le  leade r .  

Th is  imp l ies  tha t ,  even  though  the  p r inc ipa ls  a re  rega rded  as  

leade rs  rega rd ing  pedagogy and  ins t ruc t ion  (Grob le r  2013:  S179) ,  

there  i s  s t i l l  a  necess i t y  t o  de lega te  leadersh ip  and  managemen t  

respons ib i l i t ies  to  o the rs  because  the  success  o f  the  schoo l  does  

no t  so le l y  re l y  on  the  p r inc ipa l  bu t  co l lec t i ve  e f fo r ts .  Na idoo ,  

Mncube and  Potok r i  (2015 :319 )  concu r  t ha t  the  p r inc ipa l ’ s  

l eade rsh ip  respons ib i l i t ies  can  be  de lega ted  to  o thers  in  a  schoo l  

se t t ing.  

 

The resea rcher  conc ludes  tha t  “even  i f  an  ins t ruc t iona l  leader  were  

no t  packaged  as  a  p r inc ipa l ,  i t  wou ld  s t i l l  be  necessa ry  to  des igna te  

such  a  leade r ”  (W eber  1996:254) .  W eber ,  the re fo re ,  iden t i f ie s  f i ve  

s ign i f i can t  doma ins  o f  IL  based on  h is  l i te ra tu re  rev iew (A l ig -

Mie lca rek  2003:46 ) ,  name ly,  “de f in ing  the  schoo l ’s  m iss ion ;  

manag ing  cu r r icu lum and ins t ruc t ion ;  p romot ing  a  pos i t i ve  lea rn ing  
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c l imate ;  obse rv ing  and  improv ing ins t ruc t ion ;  and  assess ing  the  

i ns t ruc t iona l  p rogramme” .  

D e f i n i n g  t h e  

s c h o o l ’ s  

m i s s i o n  

M a n a g i n g  

c u r r i c u l u m  

a n d  

i n s t r u c t i o n  

P r o m o t i n g  a  

p o s i t i v e  

l e a r n i n g  

c l i m a t e  

O b s e r v i n g  

a n d  

i m p r o v i n g  

i n s t r u c t i o n  

As s e s s i n g  

t h e  

i n s t r u c t i o n a l  

p r o g r a m m e  

T h e  

i n s t r u c t i o n a l  

l e a d e r  

c o l l a b o r a t i v e l y  

d e v e l o p s  a  

s h a r e d  v i s i o n  

a n d  g o a l s  f o r  

t h e  s c h o o l  

w i t h  

s t a k e h o l d e r s .  

T h e  

i n s t r u c t i o n a l  

l e a d e r  

m o n i t o r s  

c l a s s r o o m  

p r a c t i c e  

a l i g n m e n t  

w i t h  t h e  

s c h o o l ’ s  

m is s i o n ,  

p r o v i d e s  

r e s o u r c e s  

a n d  s u p p o r t  

i n  t h e  u s e  o f  

i n s t r u c t i o n a l  

b e s t  

p r a c t i c e s ,  

a n d  m o d e l s  

t h e  u s e  o f  

d a t a  t o  d r i v e  

i n s t r u c t i o n .    

T h e  

i n s t r u c t i o n a l  

l e a d e r  

p r o m o t e s  a  

p o s i t i v e  

l e a r n i n g  

c l im a t e  b y  

c o m m u n i c a t i n g  

g o a l s ,  

e s t a b l i s h i n g  

e x p e c t a t i o n s ,  

a n d  

e s t a b l i s h i n g  

a n  o r d e r l y  

l e a r n i n g  

e n v i r o n m e n t .  

T h e  

i n s t r u c t i o n a l  

l e a d e r  

o b s e r v e s  a n d  

im p r o v e s  

i n s t r u c t i o n  

t h r o u g h  t h e  

u s e  o f  

c l a s s r o o m  

o b s e r v a t i o n  

a n d  

p r o f e s s i o n a l  

d e v e l o p m e n t  

o p p o r t u n i t i e s .  

T h e  

i n s t r u c t i o n a l  

l e a d e r  

c o n t r i b u t e s  t o  

t h e  p l a n n i n g ,  

d e s i g n in g ,  

a d m in i s t e r i n g  

a n d  

a n a l ys i n g  o f  

a s s e s s m e n t s  

t h a t  e v a lu a t e  

t h e  

e f f e c t i v e n e s s  

o f  t h e  

c u r r i c u l u m .   

T a b l e  2 . 4  W e b e r  ( 1 9 9 6 )  I n s t r u c t i o n a l  L e a d e r s h i p  F r a m e w o r k  ( Al i g -

M i e l c a r e k  2 0 0 3 : 4 6 )  

The  f i r s t  doma in ,  def in ing  the  schoo l ’s  m iss ion ,  emphas ises  the  

c rea t ion  o f  a  v i s ion  fo r  an  ins t ruc t iona l  p rogramme,  wh ich ,  

acco rd ing to  W eber ,  i s  pe rce ived  as  fundamenta l  to  IL  in  a lmost  a l l  

gene ra l  research  (W eber  1996:258 ) .  Crea t ing a  sha red  v i s ion  and 

goa ls  is  rega rded  as  deve lop ing a  s t rong bond be tween the  

ins t ruc t iona l  leade r  and  s ta f f .  W hen c rea t ing  a  v i s ion  fo r  the  schoo l ,  

the  p r inc ipa l  needs to  ensure  tha t  teache rs  a re  consu l ted  fo r  inpu t  

based on  the i r  v is ions  (W eber  1996:259 ) .  Th is  may y ie ld  pos i t i ve  



 
  

42 
 

resu l ts  as  imp lementa t ion  d i sc repanc ies  ma y be  avo ided  by  

i nvo lv ing o the rs  in  the  schoo l ’ s  sha red  v is ion .  The re fo re ,  “de f in ing 

the  schoo l ’ s  m iss ion  i s ,  then ,  a  dynamic  p rocess ,  requ i r ing 

coope ra t ion  to  cons t ruc t  a  workab le  v i s ion  and  re f lex i ve  th ink ing  to  

keep the  m iss ion  c lea r  and  honest ”  (W eber  1996:260) .  

 

The  second  domain ,  manag ing  cu r r i cu lum and  ins t ruc t ion ,  i s  about  

the  imp lementa t ion  o f  the  schoo l ’s  m iss ion .  I t  i s  c r i t i ca l  f o r  the  

i ns t ruc t iona l  leade r  to  be  conve rsan t  w i th  the  cu r ren t  t each ing and  

lea rn ing me thods,  cur r icu lum po l ic ies  and  cu r r i cu lum t rends  to  

p rov ide  in fo rmed gu idance  to  teache rs  so  tha t  th ey  can  improve  

the i r  ins t ruc t iona l  p rac t ice  (W eber  1996 :260 ) .  Acco rd ing to  W eber ,  

unde r l y ing  t rends  in  med ia  and  methods inc lude  tex tbook  se lec t ion ,  

new techno log ies ,  teache r -deve loped  mate r ia ls ,  computer  so f twa re,  

pe rsona l i sed  ins t ruc t ion ,  d i rec t  i ns t ruc t ion ,  maste ry  lea rn ing,  

coope ra t i ve  sma l l  g roup  learn ing  and  s tudy sk i l l s .  Fundamen ta l  

t rends  in  c lass room supe rv i s ion  a reas  inc lude  teach ing  s t y le ,  c lass  

s i ze ,  g roup ing p rac t i ces ,  use  o f  t ime  and  space ,  ins t ruc t iona l  

s t ra teg ies ,  ins t ruc t iona l  med ia  o r  mate r ia l  and  homework .  

 

The  th i rd  domain ,  p romot ing  a  favou rab le  lea rn ing  c l imate ,  

emphas ises  the  p romot ion  o f  a  favou rab le  lea rn ing  c l imate  by 

communica t ing goa ls  and  es tab l ish ing h igh  expec ta t ions  wh ich  

d raw a t ten t ion  to  p ro tec t ing teach ing  and  lea rn ing t ime and 

reward ing success ;  by  es tab l i sh ing  an  o rde r l y  learn ing 

env i ronment ;  and  by  inc reas ing  teache rs ’  commi tment  to  the  schoo l  

(W eber  1996:264 ) .  

 

The  four th  domain ,  obse rv ing  and  improv ing ins t ruc t ion ,  i s  more  

conce rned  about  obse rv ing and  impr ov ing ins t ruc t ion  us ing  

c lass room obse rva t ion  and  p rov id ing con t inuous d iscuss ions  o f  

p ro fess iona l  improvements .  To  benef i t ,  the  teache r  needs to  t rus t  

the  obse rve r  by  be l iev ing  tha t  t he  obse rve r ’ s  in ten t ion  i s  no t  to  

harm,  by  be ing con ten t  about  eva lua t io n  p rocedu res ,  by  be l iev ing 
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tha t  the  observa t ions  a re  meant  to  improve  h is  o r  he r  teach ing  

(W eber  1996:279 ) .  

 

The  f i f th  domain ,  assess ing  the  ins t ruc t iona l  p rogramme,  s t resses  

the  de l ibe ra te  and  ongo ing  assessment  o f  the  ins t ruc t iona l  

p rogramme,  wh ich  i s  co ns ide red  an  in tegra l  pa r t  o f  IL  (W eber 

1996 :272 ) .  Assessment  in fo rms ins t ruc t iona l  leade rs ’  f u tu re  

p lann ing,  espec ia l l y  when  the re  i s  a  need fo r  improvement .  

 

2.5 .4   Robinson,  L loyd  and Row e’s  Model  (2008 )  

 

Rob inson ,  L loyd  and  Rowe ’s  meta -ana lys i s  rev iew on  lea rne r  

ou tcomes,  revea led  f i ve  ma in  IL  d imens ions  (Rob inson ,  L loyd  &  

Rowe 2008 :635 ) .  These  were ,  name ly ,  es tab l i sh ing goa ls  and  

expec ta t ions ;  s t ra teg ic  resou rc ing ;  p lann ing and  eva lua t ing 

teach ing and  the  cur r icu lum;  p romot ing  and  par t i c ipa t ing  in  teache r  

l ea rn ing and  deve lopment ;  and  ensu r ing an  o rder l y  and  suppo r t i ve  

env i ronment .  

E s t a b l i s h i n g  

g o a l s  a n d  

e x p e c t a t i o n s  

S t r a t e g i c  

r e s o u r c i n g  

P l a n n i n g ,  

c o o r d i n a t i n g  

a n d  e v a l u a t i n g  

t e a c h i n g  a n d  

t h e  c u r r i c u l u m  

P r o m o t i n g  a n d  

p a r t i c i p a t i n g  i n  

t e a c h e r  

l e a r n i n g  a n d  

d e v e l o p m e n t  

E n s u r i n g  a n  

o r d e r l y  a n d  

s u p p o r t i v e  

e n v i r o n m e n t  

•  I n c l u d e s  t h e  

s e t t i n g ,  

c o m m u n i c a t i n g  

a n d  m o n i t o r i n g  

o f  l e a r n i n g  

g o a l s ,  

s t a n d a r d s ,  a n d  

e x p e c t a t i o n s ,  

a n d  t h e  

i n v o l v e m e n t  o f  

s t a f f  a n d  

o t h e r s  i n  t h e  

p r o c e s s  s o  

•  I n v o l v e s  

a l i g n i n g  

r e s o u r c e  

s e l e c t i o n  a n d  

a l l o c a t i o n  t o  

p r i o r i t y  

t e a c h i n g  g o a l s  

a n d  i n c l u d e s  

t h e  p r o v i s i o n  

o f  a p p r o p r i a t e  

e x p e r t i s e  

t h r o u g h  s t a f f  

r e c r u i t m e n t .  

•  D i r e c t s  

i n v o l v e m e n t  i n  

t h e  s u p p o r t  

a n d  e v a l u a t i o n  

o f  t e a c h in g  

t h r o u g h  

r e g u l a r  

c l a s s r o o m  

v i s i t s  a n d  

p r o v i s i o n  o f  

f o r m a t i v e  a n d  

s u m m a t i v e  

f e e d b a c k  t o  

•  L e a d e r s h ip  

t h a t  n o t  o n l y  

p r o m o t e s ,  b u t  

d i r e c t l y  

p a r t i c i p a t e s  

w i t h ,  t e a c h e r s  

i n  f o r m a l  o r  

i n f o r m a l  

p r o f e s s i o n a l  

l e a r n i n g .      

•  P r o t e c t s  t im e  

f o r  t e a c h i n g  

a n d  l e a r n i n g  

b y  r e d u c i n g  

e x t e r n a l  

p r e s s u r e s  a n d  

i n t e r r u p t i o n s  

a n d  

e s t a b l i s h i n g  

a n  o r d e r l y  a n d  

s u p p o r t i v e  

e n v i r o n m e n t  

b o t h  i n s i d e  
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t h a t  t h e r e  i s  

c l a r i t y  a n d  

c o n s e n s u s  

a b o u t  g o a l s .  

t e a c h e r s  a n d  

d i r e c t s  

o v e r s i g h t  o f  

c u r r i c u l u m  

t h r o u g h  

s c h o o l - w i d e  

c o o r d i n a t i o n  

a c r o s s  c l a s s e s  

a n d  ye a r  

l e v e l s  

a l i g n m e n t  t o  

s c h o o l  g o a l s .  

a n d  o u t s i d e  

c l a s s r o o m s .  

T a b l e  2 . 5  R o b i n s o n  e t  a l .  ( 2 0 0 8 )  I n s t r u c t i o n a l  L e a d e r s h i p  F r a m e w o r k  

( R o b i n s o n  e t  a l .  2 0 0 8 : 6 5 6 )  

 

Dimens ion 1:  Establ ishing  goals  and expectat ions  

 

Acco rd ing  to  Rob inson  e t  a l .  (2008 :659 ) ,  goa l  se t t ing has  ind i rec t  

e f fec ts  on  lea rne rs .  They fu r the r  a rgue  tha t  in  schoo ls  whe re  

ins t ruc t iona l  leade rs  g i ve  more  a t ten t ion  to  commun ica t ing goa ls  

and  expecta t ions ,  those  schoo ls  a re  l i ke l y  to  pe r fo rm we l l .  Se t t ing 

c lea r  goa ls  he lps  ins t ruc t iona l  leade rs  and  the  en t i re  schoo l  to  

f ocus  on  con t ro l l ing  the i r  pe r fo rmance (Rob inson  e t  a l .  2008 :661) .   

 

Dimens ion 2:  Resourc ing  s tra tegica l ly  

 

Th is  d imens ion  invo lves  a l i gn ing  resou rces  w i th  ins t ruc t iona l  goa ls  

and  con t ro l l ing teache r  se lec t ion  (Rob inson  e t  a l .  2008 :661 ) .   

 

Dimens ion 3:  P lanning,  coordinat ing ,  and eva luat ing teaching 

and the  curr iculum   

 

Ins t ruc t iona l  leade rs  work  d i rec t l y  w i th  t eache rs  to  p lan ,  coo rd ina te  

and  eva lua te  teache rs  and  teach ing (Rob inson  e t  a l .  2008 :663 ) .  

Ins t ruc t iona l  leade rs  ensu re  tha t  lea rne rs ’  p rogress  is  con t inuous ly  

obse rved  and  feedback  i s  used  to  re in fo rce  teach ing p rogrammes .    



 
  

45 
 

Dimens ion 4:  Promot ing and par t ic ipa t ing  in  teacher  learning 

and deve lopment   

 

The  ins t ruc t iona l  leade r  p romotes  and  pa r t i c ipa tes  in  teache r 

l ea rn ing  and  deve lopment  bo th  fo rma l l y  and  in fo rma l ly .  An  examp le  

cou ld  be  a t  s ta f f  meet ings ,  p ro fess iona l  deve lopment  and  

d iscuss ions  about  spec i f i c  teach ing  p rob lems  (Rob inson  e t  a l .  

2008 :663 ) .    

 

Dimens ion 5:  Ensur ing an order ly and  suppor t ive  envi ronment   

 

The  ins t ruc t iona l  leade r  i s  expec ted  to  c rea te  a  conduc ive 

env i ronment  f o r  teach ing and  learn ing.  Teach ing and  lea rn ing t ime 

i s  p ro tec ted  by  reduc ing p ressure  and  in te r rup t ions  by  educa t ion 

o f f i c ia l s  and  pa ren ts .  Crea t ing an  o rder l y  and  suppo r t i ve  

env i ronment  a l so  lessens  s ta f f  con f l i c t  and  enhances  lea rne r  

pe r fo rmance (Rob i nson  e t  a l .  2008 :664 ) .    

 

2.5 .5   Pof f  and  Parks ’  Model  (2010 )  

 

Pof f  and Pa rks  (2010 :29 )  ma in ta in  tha t  “ the  comp lex i ty  o f  educa t ion 

requ i res  a  team o f  knowledgeab le  and  sk i l led  p rac t i t ione rs  who 

sha re  leade rsh ip  to  ach ieve  the  ends o f  re fo rm -based schoo l ”  

Acco rd ing ly ,  shared  leade rsh ip  invo lves  f i ve  doma ins  name ly ;  

co l labo ra t ion ,  common focus ,  sha red  respons ib i l i t y ,  suppo r t i ve  

cu l tu re  and  widesp read  commun ica t ion  (Po f f  &  Pa rks  2010 :32 ) .  Po f f  

and  Pa rks  ( ib id )  f u r the r  conc lude  tha t  sha red  leade rsh ip  impacts  

pos i t i ve l y  on  lea rne r  ach ievement .  Th is  deno tes  tha t  when  teache rs ,  

sub jec t  heads ,  Heads o f  Depa r tments  (H ODs) ,  depu ty p r inc ipa ls  and  

p r inc ipa ls  jo in  fo rces  towards  ach iev ing  common goa ls  abou t  

teach ing and  lea rn ing,  the  resu l t s  may consequent l y  be  improved.   
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There fo re ,  d is t r ibu ted  leadersh ip  i s  p romoted  because ,  acco rd ing  to  

th i s  mode l ,  schoo l  e f fec t i veness  does no t  re l y  so le l y  on  the 

pr inc ipa l ’s  expe r t i se  bu t  co l labora t i ve  e f fo r ts  (Po f f  &  Pa rks  

2010 :29 ) .  Acco rd ing  to  th is  mode l ,  the  suppor t i ve  cu l tu re  a l so  ex is t s  

to  “g i ve  s ta f f  members  a  sense  o f  pe rsona l  va lue  and  co l lec t i ve  

ef f icacy”  (Po f f  &  Pa rks  2010:32) .  Even tua l ly ,  w idesp read  

communica t ion  serves  to  ex tend  impor tan t  in fo rmat ion  to  the  s ta f f  

f o r  the  imp lementa t ion  o f  sha red  leade rsh ip  ( i b id ) .  

 

Pof f  and Parks ’  (2010 :32 )  mode l  has  g iven  r i se  to  c r i t i ca l  e lements  

of  e f fec t i ve  shared  leadersh ip  as  po in ted  ou t  in  the  p rev ious  sec t ion 

wh ich  i s  i l lus t ra ted  in  Tab le  2 .6 .  

 
 

D o m a i n  

 

E s s e n t i a l  e l e m e n t  

C o l l a b o r a t i o n  •  S c h o o l  p e r s o n n e l  w h o  c o l l a b o r a t e  i n  a c h ie v i n g  

g o a l s  

•  L e a d e r s  w h o  s u p p o r t  c o l l a b o r a t i v e  e f f o r t s  

•  A  s t a f f  t h a t  h o l d s  c o l l a b o r a t i o n  a s  a  p r i o r i t y  

•  A  s h a r e d  b e l i e f  t h a t  c o l l a b o r a t i o n  c a n  h a v e  a  

s i g n i f i c a n t  im p a c t  

C o m m o n  f o c u s  •  A  f o c u s  o n  c o m m o n ,  a g r e e d - u p o n  g o a l s  

•  A n  a b i l i t y  o f  t h e  l e a d e r s  t o  c o n v e y  a  c o m p e l l i n g  

v i s i o n  o f  s h a r e d  l e a d e r s h i p  

S h a r e d  

r e s p o n s i b i l i t y  

•  T e a c h e r  l e a d e r s h ip  o f  p r o f e s s i o n a l  d e v e l o p m e n t  

t h a t  i s  l i n k e d  t o  s c h o o l - b a s e d  l e a r n i n g  g o a l s  

•  A d m i n i s t r a t i v e  d e l e g a t i o n  o f  a u t h e n t i c  p o w e r  

•  W i l l i n g n e s s  o n  t h e  p a r t  o f  l e a d e r s  t o  g i ve  u p  s o m e  

c o n t r o l  w h i l e  m o n i t o r i n g  t h e  e f f e c t i v e n e s s  o f  

d e c i s i o n s  

•  I n v o l v e m e n t  o f  s t a k e h o l d e r s  i n  d e c i s i o n s  t h a t  

m a t t e r ,  n o t  m i n u t i a e  

•  G r o u p  d e c i s i o n s  b a s e d  o n  i n f o r m a t i o n   

S u p p o r t i v e  c u l t u r e  •  A  c u l t u r e  o f  m u t u a l  t r u s t   

•  T h e  a c c e p t a n c e  o f  c o l l e c t i v e  e f f i c a c y  a s  a  c r i t i c a l  

v a l u e  

•  H o n e s t y  a m o n g  s t a f f  m e m b e r s  
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W id e s p r e a d  

c o m m u n i c a t i o n  

•  C o m m u n i c a t i o n  o f  c l e a r  p u r p o s e s  f o r  s h a r e d  

l e a d e r s h i p  

T a b l e  2 . 6  Po f f  a n d  P a r k s  ( 2 0 1 0 : 3 2 ) :  T h e  E s s e n t i a l  E l e m e n t s  o f  S h a r e d  

L e a d e r s h i p  b y  D o m a i n   

 

2.5 .6   Sharma’s  Model  (2012 )  

 

Sharma ’s  s tudy on  the  IL  o f  p r inc ipa ls ,  conducted  in  an  As ian  

schoo l ,  p rov ides  a  mode l  o f  IL  wh ich  revea led  a l l  the  aspects  o f  

what  rea l  leade rsh ip  needs  to  incorpo ra te  (Sha rma 2012 :20 ) .  “The  

concep t  o f  IL  invo lves  improv ing  lea rn ing in  and  ou t  o f  the  

c lass room,  leade rsh ip  fo r  deve lop ing mora l  va lues ,  

en t repreneu rsh ip  and  na t iona l  cha rac te r  among lea rne rs ”  as s ta ted  

by Sha rma ( ib id ) .  Th is  mode l  desc r ibes  the  p r inc ipa l ’s  ro les  as  

f o l lows:  ensur ing ove ra l l  deve lopment  o f  lea rne rs ,  invo lv ing bo th  

teache rs  and  lea rne rs  in  the  p rocess ,  d i sp lay ing  superv i so ry  

leade rsh ip  and  p rov id ing  con t inuous  p ro fess iona l  deve lo pment  f o r  

a l l  ( ib id ) .  The  IL  ou tcome may,  the re fo re ,  inc lude  the  ove ra l l  

deve lopment  o f  lea rne rs ,  and  the  sa t is fac t ion  o f  h ighe r  needs o f  

recogn i t ion ,  se l f -es teem and se l f -ac tua l i sa t ion  o f  a l l  ( ib id ) .  

Sharma ’s  mode l  o f  IL  is  i l lus t ra ted  in  Tab le  2 .7 .  
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I n s t r u c t i o n a l  L e a d e r s h i p   

  

 

    

C o n c e p t   R o l e  o f  p r i n c i p a l   O u t c o m e  

 

I n s t r u c t i o n a l          

l e a d e r s h i p  i n v o l v e s  

l e a d e r s h i p  f o r :    

•  L e a r n i n g   

•  D e v e l o p i n g  m o r a l  

v a l u e s  

•  D e v e l o p i n g  

e n t r e p r e n e u r s h i p  a n d  

n a t i o n a l  c h a r a c t e r  

•  C o m m i t m e n t  f o r  o v e r a l l  

d e v e l o p m e n t  o f  l e a r n e r s  

•  S h a r e d  l e a d e r s h i p   

•  S u p e r v i s o r y  l e a d e r s h i p   

•  C o n t i n u o u s  p r o f e s s i o n a l  

d e v e l o p m e n t  o f  a l l  

•  O v e r a l l  d e v e l o p m e n t  o f  

l e a r n e r s   

•  S a t i s f a c t i o n  o f  h i g h e r  

n e e d s  o f  r e c o g n i t i o n ,  

s e l f - e s t e e m  a n d  s e l f -  

a c t u a l i s a t i o n  o f  a l l  

T a b l e  2 . 7  Sh a r m a  ( 2 0 1 2 : 2 0 )  M o d e l  o f  I n s t r u c t i o n a l  L e a d e r s h i p  

 

In  conc lus ion ,  the  rev iewed l i te ra tu re  shows  s im i la r i t ies  conce rn ing  

iden t i f y ing the  job  func t ions  and  p rac t i ces  o f  ins t ruc t iona l  leade rs  

desp i te  a  var ie t y  o f  pub l i shed  IL  mode ls  (Foo  Seong 2015 :9 ) .  I t  i s  

now apparen t  tha t  IL  is  a  mu l t id imens iona l  cons t ruc t  (Lee ,  W alke r  

&  Chu i  2012 :589 ) .  I t  i s  a lso  ev iden t  tha t  I L  impacts  pos i t i ve l y  on 

schoo l  improvement  and  tha t  i t  i s  a l so  rega rded  as  a  mu l t i f ace ted  

cons t ruc t  in  a l l  re levan t  s tud ies  (Lee  e t  a l .  2012 :588 ) .  The re fo re ,  

as  ind ica ted  ear l i e r ,  a l l  iden t i f ied  mode ls  o f  IL  serve  as  a  

theore t ica l  f ramework  fo r  th is  s tudy  and  a l l  the i r  use fu l  components  

we re  used  to  f rame th is  s tudy .  

  

2.6  BASIC FUNCTIONS OF INSTRUCTIONAL LEADERSHIP  

 

Al though d i f f e ren t  mode ls  wh ich  inco rpo ra te  func t ions  o f  

i ns t ruc t iona l  leade rs  have  been iden t i f ied ,  Pa rker  and  Day 

(1997 :87 ) ,  K ruger  (2003:247)  and  Van de r  B i j l  and  K ruger  

(2016 :345 -346 )  we re  ab le  to  h igh l igh t  f i ve  c r i t i ca l  e lements  o f  the  
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i ns t ruc t iona l  leade r .  These  e lements  a re  rega rded  as  p r imary  

func t ions  fo r  the  ins t ruc t iona l  l eader .   

 

(a )  Def in ing the  school ’s  miss ion:  The  p r inc ipa l  i s  expected  to  

c ra f t  and  communica te  a  c lea r  m iss ion ,  goa ls  and  ob jec t i ves  

in  o rde r  to  ach ieve  e f fec t i ve  tea ch ing  and  lea rn ing  (Mar i shane  

2012 :92 ) .  In  t he  p rocess ,  the  s ta f f ,  l ea rne rs  and  paren ts  need  

to  be  consu l ted .  Howeve r ,  “ t he  p r inc ipa l  p lays  a  dec is i ve  ro le  

in  f ram ing the  m iss ion ,  a ims and  ou tcomes o f  the  schoo l ”  

(K ruge r  2003:248) .  Moreove r ,  a  v i s ion  and  m iss ion  s ta tement  

a re  dependent  on  schoo l  dynam ics  and  need  to  be  changed 

based on  the  schoo l ’s  cu r ren t  s i tua t ion  when necessary  ( Van  

de r  B i j l  &  Kruge r  2016 :346 ) .   

  

(b )  Managing the  cur r iculum and inst ruc t ion:  The  ins t ruc t iona l  

l eade r  i s  expected  to  p ro tec t  t i me  fo r  teach ing and  lea rn ing.  

Manag ing  the  cur r i cu lum and ins t ruc t ion  inc ludes  the  fo l lowing 

essen t ia l  f ace ts :  d rawing a  t imetab le  fo r  bo th  co re -cu r r i cu la r  

and  ex t racu r r icu la r  ac t i v i t ies ,  and  es tab l i sh ing suppor t  

sys tems  tha t  may  enhance  the  imp lemen ta t ion  o f  the  

cur r icu lum.  Lea rn ing needs and  resources  must  a lso  be  

cons ide red  to  ensure  e f fec t i ve  cu r r i cu lum de l i ve ry  ( Van  de r  

B i j l  &  K ruger  2016:347 ) .   

 

( c )  Supervis ing  teach ing:  Teache rs  need  to  be  p rov ided  wi th  the  

necessa ry suppo r t  to  a l low e f fec t ive  lea rn ing  a nd  teach ing.  

The re fo re ,  the  p r inc ipa l  needs to  in i t ia te  and  coo rd ina te  

ac t i v i t ies  fo r  s ta f f  deve lopment .  These  p rogrammes may 

inc lude  schoo l -based  workshops,  s ta f f  meet ings ,  sub jec t  

meet ings ,  coach ing  and  bo th  fo rma l  and  in fo rma l  c lass room 

obse rva t ions  (K ruge r  2003:251) .  The  IL  team,  cons is t ing  o f  

the  depu ty p r inc ipa l ,  HODs,  sub jec t  heads,  and  sen io r  

teache rs ,  may be  ass igned to  ass is t  the  p r inc ipa l  i n  

conduc t ing s ta f f  deve lopment  p rogrammes  a t  schoo l .  
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Conc ise ly ,  th is  f unc t ion  inc ludes  teache r  appra isa l  and  

assessmen t ;  s ta f f  deve lopment ;  teache r  mot i va t ion  and  

cur r icu la r  suppo r t  (K ruge r  2003:250 -253 ;  Van de r  B i j l  &  K ruge r  

2016 :348 -350 ) .  

 

(d )  Moni tor ing learn ing programmes and eva luat ing  the  

learners ’  progress:  Learners  a re  assessed to  tes t  i f  they  

have  acqu i red  the  necessa ry  sk i l l s ,  knowledge,  va lues  and  

a t t i tudes .  Learners  a re  g i ven  in fo rma l  and  fo rma l  tasks  such  

as  tes ts ,  examina t ions ,  ass ignmen ts  and  p ro jec ts  to  measure 

the i r  pe r fo rmance leve l  ( Van  de r  B i j l  &  K ruger  2016 :351 ) .  The 

resu l ts  cou ld  he lp  bo th  lea rne rs  and  teache rs  to  improve  

(Mar i shane  2012:92 ) .  The  p r inc ipa l  can  a lso  use  these  resu l ts  

to  con t ro l  the  to ta l  ins t ruc t iona l  p rogramme o f  the  schoo l  and  

ensu re  tha t  the  ou tcomes a re  ach ieved  as  an t i c ipa ted  ( Van 

de r  B i j l  &  Kruge r  2016 :  351 ) .   

 

(e )  Promoting  an inst ruc t iona l  c l imate:  P r inc ipa ls  a re  expec ted  

to  c rea te  and  ma in ta in  a  favou rab le  and  sound schoo l  c l imate  

where in  teach ing  and  lea rn ing  cou ld  be  more  exc i t ing (Van de r  

B i j l  &  K ruger  2016 :351 ) .  They need  to  c rea te  a  conduc ive  

env i ronment  where  teache rs  and  lea rne rs  a re  fu l l y  suppo r ted  

and  where  there  is  a  sha red  sense  o f  purpose  (K ruge r  

2003 :254 ) .  

 

2.7  EFFECTIVE INSTRUCTIONAL LE ADERS  

 

2 .7 .1   Qua l i t ies  o f  e f fec t ive  ins truct ional  leaders  

 

“Educa t ion is ts  have  found tha t  e f fec t i ve  schoo l  leade rs  cont r ibu te  

towards  the  deve lopmen t  o f  e f fec t ive  schoo ls ”  (B land fo rd  2006 :8 ) .  

The schoo l ’ s  success  depends  on  the  qua l i t y  o f  leade rsh ip  and  

managemen t  a t  hand  (Van Devente r  2003:68 ) .  Acco rd ing to  Fab i ’ s  

v iew (2013:24 ) :  
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Ef f ec t i ve  i ns t r uc t iona l  l eaders  a r e  l e aders  o r  p r i nc ipa ls  who  per f o rm 

a t  h igh  leve ls  as  r esourc e  p r ov ide rs ,  ac t i ve l y  engage  i n  s t a f f  

deve lopment ,  adher e  t o  c l ea r  pe r f o rmanc e  s tandards  f o r  i n s t ruc t i on  

and  t eacher  behav iou r  and  es tab l i sh  t he i r  v i s i b le  p r es ence  i n  t he  

s choo l  and  a t  va r ious  sc hoo l  ac t i v i t i es .  

Acco rd ing ly ,  su i tab le  leade rs  need to  embrace  the  fo l lowing four  

b road  d is t inc t i ve  cha rac te r i s t ics  wh ich  a re  expe r ience ,  knowledge ,  

pe rsona l  cha rac te r is t i cs ,  and  va lues  and  be l ie f s  wh ich  p lay  an  

essen t ia l  ro le  in  schoo l  per fo rmance  (N iqab ,  Sha rma,  W ei  &  Mau lod  

2014 :75 ) .  The  cha rac te r i s t ics ,  wh ich  a re  subsequent l y  d i scussed,  

a re  cons t ruc ted  f rom these  ove ra rch ing cha rac te r i s t ics .  

 

The fo l lowing charac te r i s t ics  t yp i f y  the  qua l i t ies  o f  a  good leade r.  

Good leade rs  need  to  have  a  v i s ion ,  imag ina t ion ,  pass ion ,  

en thus iasm and  commi tment  (Dav ido f f  &  Laza rus  2002:166 ) .  They 

need to  be  sens i t i ve  when hand l ing o the rs  and  become soc ia l  

a rch i tec ts  (Van Devente r  2003:70 ) .  They can  d i f f e ren t ia te  and  make 

in fo rmed  dec is ion s  no  mat te r  how comp l i ca ted  the  s i tua t ion  i s .  

Good leade rs  need  to  be  ab le  to  deve lop  a  sense  o f  mu tua l  t rus t .  

They need to  re la te  equa l l y  to  a l l  peop le  w i th in  the  schoo l .  I n  th is  

case ,  au then t ic i t y  is  ve ry  c r i t i ca l  so  tha t  eve ryone can  t rus t  tha t  

one  mean s and  s tands  by  what  one  says .  “Good  leade rs  need  to  

have the  ab i l i t y  to  ope ra te  w i th  c la r i t y ,  dep th ,  con f idence  and  

in tegr i t y  in  the  wor ld  –  w i th  se l f -unders tand ing”  (Dav ido f f  &  Laza rus  

2002 :167 ) .  Las t l y ,  t hey need to  respec t  o the rs  by  mode l l ing good 

behav iou r  so  tha t  o thers  can  emu la te  them.  

 

Acco rd ing to  the  Depar tment  o f  Bas ic  Educa t ion  (2004a :18 ) ,  

l eade rsh ip  qua l i t ies  inc lude  fac i l i ta t ing  the  fo l lowing  a t t r ibu tes .  

They inc lude  c ra f t ing  a  v i s ion  f o r  f o l lowers ;  a r t i cu la t ing  how the  

v i s ion  may be  rea l ised ;  in f luenc ing  and  s tee r ing g roups towards  

accomp l ish ing goa ls .  In  add i t ion ,  they re la te  to  the  c rea t ion  o f  

des i rab le  oppor tun i t ies ;  d i rec t ing and  coord ina t ing  ac t i v i t ies ;  

mot i va t ing a  d i rec t  f o rce  o f  mora le ;  c rea t i ng cond i t ions  fo r  the  team 
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to  be  e f fec t i ve ;  and  induc ing fo l lowers  to  behave  in  a  des i red  

manner .  

 

Botha  (2013 :202 -203 )  concu rs  tha t  an  e f fec t i ve  ins t ruc t iona l  leade r  

needs to  d i sp lay  qua l i t ies  in  t h i s  manner .  The  ab i l i t y  to  a r t i cu la te  

va lues  and  v i s ion  a round the  learner ’ s  lea rn ing and  ach ievement  i s  

paramoun t .  Th is  i nc ludes  the  ab i l i t y  to  make  the  connect ions  to  

behav iou r  and  the  necessary  s t ruc tu res  to  p romote  and  sus ta in  

them.  An  unders tand ing o f  a  range o f  pedagog ic  s t ruc tu res  and  

the i r  ab i l i t y  to  impa ct  on  lea rner  ach ievemen t  and  lea rn ing i s  

essen t ia l .  The  ab i l i t y  to  d is t i ngu ish  be tween deve lopment  and  

ma in tenance  s t ruc tu res ,  ac t i v i t ies  and  cu l tu res  i s  a l so  c r i t i ca l  

i nc lud ing s t ra teg ic  o r ien ta t ion ,  the  ab i l i t y  to  p lan  a t  leas t  in to  the  

med ium te rm  and an  en t rep reneu r ia l  lea rn ing  tha t  fac i l i ta tes  the  

exp lo i ta t ion  o f  exte rna l  change.  An  unde rs tand ing  o f  the  na tu re  o f  

o rgan isa t iona l  capac i t y ,  i t s  ro le  in  sus ta in ing  change and  how to  

enhance  i t  a re  inc luded.  The  commi tment  to  p romot ing enqu i ry ,  

pa r t i cu la r l y  i n to  the  ‘how’  ra the r  than  the  ‘what ’ ;  a  s im i la r  

commi tmen t  to  con t inu ing  p ro fess iona l  deve lopment  and  manag ing 

of  the  teache r ’s  l i f es t y le ;  an  ab i l i t y  to  engender  t rus t  and  p rov ide  

re in fo rcement  a re  some o f  the  p re requ is i tes .  

 

Van  Devente r  (2016 :115 -118 )  a l so  pos tu la tes  tha t  an  e f fec t i ve  

ins t ruc t iona l  leade r  p rov ides  d i rec t ion ;  insp i res  o the rs ;  p romotes  

teamwork  and  se ts  a  good examp le .  He  o r  she  fu r the r  ga ins  

accep tance ;  becomes a  se rvan t  leade r ;  becomes an  o rgan isa t iona l  

a rch i tec t ;  d isp lays  p ro fess iona l ism;  becomes a  mora l  educa to r ,  and  

becomes  a  soc ia l  a rch i tec t .  I t  i s ,  the re fo re ,  ev iden t  tha t  leade rsh ip  

i s  a  mu l t id imens iona l  concept  and  requ i res  ongo ing  commi tmen t  

(Dav ido f f  &  Lazarus  2002:168 ;  Lee  e t  a l .  2012 :589 ) .  I t  i s  a l so  

appa ren t  tha t  e f fec t i ve  leade rs  fac i l i ta te  e f fec t i ve  teach ing and  

lea rn ing wh ich  consequen t l y  improves  learner  ach ievement  and 

schoo l  per fo rmance (N iqab ,  Sharma,  W ei  &  Mau lod  2014 :75 ) .  
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2.7 .2   Checkl is t  o f  e f fec t ive  ins truc t ional  leaders  

 

Mon i to r ing is  a  p rocess  o f  regu la r l y  check ing the  p rogress  o f  

someth ing (Depar tmen t  o f  Bas ic  Educa t ion  2004a:14 ) .  The re fo re ,  

an  ins t ruc t iona l  leade r  needs to  use  a  check l is t  to  check  whether  

s takeho lde rs  a re  t ak ing pa r t  i n  educa t ion  to  ensu re  qua l i t y  teach ing  

and  learn ing  (Mar ishane 2012 :94 ) .  Check ing  teache rs ’  wo rk  

regu la r l y  ass is ts  ins t ruc t iona l  l eaders  to  check  on  p rogress  made,  

de te rm ine  suppo r t  to  be  p rov ided  and  regu la te  the i r  pe r fo rmance.  

The  fo l lowing i s  the  check l is t  wh ich  can  be  u t i l i sed  by  e f fec t i ve 

ins t ruc t iona l  leade rs  to  mon i to r  cu r r i cu lum imp lemen ta t ion  and  

ins t ruc t ion  as  suggested  by Bo tha  (2013 :203 ) .  

 
As p e c t s  o f  f o c u s  f o r  

t h e  SM T  i n s t r u c t i o n a l  

l e a d e r  

W h a t  i n s t r u c t i o n a l  

l e a d e r s  d o  i n  t h i s  

a r e a  a s  a n  

i n s t r u c t i o n a l  l e a d e r  

C h a l l e n g e s  f o r  a n  

i n s t r u c t i o n a l  l e a d e r  i n  

h i s / h e r  s c h o o l  

1 .  P o l i c i e s  

•  E n s u r i n g  t h a t  t h e  

s c h o o l  h a s  p o l i c i e s ,  

p r o c e d u r e s ,  a n d  a  

c o d e  o f  c o n d u c t  

•  R e a d i n g  p o l i c i e s  t o  

t h e  s c h o o l  g o v e r n i n g  

b o d y  

•  M o t i v a t i n g  t e a c h e r s  

t o  u n d e r s t a n d  t h e s e  

p o l i c i e s  

•  G o v e r n m e n t  n o t  

s u p p l y i n g  t h e s e  

p o l i c i e s   

•  T e a c h e r s  r e a c t i n g  

n e g a t i v e l y  t o  

p o l i c i e s  w h e n  r e a d  

 

2 .  M e e t i n g s   

•  M e e t i n g  w i t h  a l l  

s t a k e h o l d e r s  i n  h i s  

o r  h e r  i n s t i t u t i o n  

•  A s  a n  i n s t r u c t i o n a l  

l e a d e r ,  m e e t  w i t h  

o t h e r s ,  e . g .  S M T ,  

t e a c h e r s ,  p a r e n t s  

a n d  l e a r n e r s  t o  s o r t  

o u t  s o m e  i s s u e s  

•  P a r e n t s  f a i l  t o  

h o n o u r  m e e t i n g s  

u n l e s s  p r om i s e d  f o o d  

3 .  P l a n n i n g  

•  E v a l u a t i n g  w h e r e  t h e  

s c h o o l  i s ,  w h e r e  yo u  

w o u l d  l i k e  i t  t o  b e  

a n d  e n s u r i n g  t h a t  

•  M o n i t o r  w h e t h e r  

t e a c h e r s  a r e  

f o r m u la t i n g  t h e i r  

l e s s o n  p l a n s ,  p a c e  

•  T e a c h e r s  f a i l i n g  t o  

p l a n  a c c o r d i n g  t o  t h e  

n e w  a p p r o a c h ,  

b e l i e v i n g  t h a t  a n  
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t h e  s c h o o l  i s  r u n n i n g  

i n  a n  o r g a n i s e d  

f a s h io n   

s e t t e r s  a n d  

a s s e s s m e n t  

p r o g r a m m e s  

a c c o r d i n g l y  

o l d - p a r a d ig m  m e t h o d  

i s  b e s t  

4 .  D i s c i p l i n e   

•  T a l k i n g  t o  a n d  

g u i d i n g  l e a r n e r s  w h o  

h a v e  m is b e h a v e d   

•  C o d e  o f  c o n d u c t  f o r  

l e a r n e r s  

•  M a n y  l e a r n e r s  a r e  

a d d i c t e d  t o  d r u g s  

a n d  t h e y  m i s u s e  

t h e i r  r i g h t s  

5 . H u m a n  r e s o u r c e  m a n a g e m e n t   

•  D e a l i n g  w i t h  

t e a c h e r s ’  i s s u e s ,  

t r a d e  u n i o n s  a n d  

d i s c i p l i n a r y  

h e a r i n g s ,  h i r i n g  

t e a c h e r s  

•  H a v e  a  d i s c i p l i n a r y  

c o m m i t t e e ,  b e  f a i r  

a n d  f i r m  w h e n  

s o l v i n g  c o n f l i c t s   

•  T e a c h e r s  a r e  

u n i o n i s e d ,  h i g h  r a t e  

o f  a b s e n t e e i s m  

T a b l e  2 . 8  E f f e c t i v e  I n s t r u c t i o n a l  L e a d e r s h i p  C h e c k l i s t  ( B o t h a  2 0 1 3 : 2 0 3 )   

 

2.8  WHAT IS  MANAG EMENT?  

 

Acco rd ing to  Joube r t  and  B ray  (2007:19) ,  the  concep t  managemen t  

cha rac te r i ses  the  p rocess  o f  lead ing  and  d i rec t ing  a l l  o r  pa r t  o f  an  

o rgan isa t ion ,  o f ten  a  bus ine ss ,  us ing  dep loyment  and  man ipu la t ion  

tha t  re la te  to  human,  f inanc ia l ,  mater ia l ,  i n te l l ec tua l  o r  in tang ib le  

resources .  In  th is  s tudy,  educa t ion  management  is  re la ted  to  the  

managemen t  o f  cu r r i cu lum imp lementa t ion .  “Educa t ion  management  

i s  a  spec i f i c  k ind  o f  wo rk ,  tha t  i s ,  the  managemen t  o f  lea rn ing and 

teach ing cons is t ing o f  managemen t  tasks  and  sub - tasks  or  

managemen t  ac t i v i t ies  known as  p lann ing,  o rgan is ing,  lead ing and  

cont ro l l ing  o f  schoo l  o r  educa t ion  even ts ”  (Van  Deven te r  2003 :66 ;  

Van  Deven te r  2016:110 ) .  Educa t ion  management  was l inked  to  how 

SMTs  execu te  the i r  task  o f  manag ing  cu r r icu lum imp lementa t ion  in  

schoo ls .  Acco rd ing  to  Van  de r  W es thu izen  (1991:55 ) ,  educa t ion  

managemen t  re fe rs  to  a  spec i f i c  t ype  o f  wo rk  in  educa t ion ,  wh ich  

compr ises  regu la t i ve  tasks  o r  ac t ions  execu ted  by a  pe rson .  I t  a lso  

re la tes  to  a  body in  a  pos i t ion  o f  au tho r i t y ,  in  a  spec i f i c  f ie ld  o r  
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area  o f  regu la t ion ,  to  a l low fo rmat i ve  educa t ion  to  take  p lace .  I n  

suppo r t  o f  Van  de r  W esthu izen  ( ib id ) ,  Van  de r  B i j l  and  P r ins loo  

(2016 :25 )  concu r  tha t  educa t ion  management  encompasses some 

tasks  whereby  one  has  to  iden t i f y  the  schoo l ’ s  goa ls  and  ensu re  

tha t  t hose  goa ls  a re  ach ieved .  

 

Fayo l  (1987:13)  and  Cheva l ie r  (2008 :6 ) ,  pos tu la te  tha t  to  manage 

i s  to  “ f o recas t  and  p lan ,  to  o rgan ise ,  to  command,  to  coo rd ina te  and  

to  con t ro l ” .  Th is  i s  suppor ted  by  Co le  and  Ke l l y  (2011 :12 )  who  

ma in ta in  tha t  management  re fe rs  to  coo rd ina ted  ac t i v i t ies  wh ich 

inc lude  fo recas t ing ,  p lann ing ,  dec id ing,  o rgan is ing  and  

command ing  to  d i rec t  and  con t ro l  an  o rgan isa t ion .  I t  i s  ev iden t  tha t  

the  succeed ing au thors  such  as  Van Devente r  (2003 :75 ) ,  Co le  

(2004 :10 -11 ) ,  Co le  and  Ke l l y  (2011:16 -18 ) ,  and  Botha ,  Zenge le  and  

Van  Zy l  (2013 :6 ,21 -22  &143 -154)  adap ted  Fayo l ’ s  s ta tement  about  

managemen t .  Th is  s ta tement  emphas ises  tha t  management  

i nc ludes  o rgan is ing ,  lead ing,  mot i va t ing ,  p lann ing ,  con t ro l l ing and 

de te rm in ing p rogrammes ,  p rocedures  and  methods.  Thus ,  i f  v iewed 

rega rd ing  essen t ia l  tasks  o f  managemen t ,  i t  conce rns  the  four  

c ruc ia l  i n te r re la ted  tasks  o f  management  name ly ;  p lann ing,  

o rgan is ing ,  lead ing  and  con t ro l l ing .  

 

In  th is  s tudy ,  the  concept  management  re fe rs  to  how SMTs p lan ,  

o rgan ise ,  lead  and  con t ro l  the  imp lementa t ion  o f  the  cu r r i cu lum to  

c rea t ing  qua l i t y  educa t ion .  Managemen t  in  th i s  rega rd  can  be 

de f ined  as  a  p rocess  o f  p lann ing,  o rgan is ing,  lead ing and  

con t ro l l ing schoo l  resources  to  ach ieve  teach ing and  lea rn ing goa ls  

(Fab i  2013 :10 ) .  Management ’s  re la t ion  to  whe re  the  schoo l  i s  go ing 

and  why,  how i t  i s  go ing  to  ge t  the re  and  ca re fu l  ve r i f i ca t ion  to  see  

i f  and  when i t  has  a r r i ved  (Dav ies  2009:94 )  i s  app rop r ia te  to  be 

add ressed  in  th is  s tudy .  The  four  ment ioned  spec i f i c  a reas  o f  

managemen t  wou ld  inc lude  these  aspec ts .  
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2.9  MAN AGEMENT ARE AS OF THE SCHOOL  

 

In  a  schoo l  s i tua t ion ,  the re  a re  var ious  v i ta l  a reas ,  wh ich  schoo l  

managers  need to  manage.  The  key  a reas  inc lude ,  among o the rs ,  

human  resou rces  such  as  teache rs ,  suppo r t  s ta f f ,  adm in is t ra t ion 

s ta f f  and  lea rne rs ;  f i nanc ia l  resou rces ;  phys ica l  in f ras t ruc tu re ;  

cu r r icu lum and mate r ia l  resou rces  such  as  lea rne r  suppo r t  mater ia l ,  

s ta t ione ry ,  teach ing  a ids ,  f ood ,  c lean ing  mate r ia l s  and  spo r ts  a t t i re .  

Th is  s tudy concent ra ted  more  on  one  c r i t i ca l  a rea  wh ich  needs to  

be  managed e f fec t i ve ly  and  e f f i c ien t l y :  cu r r icu lum im p lementa t ion .  

Even  though cu r r icu lum imp lementa t ion  management ,  i s  the  co re  o f  

th i s  s tudy,  one  needs to  rea l ise  tha t  cu r r i cu lum imp lementa t ion ,  

be ing the  p r imary  func t ion  o f  the  schoo l  (Mbokaz i  2015 :480 ;  Van 

de r  B i j l  &  K ruge r  2016 :347 ) ,  may no t  be  dea l t  w i th  exc lus ive ly  as  

these  c r i t i ca l  a reas  a re  in te rwoven .  

 

Van  Devente r  (2003 :76 ) ,  Zenge le  (2013:22)  and  Van  Devente r  

(2016 :122 )  re fe r  to  the  c r i t i ca l  a reas  o f  a  schoo l  as  educa t ion  

managemen t  a reas .  Van Devente r  (2016:122) ,  c lass i f ies  t hese 

managemen t  a reas  unde r  f i ve  ca tego r ies  name ly ;  lea rne r  a f fa i r s  

wh ich  a re  cu r r icu la r  and  ext ra -cu r r i cu la r  mat te rs ;  s ta f f  a f f a i r s ;  

adm in is t ra t i ve  a f fa i r s  and  p rov is iona l  in fo rmat ion .  Phys ica l  

f ac i l i t ies ,  Teach ing  and  Lea rn ing (T&L)  mate r ia ls ;  In fo rmat io n  and  

Communica t ion  Techno logy ( ICT)  a f fa i r s ;  and  schoo l  commun i t y  

a f fa i r s  and  governance  a re  add i t iona l .  

 

Next  is  the  educa t ion  management - leade rsh ip  p rocess  mode l ,  wh ich  

ou t l ines  how these  management  a reas  o f  a  schoo l  need  to  be  

managed e f f i c ien t l y .  The  mode l  i l lus t ra ted  in  F igu re  2 .1  shows  how 

educa t ion  management  i s  car r ied  ou t  in  schoo ls .  I t  demonst ra tes  

how management - leade rsh ip  tasks  ass is t  in  manag ing a l l  

managemen t  a reas  o f  the  schoo l ,  pa r t i cu la r l y  cur r i cu lum a f fa i rs ,  

wh ich  is  c ruc ia l  in  th is  s tudy .  The  in te r re la tedness  o f  these  tasks  
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cannot  be  overemphas ised .  These  tasks  a re  d i scussed 

comprehens ive ly  in  the  nex t  sec t ion .  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

F i g u r e  2 . 1  T h e  e d u c a t i o n  m a n a g e m e n t - l e a d e r s h i p  p r o c e s s  m o d e l  ( V a n  

D e v e n t e r  2 0 1 6 : 1 2 2 )   

 

 

2.10  MAN AGEMENT -LE ADERSHIP TASKS  

 

Co le ,  Co le  and  Ke l l y  (2004:4 ,  2011 :7 )  revea l s  tha t  Fayo l  i s  one  o f  

the  fa thers  o f  the  c lass ica l  approach  to  management  (1841 -  1925 ) .  

In  h i s  theo ry ,  Fayo l  f ocuses  more  on  improv ing managemen t  

e f f i c iency  and  e f fec t i veness  in  o rgan isa t ions ,  hence ,  h i s  c rea t ion 

o f  the  management  tasks  such  as  p lann ing,  o rgan is ing ,  

coo rd ina t ing,  command ing  and  con t ro l l ing  (Fayo l  1987 :15 -59 ) .  In  

th i s  theo ry ,  managers  a re  gu ided  on  how to  accompl ish  the i r  

manager ia l  tasks .  Fayo l  i s  we l l  known fo r  h is  f i ve  managemen t  

ac t i v i t ies  ment ioned  above ,  wh ich  de l inea te  the  s ign i f i can t  tasks  o f  
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good  managers  (Co le  &  Ke l l y  2011 :16 -18 )  wh ich  a re  p lann ing,  

o rgan is ing ,  mot i va t ing  and  con t ro l l ing .  These  a re  cu r ren t l y  re fe r red  

to  as  management - leade rsh ip  tasks  because  o f  the i r  over lapp ing 

na tu re  (Van Devente r  2016:113 ) .  

 

The above  tasks ,  wh ich  a lso  app ly  to  managers  such  as  SMT 

members ,  can  a lso  be  seen as  re la t ing to  the  theo re t ica l  f ramework 

o f  th i s  s tudy .  No t  on ly  a re  they s t i l l  app l i cab le  in  the  21 s t  cen tu ry ,  

bu t  they  a re  a l so  ve ry  s im i la r  to  cu r ren t  v iews on  educa t ion  

managemen t  wh ich  cons ide r  the  ma in  tasks  o f  educa t ion  

managemen t .  These  a re  p lann ing ,  i nc lud ing s t ra teg ic  and 

ope ra t iona l ;  o rgan is ing ;  lead ing  o r  d i rec t ing ;  and  con t ro l l ing  o r  

eva lua t ing  (Van  Devente r  2016:125) .  

 

To manage the  schoo l  e f fec t i ve ly  and  e f f i c ien t l y ,  schoo l  managers  

and  leade rs  need to  app ly  p r inc ip les  o f  p lann ing,  o rgan is ing,  

l ead ing and  con t ro l l ing  in  re la t ion  to  peop le ,  ou tcomes  and  

resources  ava i lab le  a t  a  schoo l  (Van  Deven te r  2003 :75 ) .  Da le  

(1978 :4 -6 ) ,  Van  Devente r  (2003:75 ) ,  Co le  (2004:10 -11 ) ,  Co le  and  

Ke l l y  (2011 :16 -18) ,  and  Botha ,  Zenge le  and  Van  Zy l  (2013 :6 ,21 -22  

&  143 -154 )  a lso  emphas ise  the  impor tance  o f  these  management -

l eade rsh ip  tasks .  These  a re  a l so  re fe r red  to  as  ‘management  

f unc t ions ’  and  ‘manager ia l  tasks ’ .  I t  i s  ev iden t  tha t  t hese  

managemen t - leade rsh ip  tasks  a re  c ruc ia l  in  every  management  

aspec t  w i th in  the  schoo l ,  inc lud ing cu r r i cu lum management  as 

ind ica ted  in  F igu re  2 .1  tha t  f ac i l i ta ted  to  f rame th is  s tudy .  These  

managemen t - leade rsh ip  tasks ,  wh ich  a re  in te rdependent ,  a re  

d iscussed  in  the  nex t  sec t ion .  

 

2.10 .1  Planning  

 

Fayo l  (1987:13 )  pe rce ives  p lann ing as  the  p rocess  o f  an t ic ipa t ing 

fu tu re  goa ls  and  pu t t i ng fo r th  sys tems  to  ach ieve  the  des i red  goa ls .  
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“P lann ing inc ludes  the  se t t ing o f  a  v i s ion ,  m iss ion ,  a ims and 

ou tcomes,  as  we l l  as  the  sub - tasks  o f  p rob lem-so lv ing ,  dec is ion -

mak ing and  po l icy -mak ing”  (Van  Devente r  2016 :125 ) .  P lann ing 

inc ludes  se t t ing goa ls  and  mak ing a  dec is ion ,  p lans  and  po l i c ies  

(Co le  &  Ke l l y  2011:17) .  P lann ing i s  an  essen t ia l  pa r t  o f  eve ry th ing 

done  in  schoo ls .  P lann ing  a lso  encou rages  be t te r  use  o f  t ime  a t  a l l  

l eve ls .  Co le  and  Ke l l y  ( ib id )  summar ise  p lann ing as  “ f o rma l i sa t ion  

of  what  i s  in tended  to  happen  somet ime  in  the  fu tu re .  I t  conce rns  

ac t ions  taken  be fo re  an  even t ,  t yp ica l l y  f o rmu la t ing goa ls  and  

ob jec t i ves ,  and  then  a r ranging fo r  resou rces  to  be  p rov ided  in  o rder  

to  ach ieve  the  des i red  outcome” .  

 

W ithou t  knowing  where  one  i s  go ing ,  one  may no t  know how to  ge t  

there .  W ork ing w i thou t  a  p lan  is  l i ke  wander ing f rom day to  day 

wi thou t  knowing  what  con t r ibu t ion  each  day ’s  ac t i v i t y  makes to  the 

b igge r  p ic tu re .  The re fo re ,  du r ing the  p lann ing p rocess ,  SMTs a re  

expec ted  to  an t i c ipa te  the  fu tu re  and  p lan  acco rd ing ly .  SMTs need  

a lso  to  an t ic ipa te  cha l lenges about  teach ing and  lea rn ing and  p lan  

to  ove rcome them.  They mus t   p repa re  to  de l i ve r  we l l  on  the  co re  

bus iness  o f  the  schoo l  wh ich  i s ,  teach ing and  lea rn ing .  They have  

to  p lan  to  augment  cus tomer  sa t is fac t ion ,  t ha t  i s ,  to  sa t i s f y  the  

needs o f  the  lea rne rs ,  the  Depar tment  o f  Bas ic  Educa t ion  (DBE) ,  

the  pa ren ts  and  the  en t i re  schoo l  commun i t y .  Las t l y ,  they  mu st  p lan 

to  enhance  lea rne r  pe r fo rmance  and  an t i c ipa te  qua l i t y  educa t ion  

and  resu l t s .  

 

Examples  o f  p lans  w i th in  the  schoo l  i nc lude  schoo l  po l i c ies ,  schoo l  

deve lopment  p lans ,  Schoo l  Improvement  P lans  (S IP ) ,  Academic  

Pe r fo rmance  Improvement  P lans  (AP IP) ,  cu r r i cu lum management  

p lans  and  du ty  ros te rs .  The  SMTs’  f i r s t  task  is  to  de te rm ine  what  

they  want  to  accomp l i sh  by  se t t ing  sho r t - te rm and  long - te rm  goa ls  

fo r  manag ing the  cu r r i cu lum imp lementa t ion  (Da le  1978 :4 ) .  Th is  

s ign i f ies  tha t  they  need to  wo rk  ou t  in  adv ance  how cu r r icu lum 
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imp lementa t ion  needs to  be  managed  to  cu rb  ins tances  o f  d r i f t i ng 

w i thou t  an  a im.  

P lann ing  invo lves  bo th  s t ra teg ic  and  ope ra t iona l .  I t  i s  c ruc ia l  tha t  

the  schoo l  managers  ensu re  tha t  the re  a re  s t ra teg ic  and  opera t iona l  

p lans  w i th in  the  s choo l .  The  s ign i f i can t  d i f f e rence  be tween 

s t ra teg ic  and  ope ra t iona l  p lann ing  is  d i scussed  in  the  fo l l owing 

sec t ions .  

 

2.10 .1 .1  S tra tegic  p lanning  

 

“S t ra teg ic  p lann ing  i s  a  b road  s ta tement  wh ich  re la tes  to  ove ra l l  

approach  and  d i rec t ion  to  the  ach ievement  o f  a  m iss i on”  (B land fo rd  

2006 :106 ) .  Acco rd ing to  the  Depar tmen t  o f  Bas ic  Educa t ion  

(2004a :6 ) ,  s t ra teg ic  p lann ing  i s  a  p rocess  tha t  t rans la tes  v i s ion  and  

va lues  in to  measu rab le  and  p rac t ica l  ou tcomes .  Co le  and  Ke l l y  

(2011 :184 )  pos tu la te  tha t  a  s t ra tegy  i s  “e f fec t i veness  in  the  long -

te rm,  wh ich  means mak ing the  bes t  cho ices  fo r  t he  fu tu re ” .  

Dav ido f f ,  Lazarus  and  Moo l la  (2014:113 )  h igh l igh t  t he  th ree  aspec ts  

o f  s t ra teg ic  p lann ing.  Fo r  example ,  the  se t t ing  o f  goa ls  and  

ou tcomes,  deve lop ing  p lans  to  ach ieve  the  des i red  goa ls  and  

eva lua t ing p rogress  based  on  the  iden t i f ied  goa ls  and  ou tcomes.  

 

Dur ing  the  s t ra teg ic  p lann ing p rocess ,  the  educa t ion  managers  se t  

goa ls ,  deve lop  p lans  and  eva lua te  the  imp lementa t ion  o f  those 

goa ls  and  p lans  w i th  more  emphas is  on  bo th  cu r r icu lum and the  

schoo l  as  an  o rgan isa t ion  (Dav ido f f  e t  a l .  2014 :113 ) .  S t ra teg ic  

p lann ing inco rpo ra tes  the  fo l lowing  c r i t i ca l  i ssues :  env i ronmenta l  

scan  bo th  in te rna l  and  ex te rna l ;  techno logy ;  economic  and  po l i t i ca l  

f ac to rs  and  t rends  in  the  f ie ld  o f  educa t ion  (C la rke  2009 :389 ) .  Th is  

imp l ies  tha t  SMTs need to  cons ide r  a  var ie t y  o f  f ac to r s  wh i le  

p lann ing.  For  examp le ,  s ign i f i can t  changes  in  educa t ion ,  espec ia l l y 

those  conce rn ing  the  cu r r i cu lum,  how those  changes compe l  them 
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to  adap t  and  knowing  the i r  lea rners ’  and  the  schoo l  commun i t y ’ s  

needs and  how to  sa t is f y  them.  

 

There  a re  va r ious  way s  o f  deve lop ing  s t ra teg ic  p lann ing  fo r  an 

o rgan isa t ion  (C la rke  2009:389) .  Thus,  Dav ido f f  e t  a l .  (2014 :116 )  

i den t i f y  the  fo l l owing s t ra teg ic  p lann ing p rocedu re  tha t  can  be  used 

f o r  schoo l  deve lopmen t .  In  i den t i f y ing  the  schoo l ’ s  no rms  and  

cu l tu re ,  a  no rmat i ve  ana lys is  needs to  be  conducted ;  iden t i f y ing 

educa t ion  t rends  and  rea l i t ies ;  an  env i ronmenta l  ana lys is  needs to  

be  conducted .  To  c ra f t  a  c lear  v i s ion  fo r  the  schoo l ,  v i s ion  bu i ld ing 

mus t  be  done .  To  es tab l i sh  spec i f i c  goa ls  wh ich  a re  re levan t  t o  

schoo l  l i f e ,  goa l  se t t ing  must  be  done .  In  iden t i f y ing  s t rengths ,  

weaknesses ,  oppo r tun i t ies  and  th rea ts ,  wh ich  can  benef i t  the  

schoo l  o r  impede the  schoo l  p rogress ,  rea l i t y  check ing must  be  

car r ied  ou t .  In  d rawing an  ac t ion  p lan ,  wh ich  is  a imed  a t  a t ta in ing 

the  se t  goa ls ,  a  p lan  o f  ac t ion  must  be  fo l lowed .  W hen  es tab l i sh ing 

s t ruc tu res ,  p rocedu res  mus t  be  gea red  towards  the  imp lementa t ion ,  

mon i to r ing and  eva lua t ion  o f  s t ruc tu res  and  p rocedu res  in  t he 

schoo l .  Mob i l i s ing  peop le  and  ma te r ia l  resou rces  need to  inc lude 

s ta f f  to  ach ieve  p lans  fo r  the  schoo l .  Las t l y ,  an  ongo ing  re f lec t ion ,  

eva lua t ion  and  deve lopment  ha ve  to  be  done .  Even  though  the  s teps  

ment ioned  above  have  been  iden t i f i ed ,  goa l  se t t ing,  p lann ing  and  

eva lua t ion  a re  rega rded  as  the  p r imary  s t ra tegy  e lements  fo r  a  

schoo l  (Dav ido f f  e t  a l .  2014 :117 ) .  

 

C la rke  (2009:389 )  rega rds  s i tua t iona l  ana lys is  as  the  f i rs t  s tep  in  

s t ra teg ic  p lann ing .  Th is  imp l ies  tha t  the  s ta r t ing  po in t  when 

embark ing on  s t ra teg ic  p lann ing is  app ly ing the  SW OT ana lys i s  

wh ich  inc ludes  s t rengths ,  weaknesses,  oppo r tun i t ies  and  th rea ts  

acco rd ing to  C la rke  (2009 :389 ) .  The  Depar tment  o f  Bas ic  Educa t ion  

(2004a :8 ) ,  C la rke  (2009:389 )  and  Dav ido f f  e t  a l .  (2014 )  cons ide r  

SW OT ana lys i s  as  one  o f  the  p i vo ta l  s teps  in  s t ra teg ic  p lann ing .  In  

do ing  a  SW OT ana lys is ,  the  f i rs t  th ing one  has  to  look  a t  a re  the  

strengths  of  the  schoo l .  Tha t  is  exam in ing those  a reas  where  the  
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schoo l  i s  do ing we l l ,  f o r  examp le ,  ded ica ted  s ta f f  and  exce l len t  

resource  p rov is ion ing.  Then a  look  a t  t he  schoo l ’s  w eaknesses :  

th i s  re fe rs  to  a reas  tha t  need improvement  due  to  cu r ren t  

i nadequate  leve ls  o f  pe r fo rmance,  f o r  examp le ,  l ack  o f  sa fe t y  a t  

schoo l  and  poor  a t tendance  ra tes  by  lea rne rs  d u r ing spec i f i c  

pe r iods .  The  nex t  s tep  looks  a t  the  oppor tuni t ies ,  wh ich  invo lve  

ex te rna l  f ac to rs  tha t  can  b r ing  new deve lopments  o r  change  in  the  

educa t ion  a rena ,  f o r  examp le ,  the  e rec t ion  o f  low - income hous ing,  

wh ich  is  a imed a t  i nc reas ing lea rne r  en ro lment .  Las t l y ,  the  threa ts 

must  be  inves t iga ted .  Th rea ts  in  a  schoo l  s i tua t ion  may re fe r  to  

ex te rna l  f ac to rs  tha t  pose  a  cha l lenge  by  hamper in g  the  

ach ievemen t  o f  the  des i red  goa ls .  Fo r  examp le ,  t he  inc rease  in  the  

number  o f  p r i va te  schoo ls  o r  p r iva te  schoo ls  recru i t ing good 

educa to rs  f rom pub l ic  schoo ls .  

 

In  a  nu tshe l l ,  the  SMT need s  to  cons ide r  the  schoo l ’s  cur ren t  

s i tua t ion  regard ing  s t reng ths ,  weaknesses,  oppor tun i t ies  and  

th rea ts  when p repa r ing a  s t ra teg ic  p lan .  Th is  may p rov ide  them wi th  

the  necessa ry  in fo rmat ion  tha t  needs to  be  u t i l i sed  in  the  p rocess  

o f  s t ra teg ic  p lann ing  (C la rke  2009:390 ) .  

 

2.10 .1 .2  Operat ional  p lann ing  

 

Co le  and  Ke l l y  (2011 :184 )  descr ibe  the  ope ra t iona l  p lan  as  a  

p rocess  o f  e f f i c ien t l y  u t i l i s ing  resou rces  to  ach ieve  sho r t - te rm 

ob jec t i ves .  Th is  s imp ly  s ign i f ies  tha t  ope ra t iona l  p lann ing  invo lves  

da i l y  ac t i v i t ies  and  cou ld  be  ex tended to  a  pe r iod  o f  a  year  

(B land fo rd  2006:107 ) .  Fo r  ins tance ,  abou t  schoo l  t imetab les ,  exam 

t imetab les  and  mon i to r ing  t imetab les .  In  o the r  wo rds ,  an  

ope ra t iona l  p lan  “ t rans la tes  the  s t ra tegy  in to  day  to  day  p lanned 

act i v i t ies ,  the reby  con t r ibu t ing to  the  ach ievemen t  o f  the  overa l l  

s t ra tegy”  (Depa r tment  o f  Bas ic  Educa t ion  2004a:15 ) .  
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Un l i ke  s t ra teg ic  p lann ing,  an  ope ra t iona l  p lan  is  ve ry  c ruc ia l  

because  i t  p rov ides  more  p rec ise  gu idance  on  what  is  to  be  

ach ieved  and  when i t  i s  t o  be  ach ieved  da i l y .  

 

2.10 .2  Organis ing  

 

Fayo l  (1987 :27 )  desc r ibes  o rgan is ing as  the  p rocess  o f  ou t l in ing 

l i nes  o f  respons ib i l i t y  and  au tho r i t y  f o r  the  accomp l ishmen t  o f  

p ro jec ted  p lans .  Organ is ing i s  a  p rocess  o f  “de te rm in ing ac t i v i t ies  

and  a l loca t ing  respons ib i l i t i es  for  t he  ach ievement  o f  p lans ;  

coo rd ina t ing ac t iv i t ies  and  respons ib i l i t ies  in to  an  app rop r ia te  

s t ruc tu re ”  (Co le  &  Ke l l y  2011:17 ) .  These  can  be  p resen ted  as  an  

o rganogram o r  o rgan isa t ion  cha r t  o f  the  schoo l  acco rd ing  to  

Zenge le  (2013 :21) .  Th is  i s  a  p rocess  o f  c rea t ing a  h ie ra rch ica l  

s t ruc tu re  fo r  the  schoo l  to  ass is t  s ta f f  in  work ing toge the r  towards 

ach iev ing the  schoo l ’s  ob jec t i ves .  Van  Devente r  (2003 :75 )  a lso  

concu rs  tha t  o rgan is ing a lso  inc ludes  “es tab l ish ing an  

organ isa t iona l  s t ruc tu re ,  de lega t ing  and  coo rd ina t ing” .  In  o ther  

wo rds ,  i t  i s  mak ing  p rov is ion  tha t  the  imp lementa t ion  o f  what  was  

p lanned  can  take  p lace .  Howeve r ,  as  men t ioned ,  t he  fou r  essen t ia l  

managemen t  tasks  show over lap  and  o rgan is ing wou ld ,  t he re fo re ,  

a lso  re la te  to  p lann ing ,  l ead ing and  con t ro l l ing (Van  Devente r  

2016 :124 ) .  

 

Organ is ing is  a lso  about  coo rd ina t ing  and  de lega t ing  du t ies .  

Th rough good o rgan is ing ,  the  SMT may be  ab le  to  se t  up  a  

f ramework  o r  s t ruc tu re  o f  the  work  to  be  done.  A l loca t ing du t ies ,  

au tho r i t y  and  respons ib i l i t y ,  the  d iv i s ion  o f  wo rk ,  the  a l loca t ion  o f  

resources  to  re levan t  depa r tments  o r  ind iv idua ls ,  the  de te rm ina t ion  

o f  re la t ionsh ips  be tween  var ious  teache rs  to  p romote  coopera t ion 

and  a  common e f fo r t  to  rea l ise  se t  ob jec t i ves  is  pa r t  o f  s choo l  

o rgan isa t ion  (Co le  &  Ke l l y  2011:17) .  
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I t  i s  essen t ia l  f o r  schoo l  managers  to  en t rus t  o the rs  w i th  

respons ib i l i t y  and  au tho r i t y  as  Fayo l  ( ib id )  a l ludes .  I t  means to  g i ve  

o thers  the  power  to  ac t  and  make  dec is ions  on  one ’s  beha l f .  The  

de lega t ion  mus t  be  accompan ied  by  mon i to r ing ,  eva lua t ion ,  suppo r t  

and  t ime f rames.  De lega t ion  becomes success fu l  i f  the re  a re  c lear  

l i nes  o f  respons ib i l i t ies  (Zenge le  2013 :21 ) .  A  good  manager  does 

no t  cen t ra l i se  ac t iv i t ies  bu t  de lega tes  powers  to  SMT members  and  

o ther  membe rs  o f  s ta f f .  Th is  i s  one  way o f  empower ing  them (Van 

Devente r  2016:177 ) .  

 

2.10 .3  Leading or  d i rect ing  

 

“Lead ing  is  the  p rocess  o f  in f luenc ing  o thers  to  unde rs tand  and  

agree  about  what  needs  to  be  done  and  how to  do  i t ,  and  the 

p rocess  o f  f ac i l i ta t ing ind iv idua l  and  co l lec t i ve  e f fo r t s  to  

accomp l ish  sha red  ob jec t i ves ”  (Co le  &  Ke l l y  2011 :69 ) .  I t  i s  abou t  

imp lement ing p lans  and  mo t i va t ing o thers  (Van  Devente r  2016:125 )  

to  wo rk  w i l l i ng ly  and  pass iona te ly  t owards  the  ach ievement  o f  

an t i c ipa ted  goa ls .  A  good  leade r  leads  by  example  and ,  thus ,  

mode ls  good  behav iou r .  Th is  is  c ruc ia l  because  teache rs  and  

lea rne rs  a lwa ys  obse rve  whe the r  l eade rs  do  what  they  mora l ise  and  

tha t  the i r  ac t ions  a re  cons is ten t  (Dav ies  2009:95 ) .  Moreove r ,  

se t t ing a  good examp le ,  wh ich  p lays  a  p i vo ta l  ro le  in  mot i va t ing the  

s ta f f ,  i s  p robab ly  the  most  s ign i f i can t  leade rsh ip  sk i l l  (Fayo l  

1987 :52 ) .  I t  i s ,  t he re fo re ,  the  most  e f f i c ien t  way to  show o thers  the  

p rope r  way to  conduct  themse lves  and  is  even  more  e f fec t i ve  than  

ve rba l  commun ica t ion .  Fo r  example ,  a  schoo l  manager  needs to  be  

punctua l  ra the r  than  p reach ing punctua l i t y  bu t  com ing  la te  to  

schoo l .  

Lead ing  a lso  i nc ludes  “commun ica t ion ,  mot i va t ion ,  con f l i c t  

managemen t  and  negot ia t ion ”  (Van  Deven te r  2003 :75 ;  Van 

Devente r  2016:125 ;  P r ins loo  2016:187 ) .  Du r ing th is  p rocess ,  the  

SMT d i rec ts  the  o rgan isa t ion  towards  the  ach ievement  o f  the  
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des i red  goa ls  (Zenge le  2013 :22 )  conce rn ing cur r i cu lum 

imp lementa t ion .  Acco rd ing to  Zenge le  ( ib id ) ,  t h i s  t ask  can  be 

accomp l ished  by  mot i va t ing  the  s ta f f  members  and  lea rne rs  to  

ach ieve  the  des i red  goa ls .  

 

2.10 .4  Control l ing  or  eva lua t ing  

 

“Cont ro l  can  be  v iewed as  an  ac t ion  wh ich  invo lves  c r i t i ca l  and 

sys temat ic  re f lec t ion  on  p rac t ice ”  (Van  Zy l  2013 :154) .  Cont ro l l i ng 

i s  the  p rocess  th rough  wh ich  managers  assu re  tha t  ac tua l  ac t i v i t ies 

con fo rm to  p lanned  ac t i v i t ies  (Fayo l  1987 :57 ;  Co le  &  Ke l l y  

2011 :18 ) .  I t  i s  abou t  mon i to r ing  per fo rmance,  g i v ing feedback  and  

tak ing co r rec t i ve  measu res .  Pos i t i ve  con t ro l  may ensu re  tha t  

teache rs  do  the i r  p repa ra t ions  tho rough ly ,  tha t  lea rne rs  a re  taugh t  

cor rec t l y  and  eva lua ted  e f f i c ien t l y .  I t  t akes  p lace  th rough  a l l  leve ls  

a t  schoo l  and  may a lso  take  p lace  ac ross  the  h ie ra rchy .  Th is  means 

tha t  the  p r inc ipa l  i s  respons ib le  fo r  a l l  con t ro l .  Howeve r ,  he  o r  she 

may de lega te  to  a  pe rson  lower  than  h im o r  he r ,  tha t  i s ,  the  depu ty 

p r inc ipa l  o r  HOD.  

Cont ro l  leads  to  eva lua t ion  whereby  the  schoo l  managers  supe rv ise 

the  s ta f f  to  see  whether  se t  ob jec t i ves  have  been ach ieved  (Zenge le  

2013 :22 ) .  The  schoo l  managers  must  ensu re  tha t  con t ro l  i s  f lex ib le ,  

adap tab le  and  leads  towards  co r rec t i ve  behav iou r .  S tanda rds  and  

methods mus t  be  c lea r  and  ves ted  in  f o rma l  au thor i t y .  I t  can  be  

conc luded  tha t  con t ro l l ing  i nvo lves  “assessment ,  the  tak ing  o f  

cor rec t i ve  ac t ion ,  supe rv i s ion  and  d isc ip l i na ry  measu res ”  (Van 

Devente r  2003:75 ) .  B r ie f l y ,  con t ro l l ing  o r  eva lua t ing  can  be  

desc r ibed  as  “a  task  o f  con t inuous ly  eva lua t ing and  ad jus t ing p lans ”  

(Van  Devente r  2016 : 125 ) .  
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2.11  CURRICULUM PLANNING  

 

Curr i cu lum p lann ing  is  the  co re  o f  e f fec t i ve  teach ing and  lea rn ing .  

I t  i s  cons ide red  an  essen t ia l  f ac to r  when manag ing  cu r r i cu lum 

imp lementa t ion .  One needs to  bea r  in  m ind  tha t  p lann ing is  t he  

p r imary  management - leade rsh ip  task ,  wh ich  means tha t  the  

managemen t  p rocess  s ta r ts  w i th  p lann ing  wh ich  invo lves  the  se t t ing 

o f  a  v is ion ,  m iss ion ,  a ims and  ou tco mes (Van Devente r  2016:125 ) .  

An  ins t ruc t iona l  leade r  needs  to  engage a l l  teache rs  in  cu r r icu lum 

p lann ing and  imp lementa t ion .  

 

Curr i cu lum p lann ing inc ludes  the  a l l oca t ion  o f  teach ing work load ,  

d rawing bo th  co re -cu r r icu la r  and  ex t racu r r i cu la r  t imetab les ;  

es tab l ish ing cu r r icu lum s t ruc tu res ,  f o r  examp le ,  sub jec t  commi t tees  

and  the  Schoo l  Deve lopment  Team (SDT) .  The  In tegra ted  Qua l i t y  

Managemen t  Sys tem ( IQMS)  commi t tee  and  Qua l i t y  Lea rn ing  and  

Teach ing  Campa ign  (QLTC)  commi t tee  a re  pa r t  o f  cu r r icu lum 

p lann ing.  Th is  a lso  inc ludes  the  d rawing o f  a  cu r r icu lum 

managemen t  p lan  wh ich  con ta ins  subm iss ion  da tes  fo r  lesson  

p lann ing,  c lass  v is i t s ,  an  aud i t  o f  wr i t ten  work ,  p re -modera t ion ,  pos t  

modera t ion ,  schedu les  and  repo r t s .  The  deve lopment  o f  a  Schoo l  

Improvement  P lan  (S IP ) ;  deve lop ing  the  who le  schoo l  assessment  

p rogramme wh ich  may be  compi led  in  cons ide ra t ion  o f  each 

teache r ’s  assessment  p lan  i s  ano the r  respons ib i l i t y .  The re  mus t  be  

the  p rov is ion  o f  resou rces ,  f o r  examp le ,  requ is i t i on  o f  Lea rn ing and  

Teach ing  Suppor t  Ma te r ia l  (LTSM) and  ensur ing  the  ava i lab i l i t y  o f  

CAPS po l icy  documents  fo r  eve ry  teache r .  The  p r inc ipa l  has  to   

ensu re  tha t  a l l  cu r r icu lum re la ted  po l ic ies  a re  ava i lab le  and  

imp lemented .  Fo r  examp le ,  t each ing and  learn ing  po l i cy ,  

assessmen t  po l icy  and  mon i to r ing po l icy .  I t  has  to  be  ensu red  tha t  

mon i to r ing too ls  f o r  a l l  cu r r icu lum ac t i v i t ies  a re  ava i lab le  and  tha t  

re levan t  reco rd ing  shee ts ,  schedu les  and  learne r  repo r t  temp la tes  

a re  ava i lab le  (C la rke  2009:228 -253) .  
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I t  i s  the  respons ib i l i t y  o f  ins t ruc t iona l  leade rs  to  ensu re  the  

deve lopment  and  imp lementa t ion  o f  an  e f fec t i ve  cu r r i cu lum p lan  

(B land fo rd  2006 :110 ) .  F igu re  2 .2  d isp lays  how cu r r i cu lum p lann ing 

needs to  be  done  fo r  the  e f fec t i ve  imp lementa t ion  o f  the  cu r r i cu lum.  

Cu rr i cu lum p lann ing is  p r imar i l y  a imed  at  ach iev ing the  schoo l ’ s  

pr inc ipa l  goa l ,  wh ich  i s  t he  schoo l  v i s ion .  A  cu r r i cu lum p lan ’s  

process  o f  deve lopment  and  imp lementa t ion  can  be  conduc ted  as 

i l lus t ra ted  in  the  ne x t  sec t ion .  

F i g u r e  2 . 2  C u r r i c u l u m  P l a n  –  t h e  p r o c e s s  o f  d e v e l o p m e n t  a n d  

i m p l e m e n t a t i o n  a d a p t e d  f r o m  B l a n d f o r d  ( 2 0 0 6 : 1 1 1 )  

As i l lus t ra ted  above ,  the  p rocess  o f  cu r r icu lum p lann ing  beg ins  w i th  

the  schoo l ’ s  v i s ion .  In  th i s  p rocess ,  a l l  cu r r icu lum areas  must  b e 

p lanned  fo r ,  keep ing  in  m ind  the  b roade r  goa ls  o f  t he  schoo l .  Unde r  

Cu rr i cu lum Area  2 ,  wh ich  inco rpo ra tes  Ar ts  sub jec ts ,  as  an  

example ,  wh ich  compr ises  sub jec t  needs  o f  d rama.  Moreover ,  unde r 

School 
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the  sub jec t  needs o f  d rama,  teache rs  have  the i r  j ob  desc r ip to rs  and  

how many hou rs  they  need  to  spend teach ing  d rama as  p resc r ibed 

in  the  Crea t i ve  A r t s  CAPS document .  The  SMT need  to  ass ign  

c lasses  to  lea rne rs  and  a l l oca te  pe r iods  based on  the  t ime 

a l loca t ion  as  pe r  cu r r i cu lum po l icy  document .  Las t l y ,  they  need a lso  

to  check  the  ava i lab i l i t y  o f  c lassrooms to  be  used  fo r  teach ing .  

 

Ove r  and  above ,  the  ins t ruc t iona l  l eade r  needs  to  cons ide r  the  

fo l lowing fac to rs  when p lann ing fo r  cu r r icu lum imp lementa t ion :  the 

a l loca t ion  o f  teach ing t ime as  p resc r ibed  in  the  c u r r icu lum po l i c ies ,  

a l loca t ing sub jec ts  based on  teache r  p ro f i les ,  mak ing  p rov is ion  fo r  

suppo r t  sys tems and  ensu r ing ba lanced and  fa i r  d i s t r ibu t ion  o f  wo rk 

fo r  e f fec t i ve  teach ing  and  lea rn ing (Van de r  B i j l  &  K ruge r  

2016 :347 ) .  

 
 

2.12  NOTIONS OF LEADERSHIP AND MAN AGEMENT  

 

“Leade rsh ip  i s  abou t  d i rec t ion  and  pu rpose ,  wh i le  management  i s  

abou t  e f f i c iency  and  e f fec t i veness ”  (C la rke  2009 :1 ) .  A l though these  

concep ts  a re  d is t ingu ishab le ,  somet imes they  a re  used  

in te rchangeab ly  (Van  Deven te r  2 003:68 ) .  Leade rsh ip  and  

managemen t  a re  bo th  c r i t i ca l  t o  e f fec t i ve  schoo l  f unc t ion ing.  

There fo re ,  these  no t ions  can  be  v iewed as  “oppos i te  s ides  o f  the  

same co in ”  (Van Devente r  2003 :68 ;  2016:113)  because  leade rsh ip  

wi thou t  managemen t  does  no t  b r ing  abou t  a  cu l tu re  o f  cons tan t  

teach ing and  lea rn ing,  and  v ice  versa .  Van Devente r  ( ib id )  

con t inues  to  p rove  tha t  leade rsh ip  and  management  a re  in te r re la ted  

by  asse r t ing tha t  “Leadersh ip  i s  seen  as  an  aspect  o f  managemen t ,  

w i th  bo rn  leade rs  be ing cha rac te r ised  as  cha r i smat i c  ind iv idua ls  

wi th  v is iona ry  f la i r  and  the  ab i l i t y  to  mot i va te  and  insp i re  o thers ” .  

Th is  ind ica tes  tha t  the  schoo l  se t t ing  requ i res  bo th  leade rsh ip  and  

managemen t  (Davido f f  e t  a l .  2014 :63 ) .  
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Leadersh ip  re la tes  to  the  d i rec t ion  to  ach ieve  fu tu re  pu rposes wh i le  

managemen t  is  abou t  ensur ing  tha t  the  schoo l  i s  f unc t ion ing we l l  

and  ach iev ing  the  des i red  goa ls  (Dav ido f f  e t  a l .  2014 :64 ) .  

Moreover ,  “ leadersh ip  and  management  a re  abou t  ba lance  and  

equ ipo ise ,  about  ho ld ing the  cen t re ,  ha v ing  a  p ic tu re  o f  the  who le ,  

and  s tand ing s t i l l  when i t  i s  t ime to  re f lec t ,  unde rs tand  and  

conso l ida te ”  ( ib id ) .  In  o the r  wo rds ,  these  concepts  comp lement  

each  o the r  (Fab i  2013 :23 ) .  Accord ing to  Fab i  ( i b id )  leade rsh ip  and  

managemen t  have  the  fo l lowing s im i l a r i t ies  name ly ;  they  bo th  a im 

a t  ach iev ing goa ls ;  they  mob i l i se  and  u t i l i se  resou rces ;  the re  i s  a  

l i nk  be tween top  management  and  subo rd ina tes ,  and  they  bo th 

mot i va te  fo l lowers  and  depend on  them fo r  pos i t i ve  ou tcomes .  

 

W ithou t  leade rsh ip  and  management ,  e f fec t i ve  teach ing  and 

lea rn ing cannot  p reva i l  i n  schoo ls  (Van Devente r  2003:67) .  

The re fo re ,  i t  i s  unde rs tood  tha t  “ the  success  o r  f a i lu re  o f  a  schoo l  

i s  de te rm ined  by the  qua l i t y  o f  bo th  leade rsh ip  and  managemen t ”  

(Van  Devente r  2003 :68 ) .  Conc ise ly ,  t h i s  co nnotes  tha t  the  qua l i t y  

o f  l eade rsh ip  and  management  in  schoo l  i s  a  p re requ is i t e  to  the  

schoo l ’s  e f f i cacy.  I t  i s  appa ren t  tha t  manag ing  cu r r i cu lum 

imp lementa t ion  in  schoo ls  requ i res  bo th  leade rsh ip  and  

managemen t  expe r t i se  because  e f fec t i ve  leade rsh ip  and  

managemen t  a re  cen t ra l  to  a  schoo l ’ s  success  (Dav ies  2009 :92 ) .   

 

Over  and  above ,  cur ren t  resea rch  shows tha t  s ign i f i can t  t asks  o f  

managemen t  and  leade rsh ip  a re  a l l  in te r re la ted  and  equa l l y  

essen t ia l  (Van  Devente r  2016:118 ) .  These  inc lude  se t t i ng goa ls  and 

ob jec t i ves ,  deve lop ing c lear  wo rk  p rogrammes ,  f ac i l i ta t ing the 

execu t ion  o f  work  p rogrammes ,  mak ing  and  con t ro l l ing  ad jus tmen ts ,  

reward ing pe r fo rmance and  pe rseve r ing un t i l  agendas  a re  

ach ieved .  
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2.13  SUMMARY 

 

In  th is  chap te r ,  the  theo re t ica l  f ramework  und erp inn ing the  s tudy 

was  d iscussed .  The  mode ls  o f  IL  and  educa t ion  managemen t  we re 

cons ide red  fo r  th i s  s tudy.  Based on  the  needs o f  th i s  s tudy,  the  

emphas is  was  p laced  on  bo th  manager ia l  and  ins t ruc t iona l  

l eade rsh ip  respons ib i l i t ies .  The  var ious  IL  mode ls  and  four  c r i t i ca l  

e lements  o f  educa t ion  management ,  wh ich  encompass p lann ing ,  

o rgan is ing ,  lead ing  o r  d i rec t ing and  con t ro l l ing o r  eva lua t ing were  

sc ru t in ised .  I t  was ,  the re fo re ,  conc luded  tha t  management  and  

leade rsh ip  tasks  o f  a  schoo l  a re  a l l  in te r re la ted  and  equa l l y  c ruc ia l  

(Van  Devente r  2016 :118 )  fo r  cu r r i cu lum imp lemen ta t ion .  In  the  nex t  

chap te r ,  a  rev iew o f  the  l i te ra tu re  conce rn ing the  management  o f  

cu r r icu lum imp lementa t ion  is  d i scussed .  
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CHAPTER THREE 

 

L ITERATURE REVIEW  

 

3.1  INTRODUCTION  

 

In  the  p rev ious  chap te r ,  the  theo re t i ca l  f ramework  re levan t  to  the 

s tudy  was  p resen ted .  Nengwekhu lu  (2012 :338 )  a rgues tha t  the  

dec l in ing  educa t ion  s tanda rds  and  qua l i t y  o f  educa t ion  have  been 

go ing on  fo r  some yea rs .  The re  a re  many con t r ibu t ing  fac to rs  

towards  dec l in ing  educa t iona l  s tanda rds  and  qua l i t y  in  Sou th 

A f r i ca .  The re fo re ,  th i s  s tudy a rgues tha t  ine f fec t i ve  cu r r i cu lum 

managemen t  i s  one  o f  those  con t r ibu t ing  fac to rs .  Th is  chap te r  

p resen ts  a  rev iew o f  l i te ra tu re  tha t  i s  re levan t  to  the  top ic  o f  

cu r r icu lum management  in  schoo ls  inc lud ing  d isse r ta t ions ,  theses ,  

j ou rna ls  and  o ther  sou rces .  

 

The pu rpose  o f  th is  rev iew o f  the  l i te ra tu re  was to  document  the  

impor tance  o f  the  top ic .  Bo th  p r imary  and  secondary  l i te ra tu re  were  

s tud ied  to  es tab l ish  what  o ther  scho la rs  have  a l ready  conc luded 

abou t  the  resea rch  top ic .  Mou ton  (2008 :87 )  con tends  “ you  need to  

s ta r t  w i th  a  rev iew o f  the  ex is t ing scho la rsh ip  o r  ava i lab le  body o f  

knowledge to  see  how o the r  scho la rs  have  inves t iga ted  the 

research  p rob lem tha t  you  a re  in te res ted  in ” .  Th is  rev iew has  

revea led  tha t  much resea rch  was conducted  on the  top ic  “manag ing 

cur r icu lum change ” ,  but  th i s  s tudy  dev ia tes  s l i gh t l y  f rom the  p r io r  

s tud ies  as  i t  concen t ra tes  more  on  manag ing  cu r r i cu lum 

imp lementa t ion  to  b r ing  about  qua l i t y  educa t ion .  From da ta  

ga the red ,  i t  i s  ev iden t  tha t  l im i ted  resea rch  was conducted  on  the  

top ic ,  manag ing  cu r r i cu lum imp lemen ta t ion  o r  de l i ve ry .  
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3.2  RE ASONS FOR REVIEWING RELATED L ITERATURE  

 

A l i t e ra tu re  s tudy  i s  a  sys temat i c  p rocess  tha t  ass is t s  a  resea rche r  

to  c r i t i ca l l y  eva lua te  and  syn thes ise  ex is t i ng scho la r l y  s tud ies  on  a  

g i ven  resea rch  top ic  (G i lbe r t  2008 :66 ;  Cra ig  2009 :56 ) .  The  

l i te ra tu re ,  wh ich  is  re levan t  to  the  top ic  was consu l ted  us ing  

d isse r ta t ions ,  theses ,  jou rna l  a r t i c les ,  po l ic ies  and  o ther  re levan t  

sou rces .  These  sou rces  were  consu l ted  to  acqu i re  knowledge  abou t  

cur r icu lum imp lementa t ion  and  managemen t .  A  rev iew o f  the  

l i te ra tu re  was used  to  suppo r t  the  impor tance  o f  the  top ic  wh i ch 

was  a l luded  to  in  Sect ion  1 .1  and  to  in fo rm the  emp i r i ca l  resea rch .  

In  a  nu tshe l l ,  a  rev iew o f  the  l i te ra tu re  was used  to  document  the  

impor tance  o f  the  top ic  (McMi l l an  &  Schumacher  2010:96) .  

 

The qua l i ta t i ve  rev iew suppo r t s  t he  pu rpose  o f  the  s tudy  and  makes 

p rov is ion  fo r  a  re fo rmu la t ion  o f  the  in i t ia l  un re f ined  and  b road  

quest ions  (McMi l lan  &  Schumacher  2006:92 -93 ) .  Bo th  p r imary and  

secondary  sou rces  were  consu l ted .  These  documents  we re  s tud ied 

to  es tab l ish  what  o the r  scho la rs  have  a l ready  ga the red  abou t  the 

s tudy  as  s t ipu la ted  in  Mouton  (2008:87) :  “You  need  to  s ta r t  w i th  a  

rev iew o f  the  ex is t ing scho la rsh ip  o r  ava i lab le  body o f  knowledge  

to  see  how o the r  scho la rs  have  inves t iga ted  the  resea rch  p rob lem 

tha t  you  a re  in te res ted  in ” .  Moreove r ,  a  l i te ra tu re  rev iew needs to  

read  as  a  d ia logue  wi th  o the r  resea rche rs  ra the r  than  a  mere  

rep l i ca t ion  o f  the  other  peop le ’s  wr i t ing  (S i l ve rman  2013 :343 ) .  

 

Neuman (2006:111 ) ,  G i lbe r t  (2008 :65 ) ,  Cra ig  (2009:57 ) ,  McMi l lan  

and  Schumacher  (2010 :74 -75 )  h igh l igh t  t he  c ruc ia l  goa ls  o f  a  

l i te ra tu re  rev iew as  fo l lows:  

•  To demonstrate  fami l ia r i ty w i th  a  body o f  know ledge  and 

es tabl ish c redib i l i ty.  A  rev iew revea ls  what  p r io r  resea rche rs 

know abou t  s ign i f i can t  i ssues .  “A  good  rev iew inc reases a  
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reade r ’s  con f idence  in  the  researche r ’s  p ro fess iona l  

competence ,  ab i l i t y ,  and  background ”  (Neuman 2006:111 ) .  

 

•  To show  the  pa th o f  pr ior  research  and how  a  cu r rent  pro jec t  

is  l inked to  i t .  I t  he lps  the  resea rche r  t o  i den t i f y  what  has  been 

ach ieved  and  what  needs to  be  done regard ing  the  resea rch  a rea  

(G i lbe r t  2008 :65 ) .  A  rev iew ou t l ines  the  new d i rec t ions  tha t  a re  

wo r th  inves t iga t ing  on  the  resea rch  top ic  and  s hows the 

deve lopment  o f  knowledge  (McMi l lan  &  Schumacher  2010:74) .  

Moreover ,  a  good rev iew p laces  the  resea rch  p ro jec t  in  con tex t  

and  demonst ra tes  i t s  re levance  and  s ign i f i cance  by mak ing 

connec t ions  to  a  body o f  knowledge.  

 

•  A review  pul ls  toge ther  and  syn thes ises  di f ferent  resul ts .  An 

exce l len t  rev iew po in t s  ou t  a reas  where  p r io r  s tud ies  agree ,  

whe re  they d isagree ,  and  where  s ign i f i can t  ques t ions  remain 

(Neuman 2006:111 ) .  In  a  nu tshe l l ,  l i te ra tu re  rev iew ass is ts  

researche rs  to  iden t i f y  gaps  in  the  resea rch  top ic  and  he lps  them 

to  focus  the i r  s tud ies  (Cra ig  2009:57 ) .   

 

•  To learn  f rom others  and s t imulate  new  ideas .  A  rev iew shows 

what  o the r  researchers  have  a l ready  inves t iga ted  so  tha t  a  

researche r  can  benef i t  f rom the i r  f ind ings .  “A  good rev iew 

i den t i f ies  b l i nd  a l l eys  and  suggests  hypo theses  fo r  rep l i ca t ion ”  

(Neuman 2006:111 ) .  I t  revea ls  p rocedu res ,  techn iques ,  

theore t ica l  f ramework ,  and  research  des igns  necessa ry  fo r  

conduc t ing rep l ica t ions  so  tha t  a  researche r  can  be t te r  f ocus  

hypo theses and  ga in  new pe rcep t ions  (McMi l lan  &  Schumacher  

2010 :74 -75 ) .  Over  and  above ,  a  l i te ra tu re  rev iew exp la ins  the 

methods  o r  research  p rocesses  used  and  the i r  e f f ect i veness  in  

the  p rev ious  s tud ies  (G i lber t  2008 :65 ) .  
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A l i te ra tu re  rev iew as  a  da ta  co l lec t ion  method  was emp loyed  in  

th i s  s tudy  because  i t  he lps  one  to  lea rn  much abou t  t he  research  

top ic  (G i lbe r t  2008 :64) .  I t  a l so  he lps  to  deve lop  the  sea rch ing and 

ana ly t ica l  sk i l l s  necessa ry  fo r  a  research  p ro jec t  and  to  

demonst ra te  th is  knowledge th rough a  cohe ren t  and  sys temat ic  tex t  

tha t  he lps  to  l ink  what  the  resea rche r  has  lea rned  f rom p rev ious ly  

conduc ted  s tud ies .  Th is  pe r ta ins  to  what  t he  resea rche r  i s  

research ing fo r  he r  p ro jec t  ( ib id ) .   

 

3.3  GENERAL CURRICULUM AIMS IN SOUTH AFRICA  

 

The Depar tment  o f  Bas ic  Educa t ion  (2011a :4 -5 )  ou t l ines  the  

gene ra l  a ims o f  the  Sou th  A f r i can  cu r r icu lum.  These  a ims  a re  

s t ipu la ted  in  each  CAPS document  as  fo l lows:   

F i r s t l y ,  t he  Nat iona l  Cu r r i cu lum S ta tement  (NCS)  Grades R -12  a ims 

to  ensure  tha t  ch i l d ren  acqu i re  and  app ly  knowledge and  sk i l l s  in  

ways  tha t  a re  mean ingfu l  to  the i r  own l i ves ,  t ak ing in to  

cons ide ra t ion  bo th  loca l  and  g loba l  con tex ts .  

 

Second ly ,  t he  NCS Grades  R -12  equ ips  lea rne rs ,  i r resp ect i ve  o f  

the i r  soc ioeconomic  background ,  race ,  gende r ,  phys ica l  ab i l i t y  o r  

i n te l lec tua l  ab i l i t y ,  w i th  the  knowledge ,  sk i l l s  and  va lues  tha t  a re  

necessa ry fo r  se l f -ach ievement .  Th is  encompasses mean ingfu l  

pa r t i c ipa t ion  in  soc ie t y  as  c i t i zens  o f  a  f ree  coun t ry .  NCS fu r the r  

p rov ides  access  to  h ighe r  educa t ion ;  f ac i l i ta tes  the  t rans i t ion  o f  

l ea rne rs  f rom educa t iona l  ins t i tu t ions  to  the  workp lace ;  and  

prov ides  emp loye rs  w i th  a  su f f i c ien t  p ro f i le  o f  lea rne rs ’  

competenc ies .  

 

Th i rd l y ,  t he  NCS Grades R -12  i s  based  on  the  fo l lowing  p r inc ip les :  

Socia l  t rans format ion:  soc ia l  t rans fo rmat ion  is  a imed  a t  ensu r ing 

tha t  educa t iona l  imba lances o f  t he  pas t  a re  redressed  and  tha t  
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equa l  educa t iona l  oppor tun i t ies  a re  p rov ided  fo r  a l l  sec t ions  o f  the  

popu la t ion .   

Act ive  and c r i t ica l  lea rn ing:  th i s  t ype  o f  educa t ion  i s  a imed  a t  

encou rag ing an  ac t i ve  and  c r i t i ca l  app roach  to  lea rn ing.   

High know ledge and high sk i l ls :  the  m in imum s tandards  o f  

knowledge and  sk i l l s  to  be  ach ieved  a t  each  grade  a re  spec i f ied 

and  h igh ,  ach ievab le  s tanda rds  a re  se t  in  a l l  sub jec ts .   

Progression:  the  con ten t  and  con text  o f  each  g rade  show the  

p rogress ion  f rom s imp le  to  complex .   

Human r ights ,  inc lus ivi ty,  envi ronmenta l  and socia l  jus t ice:  th is  

aspec t  i s  a imed  a t  in fus ing the  p r inc ip les  and  p rac t i ces  o f  soc ia l  

and  env i ronmenta l  jus t i ce  and  human r igh ts  as  de f ined  in  the  

Cons t i tu t ion  o f  the  Repub l ic  o f  Sou th  A f r i ca .  The  NCS Grades  R -12  

i s  sens i t i ve  towards  i ssues  o f  d i ve rs i t y  such  as  pove r t y ,  inequa l i t y ,  

race ,  gende r ,  language,  age ,  d isab i l i t y  and  o ther  f ac to rs .   

Valuing indigenous know ledge  sys tems:  acknowledgemen t  o f  the  

r i ch  h is to ry  and  he r i tage  o f  th is  coun t ry  as  an  essen t ia l  con t r ibu to r  

to  nu r tu r ing  the  va lues  con ta ined  in  the  Const i t u t ion  i s  p romo ted  

and  las t l y ,   

Credibi l i t y,  qual i t y and ef f ic iency:  the  sys tem a ims a t  p rov id ing 

an  educa t ion  tha t  i s  comparab le  in  qua l i t y ,  b read th  and  dep th  to  

those  o f  o the r  coun t r ies .  

 

Four th l y ,  t he  NCS Grades R-12  a ims to  p roduce  learne rs  tha t  can  

iden t i f y ,  so lve  p rob lems  and  make dec is ions  us ing  c r i t i ca l  and 

c rea t i ve  th ink ing.  NCS a ims to  wo rk  e f fec t i ve ly  as  ind iv idua ls  and  

wi th  o the rs  as  members  o f  a  team;  to  o rgan ise  and  manage 

themse lves  and  the i r  a c t i v i t ies  respons ib l y  and  e f fec t i ve ly .  I t  i s  

used  to  co l lec t ,  ana lyse ,  o rgan ise  and  c r i t i ca l l y  eva lua te  

in fo rmat ion .  Th is  inc ludes  the  ab i l i t y  t o  commun ica te  e f fec t i ve ly  

us ing v i sua l ,  symbo l ic  and  language sk i l l s  in  va r ious  modes,  to  use  

sc ience  and  techno logy  e f fec t ive ly  and  c r i t i ca l l y  show ing 
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respons ib i l i t y  towards  the  env i ronment  and  the  hea l th  o f  o the rs .  

Las t l y ,  NCS i s  used  to  demonst ra te  an  unde rs tand ing  o f  the  wor ld  

as  a  se t  o f  re la ted  sys tems  by  recogn is ing  tha t  p rob lem -so lv ing 

con tex ts  do  no t  ex is t  in  i so la t ion .  

 

F ina l l y ,  inc lus iv i t y  needs  to  become a  cen t ra l  pa r t  o f  the  

o rgan isa t ion ,  p lann ing and  teach ing a t  each  schoo l .  Th is  can  on ly  

happen i f  a l l  teache rs  have  a  sound  unde rs tand ing  o f  how to  

recogn ise  and  add ress  ba r r ie rs  to  l earn ing ,  and  how to  p lan  fo r  

d i ve rs i t y .  

 
The re fo re ,  SMTs  need  to  bear  in  mind  these  gene ra l  a ims  in  the i r  

endeavou r  to  manage  cu r r icu lum imp lementa t ion .  Bo th  SMT and 

teache rs  need  to  wo rk  towards  rea l i s ing  these  goa ls  by  suppo r t ing 

op t imum p rov is ion  fo r  e f fec t i ve  cu r r i cu lum imp lementa t ion .  

  
3.4  THE ROLES OF PRINCIP ALS AS INSTRUCTIONAL LE ADERS  

 

The  ro le  o f  p r inc ipa ls  as  ins t ruc t iona l  leade rs  is  p r imar i l y  the  

c rea t ion  o f  e f fec t ive  schoo ls  (Le iva ,  Montec inos  &  A ravena 2016 :1 )  

s ince  they  a re  rega rded  as  “p r imary sou rces  o f  educa t iona l  

expe r t ise ”  (Marks  &  P r in t y  2003:372 ) .   Bo tha  (2013:195 )  ma in ta ins  

tha t  the  te rm  ins t ruc t iona l  leade r  exp l i c i t l y  desc r ibes  “ the  p r imary  

ro le  o f  the  p r inc ipa l  in  the  quest  f o r  exce l len ce  in  educa t ion ” .  Bo tha  

(2013 :195 )  shows  tha t  the  ins t ruc t iona l  leade rsh ip  ro le  o f  the 

p r inc ipa l  inc ludes  th ree  d imens ions  o f  the  pr inc ipa l ’s  ac t ions ,  each 

wi th  spec i f i c  tasks :   

 

Dimens ion 1:  Def in ing the  schoo l ’s  m iss ion ,  th is  inc ludes  f raming 

and  commun ica t ing  the  schoo l ’ s  a ims .  

 

Dimens ion 2:  Manag ing  the  ins t ruc t iona l  p rogramme ,  th i s  inc ludes  

knowing  and  coo rd ina t ing  the  cu r r i cu lum and  ins t ruc t ion ,  
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supe rv is ing  and  eva lua t ing ins t ruc t ion  and  mon i to r ing  lea rne r  

p rogress .  

 

Dimens ion 3:  P romot ing  a  pos i t i ve  lea rn ing env i ronmen t  by  se t t ing 

s tanda rds  and  expec ta t ions ,  p ro tec t ing ins t ruc t iona l  t ime and  

p romot ing  improvement .  

 

Mafora  and  Phoraba tho  (2013:118 -119 )  in  suppor t  o f  K ruge r  

(2003 :246 )  and  Botha  (2013:199)  sugges t  the  co re  tasks  o f  the  

p r inc ipa ls  i n  manag ing the  imp lementa t ion  o f  the  cu r r icu lum.  These  

a re  the  c rea t ion  o f  a  favou rab le  educa t iona l  env i ronment ;  p lann ing 

fo r  cu r r i cu lum imp lementa t ion ;  o rgan is ing  teach ing work loads  and  

su i tab le  resou rces .  Th is  inc ludes  lead ing  the  imp leme nta t ion  o f  the 

cur r icu lum,  p rov id ing  ongo ing p ro fess iona l  deve lopment ,  

supe rv is ing  and eva lua t ing cur r i cu lum imp lemen ta t ion  and  

mon i to r ing  learner  p rogress .  These  co re  tasks  a re  d iscussed  in  

de ta i l  in  the  fo l lowing  sec t ion .  

 

3.4 .1   Creat ing a  favourable  educat ional  envi ronment   

 

“The  p r inc ipa l  has  the  p r imary respons ib i l i t y  f o r  the  c rea t ion  o f  a  

sa fe ,  nur tu r ing and  suppo r t i ve  lea rn ing env i ronmen t ,  wh ich  enab les  

e f fec t i ve  teach ing and  learn ing  to  take  p lace ”  (Depa r tmen t  o f  Bas ic  

Educa t ion  2014 :7 ) .  A  conduc ive  educa t iona l  env i ronmen t  is  a  

p recond i t ion  fo r  e f fec t i ve  lea rn ing and  teach ing to  t r iumph (Mtswen i  

2008 :5 ) .  Moreove r ,  the  imprope r  management  o f  sa fe ty  and  secu r i t y  

i n  schoo ls  impacts  negat i ve ly  on  e f fec t i ve  teach ing and  lea rn ing  

(G ina  &  W hi te  2014 :57 ) .  There fo re ,  p r inc ipa ls  need to  ensu re  the 

ma in tenance  o f  d isc ip l ine  in  the  schoo l  so  tha t  teach ing  and  

lea rn ing  can  take  p lace  in  a  sa fe  and  o rde r l y  env i ronment .  I t  needs 

to  be  bo rne  in  m ind  tha t  a  ma jo r  in ten t  o f  a  schoo l  i s  to  p rov ide  a  

sa fe  and  o rde r l y  env i ronment  in  wh ich  learn ing  and  teach ing can  

take  p lace  (Mest ry  &  Khumalo  2012 :97 ;  Mtswen i  2013:57 ) .  In  

suppo r t  o f  Mes t ry ,  Khuma lo ;  and  Mtswen i ;  Mafora  and  Pho raba tho 
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(2013 :118 )  con tend  tha t  “ the  success fu l  imp lementa t ion  o f  a  

cur r icu lum depends on  the  schoo l  env i ronment  w i th in  wh ich  i t  i s  

imp lemented ” .  The  schoo l  env i ronment  needs to  be  cha rac te r ised  

by  an  exp l ic i t  v i s ion  and  m iss ion ;  and  sound d isc ip l ine .  

 

Acco rd ing  to  Bo tha  (2013: 199) ,  the  p r inc ipa l  needs to  be  ab le  to  

def ine  a  schoo l ’s  m iss ion  to  the  teache rs ,  lea rners  and  the  en t i re  

schoo l  commun i t y .  Th is  inc ludes  ou t l in ing and  commun ica t ing the 

schoo l ’s  pr inc ipa l ’ s  goa ls  to  be  ach ieved .  The  p r inc ipa l  needs to ,  

there fo re ,  be  ab le  to  b u i ld  a  good re la t ionsh ip  be tween the  schoo l  

and  the  en t i re  commun i t y  by  respect ing  and  va lu ing  the  

con t r ibu t ions  o f  o thers .  The  schoo l  p r inc ipa l  needs  to  rea l i se  tha t  

he  o r  she  i s  “ respons ib le  f o r  p romot ing harmony and  a  sound work 

e th i c  w i th in  the  schoo l  commun i ty  and  beyond ”  (Grob le r  2013 :  

S177) .  The  schoo l  p r inc ipa l  i s  respons ib le  fo r  p romot ing a  pos i t i ve  

wo rk  and  lea rn ing env i ronment  (K ruger  2003:253 ;  Mes t ry ,  

Moonsammy-Koopasammy &  Sch im i t  2013 :  S52 ) .  

 

3.4 .2   P lanning for  curr icu lum implementat ion  

 

Acco rd ing  to  Burden  and  Byrd  (2013 :8 ) ,  p lann ing  fo r  cu r r i cu lum 

imp lementa t ion  invo lves  the  demonst ra t ion  o f  the  knowledge o f  

con ten t  and  teach ing,  lea rne rs ,  teach ing goa ls ,  resources ;  

des ign ing cons is ten t  ins t ruc t ion  and  des ign ing lea rne r  a ssessment .  

Bes ides  the  aspec ts  above ,  t he  p r inc ipa l  needs  a lso  to  ensu re  tha t  

re levan t  and  qua l i f ied  teach ing s ta f f  i s  recru i ted  wh i le  ensu r ing tha t  

a l l  s t ruc tu res  tha t  suppo r t  teach ing  and  lea rn ing a re  es tab l ished 

and  func t iona l .  An  examp le  cou ld  be  sub jec t  commi t tees  and  SMT.  

The  p r inc ipa l  needs a lso  to  ensu re  tha t  the  cu r r i cu lum i s  budgeted  

a t  60% o f  the  schoo l  a l loca t ion .  The  f inanc ia l  resou rces  may ass is t  

rega rd ing  Learn ing and  Teach ing  Suppor t  Mater ia l  ( LTSM),  

i n f ras t ruc tu re  and  o the r  re levan t  resou rces .  
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3.4 .3   Organis ing teach ing w ork loads  and sui table  resources  

 

Acco rd ing  to  Co le  and  Ke l l y  (2011 :17 ) ,  o rgan is ing  is  more 

conce rned  wi th  the  d iv is ion  o f  wo rk ,  a l loca t ing  du t ies ,  au thor i t y  and  

respons ib i l i t y ,  a l loca t ing resources  to  re levan t  depa r tmen ts  o r  

i nd iv idua ls ,  de te rm in ing  re la t ionsh ips  be tween  va r ious  teache rs  to  

p romote  coopera t io n  and  a  co l lec t i ve  e f fo r t  to  rea l ise  se t  

ob jec t i ves .  The  p r inc ipa l  needs  to ,  there fo re ,  keep  a  p ro f i le  f o r  a l l  

teache rs  to  de l inea te  the  d is t r ibu t ion  o f  wo rk  and  du t ies .  The  

p r inc ipa l  a l so  has  to  ensu re  tha t  a  gene ra l  t ime tab le  accommodates 

a l l  sub jec ts  and  tha t  a l l  sub jec ts  have  co r rec t  t ime  a l loca t ions .  

Adequate  Lea rn ing  and  Teach ing Suppor t  Mate r ia l  (LTSM)  need to  

be  acqu i red  and  adequate ly  managed to  ensure  the  e f f i c ien t  

u t i l i sa t ion  o f  these  ma te r ia l s .  

 

I t  i s  the  respons ib i l i t y  o f  t he  schoo l  p r inc ipa l  to  o rgan ise  a l l  the  

schoo l  ac t i v i t ies  and  to  a l i gn  them wi th  the  an t ic ipa ted  goa ls .  “The  

pr inc ipa l  can  in f luence  lea rn ing th rough o rgan isa t iona l  

managemen t  tha t  i nvo lves  ensu r ing teache rs  have  the  suppo r t  they  

need to  be  success fu l  in  t he  c lassroom by a l loca t ing  budgets  and  

resources”  (Mest ry  e t  a l .  2013 :  S52) .  

 

3.4 .4   Leading the  implementa t ion of  the  curr iculum  

 

Acco rd ing  to  Mafo ra  and  Phoraba tho  (2013: 119) ,  “ the  p r inc ipa ls  

and SMTs must  lead  and  gu ide  teache rs  about  co r rec t  con ten t  and  

method o f  imp lemen t ing  the  cu r r i cu lum in  c lass rooms” .  There fo re ,  

i n  the  p rocess  o f  lead ing and  gu id ing ,  the  p r inc ipa l  needs to  ensu re  

tha t  a l l  cu r r i cu lum po l ic ies  and  p lans  a re  deve loped  and  

imp lemented  as  expec ted .  Converse ly ,  t he  p r inc ipa l  needs to  

asce r ta in  tha t  the  con ten t  o f fe red  by teachers  con fo rms to  NCS 

Grades  R -12 .  Las t l y ,  he  o r  she  needs  a lso  to  ensu re  tha t  the  SMTs 

regu la r l y  v i s i t  teache rs  in  the i r  c lass rooms to  p rov ide  suppo r t .  
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Most  impor tan t l y ,  the  schoo l  p r inc ipa l  needs to  wo rk  w i th  HODs ,  

depu ty  p r inc ipa ls  and  sen io r  teache rs  to  ensu re  h igh  lea rne r  

a t ta inment .  Second ly ,  he  o r  she  needs to  supe rv i se  teache rs  to  do  

the i r  du t ies  d i l igen t l y  and  manage the i r  wo rk  e f fec t i ve ly .  

Even tua l l y ,  the  p r inc ipa l  needs to  l ia ise  w i th  ins t i tu t ions  o f  h igher  

l ea rn ing,  p r i va te  compan ies  and  commun i t y  s t ruc tu res  to  up l i f t  the  

qua l i t y  o f  educa t ion  w i th in  the  schoo l .  

 

3.4 .5   Provid ing ongoing profess ional  development  

 

In  C la rke  (2012:131 )  i t  i s  s t ipu la ted  tha t  bes ides  the  no t ion  tha t  

teache rs  need  to  spend 1 ,720  hours  on  the i r  va r ious  ac t i v i t ies  pe r  

annum,  w i th in  those  hou r s ,  80  hours  a re  se t  as ide  for  p ro fess iona l  

deve lopment ,  ou ts ide  the i r  regu la r  schoo l  hou rs .  Schoo l  p r inc ipa ls  

need  to  p rov ide  oppo r tun i t ies  fo r  teache rs ’  p ro fess iona l  

deve lopment  (L i ,  Ha l l inge r  &  Ko 2016 :81 )  and  encou rage  them to  

a t tend  sess ions  tha t  a re  o rgan ised  by  the  c i rcu i t ,  d is t r ic t  and  

p rov inc ia l  o f f i ces .  I t  i s  essen t ia l  tha t  ac t i v i t ies  o rgan ised  fo r  

teache rs  need to  be  l inked  to  the i r  rea l - l i f e  needs and  expe r iences  

rega rd ing  teach ing  and  lea rn ing  p rocesses .  Teache rs  need  a lso  to  

be  kep t  ab reas t  o f  con tempora ry cur r i cu lum changes fo r  ind iv idua l  

empowerment .  “An  e f fec t i ve  p ro gramme o f  s ta f f  p ro fess iona l  

deve lopment  is  a  c r i t i ca l  e lement  o f  good  teach ing and  lea rn ing”  

(C la rke  2012:131 ) .  

 

3.4 .6  Supervis ing and eva lua t ing curr icu lum implementat ion     

 

Through eva lua t ion ,  the  schoo l  managers  supe rv i se  the  s ta f f  to  see  

whethe r  the  se t  ob jec t i ves  have  been  ach ieved  (Zenge le  2013:22 ) .  

Th is  p rocess  may a l low p r inc ipa ls  to  re f lec t  on  the i r  p lans  and  make 

ad jus tments  whe re  the re  is  a  need.  In  the  p rocess ,  p r inc ipa ls  need 

to  ensu re  tha t  oppo r tun i t ies  a re  p rov ided  fo r  lea rners  to  acqu i re  

knowledge,  sk i l l s  and  va lues  and  tha t  they  a re  assessed  on  tha t .  

Bo th  lea rners  and  teache rs  need to  honou r  the i r  c lasses  to  make 

imp lementa t ion  o f  the  cu r r i cu lum poss ib le .  Moreover ,  supe rv i s ing 
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and eva lua t ing cur r i cu lum imp lementa t ion  may ass is t  p r inc ipa ls  i n  

i den t i f y ing  cha l lenges and  good p rac t i ces  ( Mafo ra  &  Phoraba tho  

2013 :119 ) .  

 

3.4 .7   Moni tor ing learner  progress    

 

Pr inc ipa ls  have  a  respons ib i l i t y  to  mon i to r  l ea rne r  pe r fo rmance,  

g i ve  feedback  and  take  co r rec t i ve  measures .  They have  to  d iscuss  

wi th  s ta f f  ana lyses  o f  lea rne rs ’  resu l ts  and  p lan  improvemen t  

s t ra teg ies  fo r  improved learne r  ach ievement .  In  th is  p rocess ,  

p r inc ipa ls  have  the  oppo r tun i t y  to  mon i to r  and  rev iew the  e f f i cacy  

o f  the  assessment  f o rms and  too ls  used  to  co l lec t  and  measu re  

l ea rne rs ’  per fo rmance (C la rke  2012:252 ) .   

 

In  manag ing cu r r icu lum imp lementa t ion ,  p r inc ipa ls  need  to  ensu re  

tha t  t hey  adhe re  to  regu la t ions  and  po l i c ies  gove rn ing  the  schoo l  

cu r r icu lum to  a l low e f fec t i ve  teach ing  and  lea rn ing .  Moreover ,  

Bush ,  Jouber t ,  K iggundu and  Van  Rooyen  (2010 :162 )  concur  tha t  

the  co re  pu rpose  o f  p r inc ipa lsh ip  i s  to  p rov ide  sound  leade rsh ip  and  

managemen t  i n  the  schoo l .  Th is  ass is ts  to  enab le  h igh -qua l i t y  

teach ing and  lea rn ing to  take  p lace  to  improve  lea rner  ach ievement .  

P r inc ipa ls  f unc t ion  as  s tewards  by be ing v ig i lan t  managers  in  the i r  

schoo ls  (Orns te in ,  Pa jak  &  Orns te in  2011 :263 ) .  Accord ing  to  

W ebste r  ( in  Orns te in ,  Pa jak  &  Orns te in  2011:263 ) ,  to  ‘manag e ’  

means “ to  hand le ,  to  con t ro l ,  to  make submiss ive ,  to  d i rec t  an  

o rgan isa t ion ” .  As  a  supe rv i so r ,  the  p r inc ipa l  ac ts  in  l oco  pa ren t i s  in  

re la t ion  to  lea rne rs ,  ensu r ing tha t  the i r  we l fa re  i s  ca te red  fo r .  The  

p r inc ipa l  a l so  ac ts  as  a  s teward ,  gua rd ing and  p r o tec t ing  the  

schoo l ’s  v i s ion  and  m iss ion  ( ib id ) .  W hen pr inc ipa ls  p rac t ice  

l eade rsh ip  as  s tewardsh ip ,  they  commi t  t hemse lves  to  bu i ld ing ,  

se rv ing,  ca r ing fo r ,  and  p ro tec t ing  the  schoo l  and  i t s  pu rpose .  
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3.5  THE ROLES OF SMT AS CURRICULUM MANAGERS  

 

SMTs have  va r ious  respons ib i l i t ies  conce rn ing the  p ro fess iona l  

managemen t  o f  the  schoo l ,  wh ich  inc ludes  manag ing  cur r icu lum 

imp lementa t ion .  The  SMT i s  respons ib le  fo r  manag ing  a l l  ac t i v i t i es  

conce rn ing the  de l i ve ry  o f  qua l i t y  educa t ion  bu t  unde r  the 

leade rsh ip  o f  the  schoo l  p r inc ipa l  (Joube r t  &  B ray  2007 :  20 ) .  Th is  

imp l ies  tha t  bo th  SMTs and  p r inc ipa l  share  the i r  respons ib i l i t y  f o r  

manag ing  cur r icu lum imp lemen ta t ion  (Bush  e t  a l .  2010 :164 ) .  SMT 

has a  respons ib i l i t y  to  encou rage  e f fec t i ve  teach ing and  lea rn ing .  

I t  i s ,  the re fo re ,  c ruc ia l  tha t  SMT  “need  to  be  more  knowledgeab le ,  

pro fess iona l l y  and  adm in is t ra t i ve ly  competen t ,  as  we l l  as  

resource fu l  to  comp lement  the  e f for t s  o f  the  p rov inc ia l  depa r tment  

towards  ach iev ing  the  goa ls  o f  the  schoo ls  and  d is t r ic ts ”  (Lumad i  

2012 :  S133 ) .  The  resea rche r  a lso  a rgues tha t  SMTs a re  rega rded  

as  the  cus tod ians  o f  the  qua l i t y  o f  teach ing and  learn ing in  the i r  

schoo ls .  Nwangwa and  Omote re  (2013 :165 -166 )  ma in ta in  tha t ,  due 

to  changes in  the  educa t ion  sys tem,  the  SMTs ’  f undamen ta l  ro les 

in  a  schoo l  now inc lude :  

 

3.5 .1  Managing academic  and adminis tra t ive  a f fa i rs  o f  the  

school  

 

The SMT is  expected  to  p lan  fo r  and  d i rec t  a l l  ac t i v i t i es  w i th in  the  

schoo l  (Lumad i  2012 :  S121 ) .  They a re  respons ib le  for  the  e f fec t i ve  

managemen t  o f  the  schoo l  by  p lann ing  and  ensur ing  tha t  the re  a re  

adequate  resou rces  and  we l l -qua l i f i ed  s ta f f .  They  need  to  embark  

on  a  t ime - tab l ing p rocess  a t  the  end  o f  each  yea r  in  p repa ra t ion  fo r  

the  upcomin g year  so  tha t  each  teache r  knows  what  is  expected  o f  

h im o r  he r  in  t he  fo l lowing  yea r .  Th is  g i ves  teache rs  amp le  t ime to  

p repa re  themse lves  tho rough ly  be fo re  the  commencement  o f  

c lasses  eve ry yea r .  I t  i s  the  co re  func t ion  o f  the  SMT to  re -equ ip  

the  teache rs  fo r  the  task  ahead .  The  p rocu remen t  o f  Lea rn ing  and  
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Teach ing  Suppor t  Ma ter ia ls  (LTSM)  needs  a lso  to  be  conducted  

be fo rehand.  

 

The SMT need to  ensu re  the  co l labo ra t i ve  cu r r icu lum p lann ing 

wi th in  the i r  scope  o f  ope ra t ion ,  and  o rgan ise  and  ho ld  regu la r  

sub jec t  meet ings  w i th  teachers  who  be long to  the i r  depa r tments .  

Fu r the rmore ,  they  need to  wo rk  co l l abo ra t i ve ly  w i th  teache rs  and  

suppo r t  them fo r  e f fec t i ve  teach ing and  lea rn ing.  

 

3.5 .2  Crea t ing a  conducive  envi ronment  for  teaching and 

learning  

 

The co re  func t ion  o f  the  schoo l  i s  teach ing (Kruge r  2003 :249 ) .  The 

SMT need s to  ensu re  then  tha t  e f fec t i ve  teach ing  and  learn ing  

p reva i l s  aga ins t  a l l  t he  odds .  Acco rd ing  to  Rogers  (2002 :40 ) ,  the  

go lden  ru le  o f  ma in ta in ing d isc ip l ine  i s  to  rea l ise  tha t  p rope r  

d isc ip l ine  i s  a  na tu ra l  consequence  o f  good  teach ing .  I f  teache rs 

teach  e f fec t i ve ly  by  mak ing the  work  c lea r  and  exc i t ing  and  he lp ing 

l ea rne rs  to  s tay  ‘on  task ’  by  keep ing  them invo lved  in  the  lesson  

and  he lp ing  them when  they  have  p rob lems  wi th  the  work ,  d i sc ip l i ne 

may be  the  no rm.  

 

Grea t  lessons  beg in  by  unders tand ing  ou tcomes  (Mend le r ,  Cu rv in  

&  Mend le r  2008 :69 ) .  Acco rd ing to  these  resea rche rs ,  teache rs  ne ed 

to  know prec ise ly  what  they  in tend  to  teach  and  what  they  need  to  

ach ieve  th rough pa r t icu la r  lessons.  The re fo re ,  i t  i s  impera t i ve  fo r  a  

teache r  to  have  a  reason and  a  pu rpose  fo r  eve ry th ing  done in  the  

c lass room.  

 

Oosthu izen  (2010:5 )  f u r the r  s t ipu la tes  tha t  to  be  an  e f fec t i ve  

teache r  who  succeeds  in  incu lca t ing  good d isc ip l i ne  in  the i r  

l ea rne rs ,  teache rs  have  to  possess  th ree  se ts  o f  sk i l l s .  F i r s t l y ,  they  

mus t  be  mas te rs  o f  the i r  sub jec t .  Second ly ,  they  have  to  know how 

to  p resen t  the i r  sub jec t  in  such  a  way tha t  lessons may p rogress  
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smooth ly  and  the  lea rne rs ’  a t ten t ion  i s  re ta ined .  Las t l y ,  they  need 

to  have  g roup  management  sk i l l s .  

 

Main ta in ing d isc ip l i ne  i s ,  in  a  la rge  measure ,  a  by -p roduct  o f  good 

teach ing.  An  exce l len t  cu r r i cu lum is  necessary  for  ma in ta in ing  

o rde r  (Po r te r  2007:35) .  Schoo ls  need to ,  the re fo re ,  ensu re  tha t  an 

exce l len t  cu r r i cu lum is  o f fe red  to  a rouse  learners ’  in te res ts .  I t  

needs to  be  the  du ty  o f  each  teache r  to  ensu re  tha t  the  lessons a re  

p repa red  in te res t ing ly .  Va r ious  methods  o f  teach ing  need to  be 

emp loyed  to  make teach ing and  lea rn ing more  in te res t ing.  

Consequent l y ,  lea rne rs  cou ld  f ind  a  reason  fo r  be ing  coope ra t i ve  

and  we l l -d isc ip l ined .  

 

In  f u l f i l l ing  the i r  p r imary  task ,  SMTs need to  cu rb  ins tances  o f  

d isc ip l ina ry  p rob lems  by p lann ing  how to  dea l  w i th  them.  C la rke 

(2012 :93 )  suggests  tha t  in  the i r  endeavou r  to  enhance  schoo l  

d isc ip l ine ,  SMTs need  to  c rea te  an  env i ronment  conduc ive  to  

teach ing  and  lea rn ing.  Co lv in  (2010:1 )  ma in ta ins  tha t  one  o f  the 

s ign i f i can t  cha l lenges fac ing teachers  today  i s  the  con t inuous need 

to  dea l  w i th  lea rne r  behav iou r .  I t  i s  ev iden t  tha t  ine f fec t i ve  

d isc ip l ine  management  in  schoo ls  cou ld  even tua l l y  jeopa rd ise  the  

e f f i cacy o f  the  cur r i cu lum imp lementa t ion  (Ntu l i  2012 :v ) .  The  goa l  

o f  d isc ip l ine  in  schoo ls  i s  to  c rea te  an  env i ronment  conduc ive  to  

lea rn ing and  teach ing;  an d  ensu r ing  the  sa fe ty  o f  s ta f f  and  lea rne rs  

(Joube r t ,  De  W aa l  &  Rossouw 2005 :208 ) .  In  add i t ion ,  Co lv in  

(2010 :63 )  concu rs  tha t  e f fec t i ve  teach ing  and  lea rn ing  takes  p lace 

in  a  ca lm,  o rde r l y ,  sa fe  and  respect fu l  env i ronment .  

 

SMTs need to  be  p roac t i ve ;  they  need no t  wa i t  fo r  cha l leng ing  

behav iou r  t o  happen  be fo re  they  con temp la te  dea l ing w i th  i t  

(Leaman  2005:23) .  I t  i s  impera t i ve  tha t  they  deve lop  a  d i sc ip l ine 

p lan  to  avo id  has ty ,  t im id  o r  hos t i le  responses  to  lea rne r  

m isbehav iou r  (Po r te r  2004:25 ) .  Thus ,  e f fec t i ve  educa t ion  and 
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managemen t  a re  no t  th ings  tha t  happen by  chance  –  they  have  to  

be  p lanned (Oosthu izen  2010:4 ) .  The  p lan  needs to  cons is t  o f  ru les ,  

pos i t i ve  recogn i t ion  and  consequences tha t  resu l t  when lea rne rs  do 

no t  f o l low the  ru les .  

 

There fo re ,  Zenge le  (2013:180 -181 )  s t ipu la tes  tha t  to  car ry  ou t  the  

task  o f  mou ld ing a  lea rne r  in to  a  respons ib le  adu l t ;  the  fo l l owing 

schoo l  f unc t ions  pe r ta in ing  to  lea rne r  d isc ip l ine  need  to  be  we l l  

managed and  con t ro l led  by  SMT.  

Planning  i nvo lves  the  es tab l i shmen t  o f  a  v i s ion  and  m iss ion  

s ta temen t .  Th is ,  needs a lso  to  inc lude  d isc ip l ina ry  o r  co r rec t i ve  

measures  in  cases  o f  m isconduct  and  even  a  po l icy  tha t  may gu ide  

lea rne r  d isc ip l ine .   

Organis ing wh ich  invo lves  the  h ie ra rch ica l  s t ruc tu re  o f  the  schoo l  

managemen t .  Th is ,  needs  a lso  to  inco rpo ra te  the  de lega t ion  o f  

f unc t ions  rega rd ing  lea rne r  management .   

Giving  di rec t ion:  Th is  i nvo lves  the  commun ica t ion  o f  s t ra teg ies  

tha t  a re  meant  to  curb  d i sc ip l i na ry  p rob lems wi th in  the  schoo l .  

Lea rne rs  need  to  know p rec ise ly  wha t  i s  expected  o f  them fo r  the  

ach ievemen t  o f  the  an t ic ipa ted  goa ls .   

Exerc is ing contro l :  The  SMT need s to  eva lua te  the  success  o f  

those  p lanned  ac t i v i t ies .  Th is  may ass is t  them  in  dec id ing  whethe r  

the  ac t i v i t ies  need to  be  improved o r  no t .   

Formula t ing  a  code  o f  conduct  for  learners:  The Schoo l  

Gove rn ing Body  (SGB)  needs to  deve lop  a  code  o f  conduct  whe reby  

lea rne rs  become pa r t  o f  i t s  f o rmu la t ion .  Th is  i s  suppo r ted  by  

Sect ion  8  o f  the  Sou th  A f r ican  Schoo ls  Ac t  (84  o f  1996 ) ,  tha t  the  

gove rn ing body o f  a  pub l i c  schoo l  mus t  adop t  a  code  o f  conduct .  

 

Most  impor tan t l y ,  i t  i s  essen t ia l  f o r  schoo ls  to  have  ru les  to  con t ro l  

the  learners ’  behav iou r  in  schoo ls  (Ndaman i  2008 :183 ) .  

Acco rd ing ly ,  these  se t  ru les  may ass is t  in  so lv ing  d isc ip l ina ry  
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prob lems  tha t  a re  expe r ienced  wi th in  the  schoo l .  Ove r  and  above ,  

c lea r  boundar ies  in  the  fo rm  o f  schoo l  ru les  may show lea rne rs  what  

they  need  to  and  ough t  no t  to  do .  Moreove r ,  i t  i s  ev iden t  t ha t  

manag ing d isc ip l ine  and  cu r r i cu lum imp lementa t ion  may lead  to  

e f fec t i ve  teach ing and  lea rn ing.  

 

3.5 .3   Moni tor ing teachers ’  and learners ’  per formance  

 

The SMT need s  to  conduct  the  mon i to r ing o f  the  per fo rmance o f  

teache rs  and  lea rne rs  o f  the  schoo l  us ing  the  Nat iona l  Educa t ion  

Po l icy  Ac t  no  27  o f  1996  as  a  gu ide l ine .  Mon i to r ing  pe r fo rmance 

inc ludes  c lass  v is i t s ,  obse rv ing,  eva lua t ing the i r  wo rk  and  in  t u rn  

g i v ing them feedback  and  suppor t  they  m igh t  requ i re  (Bush  e t  a l .  

2010 :165 ) .  Teache rs  may a lso  be  expected  to  con t r ibu te  to  the  

eva lua t ion  o f  ind iv idua l  p ro fess iona l  deve lopmen t  ac t i v i t ies  and  

adhe re  to  the  S ta f f  Deve lopment  P lan  the reo f .  

 

In  some cases,  sub jec t  improvement  p lans  may be  necessa ry,  and  

SMT may,  the re fore ,  ove rsee  a  p rocess  o f  deve lop ing  such  p lans  

by  the  conce rned  sub jec t  teache rs  espec ia l l y  those  whose sub jec ts  

a re  unde rpe r fo rm ing .  Regu la r  t eache r -pa ren t  meet ings ,  whe re  the  

pe r fo rmance o f  lea rne rs  i s  d i scussed  need  to  be  encou raged in  an  

e f fo r t  t o  reduce  unde rpe r fo rmance.  

  

3.5 .4   Ma in ta in ing  the  school  asse ts  and in fras truc ture  

 

The SMT has a  respons ib i l i t y  to  see  to  i t  tha t  the  schoo l  asse ts  and  

o ther  in f ras t ruc tu res  a re  we l l  ma in ta ined  and  managed .  They need 

to  es tab l ish  a  sys tem fo r  ga the r ing  da ta  on  i tems tha t  need to  be 

repa i red  o r  rep laced  (C la rke  2012:374 ) .  They need  to  ensu re  tha t  

the re  is  an  e f fec t ive  ‘ s tock - tak ing ’  sys tem fo r  p rope r  management  

o f  the  schoo l  asse ts .  The  ma in tenance  p lan  needs  to  be  d rawn up  

and  imp lemented  to  keep  schoo l  fac i l i t ies  in  an  op t ima l  wo rk ing 

s ta te .  The  SMT can  ex te rna l l y  sou rce  fo r  f unds  f rom the  commun i t y  
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and  a lumn i  body to  improve  schoo l  f ac i l i t ies .  Fund ra is ing  may 

augmen t  the  schoo l  f unds .  

 

3.5 .5  Providing cont inuous t ra in ing and development  of  

teachers  

 

The s ta f f  deve lopment  and  t ra in ing  a t  schoo l  i s  a imed  a t  inc reas ing 

teache r  e f fec t i veness  rega rd ing  cu r r icu lum imp lementa t ion .  

“P ro fess iona l  deve lopment  works  e f fec t i ve ly  whe re  there  i s  a  

common commi tmen t  to  pe rsona l  improvement  th rough p ro fess iona l  

deve lopment  and  to  the  sha r ing o f  resou rces ,  inc lud ing ideas ,  sk i l l s  

and  t ime”  (C la rke  2012 :132 ) .  Consequen t l y ,  SMTs mus t  ensu re  the 

p rov is ion  o f  con t inuous t ra in ing  and  deve lopmen t  o f  the  teache rs ,  

pa r t i cu la r l y  on  cur r i cu lum imp lementa t ion .  I t  i s  the i r  respons ib i l i t y  

to  encou rage  teache rs  to  a t tend  meet ings  and  workshops  o rgan ised  

by  the  cur r icu lum adv ise rs ,  educa t ion  spec ia l i s ts  and  o ther  re levan t  

s takeho lde rs  w i th in  the  c i r cu i t ,  d i s t r i c t  and  p rov in ce .  SMTs need to  

respond to  the  p ro fess iona l  deve lopment  needs o f  sub jec t  teache rs 

as  ind ica ted  in  f eedback  f rom the i r  IQMS.  

 

I t  i s  recommended  tha t  SMTs  o rgan ise  schoo l -based  workshops 

whereby  they  may lead  and  gu ide  teache rs  about  the  re levan t  

con ten t  and  app roaches  to  imp lement ing  the  cur r icu lum in  

c lass rooms (Mafo ra  &  Pho raba tho  2013:119) .  By  fac i l i ta t i ng 

con t inuous t ra in ing  and  deve lopment ,  SMTs a re  educa t ing teache rs  

in  the  cu r r icu lum,  team bu i ld ing ,  resou rce  deve lopment  and  

managemen t .  I t  a lso  ass is ts  in  improv ing  teach ing,  l eade rsh ip  and  

managemen t  sk i l l s .  Teache rs  have  to  en sure  tha t  t hey become 

l i f e long lea rne rs .  As  Ms i la  (2011 :446 )  i nd ica tes ,  due  to  inc is i ve 

educa t ion  change,  s ta f f  mus t  d i sp lay  the  impor tance  o f  l i f e long 

lea rn ing by  engag ing in  ongo ing  se l f -deve lopmen t  by  us ing  

oppo r tun i t ies  fo r  en r ichmen t  and  innova t ion .  Moreove r ,  teache r 

deve lopment  needs to  be  seen  as  a  con t inuous  p rocess  tha t  i s  

a imed  a t  e f fec t i ve  and  e f f i c ien t  cu r r i cu lum imp lementa t ion  tha t  may 
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l ead  to  the  inc reas ing lea rne r  and  schoo l  improvement  (Ag i  &  

Harr i son  2016:146 ) .  

 

3.5 .6   Compl iance w i th  the  condi t ion s  of  service  

 

Compl iance  wi th  the  cond i t i ons  o f  se rv i ce  fo r  t eache rs  as  se t  by  the  

Depar tmen t  o f  Bas ic  Educa t ion  needs to  be  comp le te ly  gua ran teed .  

Teachers  must  teach  the  sub jec ts ,  g rades,  and  phases they a re  bes t  

qua l i f ied  fo r  (C la rke  2012 :230 ) .  The re fo re ,  SMTs  mus t  ensu re  tha t  

on ly  qua l i f ied  teache rs  a re  ass igned to  teach .  

 

3.5 .7  Supervis ing cur r iculum implementa t ion  

 

The SMTs must  ensu re  tha t  s t r i c t  imp lementa t ion  o f  the  cu r r i cu lum 

in  l ine  w i th  the  gu ide l ines  o f  t he  Depar tmen t  o f  Bas ic  Educa t ion  

purpose fu l l y  meet  spec i f i c  na t iona l  goa ls .  A  schoo l ’ s  e f f i cacy  i s  

gua ran teed  by  e f fec t i ve  supe rv is ion  and  mon i to r ing  (Nengwekhu lu  

2012 :346 ) .  The SMTs  must ,  the re fo re ,  c lose ly  mon i to r  the  

imp lementa t ion  o f  the  cu r r i cu lum and  emphas ise  the  impor tance  o f  

e f fec t i ve  cu r r i cu lum and teach ing  p rac t ices  regu la r l y .  They need to  

obse rve  c lasses ,  mon i to r  lessons and  eva lua te  the  assessment  

mate r ia ls  used  a t  schoo ls .  The  SMT s  need to  make ce r ta in  tha t  a l l  

teache rs  in  the i r  depa r tments  have  a l l  requ i red  po l icy  documents .  

They must  a lso  regu la r l y  check  compl iance  wi th  depa r tmenta l  

po l ic ies  and  p lans  to  sa fegu a rd  e f fec t i ve  cu r r icu lum 

imp lementa t ion .  Conc ise ly ,  the  SMT has the  respons ib i l i t y  t o  

empower ,  deve lop ,  suppor t  and  equ ip  s ta f f  wi th  knowledge and  

sk i l l s  tha t  may make them be t te r  cu r r i cu lum imp lementers .  

 

3.6  FACTORS WHICH IMPACT NEG ATIVELY ON CURRICULUM 

IMPLEMENTATION AND MANAGEMENT  

 

Per  sou rces  consu l ted ,  va r ious  imped iments  impac t  cu r r icu lum 

imp lementa t ion  and  managemen t .  The re fo re ,  th i s  sec t ion  exp lo res  
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d i f f e ren t  cha l lenges in  the  imp lementa t ion  and  manage men t  o f  the 

cur r icu lum.  Some o f  t hese  fac to rs  a re  d iscussed  in  the  nex t  sec t ion .  

 

3.6 .1   Teacher  a t t i tudes and insubordina t ion   

 

Mate reche ra  (2014 :189 )  in  her  chap te r  ‘Cha l lenges in  the  

Imp lementa t ion  o f  Inc lus ive  Educa t ion ’ ,  shows  tha t  chang ing  one ’s  

mindse t  i s  ve ry  c r i t i ca l  when dea l ing  w i th  change .  Th is  is  ve ry  t rue  

because  teache rs ,  too ,  need  to  p rope r l y  channe l  the i r  m inds  in to  

dea l ing  w i th  changes  e f fec ted  by  cu r r i cu lum imp lementa t ion .  

Teacher  a t t i tudes  have  a  p ro found impac t  on  lea rne r  pe r fo rmance.  

The  more  con ten t  t hey a re ,  the  more  they may have  a  des i re  to  

engage in  e f fec t i ve  cu r r i cu lum imp lementa t ion .   

 

3.6 .2   Lack  o f  resources  

 

Lack  o f  re levan t  resou rces  has  been  seen  as  one  o f  the  obs tac les  

to  cu r r i cu lum imp lementa t ion  (Ndou  2008 :35 ;  Mathaba ,  Do rasamy 

& Parke r  2014:66 ) .  The re fo re ,  the  SMT s need to  ensu re  tha t  i t  

p rov ides  teache rs  w i th  re levan t  teach ing  and  learn ing suppo r t  

mate r ia ls  (LTSM) fo r  e f fec t i ve  lea rn ing (Ag i  &  Har r ison  2016:148 ) .  

Th is  imp l ies  tha t  SMTs need to  ensure  the  ava i lab i l i t y  o f  teach ing 

and  lea rn ing resou rces  name ly ,  tex tb ooks ,  k i t s  (Mathemat i cs ,  

Sc ience  k i t ) ,  char t s ,  pos te rs ,  d ig i ta l  resou rces  wh ich  inc lude  CDs ,  

DVDs,  and  da ta  p ro jec to r ,  compu ters ,  p r in te r ,  pho tocop ie r ,  l ib ra ry  

books  and  educa t iona l  toys  and  games.  Eve ry  schoo l  needs to  have  

su f f i c ien t  cu r r icu lum resou rces  to  suppo r t  teach ing and  lea rn ing 

e f fec t i ve ly .   

These  resou rces  need  to  be  managed  and  ma in ta ined  expe r t l y  to  

p ro long the i r  l i f espan.  Ove r  and  above ,  the  Depar tment  o f  Bas ic  

Educa t ion  needs to  p rov ide  schoo ls  w i th  f inanc ia l  suppo r t  to  

accomp l ish  the i r  m iss ion ,  o f  e f fec t i ve  teach ing  and  learn ing  

(Mogashoa  2013:140 ) .  Ndou  (2008:72)  h igh l igh ts  tha t  t he  lack  o f  

resources  has  a  nega t i ve  impact  on  the  SMTs ’  managemen t  
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respons ib i l i t ies ,  espec ia l l y  cu r r i cu lum imp lementa t ion .  I t  i s  

appa ren t  tha t  cu r r i cu lum imp lemen t a t ion  and  management  is  

a f fec ted  by  the  insu f f i c ien t  p rov is ion  o f  LTSM (Ms i la  2011 :441 ;  

Mafora  &  Pho raba tho  2013 :122 ) .   

 

3.6 .3   Insuff ic ient  t ra in ing  

 

Mafora  and  Pho raba tho  (2013:121 )  i den t i f y  inadequate  t ra in ing  o f  

p r inc ipa ls ,  SMTs and  teachers  as  one  o f  the  s ign i f i can t  cha l lenges 

in  cu r r i cu lum imp lementa t ion  and  managemen t .  I t  was  ind ica ted  

tha t  they  were  no t  tho rough ly  t ra ined  on  the  imp lementa t ion  o f  

CAPS,  wh ich  hampers  e f fec t i ve  teach ing and  learn ing.  Based on  

th i s  perspect i ve ,  there  is  s t i l l  a  need  fo r  con t inued  t ra in ing  un t i l  

eve ryone  is  con f iden t  about  what  i s  to  be  done  (Ndou  2008 :36 ) .  

Th is  a rgument  suggests  tha t  mon i to r ing and  suppo r t  by  SMTs a re  

v i t a l  to  ensu re  p ro pe r  cu r r i cu lum imp lementa t ion .  T i rado  and  

Ba r r iga  (2016:19) ,  in  the i r  s tudy  conducted  in  Mex ico ,  a lso  

concu r red  tha t  t ra in ing p lays  an  essen t ia l  ro le  in  t he  incep t ion  o f  a  

new cu r r i cu lum.  

 

3.6 .4   L imi ted  content  know ledge  

 

Pr io r  s tud ies  have  revea led  tha t  l im i ted  con ten t  knowledge is  one  

o f  the  fac to rs  imped ing  e f fec t i ve  teach ing and  lea rn ing.  Th is  has 

led  to  the  In tegra ted  Educa t ion  P rogramme ( IEP)  wh ich  was a imed  

a t  improv ing  learne r  pe r fo rmance in  South  A f r ica  (Mabogoane  

2013 :260 ) .  Mabogoane fu r the r  con f i rms tha t  IEP was mean t  to  

ensu re  tha t  teache rs  have  the  necessa ry  con ten t  knowledge for  

e f fec t i ve  cu r r i cu lum imp lementa t ion  ( ib id ) .  The  IEP tes ts ,  wh ich  

were  admin is te red  to  teache rs  rang ing  f rom Grades 1  to  6 ,  revea led  

tha t  t eache rs  had  a  low con ten t  o f  knowledge (Tay lo r  2008:11 ) .  
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3.6 .5   Work load  

 

Inc reased teache rs ’  wo rk load  has  a  nega t i ve  e f fec t  on  t he  schoo l ’s  

ef f icacy.  Teache rs  a l so  fee l  tha t  an  inc reased work load  in te r fe res 

w i th  the i r  wo rk  e f fec t i veness  (C la rke  2012 :130 ) .  Moreove r ,  Lego t lo  

(2014 :186 )  a lso  af f i rms tha t  heavy  work loads  resu l t  in  teachers ’  

d iscon ten tment .    

 

3.6 .6   Poor  learner  d isc ip l ine   

 

Ntu l i  (2012 :2 )  a rgues tha t  poo r  learne r  d i sc ip l i ne  is  cur ren t l y  one  

o f  the  thorny issues ,  wh ich  have  a  negat i ve  impact  on  cu r r i cu lum 

imp lementa t ion .  The  SMT i s  s t rugg l ing to  manage  the  cur r icu lum 

imp lementa t ion  due  to  esca la t ing d i sc ip l ina ry  p rob lems in  schoo ls .  

I t  has  a lso  become increas ing ly  d i f f i cu l t  f o r  teache rs  to  ensure  

d isc ip l ine  in  schoo ls  (Maphosa & Shumba 2010:397 ) .  Moreove r ,  

poo r  d isc ip l ine  impac ts  negat i ve ly  on  lea rne rs ’  pe r fo rmance 

(Mas i t sa  2008:234 ) .  

 

3 .6 .7  S ta f f ing  

 

Lego t lo  (2014:11)  unequ ivoca l l y  p roves  tha t  “ the  imp lementa t ion  o f  

the  pos t s  p rov is ion ing po l icy i s  s t i l l  a  cha l lenge  to  schoo ls  and  a  

ma jo r  de -s tab i l i se r  in  the  teach ing fo rce ” .  Th is  inc ludes  the  

imp lementa t ion  o f  redep loyment  tha t  takes  p lace  eve ry  yea r .  In  the  

p rocess ,  some schoo ls  a re  le f t  w i th  vacanc ies ,  wh ich  may take  t ime  

to  be  f i l l ed .  The  imp lementa t ion  o f  th i s  p rocess  leads  to  ins tab i l i t y  

i n  schoo ls  (Mafo ra  &  Pho raba tho  2013:122) .  Consequent l y ,  

e f f ec t i ve  teach ing and  lea rn ing  may no t  take  p lace  where  the r e  a re 

no  teache rs .  
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3.6 .8   Overcrow ded c lassrooms  

 

Mate reche ra  (2014:187 )  po in ts  ou t  the  f rus t ra t ion  tha t  ove rc rowd ing 

can  cause  in  schoo ls .  “La rge  c lasses  h inde r  ind iv idua l  a t ten t ion  and  

pa r t i c ipa to ry learn ing”  ( ib id ) .  I t  i s  ev iden t  tha t  ove rc rowded 

c lass rooms a f fec t  e f fec t i ve  teach ing  and  lea rn ing (Ndou  2008:71 ) .  

In  an  ove rc rowded c lass room,  teache rs  a re  unab le  to  a t tend  to  

ind iv idua l  lea rne rs  app rop r ia te l y .  Lea rne rs  w i th  learn ing ba r r ie rs  

a re  the  ones who  usua l l y  bea r  the  consequences .  

 

3.6 .9  T ime  management   

 

In  Msi la ’ s  s tudy  (2011 :442 ) ,  i t  emerged  tha t  t ime management  was 

one o f  the  most  cha l leng ing aspec ts  o f  SMTs ’  respons ib i l i t ies .  T ime 

managemen t  i s  essen t ia l  in  cu r r i cu lum imp lementa t ion  and  

managemen t .  The re fo re ,  a l loca ted  teach ing t ime needs to  be  

u t i l i sed  e f fec t i ve ly  to  add ress  the  i ssue  o f  con ten t  cove rage  and 

t ime on  the  task .  T ime needs to  be  p lanned  fo r  and  used  e f fec t i ve ly  

f o r  p rope r  cur r icu lum imp lementa t ion  and  management .  

 

3 .7  TE ACHER DEVELOPMENT AND SUPPORT  

 

The cha l lenges in  cur r icu lum de l i ve ry  and  management  as  ind ica ted 

in  the  p rev ious  sec t ion  resu l ted  in  va r ious  in i t ia t i ves  to  deve lop  

teache rs  so  tha t  they cou ld  teach  e f fec t i ve ly  (Car r im 2013:50 ) .  

“P ro fess iona l  deve lopment  o f  teache rs  i s  a  co rne rs tone  fo r  t he 

p rov is ion  o f  qua l i t y  teach ing and  lea rn ing  in  an  educa t ion  sys tem 

i n  a  coun t ry ”  (Tso te ts i  &  Mah lomaho lo  2013:89 ) .  I t  i s  ev iden t  tha t  

teache r  deve lopmen t  i s  a  s ign i f i can t  p rocess  tha t  a ims  to  enhance  

teache rs ’  e f f i cacy,  to  ass is t  them  in  wo rk ing towards  the  p lanned 

schoo l ’s  v i s ion  and  m iss ion .  I t s  e f fec t i veness  benef i t s  the  en t i re  

schoo l  commun i ty  by  y ie ld ing  the  bes t  resu l ts .  The re fo re ,  i t  i s  

impera t i ve  fo r  schoo ls  to  ensu re  Con t inuous  P ro fess iona l  Teache r  

Deve lopmen t  (CPTD) and  suppo r t  because ,  in  the  absence  o f  such ,  
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teache r  t ra in ing becomes s tagnan t ,  and  teache rs  become 

p ro fess iona l l y  undeve loped (Ms i la  2009 :552 ) .  I t  i s  a lso  p roven  tha t  

CPTD augmen ts  bo th  teache r  p rac t ice  and  lea rne r  pe r fo rmance  

( ib id ) .  

 

Acco rd ing  to  S ingh  (2011:1633) ,  s ta f f  deve lopment  needs to  ma in ly 

f ocus  on  “manag ing and  imp lement ing  the  cu r r i cu lum,  deve lop  

‘ t eam -sp i r i t ’ ,  po l i cy  deve lopment ,  d rawing  a  S ta f f  Deve lopment  P lan  

and  imp lement ing qua l i t y  assu rance  po l ic ies” .  The  p r inc ipa l ,  a s  one  

o f  the  SMT members ,  needs  to  manage  p ro fess iona l  deve lopmen t  

p rogrammes and  ac t i v i t ies  o f  the  s ta f f .  These  ac t i v i t ies  need to  be 

based  on the  schoo l ’s  needs.  I f  there  is  a  change in  the  cu r r i cu lum,  

the  SMT needs to  o rgan ise  fo l low up  workshops.  The  Depar tment  

o f  Bas ic  Educa t ion  (2011b :8 )  emphas ises  tha t  SMTs need to  ca r ry  

ou t  the  fo l l owing respons ib i l i t i es  fo r  e f fec t i ve  teache r  deve lopment .  

SMTs need to  ensu re  the  induc t ion  and  o r ien ta t ion  o f  beg inner  

teache rs ,  p lan  and  imp lement  h igh -qua l i t y  s ta f f  t ra in ing  

p rogrammes  and  Cont inued  P ro fess iona l  Deve lopment .  They have  

to  ass is t  teachers  to  deve lop  and  ach ieve  ob jec t i ves ,  wh ich  sa t i s f y  

the  needs o f  the  lea rne rs  and  the  schoo l .  They need  to  ensure  the  

mento r ing  and  suppo r t  o f  a l l  teache rs  inc lud ing,  thos e  who a re  

unde rper fo rm ing .  SMTs  have  to  ensu re  tha t  the  In tegra ted  Qua l i t y  

Managemen t  Sys tem  ( IQMS)  is  imp lemented  e f f i c ien t l y  and  

adequate ly  managed .  F ina l l y ,  t hey  have  to  ensu re  a  conduc ive  

env i ronment  f o r  re f lec t i ve  p rac t i ces  and  the  sha r ing  o f  expe r t is e  

among teache rs .  

 

Clarke  (2012:131  –  132 )  h igh l igh ts  the  cha rac te r is t i cs  o f  schoo ls  

w i th  success fu l  s ta f f  deve lopmen t  p rogrammes as  exp la ined  in  the  

fo l lowing sen tence .  Schoo ls  have  a  no rm o f  co l l eg ia l i t y  and 

con t inuous improvement  w i th  s t ruc tu res  tha t  suppo r t  schoo l  

improvemen ts .  The  s ta f f  a lso  be l ieves  in  co l labora t ive  work  and  

sha red  goa ls  wh i le  t he re  is  an  env i ronmen t  wh ich  encou rages 
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regu la r  d i scuss ions  on  teach ing  p rac t ice  and  p romot ion  o f  i n fo rma l  

communica t ion  to  ach ieve  coo rd ina t ion .  The re  i s  con t inuous  s ta f f  

deve lopment  wh ich  inc ludes  pe rsona l  sk i l l s  improvement ,  f o rma l  

t ra in ing  p rogrammes ,  sha r ing o f  knowledge  by  bo th  teache rs  and  

adm in is t ra to rs .  Adm in is t ra to rs  and  teache rs  use  a  var ie t y  o f  f o rma l  

and  in fo rma l  p rocesses fo r  mon i to r ing p rogress  and  iden t i f y ing  

imped iments  to  such  p rogress .  Th is  inc ludes  de te rmin ing how they  

can  ove rcome them and knowledge ,  expe r t i se  and  resources ,  

i nc lud ing  t ime  wh ich  is  a  p re requ is i te  to  e f fec t i ve  s ta f f  

deve lopment .  

 

Clarke  (2012 :131 )  fu r the r  ma in ta ins  tha t  a  success fu l  s ta f f  

p ro fess iona l  deve lopment  p rogramme pos i t i ve l y  con t r ibu tes  

towards  e f fec t i ve  teach ing and  lea rn ing.  Th is  ind ica tes  tha t  CPTD 

has an  unden iab le  impact  on  the  schoo l ’ s  e f f i cacy .  B r ie f l y ,  ongo ing 

teache r  deve lopment  i n tens i f ies  p roduct i v i t y .  Fur the rmore ,  the  

en t i re  s ta f f ,  inc lud ing  management  teams,  need to  engage in  se l f -

deve lopment  p rogrammes  because ,  i f  no t ,  the  schoo l  may su f fe r  

f rom do rman t  s ta f f  who a re  no t  v is ionar ies  and  l i f e long lea rne rs  

(Ms i la  2011 :447 ) .  I t  i s  a l so  ev iden t  tha t  s ta f f  deve lopment  

he igh tens  teache r  a t t i tudes ,  per fo rmance and  sk i l l s  (S ingh 

2011 :1633 ) .  Moreover ,  t he  e f fec t i veness  o f  these  CPTD 

p rogrammes depends o n  sys temat i c  p lann ing and  o rgan isa t ion  

(Nengwekhu lu  2012 :345 ;  Ag i  &  Harr i son  2016:149) .  

 

3.8  INDUCTION OF NOVICE TE ACHERS  

 

The re  a re  d i f f e ren t  mean ings  a t tached to  the  concep t  o f  ‘ nov ice  

teache r ’ .  For  th i s  s tudy ,  nov ice  teache rs  a re  inexpe r ienced  

teache rs  who  have  th ree  years  o r  less  in  the  teach ing  p ro fess ion  

(Matsebane 2015:12 ) .  The  induc t ion  o f  beg inne r  teache rs  a ims a t  

ass is t ing  the  newly  appo in ted  teache rs  in  se t t l ing in to  the  work ing  

env i ronment ;  to  f ac i l i ta te  the  deve lopment  o f  the i r  p ro fess iona l  and  
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academic  sk i l l s ;  and  to  ensu re  rap id  p roduct i v i t y  (D ishena 

2014 :26 ) .  Th is  s tage  is  c ruc ia l  t o  a l l  t eache rs  because  here  nov ice  

teache rs  meet  the i r  f i rs t  cha l lenges as  teache rs  and  they  mus t  l ea rn 

to  dea l  w i th  them p ro fess iona l l y .  A t  th is  s tage ,  teache rs  a re  

expec ted  to  pu t  the i r  theo ry  in to  p rac t i ce ,  tha t  i s ,  p repa re  lessons 

to  be  p resen ted ,  d isc ip l ine  lea rne rs ,  manage  the i r  c lass rooms,  

assess  learne rs ’  p rogress ,  acqua in t  themse lves  w i th  the  schoo l  

po l ic ies  and  commun ica te  w i th  paren ts .  Th is  in i t ia l  s tage  o f  p rac t ice  

may be  a  d i f f i cu l t  pe r iod  fo r  nov ice  teache rs  and  they ,  the re fo re ,  

need  suppo r t .  

 

Acco rd ing  to  p r io r  resea rch ,  the  induc t ion  o f  beg inne r  teachers  was 

no t  p rope r l y  conducted .  S teyn  (2004 :82 )  who ind ica tes  tha t  the  

induc t ion  o f  nov ice  teache rs  was  no t  g i ven  the  p r io r i t y  i t  dese rved ,  

con f i rms th is .  Most  p r io r  s tud ies  show tha t  induc t ion  and  mento r ing 

o f  beg inne r  teache rs  fa i l ed  d isma l ly  due  to  the  haphaza rd  p lann ing 

o f  induc t ion  p rogrammes  ( ib id ) .  Fo r  nov ice  teache rs  to  ad jus t  unde r 

these  c i rcums tances,  schoo ls  need  to  men to r  and  o rgan ise  

induc t ion  p rogrammes  fo r  t hem.  I f  beg inne r  teache rs  can  be  

mento red  dur ing  the i r  f i rs t  yea rs  o f  t each ing ,  the  schoo l  may be  

do ing  i t se l f  a  f avou r  because  e f fec t i ve  learn ing  and  teach ing may 

take  p lace  wi thou t  any  h iccups.   

 

Moreover ,  Hobson (2009 :299 )  a lso  agrees  tha t  p rope r  induc t ion  

resu l ts  in  a  w ide  range o f  bene f i t s  f o r  the  schoo l ,  f o r  example ,  

i nc reased  se l f -es teem,  mora le  and  job  sa t i s fac t ion ,  enhanced  se l f -

re f lec t ion  and  p rob lem -so lv ing  ab i l i t ies .  Th is  inc ludes  enhancement  

i n  the  management  o f  t he  c lass room,  behav iou r ,  t ime  and  work load .  

In  add i t i on ,  C la rke  (2012 :128 ) ,  a f f i rms tha t  “ the  deve lopment  o f  

f o rma l  induc t ion  and  mento r ing p rogrammes  fo r  new and  beg in ne r  

teache rs  i s  a  c r i t i ca l  e lement  in  t he  deve lopment  o f  a  competen t  

and  commi t ted  teach ing s ta f f  and  to  the  es tab l i shment  o f  a  schoo l  

env i ronment  wh ich  is  conduc ive  to  a  h igh  s tanda rd  o f  teach ing and  

l ea rn ing” .  Schoo ls  need to ,  there fo re ,  ins t i tu te  a  po l i cy  on  induc t ion  
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and men tor ing o f  beg inne r  teachers  and  adequate ly  p lan  fo r  the  

an t i c ipa ted  p rogrammes ’  e f fec t i veness .  Moreove r ,  i t s  e f fec t i veness  

may benef i t  the  en t i re  educa t ion  commun i t y  ( ib id ) .  

 

3.8 .1   Problems exper ienced by novice  teachers  

 

W hi take r  (2001:2 -3 ) ,  as  suppo r ted  by S teyn  (2004:85 -87 ) ,  Kempen 

(2010 :39 -40 )  and  Matsebane (2015 :20 -22 )  iden t i f ies  severa l  

cha l lenges tha t  can  be  expe r ienced  by beginne r  teache rs .  

 

(a )  An  inabi l i ty to  t ransmit  theory in to  prac t ice  

 

Beg inner  teachers  f i nd  i t  d i f f i cu l t  to  app ly  knowledge ,  sk i l l s  and  

concep ts  they  have  acqu i red  f rom co l lege  in to  c lassroom p rac t ice  

because  they a re  faced  wi th  d i f f e ren t  s i tua t ion s  inc lud ing unknown 

s ta f f ,  lea rne rs ,  cu r r icu lum,  schoo l  po l ic ies ,  p rocedu res  and  

un fami l ia r  no rms.  Th is  e x t rao rd ina ry  s i t ua t ion  may resu l t  in  

i n fo rmat ion  ove r load  tha t  makes novice  teache rs  exper ience  rea l i t y  

shock .   

 

(b )  A lack  of  preparedness regarding  teaching demands  

 

These  resea rche rs  ma in ta in  tha t  nov ice  teache rs  lack  p repa ra t ion  

fo r  many o f  the  d i f f i cu l t i es  and  demands o f  teach ing .  They lack  

teach ing  knowledge  and  sk i l l s  requ i red  fo r  c lassroom management  

and  d isc ip l ine ,  lesson  p lann ing ,  teach ing methods,  assessment ,  

hand l ing work load ,  u t i l i s ing CAPS documents  p rope r l y ,  us ing 

workbooks  and  pac ing  the i r  wo rk .  Moreover ,  there  is  an  ou tc ry  by 

the  nov ice  teachers  tha t  p re -se rv i ce  has  no t  p repa red  them fo r  rea l  

teach ing p rac t ice .    
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(c )  Unw i l l ingness to  assoc ia te  w i th  other  s ta f f  members  

 

These  p r io r  s tud ies  ind ica te  tha t  beg inne r  teache rs  keep 

themse lves  iso la ted  f rom o ther  s ta f f  members  due  to  the  lack  o f  

con f idence  and  p ro f i c iency .  The i r  f ear  causes  them to  seek 

ass is tance  f rom expe r ienced  teache rs  in f requent l y .  They a lso  fee l  

tha t  the i r  co l leagues do  no t  p rov ide  them wi th  the  necessa ry 

suppo r t  they need to  fu l f i l  the i r  da i l y  du t ies .  There fo re ,  th is  may 

resu l t  in  emot iona l ,  soc ia l  and  p ro fess iona l  i so la t ion .  

 

(d )  The  inabi l i ty to  cope  w i th  in i t ia l  teaching ,  w ork load  and 

lack  of  resources  

 

Ano the r  cha l lenge  tha t  nov ice  teache rs  unde rgo  is  the  d i f f i cu l t y  o f  

the  in i t ia l  teach ing  task  and  the  insu f f i c ien t  resou rces  p rov ided .  

The  nov ice  teache rs  a re  usua l l y  g i ven  an  excess ive  work load  as 

compared  to  the i r  expe r ienced  co l leagues.  P rev ious  resea rche rs  

con tend  tha t  these  nov ice  teache rs  a re  g i ven  t rem endous work loads  

tha t  t hey a re  unab le  to  manage  and  those  tasks  inc lude  teach ing  

respons ib i l i t ies ,  ex t ramura l  ac t i v i t i es  and  admin is t ra t ive  wo rk .  

 

(e )  Unrea l is t ic  expecta t ions   

 

Unc lea r  and  con fus ing expec ta t ions  f rom a l l  s takeho lde rs ,  in  

pa r t i cu la r ,  p r inc ipa ls ,  co l leagues ,  pa ren ts  and  lea rners ,  a l so  leave  

nov ice  teache rs  con fused  and  be l iev ing  tha t  they  can no t  pe r fo rm 

the i r  du t ies  co r rec t l y .  Accord ing  to  the  p r io r  s tud ies ,  these 

cha l len ges o f ten  leave  the  nov ice  teache rs  doubt ing the i r  t each ing 

e f fec t i veness  by the  end  o f  the  f i r s t  yea r  o f  teach ing .  Th is  may 

af fec t  the  teache rs ’  soc ia l  we l l -be ing  and  the i r  lea rne rs ’  

per fo rmance.  
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3.8 .2   Ways  o f  ass is t ing novice  teachers   

 

Acco rd ing  to  p rev ious  s tud ies ,  nov ice  teache rs  cou ld  be  ass is ted  

by  conduct ing  induc t ion  p rogrammes  to  improve  teach ing and  

lea rn ing (Ma tsebane 2015:51 ) .  These  p rogrammes  need to  be  

p lanned  sequent ia l l y  to  ensu re  tha t  the  suppo r t  p rov ided  i s  

app rop r ia te  fo r  the i r  cu r ren t  needs (C la rke  2012:127 ) .  Such  

induc t ion  p rogrammes  can  be  ex tended  to  a t  leas t  two  years  even 

though comprehens ive  induc t ion  suppo r t  i s  s t i l l  a  cha l lenge  in  most  

schoo ls  (Matsebane 2015:22 ) .  Accord ing to  W hi take r  (2001 :10 -12 ) ,  

S teyn  (2004:88 -92 ) ,  Kempen  (2010:60 ,  101&103) ,  Van  N ieke rk  and  

Dube  (2011:252 ) ,  C la rke  (2012:127 ) ,  D ishena  (2014:32 -34) ,  and  

Matsebane  (2015:  23 -24  &  51 ) ,  beg inne r  teachers  can  be  ass is ted  

as  fo l lows:  

(a )  Or ientat ion  

 

The  newly  appo in ted  teache rs  need to  be  g iven  an  oppo r tun i t y  to  

v i s i t  the  schoo l  be fo re  they  commence work  to  d i scuss  the i r  job 

desc r ip t ion  w i th  the  SMT,  mentor  and  sub jec t  leade rs .  They a lso  

need to  be  g iven  a  copy o f  the i r  key respons ib i l i t i es  and  the i r  

t imetab le .  Schoo l  po l ic ies  and  p rocedu res  may a lso  be  d iscussed .  

 

The  nov ice  teache r  needs to  be  in t roduced  to  s ta f f  members ,  

i nc lud ing  key  s ta f f  members ,  the  p r inc ipa l ,  depu ty  p r inc ipa l ,  H ODs,  

l i b ra r ian  and  schoo l  c le rk .  The  beg inne r  teache r  ought  to  be  a l lowed 

su f f i c ien t  t ime  to  exp lo re  so  tha t  the  teache r  can  ad jus t  qu ick l y  to  

the  env i ronment .  A  gu ided  schoo l  tou r  needs a lso  to  be  p rov ided  

where  a  nov ice  teache r  i s  shown  how to  access  essen t ia l  resou rces  

such  as  c lass rooms,  to i le ts ,  pa rk ing ,  l ib ra ry ,  s ta f f room,  keys ,  

te lephone,  locke r ,  pho tocopy ing inc lud ing teach ing  and  lea rn ing 

resources .  
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(b )  Moni tor ing and s uppor t  

 

A  nov ice  teache r  needs to  be  mon i to red  and  suppo r ted  by check ing 

w i th  h im  o r  he r  week ly  to  g i ve  an  oppo r tun i t y  to  ask  quest ions  and  

ge t  c la r i f i ca t ion  on  work - re la ted  mat te rs  whe re  there  is  a  need .  The 

beg inn ing  teacher  needs  a lso  to  be  a l lowed to  obse rve  more  

expe r ienced  teache rs  and  then  d iscuss  what  was  obse rved  and  

what  the  nov ice  teache r  has  lea rned  f rom the  observa t ion  so  tha t  

the  teache r  may re f ine  h i s  o r  her  teach ing sk i l l s .  Th is  may a lso  

a l low them to  sha re  the i r  expe r t i se  to  b roaden the i r  knowledge .  

Obse rv ing and  p rov id ing  feedback  i s  a l so  essen t ia l .  The  teache rs  

need  to  know what  t hey  a re  do ing r igh t  as  we l l  as  a reas  in  wh ich  

they cou ld  improve .  Feedback  and  suppo r t  may ass is t  t he  beg inne r  

teache rs  in  ma in ta in ing  the  s tanda rd  and  improv ing  wha t  is  lack ing.  

 

They need to  be  ass is ted  w i th  educa t ion  po l ic ies ,  p rocedu res ,  and  

pape rwork .  Po l i c ies  and  p rocedures  o f  the  schoo l  need  to  be  

exp la ined  to  the  teache r  so  tha t  wha t  is  expected  is  c lea r .  Such  

teache rs  need  to  be  ass is ted  w i th  the i r  paperwork  l i ke  con t ro l l ing 

reg is te rs ,  p repa r ing  lessons,  assess ing,  reco rd ing and  repo r t ing.  

More  ex tended  mee t ings  need to  be  schedu led  a t  l eas t  once  a  

month  to  add ress  i ssues  o f  conce rn  to  the  beg inn ing teache r  and  to  

rev iew the i r  p rogress .  More  in te rm inab le  meet ings  a re  o f  much 

ass is tance  s ince  some o f  the  cha l leng ing issues  need more  t ime to  

be  dea l t  w i th .  They need to  be  con t inuous ly  encou raged  and  

suppo r ted  so  tha t  they can  be  f ree  to  t r y  new ideas  wi thou t  any  fear  

o f  d isapp rova l .  

 

(c )  Curr iculum 

 

The  SMT needs to  in t roduce  the  teache r  to  ava i lab le  mate r ia ls  and 

o ther  resou rces .  I t  may be  easy  fo r  t he  teache r  to  seek  re levan t  

i n fo rmat ion  i f  he  o r  she  knows  the  mater ia ls  tha t  a re  on  hand.  They 

need  to  ass is t  the  beg inn ing  teacher  w i th  schedu l ing,  p lann ing,  and  
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organ isa t ion  and  managemen t  sys tems .  Exper ienced  teache rs  need 

to  ass is t  beg inne r  t eache rs  in  deve lop ing lesson  p lans ,  schedu les 

and  how to  assess  and  manage  the i r  wo rk load .  The  SMT needs  to  

consu l t  w i th  the  nov ice  teacher  rega rd ing the  cu r r i c u lum and  

ins t ruc t ion .  In  tha t  way,  the  teacher  may be  ass is ted  to  app ly  the  

va r ious  teach ing  methods and  s t ra teg ies .  

 

(d )  D isc ip l ine  in  a  school  

 

The  SMT needs to  consu l t  w i th  the  beg inn ing teache r  rega rd ing  

d isc ip l ine .  The  teache r  needs to  be  in fo rmed about  h ow d isc ip l ine  

i s  ma in ta ined  a t  the  schoo l  and  they  ought  to  be  encou raged to  ask  

fo r  ass is tance .  

 

3.9  MAN AGING TEACHING AND LEARNING IN  SCHOOLS  

 

Manag ing cu r r i cu lum imp lemen ta t ion  i s  a  c ruc ia l  a rea  o f  

managemen t  f o r  SMTs (Bush  e t  a l .  2010 :162 ) .  The  p r imary  pu rpose 

o f  cu r r i cu lum managemen t  i s  to  he lp  ensu re  tha t  a l l  lea rne rs  ob ta in  

des i rab le  ou tcomes ,  based on  the i r  educa t ion .  Bush  e t  a l .  

(2010 :163 )  fu r ther  show tha t  the  task  o f  manag ing cu r r i cu lum 

de l i ve ry  i s  sha red  among pr inc ipa ls ,  SMTs,  Heads o f  Depa r tmen ts  

(HODs)  and  c lassroom teache rs .  Accord ing ly ,  t eache rs  manage the 

teach ing  and  lea rn ing p rocess  in  the i r  c lassrooms,  H ODs ensure  

the  e f fec t i ve  teach ing and  lea rn ing in  t he  sub jec ts  they  a re  lead ing ,  

wh i le  SMTs inc lud ing the  p r inc ipa l ,  p lay a  supe rv isory  ro le .  To  

manage  to  teach  and  lea rn  e f fec t i ve ly ,  the  SMTs need  to  focus  on  

the  components  o f  cu r r i cu lum imp lementa t ion  tha t  a re  exp la ined  

be low.  

 

3.9 .1   Curr icu lum pol ic ies  

 

The  Depar tment  o f  Bas ic  Educa t ion  (2011a :3 )  dec la res  tha t  The 

Nat iona l  Cur r icu lum Sta tements  (NCS)  Grades R-12  need to  
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rep resen t  a  po l i cy  s ta tement  f o r  lea rn ing and  teach ing in  South  

A f r i can  Schoo ls .  The re fo re ,  a  po l i cy  fo r  teach ing and  lea rn ing must  

be  compr ised  o f  Cu r r icu lum and  Assessmen t  Po l i cy  S ta temen ts  

(CAPS)  fo r  a l l  app roved  sub jec ts .  Aga in ,  i t  cons is ts  o f  Na t iona l  

Po l icy  Pe r ta in ing to  the  P rogramme and P romot ion  Requ i rements  o f  

the  NCS Grades R -12  (NPPPR).  F ina l l y ,  i t  a lso  compr ises  the  

Nat iona l  P ro toco l  f o r  Assessment  (NPA)  Grades R -12 .  

 

These  a re  the  p r imary  na t iona l  po l i c ies ,  wh ich  govern  cur r icu lum 

imp lementa t ion .  The re fo re ,  schoo ls  need to  ensu re  the i r  e f f ec t i ve  

execu t ion .  Neve r the less ,  the re  a re  a lso  po l ic ies ,  wh ich  need to  be  

deve loped a t  the  schoo l  leve l  t o  gu ide  the  imp lementa t ion  o f  the 

cur r icu lum nam e ly ;  teach ing and  lea rn ing  po l icy ,  sub jec t  po l i c ies  

and  assessment  po l icy .  So ,  SMTs need to  ensure  tha t  a l l  po l i c ies  

abou t  the  cu r r i cu lum  a re  deve loped  and  imp lemented  s ince  they 

need to  take  a  lead ing ro le  in  cur r i cu lum po l i cy fo rmu la t ion  and 

imp lementa t ion  (Van  W yk & Marumoloa  2012:109 ) .  

 

3.9 .2   Resource  a l locat ion  and management   

 

Khoza (2012 :75 )  desc r ibes  a  resource  as  “any th ing tha t  f ac i l i ta tes  

or  in i t ia tes  lea rn ing o r  any person  o r  th ing tha t  communica tes  

l ea rn ing” .  I t  i s  ev iden t  tha t  to  ach ieve  an t ic ipa ted  cur r i cu lum goa ls ;  

managers  need app rop r ia te  Lea rn ing  and  Teach ing  Suppor t  

Mate r ia l  (LTSM),  teache rs ,  in f ras t ruc tu re  and  resou rces .  Ndou 

(2008 :44 )  a l so  suppo r t s  the  v iew tha t  managers  need  bo th  human 

and  mate r ia l  r esou rces  to  ach ieve  the i r  management  tasks .  In  t e rms 

o f  human resou rces ,  the  SMT needs to  keep  p ro f i les  o f  a l l  teache rs  

to  in fo rm the  d is t r i bu t ion  o f  work  and  du t ies .  They need  to  a l l oca te  

sub jec ts  to  a l l  teache rs  gu ided  by  the i r  p ro f i les .  These  human 

resources  a re  used  fo r  e f fec t i ve  and  e f f i c ien t  cu r r i cu lum 

imp lementa t ion  (Ndou 2008:16 ) .  
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In  re la t ion  to  mate r ia l  resou rces ,  the  SMT needs to  ensu re  the  

ava i lab i l i t y  o f  LTSM,  fo r  example ,  workbooks ,  tex tbooks  and  

teach ing a ids .  In  add i t ion ,  the  SGB needs to  ma ke a  p rov is ion  in  

the  schoo l ’s  budget  f o r  t he  cur r icu lum ,  f o r  example ,  LTSM and  s ta f f  

deve lopment  and  ensu re  tha t  t he  cu r r i cu lum rece ives  the  requ i red 

pe rcen tage  o f  the  budget ,  wh ich  i s  60% o f  the  a l loca ted  schoo l  

f unds .  Ove r  and  above ,  the  SMT needs to  th o rough ly  manage and  

supe rv ise  ac t i v i t ies  aga ins t  the  budge t  (Ndou 2008 :44 )  to  ensu re 

the  e f fec t i ve  use  o f  resou rces ;  bo th  f i nanc ia l  and  mater ia l .  

 

3.9 .3   School -based workshops  

 

As ment ioned  in  Sect ion  3 .6 .5 ,  SMTs must  o rgan ise  schoo l -based  

workshops whereby  they may lead  and  gu ide  teache rs  concern ing  

the  re levan t  con ten t  and  app roaches to  imp lemen t ing  the  cur r icu lum 

in  c lass rooms (Mafora  &  Pho raba tho  2013 :119 ) .  Teache rs  need a lso  

to  ensu re  tha t  they  a t tend  those  p lanned workshops fo r  the i r  

p ro fess iona l  deve lopment .  

 

3.9 .4   Class  vis i ts   

 

Class  v i s i t s  a im  to  ensure  tha t  teache rs  add ress  p rescr ibed  con ten t  

as  spec i f i ed  in  the  CAPS documen ts .   Ano the r  pu rpose  i s  tha t  

teache rs  may c rea te  a  conduc ive  env i ronment  f o r  teach ing and  

lea rn ing by  hav ing  a  we l l -d i sc ip l ined  c lass  and  engag ing  lea rne rs  

th roughout  the  lea rn ing p rocess  (Msomi ,  Van  de r  W esthu izen  & 

Steenekamp 2014:805 ) .  Th is  inc ludes  ensur ing tha t  c lassroom 

d isp lays  a re  exc i t i ng  and  p resen tab le  (Savage  &  Faut ley  2013 :29 ) .  

Bes ides  mon i to r i ng  and  eva lua t ing teache rs ’  wo rk ,  c lass  v i s i t s  are  

a lso  mean t  f o r  suppo r t ing  and  empower ing them.  The  SMT and 

teache rs  can  ach ieve  a l l  these  th rough p rope r  p lann ing .  Msomi ,  Van  

de r  W esthu izen  and  S teenkamp (2014 :805 ) ,  t h rough a  s tudy  they 

conduc ted ,  revea led  tha t  t eache rs  d id  no t  who l l y  unde rs tand  the  



 
  

103 
 

imp lementa t ion  o f  cu r r i cu lum po l ic ies ,  lacked  con ten t  knowledge 

and  d id  no t  p lan  the i r  wo rk  as  expec ted .  The i r  s tudy  shows tha t ,  i f  

no t  we l l  mon i to red  and  suppo r ted ,  teachers  may con t inue  

commi t t ing  m is takes  and  th i s  m igh t  impact  nega t i ve ly  on  qua l i t y  

teach ing and  lea rn ing.  There fo re ,  the  SMT needs to  ensu re  tha t  the 

lessons tha t  a re  p resen ted  a re  CAPS -compl ian t .  

 

3.9 .5   Lesson p lanning  

 

Ndou  (2008:80 )  ma in ta ins  tha t  manag ing  lesson  p lann ing  i s  one  o f  

the  c r i t i ca l  ro les  o f  the  SMT.  Accord ing to  Savage and  Faut ley 

(2013 :142 ) ,  p lann ing can  be  d iv ided  in to  th ree  sec t ions ,  name ly ,  

l ong- te rm,  med ium - te rm,  and  sho r t - te rm.  Sho r t - te rm p lann ing i s  

l i nked  to  lesson  p lann ing whereby  an  ind iv idua l  teache r  p repares  

h is  o r  her  da i l y  sub jec ts ’  teach ing  and  learn ing  ac t i v i t ies .  W hen 

teache rs  embark  on  lesson  p lann ing ,  they need to  know p rec ise ly  

what  l earners  need  to  lea rn ,  why they  need to  lea rn  tha t  and  wh ich  

app roaches to  app ly  t o  ass is t  them in  ach iev ing tha t  (Savage & 

Faut ley  2013 :104) .  Thus,  SMTs  need  to  mon i to r  l esson  p lann ing 

c lose ly  because  p lann ing fo r  teach ing is  s t i l l  a  cha l lenge  in  most  

schoo ls  (Mathaba,  Do rasamy & Pa rker  2014:58&64) .  

 

3.9 .6   Per formance  

 

Clarke  (2012:226)  cons ide rs  the  es tab l i shment  o f  benchmarks  as  

one  o f  the  c r i t i c a l  ro les  o f  SMTs.  The  Depar tment  o f  Bas ic  

Educa t ion  (2008:48 )  descr ibes  benchmark ing  as  “an  idea l  s tanda rd  

aga ins t  wh ich  pe r fo rmance i s  measu red ” .  Accord ing ly ,  the  

pe r fo rmance  o f  the  schoo l  can  be  eva lua ted  abou t  the  schoo l ’s  

prev ious  resu l ts .  The  SMT,  toge ther  w i th  teache rs ,  need  to  ensu re  

tha t ,  a f te r  qua r te r l y  assessments  and  repo r t ing,  resu l ts  a re  

ana lysed  and  d iscussed.  Th is  may ass is t  in  superv i s ing  and  re -

eva lua t ing the  ove ra l l  pe r fo rmance o f  lea rne rs  aga ins t  se t  ta rge ts  
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(C la rke  2012:252) .  The  SMT ana lyses  assessment  resu l t s  to  

i den t i f y  cu r r icu lum gaps to  deve lop  the  necessary  a t ta inment  

s t ra teg ies .  Most  impor tan t l y ,  SMT and teache rs  need  to  wo rk  

co l labo ra t i ve ly  in  se t t ing ach ievement  ta rge ts .  Orns te in ,  Pa jak  and 

Orns te in  (2011:305 )  a l so  h igh l igh t  tha t  schoo ls  tha t  have  

success fu l l y  reduced the  dec l ine  o f  lea rne r  pe r fo rmance  o f ten 

d iscovered  e f f i c ien t  ways  to  mon i to r  lea rne r  p rogress  and  p rov ided  

spec ia l ised  ass is tance .  

 

3.9 .7   Parenta l  invo lvement   

 

Lack  o f  pa ren ta l  invo lvemen t  is  one  o f  the  fac to rs  tha t  h inde r  

teach ing  and  learn ing  in  schoo ls  ( Mathaba,  Do rasamy &  Pa rke r  

2014 :66 ) .  The  schoo l  p r inc ipa l  needs  to ,  the re fo re ,  p rov ide  paren ts  

w i th  feedback  on  learner  pe r fo rmance  eve ry  te rm .  The  p r inc ipa l  

ough t  to  o rgan ise  an  open day  to  a l low pa ren ts  to  v iew and  d iscuss  

the  pe r fo rmance  o f  the i r  ch i ld ren  wi th  teachers .  Th is  may 

au tomat ica l l y  encou rage  pa ren ts  to  be  more  ac t i ve ly  invo lved  in  t he  

educa t ion  o f  the i r  ch i ld ren .  Moreove r ,  th is  may en t i re l y  an t i c ipa te  

improved  learner  pe r fo rmance.  

 

3.10  MAN AGING LEARNER ASSESSMENT  

 

Learne r  assessmen t  needs to  be  we l l  managed  because  “ i t  i s  an 

impor tan t  d r i ve r  i n  educa t ion ”  (Depa r tment  o f  Bas ic  Educa t ion  

2004c:20) .  Th is  is  suppo r ted  by Mbe lan i  (2008 :100)  who s ta tes  tha t  

the  Nat iona l  Cu r r i cu lum Sta temen ts  (NCS)  pu t  more  emphas is  on  

assessmen t  as  a  c r i t i ca l  too l  tha t  teache rs  can  use  to  enhance  th e  

qua l i t y  o f  teach ing  and  lea rn ing in  the i r  c lassrooms.  
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3.10 .1  What  is  an assessment?  

 

Assessmen t  i s  a  p rocess  o f  co l lec t ing,  ana lys ing  and  in te rp re t ing 

in fo rmat ion  to  ass is t  teache rs ,  paren ts  and  o ther  s takeho lde rs  in  

mak ing  dec is ions  about  the  p rogress  o f  lea rners  ( Depa r tmen t  o f  

Bas ic  Educa t ion  2011d :4 ;  Bu rden  &  Byrd  2013 :282 ) .  

 

3.10 .2  The  purpose o f  assessment  

 

Burden and  Byrd  (2013 :282 )  iden t i f y  the  pu rposes o f  assessment  

as fo l lows :  to  d iagnose  learners ’  s t reng ths  and  weaknesses,  

mon i to r  lea rne rs ’  p rogress  towards  an t ic ipa ted  goa ls ,  ass ign ing 

l ea rne rs  to  su i tab le  o r  re levan t  g rades,  the  p rov is ion  o f  lea rne rs  

w i th  the i r  pe r fo rm ance feedback  and  mo t i va t ing  them.  

In  o the r  words ,  the  pu rpose  o f  assessment  is  to  measu re  learne r  

p rogress  and  ensu re  tha t  lea rne rs  have  acqu i red  the  necessa ry 

sk i l l s  and  knowledge  fo r  t he i r  spec i f i c  grade  (Mngun i  2013:8 ) .  

 

3.10 .3  Types o f  assessment  

 

Acco rd ing  to  the  Depar tmen t  o f  Bas ic  Educa t ion  (2011d :4 ) ,  Mngun i  

(2013 :8 )  and  Khoza  (2015:193 )  assessment  takes  p lace  in  the  fo rm 

o f  bo th  fo rma l  and  in fo rma l  assessmen t .  Moreove r ,  Burden  and  Byrd  

(2013 :282 )  made an  add i t ion  o f  a  th i rd  t ype  o f  assessment ,  p re -

assessmen t  wh ich  is  base l ine  assessment ,  wh ich  a lso  p lays  a  

c r i t i ca l  ro le  in  the  assessment  o f  lea rne rs .   

 

(a )  Basel ine  assessment  or  Pre -assessment  

 

The  base l ine  assessment  i s  used  a t  the  beg inn ing o f  the  new lesson  

to  iden t i f y  lea rners ’  weaknesses and  s t rengths .  I t  i s  a l so  used  to  

revea l  the  lea rne rs ’  p r io r  knowledge and  sk i l l s  rega rd ing the  top ic  
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at  hand.  Th is  may ass is t  teachers  in  reshap ing the i r  lesson  

p repa ra t ion  and  p resen ta t ion  based on  the  in fo rmat ion  co l lec ted .  

 

(b )  In formal  assessment  or  da i ly assessment  

 

In fo rma l  assessmen t  i s  a l so  re fe r red  to  as  fo rmat i ve  assessmen t  

(Savage & Faut ley  2013:13 ) .  In fo rma l  assessment  happens when 

lea rne rs  a re  assessed  th roughout  the  lesson  p resen ta t ion .  The 

teache r  must  ad jus t  h is  o r  he r  p resen ta t ion  to  accommodate  what  

i s  revea led  by  the  cur ren t  s i tua t ion  wh i l e  teach ing.  Du r ing th is  t ime,  

the  learne rs ’  unde rs tand ing can  be  tes ted  th rough o ra l  and  wr i t t en  

work .  In fo rma l  o r  da i l y  assessment  may be  as  s imp le  as  s topp ing 

dur ing the  lesson  to  obse rve  how lea rn ing is  p rogress ing.  “ I t  needs 

to  be  used  to  p rov ide  feedb ack  to  the  lea rne rs  and  teache rs ,  c lose  

the  gaps in  lea rne rs ’  knowledge and  sk i l l s  and  improve  teach ing”  

(Depa r tment  o f  Bas ic  Educa t ion  2011d:5 ) .  In fo rma l  assessmen t  

he lps  to  p repa re  lea rne rs  fo r  f o rma l  assessment ,  and  teache rs  need  

to  rea l i se  tha t  grea te r  emphas is  mus t  be  pu t  on  the  in fo rma l  

assessmen t .  Th is  t ype  o f  assessment  does no t  necessar i l y  need  to  

be  reco rded .  The  SMT needs to  ensu re  tha t  they  aud i t  lea rne rs ’  

wr i t ten  work  to  check  fo r  t he  qua l i t y  and  quant i t y  o f  wo rk  s ince 

these  tasks  p repare  lea rne rs  fo r  the i r  f o rma l  tasks .  

 

(c )  Formal  assessment   

 

Fo rma l  assessment ,  a lso  te rmed summat i ve  assessment ,  p rov ides 

teache rs  w i th  a  sys temat ic  way o f  eva lua t ing how we l l  lea rne rs  a re  

p rogress ing in  a  sub jec t  and  g rade .  Th is  t ype  o f  assessment  occu rs  

a f te r  the  teach ing  and  learn ing  p rocess .  Summat i ve  assessmen t  i s  

used  to  de te rmine  the  ex ten t  to  wh ich  a  lea rne r  has  ach ieved  a t  the  

end  o f  a  pa r t icu la r  top ic ,  un i t  o r  te rm.  Feedback  needs  to  be  

p rov ided  to  the  lea rne rs  a f te r  assessment  so  tha t  lea rne rs  can  know 

how we l l  they  have  ach ieved  and  where  to  make  improve ments .  
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Examples  o f  f o rma l  assessments  inc lude  p ro jec ts ,  ass ignments ,  

case  s tud ies ,  o ra l  p resen ta t ions ,  demonst ra t ions ,  pe r fo rmances ,  

tes t s ,  exam ina t ions ,  and  p rac t i ca l  demonst ra t ions .  

 

Teachers  a re  requ i red  to  reco rd  lea rne r  pe r fo rmance  in  a l l  f o rma l  

assessmen t  t asks .  Th is  t ype  o f  assessment  is  used  fo r  p romot ion  

and  re ten t ion  o f  lea rne rs .  I t  i s ,  the re fo re ,  essen t ia l  tha t  a l l  

s takeho lde rs  know when lea rne rs  a re  assessed ,  espec ia l l y  paren ts  

o f  lea rne rs ,  f o r  suppo r t  pu rposes .  The  teache r  mus t  subm i t  the  

annua l  f o rma l  p rogramme o f  assessment  to  the  SMT be fo re  the 

beg inn ing o f  the  schoo l  yea r .  Th is  may be  used  to  d raw up  a  schoo l  

assessmen t  p lan  in  each  g rade .  The  schoo l  assessment  p lan  needs  

to  be  p rov ided  to  lea rne rs  and  pa ren ts  in  the  f i r s t  week o f  the  f i rs t  

te rm.  

 

I t  i s  a lso  essen t ia l  tha t  pa ren ts  become conve rsan t  w i th  the  codes 

and  desc r ip to rs  used  in  lea rne rs ’  repo r t s :  

 

Rat ing code  Achievement  descr ip t ion  Marks  in  % 

7 Ou ts tand ing Ach ievement  80  –  100  

6  Mer i to r ious  Ach ievement  70  –  79  

5  Substan t ia l  Ach ievement  60  –  69  

4  Adequate  Ach ievement  50  –  59  

3  Modera te  Ach ievement  40  –  49  

2  E lementary  Ach ievement  30  –  39  

1  Not  Ach ieved  0  –  29  

T a b l e  3 . 1 :  C o d e s  a n d  d e s c r i p t i o n s  f o r  r e c o r d i n g  a n d  r e p o r t i n g  G r a d e  

R - 1 2  

 

3 .10 .4  Pre -modera t ion and post  modera t ion  

 

Modera t ion  can  be  de f ined  as  the  p rocess  o f  ensu r ing  re l iab i l i t y  and 

va l id i t y  o f  an  assessment  task  ( Depar tmen t  o f  Bas ic  Educa t ion  

2011a:127 ) .  An  assessment  t ask  needs  to  be  checked  fo r  f a i rness .  
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So,  i t  i s  one  o f  the  SMT ’  s  ro les  to  assu re  the  qua l i t y  o f  a l l  t asks  

be fo re  they  a re  wr i t ten  a t  schoo l  l eve l ;  a l though ,  tasks  may a lso  be  

modera ted  a t  na t iona l ,  p rov inc ia l ,  d is t r i c t  and  c i rcu i t  leve l ,  

espec ia l l y  ex te rna l  papers .  Moreove r ,  modera t ion  ensures  tha t  the  

qua l i t y  and  s tanda rds  o f  the  Schoo l -Based  Assessmen t  (SBA)  and  

ex te rna l  assessment  have  been  met  ( Depa r tmen t  o f  Bas ic  

Educa t ion  2011d:8 ) .  

 

Pre -modera t ion  i s  the  modera t ion  o f  tasks  be fo re  they  a re  wr i t ten .  

Th is  i s  done to  check  on  the  qua l i t y  o f  ques t ions  se t  fo r  a  pa r t icu la r  

g rade .  Pos t  modera t ion  i s  done  a f te r  the  adm in is t ra t ion  and  mark ing 

o f  tasks .  The  purpose  o f  pos t  modera t ion  is  to  assu re  the  qua l i t y  o f  

mark ing c r i te r ion ,  a l loca t ion  and  ca lcu la t ion  o f  marks .  Hence ,  p re -

modera t ion  and  po s t  modera t ion  a re  in tegra ls  o f  assessment .  

 

3.10 .5  Promotion  and progress ion  

 

Promot ion  requ i rements  fo r  Grades  R  –  12 ,  as  con temp la ted  in  the  

Nat iona l  Po l i cy  abou t  the  P rogramme and P romot ion  Requ i rements  

(NPPPR) (Depar tment  o f  Bas ic  Educa t ion  2011c:9 ,  17 ,  25  &  36 )  a re  

as  fo l lows:  

A.  Foundat ion phase  Grade R B.  Foundat ion phase  Grade 1–3  

1.  Home language -  50% 

2 .  Mathemat i cs  -  40%  

3 .  L i f e  Sk i l l s  i s  no t  cons ide red  fo r  

p romot ion  pu rposes.   

1 .  Home language -  50% 

2 .  F i rs t  add i t iona l  language -  40% 

3 .  Mathemat i cs  -  40%  

4 .  L i f e  Sk i l l s  i s  no t  cons ide red  fo r  

p romot ion  pu rposes.  

C.  In te rmedia te  phase Grade  4 -6   D .  Senior  phase  Grade 7–9  

1.  Home language -  50% 

2 .  F i rs t  add i t iona l  language -  40% 

3 .  Mathemat i cs  -  40%  

1 .  Home language -  50% 

2 .  F i rs t  add i t iona l  language -  40% 

3 .  Mathemat i cs  -  40%  

4 .  40% in  any  o the r  th ree  o f  o ther  

requ i red  sub jec ts .  
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4.  40% in  any  o ther  two  o f  the  

rema in ing th ree  approved  

sub jec ts .  

 

Immigran t  lea rne rs  may be  

exempted  f rom ach iev ing one  

language p rov ided  they  ach ieve  

in  a l l  th ree  rema in ing app roved  

sub jec ts .  

5 .  30% in  any two  o f  the  o the r  

requ i red  sub jec ts .   

Immigran t  lea rne rs  may be  

exempted  f rom ach iev ing one  

language p rov ided  they ach ieve  

in  a l l  th ree  rema in ing app roved  

sub jec ts .   

E.  Fur ther  Educat ion  and Tra in ing  Band Grade 10–12 

(a )  Ach ieved  40% in  th ree  sub jec ts ,  one  o f  wh ich  i s  an  o f f i c ia l  

l anguage a t  Home Language  leve l ,  and  30% in  th ree  sub jec ts ,  

p rov ided  the  Schoo l -Based Assessment  component  is  submi t ted  

in  t he  sub jec t  f a i led .  

(b )  Condona t ion  o f  a  max imum o f  one  (1 )  sub jec t  w i l l  on ly  be  app l ied  

to  a  Grade 12  cand ida te  in  the  f i na l  Na t iona l  Sen io r  Ce r t i f i ca te  

examina t ion ,  i f  such  a  cand ida te  requ i res  a  max imum o f  2%,  e i the r  

to  ob ta in  a  pass  a t  30% o r  40%.  Such  a  condonat ion  may be  

app l ied  in  on ly  one  sub jec t ,  p rov ided  the  app l ica t ion  o f  the 

condona t ion  a l lows  the  cand ida te  to  ob ta in  the  Nat iona l  Sen io r  

Ce r t i f i ca te  qua l i f i ca t ion .  

T a b l e  3 . 2 :  P r o m o t i o n  r e q u i r e m e n t s  G r a d e  R  –  1 2  

 

A learner  may be  p rogressed  to  the  nex t  g rade  i f  no t  meet ing  the  

p romot ion  requ i rements  to  p reven t  the  lea rne r  f rom be ing  re ta ined  

in  any  phase  fo r  l onge r  than  fou r  yea rs .  Such  lea rne rs ,  howeve r ,  

need  necessa ry suppo r t  so  tha t  they  can  ach ieve  l i ke  o the rs .  

 

3.11  MONITORING,  EVALU ATION,  AND SUPPORT  

 

Mon i to r ing is  a  p rocess  o f  regu la r l y  check ing the  p rogress  o f  

someth ing  whereas  eva lua t ion  looks  a t  t he  ove ra l l  ach ievement  o f  

goa ls  and  ob jec t ives  a f te r  a  spec i f i c  t ime  ( Depar tmen t  o f  Bas ic  

Educa t ion  2004b :14 ) .  Mon i to r ing ass is ts  in  i den t i f y ing  a reas  fo r  
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improvemen t .  I t  i s ,  the re fo re ,  necessa ry  tha t  the  SMT needs  to  

rev iew teache rs ’  wo rk  regu la r l y  to  check  on  p rogress  made  and 

de te rm in ing  suppo r t  to  be  p rov ided .  The  pu rpose  o f  suppo r t  i s  to  

empower  teache rs  to  improve  teach ing  and  lea rn ing  p rac t ices  in  

the i r  c lassrooms (K ruge r  2003:252) .  The  SMTs  need to ,  the re fo re ,  

regu la r l y  v i s i t  teache rs  in  t he i r  c lass rooms,  tha t  i s ,  conduc t  c lass  

v i s i t s  to  p rov ide  the  suppo r t  requ i red .  They need to  ensu re  tha t  

f eedback  is  immed ia te l y  p rov ided  and  d iscussed to  de te rm ine  

deve lopment  p r io r i t ies .  Th is  p roves  tha t  mon i to r ing and  eva lua t ion  

he lp  in  f u tu re  p lann ing  (Ndou 2008:48 ) .  In  a  nu tshe l l ,  eva lua t ion  as  

a  qua l i t y  assu rance  ins t rument  is  used  to  check  the  schoo l ’s  

ef f icacy (Mathaba,  Do rasamy & P a rke r  2014:50) .  Fur the rmore ,  

mon i to r ing and  eva lua t ion  “ c rea tes  an  oppo r tun i t y  f o r  assess ing the  

imp lementa t ion  o f  p lans ”  (Lumad i  2012 :  S129) .  

 

The  Depar tment  o f  Bas ic  Educa t ion  (2004b :15 )  ma in ta ins  tha t  

mon i to r ing and  eva lua t ion  p rov ide  a  use fu l  too l  o f  de te rm in ing 

whethe r  the  se t  ob jec t i ves  a re  be ing  ach ieved ;  the  ob jec t i ves  a re  

ach ieved  wi th in  the  iden t i f ied  t ime f rames ;  the re  a re  a reas  wh ich  

need  to  be  improved ,  and  the  iden t i f ied  o u tcomes have  been  

reached .  

 

3.12  CURRICULUM MAN AGEMENT PLANS AND RECORDS  

 

3.12 .1  Curr iculum p lans  

 

One o f  the  SMTs ’  respons ib i l i t ies  i s  to  ensu re  tha t  a l l  po l ic ies  about  

the  cu r r icu lum are  deve loped  and  imp lemented .  To  e f fec tua te  

po l ic ies ,  p lans  need  to  be  es tab l i shed  fo r  e f fec t i ve  imp lementa t ion  

o f  those  po l ic ies  (Depar tmen t  o f  Bas ic  Educa t ion  2011b :46 ) .  There  

a re  va r ious  p lans  in  the  schoo ls  nonethe less ;  f o r  th i s  s tudy,  

cu r r icu lum p lans  a re  the  p r imary  focus .  Acco rd ing  to  the  

Depar tmen t  o f  Bas ic  Educa t ion ,  SMTs need to  ensu re  tha t  a  yea r  

p lan  is  deve loped a t  the  end  o f  each  yea r  f o r  imp lemen ta t ion  in  the  
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f o l lowing yea r .  The  yea r  p lan  needs to  in tegra te  a l l  ac t i v i t ies  f rom 

d i f f e ren t  cu r r i cu lum p lans ,  f o r  examp le ,  assessment  p lan ,  Schoo l  

Improvement  P lan  (S IP ) ,  Academic  Pe r fo rmance Improvement  P lan  

(AP IP)  and  managemen t  p lans  ( Depar tment  o f  Bas ic  Educa t ion  

2011b:47 ) .   

 

Acco rd ing ly ,  the  yea r  p lan  needs to  be  in fo rmed  by ac t i v i t ies  in  the  

S IP ,  AP IP,  I n tegra ted  Qua l i t y  Managemen t  Sys tem ( IQMS) p lan  and 

the  S ta f f  Deve lopment  P lan  (SDP) .  Ac t i v i t ies  re la ted  to  mon i to r ing 

by the  p r inc ipa l  and  SMTs,  the  deve lopment  o f  po l i c ies  and  p lans ,  

c lass  v is i t s ,  modera t ion  o f  f o rma l  t asks  and  ana lys i s  o f  lea rner  

pe r fo rmance have  to  be  inco rpo ra ted .  A l l  spo r t ing ac t i v i t ies  and 

da tes ;  da tes  fo r  s ta f f ,  SMT,  SGB,  depa r tmen ta l  and  RCL in  

secondary  schoo l  meet ings  and  du ty  l i s ts  f o r  a l l  members  o f  the 

s ta f f  have  to  fo rm par t  o f  the  yea r  p lan .  

 

Over  and  above ,  SMTs need to  deve lop  too ls  to  mon i to r  the  

imp lementa t ion  o f  those  p lans  and  po l ic ies  and  p resen t  repo r t s  

du r ing meet ings .  Feedback  f rom those  mee t ings  may then  in fo rm 

the i r  p lans .  

 

3.12 .2  Curr iculum records  

 

Records  a re  an  essen t ia l  means o f  accountab i l i t y  because  they 

p rov ide  ev idence  o f  ac t ion  and  reso lu t ions  taken  ( Depar tmen t  o f  

Bas ic  Educa t ion  2011b:65 ) .  Cur r icu lum reco rds  to  be  kep t  by  the  

SMT inc lude  teache rs ’  p ro f i les ,  du ty  l i s t s ,  m inu tes  o f  the  meet ings ,  

t imetab les ,  year  p lan s ,  management  p lans ,  cu r r i cu lum and 

assessmen t  documents .  The  leave  reg is te r ,  a t tendance  reg is te r  f o r  

l ea rne rs ,  pe r iod  reg is te r ,  IQMS reco rds ,  teach ing and  lea rn ing 

po l icy ,  s ta f f  deve lopment  po l i cy  and  schedu les  a re  pa r t  o f  the 

cur r icu lum reco rds .  I t  i s  c r i t i ca l  to  keep  reco rds  in  schoo ls  because  
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they p rov ide  a  c lea r  ind ica t ion  o f  what  i s  ava i lab le ,  wh ich  may,  in  

tu rn ,  in fo rm the  SMT ’  s  f u tu re  p lann ing.  

 

3.13  IMP ACT OF TECHNOLOGY ON 21 S T  CENTURY TE ACHING 

AND LE ARNING 

 

The Depar tmen t  o f  Bas ic  Educa t ion  th rough  the  W hi te  Pape r  7  o f  

2004 ,  ins t iga ted  a  p rov is ion  o f  In fo rmat ion  and  Commun ica t ion 

Techno log ies  ( ICTs)  in  educa t ion  to  enhance  teach ing  and  learn ing  

in  Sou th  A f r ican  schoo ls .  Th is  invo lved  b lended lea rn ing where  

face - to - face  lea rn ing was comb ined  wi th  e - lea rn ing (Mood ley ,  

S ingh  & C loe te  2015 :68 ) .  The  in i t ia t i ve  demands tha t  teache rs 

adap t  the i r  teach ing methods to  match  21 s t -cen tu ry  l i f e .  P r io r  

research  revea led  tha t  the re  i s  a  v is ib le  gap  be tween how learners 

l i ve  and  how they  lea rn  (Ako rede  2014:8 8 ) .  Twenty  f i r s t  ( 21 s t )  

cen tu ry  lea rne rs  a re  more  techno logy - inc l ined .  There fo re ,  the 

in t roduc t ion  o f  ICTs in  South  A f r ican  schoo ls  can  be  used  to  c lose  

the  gap  (Md longwa  2012:1 ) .  Moreove r ,  the  advent  o f  ICTs  in  

educa t ion  b r idges  the  d ig i t a l  d i v ide  wor ldwi de  (Depar tment  o f  Bas ic  

Educa t ion  2004c :6 ) .  

 

Pr io r  resea rch  revea led  tha t  mos t  teache rs  have  never  t r ied  ICT  in  

the i r  c lasses  due  to  the  lack  o f  ICT  knowledge ,  sk i l l s  and  t ra in ing 

(Makga to  2014:1286 ) .  The  resea rche r  f u r the r  suggests  tha t  spec i f i c  

ICT  sk i l l s  need  to  be  in tens i f ied  fo r  t eache rs  to  ass is t  them in  

acqu i r ing  educa t iona l  techno logy  sk i l l s  to  be  used  for  t each ing  and  

lea rn ing in  the i r  c lass rooms .  Th is  imp l ies  tha t  SMTs  need  a lso  to  

take  the  same pa th  as  the  teachers  to  manage cu r r icu lum de l i ve ry 

wh ich  incorpora tes  modern  teach ing methodo log ies  e f fec t i ve ly .  

Moreover ,  they  need  to  v iew ICTs  as  “an  essen t ia l  t rans fo rmat i ve  

too l  f o r  educa t ion  and  t ra in ing ;  and  p romote  and  suppo r t  the  u se  o f  

ICTs in  schoo ls ”  ( Depar tment  o f  Bas ic  Educa t ion  2004c:26)  to  

augmen t  teach ing and  learn ing  p rac t i ces .  Th rough  th is  p rogramme,  
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Sou th  A f r i can  schoo ls  may be  tu rned  in to  o rgan isa t ions  o f  qua l i t y  

teach ing  and  lea rn ing  fo r  the  21 s t  cen tu ry  (Depar tment  o f  Bas ic  

Educa t ion  2004c :6 ) .  

 

3.14  SUMMARY  

 

In  th i s  chap te r ,  va r ious  aspects  re la t ing to  cur r icu lum 

imp lementa t ion  and  management  we re  d iscussed .  The  rev iewed  

l i te ra tu re  revea ls  tha t  manag ing  cu r r icu lum imp lementa t ion  i s  

c ruc ia l  f o r  the  schoo l ’ s  e f f i cacy.  Ine f fec t i ve  cu r r icu lum 

imp lementa t ion  has  a  negat i ve  impact  on  lea rner  per fo rmance.  As  

pe r  the  rev iewed l i te ra tu re ,  SMTs  need  to  ensu re  the  c rea t ion  o f  a  

favou rab le  env i ronment  f o r  t each ing and  lea rn ing.  Th is  inc ludes  

p rope r  p lann ing and  o rgan isa t ion  o f  cu r r i cu lum management  

ac t i v i t ies  and  p rope r  imp lementa t ion  o f  the  cu r r icu lum.  So ,  i t  i s  

impera t i ve  tha t  p r inc ipa ls ,  H ODs and  sen io r  teache rs  jo in  fo rces  in  

manag ing  cur r icu lum imp lementa t ion  in  schoo ls .  The  rev iewed 

l i te ra tu re  a l so  ou t l ined  cha l lenges  tha t  SMTs expe r ience  wh i le  

manag ing cu r r i cu lum imp lemen ta t ion .  These  cha l lenges happen to  

hamper  the i r  p rogress  and  p lans .  The  genera l  a ims o f  t he  Sou th  

A f r i can  cu r r icu lum a re  a l so  ou t l ined  fo r  SMTs to  wo rk  towards 

rea l i s ing them by  suppor t ing  op t imum prov is ion  fo r  e f fec t i ve  

cur r icu lum imp lemen ta t ion .  The  nex t  chap te r  desc r ibes  th i s  s tudy ’s  

research  des ign  and  methodo logy .  
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CHAPTER FOUR 

RESE ARCH DESIGN AND METHODOLOGY  

 

4.1  INTRODUCTION  

In  the  p reced ing  chapte r ,  l i t e ra tu re  on  cur r icu lum imp lementa t ion  

and  management  was d iscussed.  In  th i s  chap te r ,  componen ts  o f  a  

research  methodo logy ,  wh ich  inc lude  the  resea rch  pa rad igm,  

research  des ign  and  re search  app roach ,  a re  ou t l ined .  The  se lec t ion  

o f  pa r t ic ipan ts ,  da ta  co l lec t ion  methods,  da ta  ana lys i s  p rocedu res ,  

t r iangu la t ion ,  t rus twor th iness ,  and  e th i cs  o f  the  methods a re  

d iscussed  in  de ta i l .    

 

4.2  RESE ARCH PARADIGMS  

Parad igms a re  ph i losoph ica l  assumpt ion s  o r  wo r ldv iews  (Punch  

2011 :27 ) .  Resea rch  pa rad igms a re  a  se t  o f  be l ie f s  tha t  sc ien t is t s  

ho ld  about  how a  p rob lem needs  to  be  unde rs tood  o r  addressed .  

W ahyun i  (2012:69)  a l so  concu rs  tha t  research  pa rad igms  “add ress  

the  ph i losoph ica l  d imens ions  o f  soc ia l  sc iences ” .  A parad igm i s  

i n fo rmed by  ph i losoph ica l  assumpt ions  wh ich  inc lude  the  na tu re  o f  

rea l i t y  (on to logy) ;  ways  o f  pu rsu ing knowledge (ep is temo logy) ;  and 

how th ings  a re  done  (methodo logy)  (Punch  2011:292 ;  W ahyun i  

2012 :69 ) .  

 

Th is  s tudy was qua l i ta t i ve  and  embedded in  a  cons t ruc t i v i s t  o r  

i n te rp re t i v i s t  pa rad igm wh ich  is  used  to  unde rs tand  and  descr ibe  

human  na tu re  (Cohen  e t  a l .  2008 :21 ) .  The  in te rp re t i v i s t s  be l ieve 

tha t  the  resea rcher  and  pa r t i c ipan ts  soc ia l l y  cons t ruc t  rea l i t y  based  

on par t i c ipan ts ’  background,  pe rcep t ions ,  be l ie f s  and  expe r iences 

(W ahyun i  2012:71 ) .  The  in te rp re t iv i s t  a ims to  s tudy  soc ia l  rea l i t y  

f rom the  peop le ’s  s tandpo in ts .  The re fo re ,  a  phenomeno log ica l  

mode l  o f  na tu ra l is t i c  inqu i ry  ca teg o r ies  was used  to  desc r ibe  the  

mean ings  o f  a  l i ved  expe r ience  (McMi l lan  2006 :26 ) .  McMi l lan  
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(2012 :12 )  a lso  concu rs  tha t  a  phenomeno log ica l  s tudy  is  used  to  

unde rs tand  the  expe r iences  o f  peop le ,  based  on  o ra l  na r ra t i ves  and  

obse rva t ions .  Th is  imp l ies  tha t  a  qua l i ta t i ve  research  app roach  wi th  

a  phenomeno log ica l  enqu i ry  w i th in  a  cons t ruc t i v i s t  o r  in te rp re t i v i s t  

pa rad igm was emp loyed  fo r  th is  s tudy .  

 

Cons t ruc t i v i s t s  be l ieve  tha t  t ru th  and  the  na tu re  o f  knowledge a re  

sub jec t i ve  (W ahyun i  2012:71 )  and ,  the re fo re ,  pa r t ic ipan ts ’  v iews 

are  h igh ly  va lued  and  respected  because  an  in te rp re t i v i s t  pa rad igm 

a ims  to  unde rs tand  the  sub jec t i ve  wor ld  o f  human  exper iences  

(Cohen  e t  a l .  2008 :21 ) .  An  in te rp re t i ve  pa rad igm was  used  to  

unde rs tand  how SMTs manage cu r r i cu lum imp lementa t ion  in  

p r imary  schoo ls .  

 

4.3  QUALITATIVE RESE ARCH APPROACH  

Qual i ta t i ve  resea rch  can  be  de f ined  as  research  tha t  i s  dependen t  

on  na r ra t i ve  da ta  (Mer t le r  &  Char les  2011:24) .  I t s  pu rpose  is  t o  

unde rs tand  soc ia l  phenomena as  they occur  i n  na tu ra l  se t t ings  

(Hend r i cks  2013:4 ) .  I t  i s  used  to  desc r ibe  and  ana lyse  peop le ’ s  

soc ia l  ac t ions ,  op in ions  and  obse rva t ions  (McMi l lan  &  Schumacher  

2006 :315 ) .  The  qua l i ta t i ve  app roach  i s  used  when  the  resea rche r 

a ims to  unde rs tand  human phenomena and  inves t iga te  the  mean ing  

tha t  peop le  g i ve  to  even ts .  I t  i s  conce rned  wi th  unde rs tand ing the  

soc ia l  phenomenon f rom the  pa r t ic ipan ts ’  pe rspec t i ves  (McMi l lan  & 

Schumacher  2010:323) .  

 

Acco rd ing  to  Creswe l l  (2007 :37 ) :  

Qua l i t a t i ve  res earc h  beg ins  w i t h  ass umpt ions ,  a  wor ldv i ew,  t he  

pos s ib le  us e  o f  a  t heore t i c a l  l ens ,  and  the  s t udy  o f  r es earc h  

p rob lems  i nqu i r ing  i n to  t he  mean ing  ind i v i dua l s  o r  g roups  as c r i be  

t o  a  soc ia l  o r  human p r ob lem.  T o  s tudy  t h i s  p rob lem,  qua l i t a t i ve  

r esearc her s  use  an  em erg ing  qua l i t a t i ve  appr oach  t o  inqu i r y ,  t he  

c o l lec t i on  o f  da ta  in  a  na tu r a l  s e t t i ng  sens i t i ve  t o  t he  peop le  and  
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p lac es  under  s t udy ,  and  da ta  ana l ys i s  t ha t  i s  i nduc t i ve  and  

es tab l i shes  pa t t e rns  o r  t hem e s .  The  f ina l  wr i t t en  r epo r t  o r  

p res en t a t ion  inc ludes  t he  vo i ces  o f  pa r t i c ipan ts ,  t he  re f le c t i v i t y  o f  

t he  researc her ,  and  an  e labor a te  desc r i p t ion  and  in t e rp re t a t ion  o f  

t he  p r ob lem.  

 

The  resea rche r  used  the  app roach  s ince  i t  a l lowed he r  to  co l lec t  

da ta  in  f ace - to - face  s i tua t ions  by in te rac t ing w i th  the  se lec ted  

pa r t i c ipan ts  in  the i r  na tu ra l  se t t ings ,  and  th i s  i s  suppo r ted  by  Gay 

e t  a l .  (2011 :16 )  and  Hendr icks  (2013 :3 ) .  She  v i s i ted  the  se lec ted  

schoo ls  to  co l lec t  da ta  and  in te rac t  w i th  the  se lec ted  par t i c ipan ts .  

In  qua l i ta t i ve  resea rch ,  the  resea rche r  usua l l y  wo rks  w i th  

in fo rmat ion - r ich  desc r ip t i ve  da ta ,  co l lec ted  th rough methods such  

as  obse rva t ions ,  in te rv iews ,  jou rna ls  and  documen ts  ana lys is  

(Mer t le r  &  Char les  2011:194) .  Qua l i ta t i ve  res ea rchers  a l so  keep  

f ie ld  no tes ,  o f ten  in  na tu ra l  f ie ld  se t t ings  (Mou ton  2008:107 ).  

Qua l i ta t i ve  research  is  in te rac t i ve ,  f ace - to - face  resea rch ,  wh ich  

requ i res  amp le  t ime to  conduct  in te rv iews,  obse rve ,  and  reco rd  

research  p rocesses as  they  occu r  na tu ra l l y  ( McMi l lan  2012:12 ) .  In  

qua l i ta t i ve  research ,  the  na tu ra l  and  sub jec t i ve  componen ts  o f  the  

sample  a re  emphas ised .  I t  i s  f or  th is  reason  tha t  qua l i ta t i ve  

research  i s  a l so  re fe r red  to  as  na tu ra l is t i c  resea rch  (Bogdan  & 

B ik len  2007:4 ) .  

 

The resea rche r  se lec ted  the  qua l i ta t i ve  app roach  to  exp lo re  the  

behav iou r ,  be l ie f s ,  pe rcep t ions  and  expe r iences  o f  the  pa r t ic ipan ts  

rega rd ing  the  management  o f  cu r r i cu lum imp lemen ta t ion .  She  

a imed to  unde rs tand  human phenomena  and  inves t iga te  the  

mean ing tha t  peop le  g i ve  to  even ts  they expe r ience .  Th is  v iew 

concu rs  w i th  tha t  o f  Fouche ′  and  De lpo r t  (2003 :  79 )  who  s ta te  tha t  

the  qua l i ta t i ve  app roach  a ims ma in ly  to  unders tand  the  mean ing 

tha t  peop le  a t tach  to  eve ryday l i f e .  A  qua l i t a t i ve  resea rch  app roach 

may enab le  the  rese arche r  to  unde rs tand  the  phenomenon o f  
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manag ing  the  cur r i cu lum imp lementa t ion  f rom the  pa r t ic ipan ts ’  

perspec t i ves .  

 

Moreover ,  the  resea rch  app roach  is  usua l l y  con tex tua l  because  i t  

f ocuses  on  the  ind iv idua l  case  (o r  a  sma l l  number  o f  cases )  in  i t s  

spec i f i c  con tex t  o f  mean ings  and  s ign i f i cance  (Mouton  1996 :169 ) .  

S ince  the  resea rche r  chose  a  qua l i ta t i ve  app roach ,  the  focus  was 

on  a  sma l l  number  o f  ind iv idua ls  as  opposed  to  the  la rge  numbers  

o f  pa r t i c ipan ts  in  a  quan t i ta t i ve  approach .  The  focus  was  on  SMTs 

wh ich  cons is t  o f  the  p r inc ipa l ,  depu ty p r inc ipa l ,  HODs ,  sub jec t  

heads  and  sen io r  teache rs .  Consequen t l y ,  f our  i nd iv idua l  in te rv iews 

and  f our  f ocus  g roup  in te rv iews  were  conducted .  

 

4.3 .1  Charac te r is t ics  o f  a  qual i ta t ive  research approach  

 

Acco rd ing to  McMi l lan  and  Schumacher  (2010 :  321)  as  suppo r ted  

by  Babb ie  and  Mouton  (2010:270 ) ,  qua l i ta t i ve  resea rch  is  

cha rac te r i sed  by  the  fo l lowing fea tu res :  

 

•  Natura l  se t t ings:  In  qua l i t a t i ve  research ,  the  behav iou r  is  

s tud ied  as  i t  occu rs  na tu ra l l y  (Bogdan &  B ik len  2007:4 ) .  

Qua l i ta t i ve  resea rchers  co l lec t  da ta  where  pa r t i c ipan ts  

expe r ience  the  p rob lem under  s tudy,  tha t  i s ,  a t  the i r  s i te  

(Creswe l l  2009 :175 ) .  There fo re ,  “ resea rch  i s  conduc ted  in  the 

na tu ra l  se t t ing o f  soc ia l  pa r t i c ipan ts ”  (Babb ie  &  Mou ton  

2010 :270 ) .  Th is  resea rch  was conducted  a t  se lec ted  p r imary 

schoo ls  s ince  the  resea rche r  needed  to  ga the r  SMTs ’  

percep t ions ,  be l ie f s ,  and  p rac t ices  on  the  managemen t  o f  

cu r r icu lum imp lementa t ion  in  p r imary  schoo ls .  

 

•  Contex t  sensi t iv i ty:  Qua l i ta t i ve  resea rch  i s  con tex tua l  and  

a l lows the  exp lana t ion  and  unde rs tand ing o f  pa r t i c ipan ts ’  

behav iou r  in  the i r  na tu ra l  se t t ing .  “The  ma in  conce rn  is  to  



 
  

118 
 

unders tand  soc ia l  ac t ion  in  te rms  o f  i t s  spec i f i c  con tex t  

( i deograph ic  mot ive )  ra the r  t han  a t tempt ing to  gene ra l ise  to  

some theo re t i ca l  popu la t ion”  (Babb ie  &  Mouton  2010:270) .  

 

•  Direct  data  col lec t ion:  Qua l i ta t ive  resea rche rs  co l lec t  da ta  

d i rec t l y  f rom the  sou rce .  They co l lec t  da ta  themse lves  th rough 

examin ing  documents ,  obse rv ing  pa r t i c ipan ts  th rough 

pa r t i c ipan t  obse rva t ion  and  non -pa r t i c ipan t  obse rva t ion ,  and 

conduc t ing in te rv iews  (Creswe l l  2009 :175 ) .  Thus,  the  qua l i ta t i ve  

researche r  is  the  “ma in  ins t rumen t ”  (Babb ie  &  Mouton  2010 :270 ) 

o r  “key ins t rument ”  (Creswe l l  2009 :175 )  in  the  research  p rocess .  

 

•  Rich narra t ive  descr ipt ions:  Qual i ta t i ve  resea rch  compr ises  

de ta i led  nar ra t i ves  tha t  p rov ide  an  in -dep th  unde rs tand ing of  

behav iou r .  In  qua l i ta t i ve  resea rch ,  eve ry  de ta i l  i s  reco rded  to  

ass is t  in  a  be t te r  unde rs tand ing  o f  pa r t i c ipan ts ’  behav iou r .  The 

pr imary  a im o f  qua l i ta t i ve  resea rch  i s  in -depth  ( “ th ick ” )  

desc r ip t ions  and  unde rs tand ing  o f  ac t ions  and  even ts  (Babb ie  &  

Mouton  2010 :270 ) .  

 

•  Process or ientat ion:  The qua l i ta t ive  resea rche r  needs to  know 

how and why behav iou r  occu rs .  The  focus  i s ,  the re fo re ,  on  

“p rocess  ra the r  than  ou tcome”  (Babb ie  &  Mouton  2010:270 ) .  

 

•  Induct ive  da ta  analys is :  Genera l isa t ions  a re  induced  f rom 

syn thes is ing  ga the red  in fo rmat ion ;  th is  means  the  da ta  a re  

ga the red  f i r s t  and  then  syn thes ised  induc t i ve ly  to  gene ra te  

genera l isa t ions .  “Qua l i t a t i ve  researchers  bu i ld  the i r  pa t te rns ,  

ca tego r ies ,  and  themes f rom the  bo t tom up ,  by  o rgan is ing  the  

da ta  in to  increas ing ly  more  abs t rac t  un i ts  o f  in fo rmat ion ”  

(Creswe l l  2009 :175 ) .  Th is  induc t i ve  p rocess  i l lus t ra tes  work ing 

back  and  fo r th  be tween  the  th emes and  the  da tabase  un t i l  t he 

researche r  has  es tab l ished  a  comprehens ive  se t  o f  t hemes.  Th is  

imp l ies  tha t  the  research  p rocess  i s  o f ten  “ induc t i ve  in  i t s  
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approach ,  resu l t ing in  t he  gene ra t ion  o f  new hypotheses and 

theor ies ”  (Babb ie  &  Mouton  2010:270 ) .  

 

•  Par t ic ipant  perspect ives:  The focus  i s  on  pa r t i c ipan ts ’  

unders tand ing ,  desc r ip t ions ,  be l ie f s ,  and  mean ings .  The  goa l  o f  

qua l i ta t i ve  resea rch  is  to  unde rs tand  pa r t ic ipan ts  f rom the i r  

po in t  o f  v iew,  in  the i r  vo ices .  In  qua l i ta t i ve  resea rch  “ the 

pa r t i c ipan t ’s  pe rspec t i ve  ( the  “ ins ider ”  o r  “em ic”  v iew)  i s  

emphas ised ”  (Babb ie  &  Mouton  2010:270 ) .  The re fo re ,  in  

qua l i ta t i ve  resea rch ,  the  researche r  f ocuses  on  the  mean ing  tha t  

the  pa r t i c ipan ts  ho ld  abou t  the  p rob lem unde r  s tudy ,  no t  the  

mean ing tha t  the  resea rche r  b r ings  to  the  resea rch  o r  tha t  o the r  

researche rs  have  expressed  in  the  l i te ra tu re  (Creswe l l  

2009 :175 ) .  

 

•  Emergent  des ign:  The  des ign  evo lves  and  changes  as  the  s tudy  

takes  p lace .  Th is  means  tha t  “ the  in i t ia l  p lan  fo r  the  resea rch 

cannot  be  t i gh t l y  p resc r ibed ,  and  a l l  phases  o f  the  p rocess  may 

change o r  sh i f t  a f te r  t he  resea rche r  en te rs  the  f ie ld  and  beg ins 

to  co l lec t  da ta ”  ( Creswe l l  2009 :175 ) .  Fo r  examp le ,  t he  quest ions  

may change,  the  fo rms  o f  da ta  co l lec t ion  may sh i f t ,  and  the 

ind iv idua ls  s tud ied  and  the  s i tes  to  be  v i s i ted  may a lso  change.   

 

• Complex  understanding and exp lana t ion:  “Unders tand ings  

and  exp lana t ions  a re  comple x,  w i th  mu l t ip le  perspect i ves .  

Cent ra l  to  qua l i ta t i ve  resea rch  i s  the  be l ie f  tha t  the  wor ld  i s  

complex  and  tha t  the re  a re  few s imp le  exp lana t ions  fo r  human 

behav iou r ”  (McMi l lan  &  Schumacher  2006:324) .  Complex 

methods and  exp lana t ions  a re  key to  qua l i t a t i ve  resea rch  and 

he lp  in  cap tu r ing the  t rue  me an ing o f  wha t  has  occur red .  These  

l ead  resea rche rs  to  exam ine  mu l t ip le  pe rspect ives .  “Th is  

i nvo lves  repo r t ing  mu l t ip le  pe rspec t i ves ,  iden t i f y ing the  many 
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f ac to rs  invo lved  in  a  s i tua t ion ,  and  genera l l y  ske tch ing th e  

l a rge r  p ic tu re  tha t  emerges ”  (Creswe l l  2009 :176 ) .     

 

4.4  RESE ARCH DESIGN 

A resea rch  des ign  is  a  p lan  wh ich  enab les  the  researcher  to  make  

and  commun ica te  w i th  o the rs ,  dec is ions  rega rd ing how he  o r  she  

p roposes to  conduct  a  s tudy .  I t  exp la ins  how in fo rmat ion  may be  

co l lec ted  f rom pa r t i c ipan ts ,  how pa r t i c ipan ts  may be  se lec ted ,  how 

the  co l lec ted  in format ion  i s  to  be  ana lysed  and  how f ind ings  may 

be  commun ica ted  (Kumar  2014:123 ) .  Th is  s tudy was qua l i ta t i ve .  I t ,  

the re fo re ,  re ta ined  an  emergent  na tu re  in  tha t  i t  rema ined  f lex ib le  

and  evo lved  du r ing  the  s tudy  (McMi l lan  2012:277) .  Fu r the rmore ,  

da ta  co l lec ted  in  t he  f ie ld  was  used  to  gene ra te  a  theo ry  tha t  

exp la ins  a  cen t ra l  phenomenon,  namely ,  tha t  o f  manag ing 

cur r icu lum imp lementa t ion  a t  se lec ted  p r imary  schoo ls  in  the  

Sekhukhune D is t r i c t  o f  L impopo P rov ince  (McMi l l an  2012 :283 ) .  

 

Qual i ta t i ve  research  is  in te rac t i ve ,  f ace - to - face  resea rch ,  wh ich  

requ i res  the  resea rcher  t o  conduct  i n te rv iews ,  obse rve ,  and  reco rd  

research  p rocesses as  they occu r  na tu ra l l y  (M cMi l l an  2012 :12 ) .  

The re fo re ,  i n  t h i s  s tudy ,  the  researcher  used  in te rac t i ve  resea rch  

des ign  wh ich  invo lved  face - to - face  techn ique ,  to  co l lec t  da ta  f rom 

the  SMTs  in  the i r  na tu ra l  se t t ings .  Th is  des ign  was  used  to  

unders tand  the  SMTs ’  pe rspec t ives  on  the  management  o f  

cu r r icu lum imp lementa t ion .  Bo th  ind iv idua l  and  focus  g roup 

in te rv iews  were  conducted  wi th  the  SMTs o f  the  se lec ted  schoo ls .  

The  SMTs were  se lec ted  to  pa r t ic ipa te  in  th i s  s tudy  due  to  the  

knowledge they  possess  concern ing  the  resea rch  top ic  (McMi l l an  &  

Schumacher  2010:326) .   

 

Fur the rmore ,  non-pa r t ic ipan t  obse rva t ion  and  documen ts  ana lys i s  

we re  used  to  cor robo ra te  da ta  co l lec ted  th rough in te rv iews .  A  

qua l i ta t i ve  resea rch  app roach  wi th  a  phenomeno log ica l  enqu i ry  
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wi th in  an  in te rp re t i v i s t  pa rad igm was ,  there fo re ,  emp loyed  fo r  t h i s  

s tudy .  The  s i x  s teps  o f  da ta  ana lys is  p rocedu res  were  used  as  da ta  

ana lys is  techn ique s ,  namely ,  o rgan is ing  and  t ransc r ib ing  da ta ;  

read ing the  t ransc r ip ts ;  beg in n ing  a  de ta i led  ana lys i s  w i th  the  

cod ing p rocess ;  f o rm ing  ca tegor ies  o r  themes fo r  ana lys is ;  

d iscover ing  pa t te rns ;  and  mak ing an  in te rp re ta t ion  o r  mean ing  o f  

the  da ta .    

 

4 .5  RESE ARCH POPULATION 

Sekhukhune D is t r ic t  i s  one  o f  the  d is t r i c t s  o f  the  L impopo Prov ince ,  

Sou th  A f r ica .  Th is  d i s t r i c t  compr i ses  f i ve  loca l  mun ic ipa l i t ies ,  

name ly Eph ra im Moga le ,  E l ias  Motswa led i ,  Makhudu thamaga,  

Fe takgomo and Grea te r  Tubatse .  The  research  s tudy was 

conduc ted  w i th in  these  loca l  mun ic ipa l i t i es .  F i ve  p r imary schoo ls  

we re  pu rpose fu l l y  se lec ted  fo r  th i s  s tudy cons is t ing o f  one  f rom 

each  mun ic ipa l i t y .  

 

4.6  S AMPLE AND SAMPLING  TECHNIQUES 

A sample  is  a  g roup  o f  pa r t i c ipan ts  f rom whom the  da ta  a re  

co l lec ted  and  who are  se lec ted  to  rep resen t  the  popu la t ion  in  the  

research  s tudy  (McMi l lan  &  Schumacher  2006:119 ;  Mer t le r  &  

Char les  2011:31 ) .  Acco rd ing to  these  au tho rs ,  t he  samp le  mus t  be  

se lec ted  f rom a  la rge r  g roup  o f  pe rsons,  iden t i f ied  as  the  

popu la t ion .  Mos t  impor tan t l y ,  the  popu la t ion  needs to  be  iden t i f ied  

f i rs t  and  then  subsequent l y  the  samp le .  Th is  p rocess  o f  se lec t ing  

pa r t i c ipan ts  to  be  rep resen ta t i ve  o f  a  more  ex tens ive  popu la t ion  i s  

re fe r red  to  as  samp l ing  (Punch  2011 :187 ) .  ` Gay  e t  a l .  (2011 :142)  

a lso  ma in ta in  tha t  "qua l i ta t i ve  sampl ing is  the  p rocess  o f  se lec t ing  

a  sma l l  number  o f  i nd iv idua ls  fo r  a  s tudy” .  Fo r  th is  s tudy ,  t he  

sampl ing  p rocess  i s  de ta i led  in  the  nex t  sec t ion .  

 

http://en.wikipedia.org/wiki/Sampling_(statistics)
https://www.bestpfe.com/
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“The  idea  beh ind  the  qua l i ta t i ve  resea rch  i s  to  purpose fu l l y  se lec t  

pa r t i c ipan ts  o r  s i tes  (o r  documents  o r  v isua l  mater ia l )  tha t  may bes t  

he lp  the  resea rche r  unde rs tand  the  p rob lem and  the  resea rch  

quest ion ”  (Creswe l l  2009 :178 ) .  The re fo re ,  purpos ive  sampl ing  was  

emp loyed  in  th is  s tudy.  T h is  s tudy  was  con f ined  to  Sekhukhune 

D is t r ic t .  Th is  d is t r i c t  compr ises  f i ve  loca l  mun ic ipa l i t ies .  So ,  f i ve  

p r imary  schoo ls  we re  pu rpose fu l l y  se lec ted  fo r  th is  s tudy  cons is t ing 

o f  one  f rom each  mun ic ipa l i t y .  These  schoo ls  we re  se lec ted  

acco rd ing to  the i r  pe r fo rmance.  Th ree  schoo ls  w i th  good  Annua l  

Na t iona l  Assessmen t  (ANA)  resu l t s  and  two wi th  poor  ANA resu l ts  

f o r  the  pas t  f our  yea rs  we re  iden t i f ied  (2012 -2015 ) .  The  Prov inc ia l  

Depa r tmen t  o f  Bas ic  Educa t ion  ass is ted  in  the  se lec t ion  o f  these  

schoo ls .  

 

In  th is  s tudy ,  the  sample  was  a l l  SMTs inc lud ing the  p r inc ipa ls  o f  

those  se lec ted  schoo ls .  Twen ty - th ree  pa r t ic ipan ts  we re  

pu rpose fu l l y  samp led  fo r  th is  resea rch  p ro jec t .  Th is  number  was  

de te rm ined  by  the  number  o f  SMT members  found  in  the  se lec ted  

schoo ls .  SMTs were  re levan t  f o r  th is  resea rch  wh ich  focused on  

manag ing  the  imp lementa t ion  o f  the  cur r icu lum a t  schoo ls .  McMi l lan 

and  Schumacher  (2010 :326 )  and  Zoh rab i  (2013 :256 )  s ta te  tha t  

researche rs  search  fo r  in fo rmat ion - r i ch  in fo rmants ,  groups,  p laces  

o r  even ts  to  s tudy .  These  samp les  a re  chosen  because  they  a re  

cons ide red  to  be  knowledgeab le  and  in fo rmat i ve  conce rn ing the 

phenomena the  resea rche r  i s  inves t iga t ing  ( ib id ) .  The  resea rche r  

che r ry -p icked  SMTs fo r  th i s  research  because  they  possessed in -

dep th  knowledge conce rn ing  cu r r icu lum management .  F ou r  f ocus  

g roup  in te rv iews ,  one  a t  each  schoo l ,  cons is t ing  o f  th ree  to  f i ve  

SMT members  were  conducted .  Fou r  ind iv idua l  in te rv iews  wi th  the 

p r inc ipa ls  o f  the  se lec ted  schoo ls  we re  conduc ted .  Ind iv idua l  

i n te rv iews  wi t h  the  p r inc ipa ls  a l lowed  them to  d isc lose  the i r  v iews  

on  cur r icu lum management  w i thou t  f ea r  o f  how o ther  pa r t ic ipan ts  

wou ld  fee l .  
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4.7  DAT A COLLECTION IN STRUMENTS 

In  qua l i ta t i ve  resea rch ,  the  resea rche r  is  regarded  as  the  p r imary  

da ta  co l lec t ion  ins t rument .  Th is  means tha t  the  resea rche r  must  

have  the  ab i l i t y  to  f ac i l i ta te  the  resea rch  p rocedu res  o f  wh ich  the  

researche r  managed  to  accomp l ish .  In  th is  research  s tudy ,  sem i -

s t ruc tu red  in te rv iews were  conducted .  Th is  invo lved  p re -p lanned  

quest ions  wh ich  were  p repa red  by  the  resea rche r  p r io r  t o  the  

in te rv iews .  Bo th  focus  g roup  in te rv iews  and  ind iv idua l  in te rv iews 

were  conducted .  So ,  these  two  t ypes  o f  in te rv iews cons is ted  o f  

d i f f e ren t  i n te rv iew schedu le s  ( focus  group  in te rv iews  schedu le -

Append ix  B  and  ind iv idua l  in te rv iews  schedu le -Append ix  C) .  The  

vo ice  reco rde r  and  f ie ld  no tes  were  used  to  ga the r  da ta  dur ing the  

in te rv iews .  Aga in ,  documen ts  we re  a lso  used  to  con f i rm da ta  

co l lec ted  du r ing in te rv iews.  These  documents  inc luded  cu r r icu lum 

po l ic ies ,  cu r r icu lum re la ted  p lans ,  m inu tes  o f  the  meet ings  a nd  

mon i to r ing too ls .  

 

4.8  DAT A COLLECTION METHODS  

The qua l i ta t i ve  researche r  uses  a  va r ie t y  o f  techn iques  fo r  

ga the r ing  in fo rmat ion .  Th is  s tudy  used  four  da ta  co l lec t ion  

methods :  ind iv idua l  in te rv iews ,  f ocus  group  in te rv iews ,  non -

pa r t i c ipan t  obse rva t ion  and  document s  ana lys i s .   

 

4.8 .1  In terview s  

An in te rv iew is  an  exchange o f  in fo rmat ion  be tween the  resea rche r  

and  the  pa r t ic ipan ts  in  the  s tudy (Mer t le r  &  Char les  2011 :196 ;  

Ruane  2008:147) .  “Th is  imp l ies  tha t  i t  i s  a  two -way conve rsa t ion  

in i t ia ted  by  the  in te rv iewer  fo r  the  spec i f i c  pu rpose  o f  ob ta in ing 

research - re levan t  i n fo rmat ion ,  and  focused by h im o r  he r  on  con ten t  

spec i f ied  by resea rch  ob jec t i ves  o f  sys temat i c  desc r ip t ion ,  

p red ic t i on ,  o r  exp lana t ion ”  (Canne l l  &  Kahn 1968 as  c i ted  in  Cohen 

e t  a l .  2008 :351 ) .  Th is  da ta  co l lec t ion  method  i s  rega rded  as  the  



 
  

124 
 

r i gh t  way o f  access ing  peop le ’s  ins igh ts ,  op in ions  and  mean ings  o f  

a  g iven  s i tua t ion  and ,  most  impor tan t l y ,  the i r  in te rp re ta t ion  o f  

rea l i t y  (Punch  2011 :168 ) .  In te rv iews  a re  used  fo r  ga the r ing 

in fo rmat ion  hav ing  a  d i rec t  connect ion  to  the  resea rch  ob jec t i ves  to  

thereby unde rs tand  an  ind iv idua l  o r  a  g roup  pe rspect i ve  (Punch  

2011 :169 ) .  

 

In  th i s  s tudy ,  the  resea rche r  conducted  face - to - face  in te rv iews  

because  qua l i ta t i ve  in te rv iews  ma in ly  u t i l i se  face - to - face  in te rv iews 

(Creswe l l  2009 :181 ) .  The  resea rche r  v is i ted  samp led  p r imary  

schoo ls  to  in te rv iew SMTs  and  p r inc ipa ls .  Sem i -s t ruc tu red  

in te rv iews  were  conduc ted  whereby  s ign i f i can t  ques t ions  were 

posed the  same way each  t ime.  Howeve r ,  the i r  sequence  and  

word ing were  a l te red  depend ing on  the  par t i c ipan ts ’  responses .  

Th is  imp l ies  tha t  semi -s t ruc tu red  in te rv iews  invo lve  p re -p lanned 

quest ions  (Hendr icks  2013 :110 ) .  Even  though in te rv iews  can  be  

cos t l y  as  Mer t le r  and  Char les  (2011:231)  i nd ica te ;  un l i ke  o the r  da ta  

co l lec t ion  me thods,  they  have  the  advantage  o f  a l lowing the  

researche r  to  seek  c la r i f i ca t ion  o f  answers  f rom pa r t ic ipan ts  whe re  

the  need a r ises .  In te rv iews  can  be  conducted  wi th  ind iv idua ls  o r  

g roups (Mer t le r  &  Char les  2011:196 ;  Zoh rab i  2013 :255 ) .  For  th i s  

s tudy ,  bo th  ind iv idua l  and  focus  group  in te rv iews served  as  c r i t i ca l  

da ta  co l lec t ion  methods .  

 

4.8 .1 .1  Indiv idual  in te rv iews   

Semi -s t ruc tu red  in -dep th  in te rv iews  were  conduc ted  wi th  p r inc ipa ls  

as  pa r t i c ipan ts .  In -dep th  in te rv iewing  is  a  qua l i ta t i ve  resea rch  

techn ique  tha t  uses  open - response  quest ions  to  acqu i re  da ta  

conce rn ing  the  resea rch  top ic  (McMi l lan  &  Schumacher  2010:355 ) .  

These  t ypes  o f  in te rv iews invo lve  conduct ing ind iv idua l  in te rv iews  

wi th  a  sma l l  number  o f  pa r t i c ipan ts  to  exp lo re  the i r  pe rcep t ions  on  

a  g i ven  top ic ,  o r  s i tua t ion  (Boyce  & Nea le  2006:3 ) .  The  au tho rs  

fu r the r  ind ica te  tha t  in -dep th  in te rv iews  a re  use fu l  in  ob ta in ing 
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de ta i led  in fo rmat ion  about  pa r t ic ipan ts ’  v iews and  to  d iscover  new 

top ics .  Sem i -s t ruc tu red  in te rv iews were  conducted  whereby  ma jo r  

ques t ions  were  asked  the  same way each  t ime.  However ,  the i r  

sequence  and  word ing cou ld  be  a l te red  depend ing  on  the  

par t i c ipan ts ’  responses .  Ove r  and  above ,  “ in -dep th  in te rv iews a re  

des igned to  ge t  a  r i ch  unde rs tand ing  o f  the  sub jec ts ’  way o f  

th ink ing”  (Bogdan  & B ik len  2007 :272 ) .  Rag in  and  Amoroso  

(2011 :122 )  suppor t  th is  v iew by  ind ica t ing  tha t  in -dep th  in te rv iews 

accen tua te  the  bu i ld ing  o f  re la t ionsh ips  and  inves t iga t ion  o f  ideas  

wi th  pa r t ic ipan ts  an d  unde rs tand ing  how they  make sense  o f  the i r  

expe r iences  in  l i fe .  

 

Fur the rmore ,  in -dep th ,  ind iv idua l  in te rv iews use  open - response  

quest ions  to  ob ta in  da ta  o f  par t i c ipan t  mean ings ,  spec i f i ca l l y ,  how 

SMTs  f rom the  se lec ted  p r imary  schoo ls  conce ive  o f  the i r  w o r ld  and  

how they  exp la in  o r  make  sense  o f  the  c r i t i ca l  even ts  in  the i r  l i ves  

(Punch  2011:168 ) .  The  in -dep th  in te rv iews were  conducted  wi th  

ind iv idua l  pe rsons  se lec ted  a t  pa r t icu la r  schoo ls  to  ga in  an  

unde rs tand ing  o f  the i r  l i f e  expe r iences  about  the  management  o f  

cu r r icu lum imp lementa t ion ,  as  exp ressed  in  the i r  own words .  A  

researche r  conduc ts  in te rv iews  to  hea r  how peop le  in  the  resea rch 

se t t ing make sense  o f  the i r  l i ves ,  wo rk ,  and  re la t ionsh ips  (Rag in  &  

Amoroso  2011:122 ) .  In  t h i s  case ,  f our  ind iv idua l  in te rv iews  were  

conduc ted  wi th  the  p r inc ipa ls  o f  the  samp led  schoo ls .  

 

4.8 .1 .2  Focus group in terv iews   

 

A focus  group  in te rv iew is  a  da ta  co l lec t ion  method  in  qua l i ta t i ve  

research  in  wh ich  pa r t i c ipan ts ’  thoughts  and  pe rspec t i ves  are  

exp lo red  th rough  open  d iscuss ion  among group  members  (Kumar  

2014 :156 ) .  A  focus  g roup  in te rv iew cons is ts  o f  a  sma l l  group  of  

be tween s i x  t o  ten  pa r t ic ipan ts  (G i lbe r t  2008 :  227 ) .  The  resea rche r  

used  focus  g roup  in te rv iews to  ob ta in  a  be t te r  unde rs tand ing o f  the  

research  p rob lem.  Du r ing  focus  group  in te rv iews ,  pa r t i c ipan ts  gave 
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the i r  v iews on  how cu r r icu lum imp lementa t ion  has  been  managed  in  

the i r  schoo ls  s ince  the  incep t ion  o f  NCS Grades R -12  (CAPS) .  They 

may a lso  cons ide r  methods wh ich  they  f i nd  use fu l  in  manag ing  

cur r icu lum imp lementa t ion .  Pa r t ic ipan ts  a re  se lec ted  in  te rms o f  

the i r  knowledge conce rn ing  the  resea rch  top ic  (McMi l lan  &  

Schumacher  2010:326) .  Th is  i s  done so  tha t  in te rac t ion  w i th  the 

g roup  may lead  to  ga in ing mean ingf u l  da ta  re la t ing  to  resea rch 

quest ions  (see  Sect ion  1 .3 ) .  The  resea rcher  fac i l i ta ted  the  

in te rv iew sk i l f u l l y  by ensu r ing tha t  pa r t i c ipan ts  fe l t  comfor tab le  to  

d isc lose  the i r  v iews .  Focus  g roup  in te rv iews  were  a imed  a t  

empower ing pa r t ic ipan ts  to  speak ou t  in  the i r  own words .  The 

researche r  ensu red  tha t  sens i t i ve  quest ions  were  avo ided  to  a l low 

pa r t i c ipan ts  to  par take  in  the  s tudy  w i thou t  f ear .  

 

The resea rcher  f ac i l i ta ted  the  in te rv iews  in  a  manner  tha t  a l lowed  

pa r t i c ipan ts  to  in te rac t  w i th  each  o the r  ra the r  than  wi th  the  

in te rv iewer .  The  in ten t ion  was tha t  the  v iews  o f  the  pa r t i c ipan ts 

cou ld  emerge  op t ima l l y  and  in te rac t ion  w i th  the  g roup  p rov ide  

use fu l  da ta  re la ted  to  the  a ims o f  resea rch  (Cohen  e t  a l .  2008 :376 ) .  

The  focus  g roup  i s  the  mos t  app rop r ia te  da ta  co l lec t ing too l  f o r  

a l lowing sub jec ts ,  th rough the i r  in te rac t ion  w i th  one  ano the r ,  to  

o f fe r  ins igh ts  and  op in ions  about  a  concept ,  idea  and  v a lue  

conce rn ing  cur r icu lum management  (McMi l lan  2012 :294 ) .  McMi l lan  

and  Schumacher  (2006:360 )  s ta te  tha t  by  c rea t ing a  soc ia l  

env i ronment  in  wh ich  each o the r ’s  pe rcep t ions  and  ideas  s t imu la te  

group  members ,  the  resea rche r  increases  the  qua l i t y  and  r ichness  

o f  da ta  us ing  a  s t ra tegy  tha t  i s  more  e f f i c ien t  than  one -on -one  

in te rv iewing.  A  co l lec t i ve  v iew o f  the  managemen t  o f  the  cu r r i cu lum 

was  ga the red  th rough  focus  g roup  in te rv iews.  Fo r  th is  s tudy ,  f ou r  

f ocus  g roup  in te rv iews  cons is t ing o f  th ree  to  f i ve  SMT members  

f rom each  o f  the  samp led  schoo ls  we re  conducted  even  though 

some pa r t ic ipan ts  w i thd rew the i r  par t ic ipa t ion  du r ing  the  in te rv iew 

p rocess  as  ind ica ted  in  Sect ion  1 .6 .3 .   
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4.8 .2   Non-par t ic ipant  observa t ion   

Obse rva t ion  is  a  method  wh ich  enab les  a  resea rche r  t o  see  and  

hea r  what  is  occur r ing na tu ra l l y  i n  the  resea rch  se t t ing  (McMi l lan  &  

Schumacher  2010:  350 ) .  In  th is  s tudy ,  the  resea rcher  rema ined  an  

ou ts ide  non -pa r t ic ipan t  observe r .  She  co l lec ted  da ta  by  obse rv ing 

re levan t  aspects  as  they  occu r red .  These  inc luded p ar t i c ipan ts ’  

body language ,  f ac ia l  exp ress ions  and  tone  o f  vo ice .  These  aspects  

we re  obse rved  and  reco rded  us ing f i e ld  no tes  du r ing  the  in te rv iews 

to  ass is t  in  ana lys ing  the  ve rba l  da ta .   

 

4.8 .3   Documents  ana lys is  

Punch  (2011:184)  i s  o f  the  v iew tha t  documents  a re  a  r ich  sou rce  

o f  da ta  fo r  soc ia l  research .  Documents  a re  supp lementary  to  o the r  

da ta  co l lec t ion  methods,  namely ,  in te rv iews and  obse rva t ions  

(Bogdan & B ik len  2007 :65 ) .  Documen ts  ass is ted  the  resea rche r  in  

cor robora t ing  da ta  co l lec ted  th rough in te rv iews and  obse rva t ions .  

The  documents  tha t  were  used  by  the  resea rche r  inc luded  repo r ts  

and  m inu tes  o f  the  meet ings ,  d ia r ies  and  work ing  pape rs  (McMi l lan  

&  Schumacher  2010 :  361 ) .  Documents  p lay  a  c r i t i ca l  ro le  in  a  

qua l i ta t i ve  s tud y  because  they  se rve  as  a  ‘pape r  t ra i l ’  (L ind lo f  & 

Tay lo r  2002:117 ) .  Th is  imp l ies  tha t  these  documents  wou ld  se rve 

as  ev idence  fo r  f u tu re  re fe rence .  

 

For  th is  s tudy ,  documents  we re  used  to  con f i rm da ta  co l lec ted  

th rough ind iv idua l  in te rv iews ,  f ocus  group  in te rv iews and  non -

pa r t i c ipan t  obse rva t ion .  These  documents  inc luded  cu r r i cu lum 

po l ic ies ,  f o r  examp le ,  teach ing and  lea rn ing po l ic ies ,  and  

assessmen t  po l i c ies .  The re  were  a lso  cu r r icu lum re la ted  p lans ,  f o r  

example ,  the  Schoo l  Improvement  P lan ,  cu r r icu lum managemen t  

p lan  and  the  academic  improvemen t  p lan .  The  minu tes  o f  the  

meet ings  and  mon i to r ing too ls  wh ich  a re  used  to  con t ro l  cu r r icu lum 

ac t i v i t ies ,  f o r  examp le ,  con ten t  cove rage ,  an  aud i t  o f  wr i t ten  work ,  
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pre -modera t ion  o f  f o rma l  tasks ,  pos t  modera t ion  o f  f o rma l  tasks  and  

c lass room obse rva t ions  were  used .  These  documen ts  p rov ide d  

ev idence  about  management  and  leade rsh ip  s t y les  o f  the  SMTs of  

the  se lec ted  schoo ls .  Most  impor tan t l y ,  these  documen ts  ass is ted  

the  resea rche r  in  cor robora t ing  da ta  dur ing  da ta  ana lys i s .  

  

4.9  DAT A AN ALYSIS  TECHNIQUE S  

 

De Vos (2003:339)  de f ines  qua l i ta t ive  da ta  ana lys is  as  “ t he  p rocess  

of  b r ing ing o rde r ,  s t ruc tu re  and  mean ing  to  the  mass  o f  co l lec ted  

da ta ” .  Bogdan and  B ik len  (2007:159 ) ;  and  Cohen  e t  a l .  (2008 :183 ) 

suppo r t  th is  v iew by  s ta t ing  tha t  qua l i ta t i ve  da ta  ana lys i s  invo lves  

work ing  w i th  the  da ta :  o rgan is ing,  exp la in ing  and  b reak ing  da ta  in to  

manageab le  un i ts .  In  sho r t ,  th i s  inc ludes  reco rd ing  pa t te rns ,  

themes,  ca tego r ies ,  and  regu la r i t i es .  The  resea rche r  a r ranged 

co l lec ted  da ta ,  f o r  example ,  t ranscr ip ts ,  aud io  record ings  and  f ie ld  

no tes  to  come up  wi th  f ind ings  (Bogdan & B ik len  2007:159) .  B r ie f l y ,  

qua l i ta t i ve  da ta  ana lys is  invo lves  “ the  reduct ion  o f  la rge  amounts  

of  na r ra t i ve  da ta  usua l l y  by  p rocess  o f  ca tego r i s ing  and  g roup ing 

s im i la r  t ypes  o f  in fo rmat ion ”  (Mer t le r  &  Char les  2011 :128 ) .  

 

Dur ing  and  a f te r  the  p rocess  o f  da ta  co l lec t ion ,  t he  resea rche r  may 

iden t i f y  and  l i s t  the  ca tego r ies  and  reduce  them in to  themes as  da ta  

ana lys is  invo lves  “b reak ing up”  the  da ta  in to  manageab le  themes,  

t rends ,  and  re la t ionsh ips  (McMi l lan  &  Schumacher ’s  200 6:364 ) .  

Qua l i ta t i ve  da ta  ana lys is  is  an  induc t i ve  p rocess  o f  a r rang ing da ta 

in to  ca tego r ies  to  iden t i f y  pa t te rns  among the  ca tego r ies .  The 

researche r  used  cod ing ,  ca tegor is ing ,  and  in te rp re t ing  da ta  to  

p rov ide  exp lana t ions  o f  the  management  o f  cu r r icu lum 

imp lementa t ion .  

 

Numerous  resea rche rs  such  as  Creswe l l  (2009 :185 -190 ) ;  McMi l lan  

and  Schumacher  (2010 :369 -378 ) ;  and  Mer t le r  and  Char les  
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(2011 :128 )  ou t l ine  qua l i t a t i ve  da ta  ana lys is  p rocedu res  as  

d iscussed  be low.  Creswe l l  (2009 :185 -190)  i den t i f ies  s i x  s teps ,  

McMi l lan  and  Schumacher  (2010 :369 -378 )  iden t i f y  f i ve  s teps ,  wh i le  

Mer t le r  and  Char les  (2011:128)  iden t i f y  on ly  f ou r  s teps  o f  

qua l i ta t i ve  da ta  ana lys is .  Even  though these  resea rche rs  iden t i f y  a  

d i f f e ren t  number  o f  p rocedu res ,  the  d is t inc t ions  a re  m in ima l .  

The re fo re ,  t hese  da ta  ana lys is  p rocedu res  a re  d iscussed 

co l lec t i ve ly  us ing  s i x  s teps  as  fo l lows :  

Step 1:  Organis ing and t ranscr ib ing  da ta  

Dur ing  th i s  phase ,  da ta  co l lec ted  dur ing in te rv iews is  o rgan ised  and  

ana lysed  la te r .  Th is  is  whe re  the  resea rche r  sepa ra tes  the  co l lec ted  

da ta  in to  a  few manageab le  un i t s .  The  in te rv iew responses  a re 

o rgan ised  sepa ra te ly  to  be  compared  la te r  in  the  p roc ess  (McMi l lan  

&  Schumacher  2010 :369 ) .  Th is  invo lves  t ransc r ib ing in te rv iews,  

op t i ca l l y  scann ing  mate r ia ls  and  typ ing  up  f ie ld  no tes  (Creswe l l  

2009 :185 )  and  iden t i f y ing top ics  (Mer t le r  &  Char les  2011:128 )  to  

p repa re  da ta  fo r  ana lys i s .  Da ta  co l lec ted  du r ing in te rv iews  and  

obse rva t ions  were  t ransc r ibed  to  conve r t  them in to  a  fo rmat  tha t  

wou ld  fac i l i t a te  ana lys is .  

Step 2:  Reading  the  t ranscr ip ts  

Dur ing th is  s tage ,  the  resea rcher  reads  a l l  t ransc r ip t ions  tho rough ly  

to  make  no tes  abou t  f i r s t  impress ions .  Acco rd ing  to  Creswe l l  

(2009 :185 ) ,  du r ing  th i s  s tage  the  resea rche r  is  t r y ing  to  f i gu re  ou t  

the  pa r t i c ipan ts ’  gene ra l  i deas ;  the  tone  o f  the i r  ideas  and  the  

impress io n  o f  the  ove ra l l  dep th ,  t rus two r th iness ,  and  use  o f  the  

da ta .  

A t  th i s  s tage ,  some qua l i ta t i ve  resea rche rs  s ta r t  wr i t ing no tes  on  

the  marg ins  o r  record  gene ra l  though ts  about  the  da ta .  

Step 3:  Begin deta i led ana lys is  w i th  the  coding process.   

Cod ing i s  the  p rocess  o f  labe l l ing o r  so r t ing  da ta  in to  ca tego r ies  o r  

segments  be fo re  b r ing ing mean ing to  in fo rmat ion  (Creswe l l  
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2009 :186 ) .  I t  invo lves  tak ing  t ranscr ip t  da ta  co l lec ted  du r ing da ta  

co l lec t ion ,  segment ing  sen tences  o r  paragraphs  in to  ca tego r ies  and  

labe l l ing those  ca tego r ies  us ing pa r t i c ipan ts ’  wo rd ing o r  ac tua l  

l anguage ca l led  i n  v ivo  codes (McMi l lan  &  Schumacher  2010:371 ) .  

These  segments  a re  then  ana lysed  to  come up  wi th  codes whereby 

one  code is  used  to  labe l  each  segmen t  even  though  some 

segments  may ha ve  more  than  one  code (McMi l lan  &  Schumacher  

2010 :370 ) .  In  t h i s  phase ,  da ta  need to  be  coded to  p rov ide  mean ing 

to  the  segmen t  f o r  na tu ra l  in te rp re ta t ion .  The  researche r  iden t i f i es  

and  pu ts  toge ther  s im i la r  wo rds  o r  ph rases  ment ioned  by the  

pa r t i c ipan ts .  

Step 4:  Forming ca tegor ies  or  themes for  analys is .  

At  th i s  s tage ,  the  resea rche r  c rea tes  ca tego r ies  by ga the r ing  

seve ra l  codes.  “Ca tego r ies  a re  en t i t i es  compr ised  o f  grouped  codes 

and  a  s ing le  ca tego ry  is  used  to  g i ve  mean ing  to  codes tha t  a re  

combined”  (McMi l l an  &  Schumacher  2010:376) .  These  a re  themes 

and  te rms wh ich  a re  used  fo r  so r t ing and  ana lys ing da ta .  Du r ing 

th i s  phase ,  codes a re  used  to  genera te  a  sma l l  number  o f  themes 

o r  ca tego r ies ,  maybe f i ve  to  seven  ca tego r ies  fo r  a  resea rch  s tudy 

(Creswe l l  2009 :189 ) .  These  themes  p lay  a  v i ta l  ro le  in  a  qua l i ta t i ve  

s tudy ’s  f ind ings  because  they  a re  used  to  c rea te  head ings  in  the 

f ind ings  sec t ion  o f  the  s tudy .  They usua l l y  d isp lay  mu l t ip le  

pe rspec t i ves  f rom pa r t i c ipan ts  and  a re  suppo r ted  by  d i ve rse  

quo ta t ions  and  spec i f i c  ev idence .  The  researche r ,  the re fo re ,  

d i v ided  da ta  co l lec ted  in to  ca tegor ies  as  da ta  ana lys i s  invo lves  

“b reak ing  up ”  the  da ta  in to  manageab le  themes,  t rends ,  and  

re la t ionsh ips ;  to  show s im i la r i t ies  and  d i f f e rences fo r  easy 

iden t i f i ca t ion .  

 

Step 5:  Discover ing  pa t te rns  

A pa t te rn  i s  a  re la t ionsh ip  be tween iden t i f i ed  ca tegor ies  (McMi l lan  

&  Schumacher  2010 :378 ) .  The  resea rche r  needs to  be  ab le  to  
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desc r ibe  the  connect ions  be tween the  ca tego r ies .  In  sea rch ing  fo r  

pa t te rns ,  the  resea rche r  i s  t r y ing  to  unde rs tand  the  comp lex  

re la t ionsh ips  among mu l t i p le  pe rspect i ves  f rom pa r t ic ipan ts .  The 

dom inant  pa t te rn (s )  a re  then  used  fo r  repo r t ing the  f ind ings  and  

o rgan is ing  the  repo r t s .  The  pa t te rns  ass is t  the  researche r  in  

cons ide r ing wha t  i s  re levan t  and  mean ingfu l  i n  the  da ta .  

Step 6:  Mak ing an  in terpre ta t ion  or  meaning o f  the  da ta  

The in te rp re ta t ion  o f  qua l i ta t i ve  resea rch  means tha t  the  resea rche r 

d raws mean ing  f rom the  f ind ings  o f  da ta  ana lys is  and  re la tes  them 

to  the  l i te ra tu re  and  b roader  concepts  (Bogdan & B ik len  2007 :  159 ) .  

I t  invo lves  f ram ing  and  exp la in ing  you r  thoughts  abou t  theo ry  and  

showing  why your  f ind ings  a re  s ign i f i can t .  Du r ing  th is  s tage ,  the  

researche r  gene ra l ises  f rom themes and  ca tego r ies  abou t  the  

phenomena under  s tudy  and  in te rp re ts  in  the  l i gh t  o f  ava i lab le  

l i te ra tu re .  The  resea rche r  makes a  compar i son  o f  the  f ind ings  w i th  

in fo rmat ion  g leaned  f rom the  l i t e ra tu re  o r  theo r ies  (Creswe l l  2009 :  

189 ) .  Th is  means  tha t  the  resea rcher  in te rp re ts  the  resu l t s  

cons ide r ing p rev ious  s im i la r  s tud ies  and  re levan t  theo r ies  o r  

concep ts  f rom the  f ie ld  o f  spec ia l i sa t ion .  Moreover ,  du r ing th is  

s tage ,  the  researcher  exam ines  even ts ,  behav iours ,  o r  o the r  

obse rva t ions  as  rep resen ted  in  the  coded ca tegor ies ,  f o r  

re la t ionsh ips ,  s im i la r i t ies  and  con t rad ic t ions  (Mer t le r  &  Char les  

2011 :129 ) .  

Th is  qua l i t a t i ve  da ta  ana lys is  p rocess  se rved  as  a  gu ide l ine  fo r  th i s  

research  p ro jec t .  

 

4.10  ETHICAL CONSIDERATIONS  

 

Eth ics  re fe r  to  “gu ide l ines ,  p r inc ip les  and  codes wh ich  a re  used  to  

gu ide  the  behav iou r  o f  the  resea rche r  when conduct ing  resea rch”  

(Merr i l l  &  W est  2009 :168 ) .  E th ics  in  resea rch  imp ly  tha t  one  needs 

to  e th ica l l y  conduc t  the i r  resea rch  to  avo id  in f r ing ing on  the  r igh ts  
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of  o the rs ,  f o r  example ,  pa r t ic ipan ts .  The  resea rche r  needs to  

a lways  bear  in  m ind  tha t  ga the r ing  da ta  in  qua l i ta t i ve  r esea rch  

invo lves  peop le  and ,  the re fo re ,  how da ta  a re  co l lec ted  needs  to  be  

e th i ca l l y  inc l ined  (McNi f f  2013 :112 ) .  Th is  a f f i rms the  fac t  t ha t  e th ics 

have  to  do  w i th  the  mora l  aspects  o f  research  (Mer t le r  &  Char les  

2011 :10 ) .  The  i ssue  o f  resea rch  e th ics  dea ls  w i th  the  p ro tec t ion  o f  

par t i c ipan ts ’  r i gh ts  and  in te res ts  (McMi l lan  &  Schumacher 

2010 :117 ) .  

 

Acco rd ing  to  McNi f f  (2013 :113 ) ,  the  resea rche r  i s  e th i ca l l y  

respons ib le  fo r  p ro tec t ing  the  r igh ts  and  we l fa re  o f  research 

pa r t i c ipan ts  to  sa fegua rd  them f rom  phys ica l ,  emot iona l  and  men ta l  

ha rm.  The re fo re ,  the  researche r  ensu red  tha t  the  p lanned  resea rch  

was  e th i ca l l y  accoun tab le  to  ensu re  tha t  i t  con fo rmed  to  accep tab le  

no rms  and  va lues .  She a lso  ensu red  the  p ro tec t ion  o f  the  r i gh ts  and  

we l fa re  o f  the  pa r t i c i pan ts  in  th is  s tudy .  The  resea rche r ,  the re fo re ,  

app l ied  fo r  e th ica l  c lea rance  to  the  Research  E th ics  Commi t tee  

(REC)  o f  the  Co l lege  o f  Educa t ion  a t  the  Un ivers i t y  o f  Sou th  A f r ica  

(UNISA) .   

 

Since  th i s  resea rch  was  conduc ted  in  the  L impopo Prov ince ,  the 

researche r  a lso  wro te  le t te rs  to  the  L impopo P rov inc ia l  Depa r tment  

o f  Bas ic  Educa t ion  request ing pe rm iss ion  to  conduc t  the  resea rch  

(Append ix  D) .  She  fu r the r  requested  pe rmiss ion  to  conduct  the  

research  f rom  the  p r inc ipa ls  o f  the  se lec ted  p r imary  schoo ls  

(Append ix  E ) .  Most  impor tan t l y ,  pe rm iss ion  and  consent  f o r  

i n te rv iewing were  a lso  requested  f rom each  par t ic ipan t .  The  

Sekhukhune  Dis t r i c t  Depa r tmen t  o f  Bas ic  Educa t ion  pe rm i t ted  the 

researche r  to  conduct  the  resea rch  (Append ix  F ) .   
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In  th is  s tudy ,  t he  fo l lowing c r i t i ca l  aspec ts  o f  resea rch  e th ics  we re  

cons ide red :  

4.10 .1   In formed consent  and permiss ion  

In fo rmed consent  imp l ies  mere ly  tha t  pa r t i c ipan ts  need to  be  

in fo rmed  about  wha t  the  s tudy  en ta i ls .  Th is  p r inc ip le  o f  in fo rmed 

consen t  i s  abou t  the  pa r t ic ipan ts ’  f reedom o f  cho ice  whethe r  t hey 

par t i c ipa te  in  the  resea rch  s tudy o r  no t  (Ruane  2008 :19 ) .  The  

researche r  rea l ised  tha t  i t  was  the  r igh t  o f  the  research  par t i c ipan ts  

to  be  fu l l y  in fo rmed abou t  a l l  the  de ta i ls  o f  the  resea rch  p ro jec t  and  

tha t  the  in fo rma t ion  cou ld  in f luence  the i r  pa r t i c ipa t ion  dec is ion .  

Punch  (2011 :27 )  and  Hendr icks  (2013:81)  a l so  a f f i rm tha t  

pa r t i c ipan ts  need  to  be  p rec ise ly  in fo rmed abou t  what  the  

pa r t i c ipa t ion  en ta i l s  and  wh ich  t ype  o f  da ta  may be  co l lec ted  be fo re  

the  commencement  o f  the  s tudy .  

 

Acco rd ing to  Ragin  and  Amoroso  (2011 :89 ) ,  resea rche rs  have  to  

see  to  i t  tha t  ind iv idua ls  a re  en te r ing  research  s tud ies  vo lun ta r i l y ,  

they  have  to  be  adequate ly  in fo rmed  and  tha t  t hey  have  ob ta ined  

i n fo rmed  consent  f rom a l l  pa r t ic ipan ts  o r  the  pa r t ic ipan ts ’  lega l l y  

au tho r i sed  rep resen ta t i ves .  I t  i s ,  the re fo re ,  appa ren t  tha t  

“par t ic ipan ts  need to  en te r  th e  resea rch  p ro jec t  vo lun ta r i l y ,  

unde rs tand ing the  na tu re  o f  the s tudy and  the  dange rs  and  

ob l iga t ions  tha t  a re  invo lved ”  (Bogdan &  B ik len  2007 :272 ) .  

Fu r the rmore ,  to  ob ta in  in fo rmed consent ,  resea rchers  mus t  

communica te  the  research  p rocess ,  in ten t ions ,  r i s ks ,  and  benef i t s  

to  the  pa r t ic ipan ts  in  “ j a rgon - f ree ”  language (Rag in  &  Amoroso 

2011 :89 ) .  The  resea rche r  needs to  exp l i c i t l y  commun ica te  tha t  

pa r t i c ipa t ion  i s  vo lun ta ry  and  tha t  pa r t ic ipan ts  a re  a t  l ibe r t y  to  

w i thd raw a t  any  t ime (McNi f f  2013 :112 ) .  

 

In fo rmed consent  a l so  invo lves  ob ta in ing  pe rmiss ion  d i rec t l y  f rom 

pa r t ies  a f fec ted  by  the  resea rch  s tudy  s ince  i t  i s  impera t i ve  to  
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ob ta in  pe rm iss ion  be fo re  engag ing  in  any  research  as  emphas ised  

by  Hendr icks  (2013 :83 ) .  The  resea rche r ,  the re fo re ,  ob ta ined  

pe rm iss ion  to  condu ct  t he  research  f rom  the  Depar tment  o f  Bas ic  

Educa t ion  a t  the  d i s t r ic t  l eve l  and  the  pa r t ic ipan ts .  I n  ga in ing 

pe rm iss ion ,  pa r t ic ipan ts  were  g iven  the  assurance  o f  con f iden t ia l i t y  

and  anonym i t y  inc lud ing  the  in tended  use  o f  da ta .  The  pa r t ic ipan ts  

we re  requested  to  comp le te  and  s ign  in fo rmed  consent  f o rms as  

p roo f  tha t  they  had  been in fo rmed  abou t  the  s tudy  de ta i ls .  

 

The in fo rmed consent  f o rm inc lude d the  fo l lowing aspects  to  be  o f  

accep tab le  s tandard .  I nc luded ,  was the  pu rpose  o f  the  s tudy ,  na tu re  

o f  pa r t ic ipa t ion  in  t he  resea rch  s tudy  and  tha t  con f iden t ia l i t y  was 

to  be  ma in ta ined .  Add i t iona l l y ,  the  resea rche r  men t ioned  tha t  

pa r t i c ipa t ion  was vo lun ta ry wh i le  t ransc r ip t s  and  da ta  we re  to  be  

s to red  in  a  locked  cab ine t  and  so f t  cop ies   enc ryp ted  and  s to red  on 

he r  compute r  as  suppo r ted  by  Hendr i cks  (2013:84 ) .  

 

4.10 .2   Pr ivacy,  conf ident ia l i ty,  and anonymi ty  

  

The  r igh t  to  p r i vacy  re fe rs  to  peop le ’s  ab i l i t y  to  con t ro l  access  to  

persona l  in fo rmat ion  (Ruane 2008:22) .  These  r igh ts  mus t  be 

respected .  Access  to  pa r t ic ipan ts ’  cha rac te r is t i cs ,  responses,  

behav iou r  and  persona l  in fo rmat ion  canno t  be  demanded  by  the  

researche r  (McMi l l an  &  Schumacher  2010 :121 ) .  To  fu r the r  p ro tec t  

par t i c ipan ts ’  p r ivacy ,  t h ree  p rac t ices  name ly ;  anonym i t y ,  

conf iden t ia l i t y  o f  the i r  responses and  appropr ia te  s to r ing o f  da ta ,  

we re  emp loyed .  

 

The resea rche r  ensured  tha t  the  in fo rmat ion  p rov ided  by 

pa r t i c ipan ts  was p resen ted  in  such  a  manner  tha t  i t  in  no  way 

revea led  the i r  iden t i t y  t o  p ro tec t  the  par t i c ipan ts  f rom ha rm 

(Bogdan & B ik len  2007 :50 ;  Cohen  e t  a l .  2008:64) .  She  assu red  the  

pa r t i c ipan ts  tha t  the i r  id en t i t y  wou ld  rema in  anonymous.  She  made  
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sure  tha t  no  one  wou ld  be  ab le  to  access  the  co l lec ted  da ta  o r  the  

names o f  par t i c ipan ts .  The  pa r t ic ipan ts ’  r i gh t  to  p r i vacy  was 

respected  and  p ro tec ted  by a lso  in fo rm ing them tha t  they had  the 

r igh t  to  re fuse  to  take  pa r t  in  the  resea rch  and  to  answer  any 

quest ions  as  we l l  as  the  r igh t  t o  te rm ina te  the i r  pa r t ic ipa t ion  a t  any 

t ime.  

 

4.10 .3   E thica l  c learance  

 

I t  i s  essen t ia l  tha t  be fo re  embark ing on  emp i r i ca l  research ,  the  

un ivers i t y  g ran ts  e th i ca l  c lea rance  fo r  the  an t i c ipa ted  research .  The  

researche r  app l ied  fo r  e th ica l  c lea rance  immed ia te l y  a f te r  the  

l i te ra tu re  rev iew had  been comp le ted  wh i le  the  resea rch  des ign  was 

be ing f ina l ised .  The  app l i ca t ion  fo r  e th i ca l  c lea rance  was  d i rec ted  

to  the  Resea rch  E th ics  Commi t tee  (REC) o f  the  Co l lege  of  

Educa t ion  a t  the  Un ivers i t y  o f  Sou th  A f r i ca  (UNISA) .  The  REC 

e th ica l l y  c leared  the  resea rch  and  the  c learance  ce r t i f i ca te  was 

i ssued  (Append ix  H) .  

 

4.11  ME ASURES TO ENSURE TRUSTWORTHINESS  OF DAT A 

 

In  qua l i ta t i ve  resea rch ,  va l id i t y  can  be  inc reased  by app ly ing  four  

t rus two r th iness  c r i te r ia  wh ich  a re  c red ib i l i t y ,  t rans fe rab i l i t y ,  

dependab i l i t y ,  and  con f i rmab i l i t y  (Hend r icks  2013:124 ) .  Guba and 

L inco ln  in  Kumar  (2014:219 ) ,  T roch im,  Donne l l y  and  A ro ra  

(2016 :71 )  a lso  con f i rm tha t  t rus twor th iness  in  a  qua l i ta t i ve  s tudy  i s  

de te rm ined  by  fou r  i nd ica to rs .  Such  ind ica to rs  a re  c lose ly  re la ted 

to  va l id i t y  and  re l iab i l i t y  wh ich  i s  para l le led  by  c red ib i l i t y  o r  in te rna l  

va l id i t y .  The re  i s  t rans fe rab i l i t y  wh ich  i s  p a ra l le led  by  ex te rna l  

va l id i t y .  Next  i s  dependab i l i t y  wh ich  i s  pa ra l le led  by  re l iab i l i t y  and  

con f i rmab i l i t y  go ing a longs ide  ob jec t i v i t y .  T roch im and  Donne l l y  

(2007 :149 ) ,  T roch im,  Donne l l y  and  A ro ra  (2016:72 )  desc r ibe 

components  o f  t rus twor th iness  as  ind ica ted  in  the  nex t  sec t ion :  
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4.11 .1  Credibi l i t y   

 

C red ib i l i t y  i nvo lves  “es tab l i sh ing tha t  the  resu l t s  i n  qua l i ta t i ve  

research  a re  c red ib le  o r  be l ievab le  f rom the  pe rspect i ve  o f  the  

par t i c ipan t  in  the  resea rch ”  (T roch im & Donne l l y  2007:149 ;  

T roch im,  Donne l ly  &  Aro ra  2016:72 ) .  “As  qua l i ta t i ve  resea rch  

s tud ies  exp lo re  peop le  ‘ s  percep t ions ,  expe r iences ,  f ee l ings  and 

be l ie f s ,  i t  i s  be l ieved  tha t  the  par t ic ipan ts  a re  the  bes t  judges  o f  

whethe r  o r  no t  the  resea rch  f ind ings  have  been  ab le  to  re f lec t  t he i r  

op in ions  and  fee l ings  accu ra te l y ”  (Kumar  2014 :219 ) .  In  t h i s  s tudy,  

c red ib i l i t y  was ach ieved  by us ing t r iangu la t ion ,  member  checks ,  

p ro longed  engagement  w i th  pa r t i c ipan ts ,  pe rs i s ten t  obse rva t ions ,  

and  pee r  deb r ie f ing ,  as  de ta i led  in  the  nex t  sec t ion :  

 

4.11 .1 .1  Tr iangulat ion  

 

Mert le r  and  Char les  (2011:34 ) ,  and  Cohen  e t  a l .  (2008 :141 )  de f ine  

t r iangu la t ion  as  the  use  o f  two  o r  more  da ta  co l lec t ion  methods in  

a  s tudy ,  f o r  examp le ,  in te rv iews and  obse rva t ions .  Cohen  e t  a l .  

( i b id )  f u r ther  ind ica te  tha t  mu l t ip le  techn iques  a t tempt  to  ou t l in e 

and  exp la in  more  fu l l y ,  the  r ichness  o f  the  resea rch  top ic  by 

s tudy ing  i t  f rom more  than  one  s tandpo in t .  In  th i s  way,  the  s t reng th  

o f  one  compensates  fo r  the  weakness  o f  ano the r  (Gay  e t  a l .  

2011 :393 ) .  The i r  v iew is  comp lemen tary  to  tha t  o f  Cohen  e t  a l .  

(2008 :141 )  who cons ide r  t r iangu la t ion  to  be  a  mu l t i -method  

app roach .  Th is  means  the  use  o f  mu l t ip le  methods.  So ,  i t  i s  c ruc ia l  

tha t  the  resea rcher  t r iangu la tes  da ta  co l lec t ion  sou rces  to  he igh ten  

c red ib i l i t y  (Hend r icks  2013 :128) .  Spec i f i ca l l y ,  t r i angu la t io n  

ass is ted  the  resea rcher  to  reduce  b ias ,  to  s t reng then  the  in tegr i t y  

o f  the  f ind ings  and  to  enhance  the  qua l i t y  o f  da ta  (Anney 2014:277  

& Shenton  2004 :73 ) .   
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In  th is  s tudy ,  t r iangu la t ion  was ach ieved  by  app ly ing  va r ious  da ta  

co l lec t ion  methods ,  name ly  a  l i te ra tu re  s tudy,  i n te rv iews  wh ich 

were  bo th  ind iv idua l  and  focus  g roup  inc lud ing non -pa r t i c ipan t  

obse rva t ion .  A l l  these  resea rch  methods were  used  to  address  the  

research  p rob lem.  Us ing these  d i f f e ren t  me thods  ass is ted  the  

researche r  in  bu i ld ing an  in -dep th  unde rs tand ing o f  mean ing as  

t r iangu la t ion  ass is ted  the  resea rche r  in  acqu i r ing  a  comprehens ive  

unde rs tand ing o f  the  top ic  unde r  s tudy (Mer t le r  &  Char les  2011:34 ) .  

 

4.11 .1 .2  Member  checks  

 

Hendr icks  (2013:128 )  asse r t s  tha t  member  checks  requ i re  the  

researche r  to  d iscuss  he r  o r  h is  in te rp re ta t ion  o f  da ta  w i th  resea rch  

par t i c ipan ts  to  check  whether  the  pa r t ic ipan ts ’  responses  were  

accu ra te l y  cap tu red .  Th is  imp l ies  tha t  i n  th is  s tudy,  the  resea rcher  

sen t  he r  ana lysed  and  in te rp re ted  da ta  back  to  the  pa r t ic ipan ts  to  

eva lua te  i t  and  have  a  say  where  the re  were  con f l i c ts  and  

incons is tenc ies  (Anney 2014:277 ) .  Th is  reduced  b ias  and  

inc reased c red ib i l i t y .  

 

4.11 .1 .3  Pro longed engagement  wi th  par t ic ipants  

 

Pro longed  engagement  w i th  the  pa r t i c ipan ts  he lped  the  resea rcher  

to  co l lec t  enough da ta  to  enhance  the  c red ib i l i t y  o f  the  s tudy  

(Hendr i cks  2013:128) .  Moreove r ,  the  resea rcher ’ s  immense  

engagement  w i th  the  pa r t i c ipan ts  improved the  t rus t  o f  the  

pa r t i c ipan ts  and  a  be t te r  unders tand ing o f  the  s tudy  con tex t  as  

Anney (2014:276)  ind ica tes .  Thus ,  pers is ten t  and  p ro longed 

engagement  a t  t he  resea rch  s i t e  he lped  me  to  unde rs tand  the  core  

i ssues  tha t  m igh t  have  a f fec ted  the  qua l i t y  o f  da ta  because  i t  

he lped  to  deve lop  t rus t  w i th  s tudy  pa r t ic ipan ts  (Anney 2014 :276 ) .  
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4.11 .1 .4  Pers is tent  observa t ion  

 

Pers is ten t  obse rva t ion  he lps  the  resea rche r  to  be t te r  unde rs tand  

the  pa r t i c ipants ’  essen t ia l  charac te r is t i cs  and  the i r  se t t ing  (Anney 

2014 :277 ) .  Th is  a lso  he lps  the  resea rche r  t o  re f ine  ideas  and  

ensu re  tha t  the  in te rp re ted  and  ana lysed  da ta  match  the 

par t i c ipan ts ’  responses  (McMi l lan  &  Schumacher  2010:331 ) .  

There fo re ,  the  resea rche r  was  ab le  to  obse rve  the  p ar t ic ipan ts ’  

body language,  f ac ia l  exp ress ions  and  tone  o f  the i r  vo ices  and  a lso 

recorded  some f ie ld  no tes  dur ing  in te rv iews to  ass is t  in  ana lys ing 

the  ve rba l  da ta .  

 

4.11 .1 .5  Peer  debr ie f ing  

 

Peer  deb r ie f ing  is  a  p rocess  whereby  “a  d is in te res ted  co l league  

d iscusses  the  researche r ’s  p re l im ina ry ana lys is  and  nex t  

s t ra teg ies ”  (McMi l l an  &  Schumacher  2010:334 ) .  Th is  requ i res  the  

researche r  to  d iscuss  her  in te rp re ta t ions  o f  co l lec ted  da ta  w i th  a  

pee r ,  co l league o r  f r i end  who  is  neu t ra l  (Hend r icks  2013 :126 ) .  Th is  

he lped  the  resea rche r  to  mod i f y  he r  s tudy  i f  any b ias  was de tec ted .  

In  add i t i on ,  f eedback  f rom peers  a lso  h e lps  the  researche r  to  

enhance  the  qua l i t y  o f  the  resea rch  f ind ings  and  to  d raw sound 

conc lus ions  f rom the  s tudy  (Anney 2014 :277 ) .  

 

4.11 .2   Transferabi l i ty  

 

Transfe rab i l i t y  re fe rs  to  the  ex ten t  to  wh ich  the  qua l i ta t i ve  resea rch  

resu l ts  can  be  app l ied  o r  t rans fe r red  to  o the r  se t t ings  o r  s i tua t ions 

(T roch im & Donne l l y  2007:149 ;  W ahyun i  2012:77 ;  T roch im,  

Donne l l y  &  A ro ra  2016:72 ) .  Th is  means the  exten t  t o  wh ich  the 

resu l ts  o f  re sea rch  re la te  to  o the r  con tex ts  and  o the r  ind iv idua ls  

(Hend r i cks  2013 :124 ) .  In  a  nu tshe l l ,  t rans fe rab i l i t y  re fe rs  to  

gene ra l isab i l i t y  in  a  qua l i ta t i ve  s tudy  (Punch  2011 :255 ) .  The 
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researche r  used  pu rpos ive  samp l ing  whereby spec i f i c  and  va r ied  

in fo rmat ion  wa s emphas ised  to  add ress  t rans fe rab i l i t y .  

T rans fe rab i l i t y  cou ld  a l so  be  he igh tened  by  p rov id ing a  ‘ t h ick  

desc r ip t ion ’ .  These  two aspects  a re  de ta i led  in  the  nex t  sec t ion :  

 

4.11 .2 .1  Purposive  sampl ing  

 

Purpos ive  sampl ing invo lves  se lec t ing the  resea rch  s i te  and  

pa r t i c ipan ts  tha t  may ass is t  the  resea rche r  to  be t te r  unders tand  

the  research  p rob lem and  research  ques t ion  (Anney 2014 :278 ) .  

McMi l lan  and  Schumacher  (2010:326)  s ta te  tha t  resea rche rs  

sea rch  fo r  in fo rmat ion - r ich  v i ta l  i n fo rmants ,  g roups ,  p laces ,  o r  

even ts  to  s tudy  and  these  samp les  a re  chosen  because  they  a re  

knowledgeab le  and  in fo rmat i ve  conce rn ing the  phenomena the  

researche r  is  inves t iga t ing.  Thus ,  the  resea rche r  enhances 

t rans fe rab i l i t y .  

 

4.11 .2 .2  Thick  descr ip t ion  

 

A th ick  desc r ip t ion  means  tha t  the  resea rcher  needs  to  p rov ide  

de ta i led  in fo rma t ion  on  the  se t t ing,  pa r t ic ipan ts ,  in te rven t ion ,  and  

research  methods  to  be  engaged in  the  s tudy  (Hendr i cks  

2013 :128 ) .  Prov id ing th i s  in fo rmat ion  a l lows reade rs  to  gauge 

whethe r  the  s tudy  i s  app l icab le  in  the i r  con tex ts  o r  no t .  Anney  

(2014 :278 )  a f f i rms  tha t  the  researche r  needs  to  c la r i f y  a l l  resea rch  

p rocedu res  f rom da ta  co l lec t ion  methods  and  se t t ings  to  the  f i na l  

repo r t .  

 

4.11 .3   Dependabi l i t y  

 

Dependab i l i t y  i s  conce rned  wi th  “whether  we  wou ld  ob ta in  the  same 

resu l ts  i f  we  cou ld  obse rve  the  same th ing  tw ice”  (T roch im & 

Donne l l y  2007 :149 ;  T roch im,  Donne l l y  &  A ro ra  2016:72) .  Th is  i s  
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complemen ta ry to  B i t sch ’s  (2005:86)  v iew tha t  dependab i l i t y  re fe rs  

to  “ the  s tab i l i t y  o f  f ind ings  ove r  t ime” .  Acco rd ing to  Anney 

(2014 :278 ) ,  dependab i l i t y  can  be  ensured  by  app ly ing  an  aud i t  t ra i l ,  

a  code- recode  s t ra tegy,  s tepwise  rep l ica t ion  and  pee r  exam ina t ion .  

Rega rd ing  qua l i ta t i ve  resea rch ,  dependab i l i t y  re fe rs  more  to  the 

app rop r ia teness  o f  metho ds  and  the  ana lys is  o f  da ta .  Moreover ,  a  

dependab i l i t y  aud i t  was app l ied  whereby  an  independen t  aud i to r  

was  appo in ted  to  rev iew the  resea rch  methods and  f ind ings .  

 

4.11 .3 .1  Audi t  t ra i l  

 

An aud i t  t ra i l  i nvo lves  the  va l ida t ion  o f  da ta  (Anney  2014:278 ) .  

The re fo re ,  the  resea rche r  ensu red  tha t  a l l  ev idence  abou t  the  

research  s tudy  was accu ra te l y  reco rded .  Th is  ev idence  compr ised  

o f  f ie ld  no tes ,  recorded  da ta ,  da ta  t ransc r ip t s  and  ana lysed  da ta  

(Hendr i cks  2013:129 ) .  The  ava i lab i l i t y  o f  an  aud i t  t ra i l  may a l low 

reade rs  to  eva lua te  resea rch  resu l ts  and  in te rp re ta t ions  fo r  

accu racy (Hendr i cks  2013 :129 ) .  “An  aud i t  t ra i l  i s  s imp ly  a  record  o f  

da ta  ana lysed  in  the  s tudy”  ( ib id ) .  The  aud i t  he lps  a  resea rche r  to  

accoun t  f o r  resea rch  resu l ts  (Anney 2014:27 8) .  The  ava i lab le  

records  such  as  f ie ld  no tes ,  reco rded  da ta ,  da ta  t ransc r ip t s  and  raw 

da ta  (Hendr icks  2013 :129 )  may con f i rm  tha t  resea rch  f ind ings  

de r i ved  f rom the  co l lec ted  da ta .  In  a  nu tshe l l ,  aud i t  t ra i l  d isp lays  

a l l  the  de ta i l s  o f  the  resea rch  f rom ra w da ta  to  ana lysed  da ta  and 

conc lus ions  (Punch  2011 :289 ) .  

 

4.11 .3 .2  A  code - recode stra tegy  

 

The  code- recode s t ra tegy  imp l ies  tha t  the  resea rche r  codes the  

da ta  and  wa i t s  fo r  two  weeks  and  recodes the  da ta  to  check  

whethe r  the  da ta  may y ie ld  the  same resu l ts  ( Anney 2014:278 ) .  

Anney ( ib id )  f u r the r  ind ica tes  tha t  th is  s t ra tegy  improves  the  

researche rs ’  unde rs tand ing o f  the  s tudy  and  he lps  them improve  
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the i r  p resen ta t ion  o f  the  pa r t ic ipan ts .  The  dependab i l i t y  o f  

qua l i ta t i ve  research  i s  he igh tened  i f  the  cod ing res u l ts  suppo r t  

each  o the r  a f te r  tha t  spec i f ied  per iod  o f  two  weeks .  In  th is  s tudy ,  

the  code- recode  was  a lso  app l ied .   

 

4.11 .3 .3  S tepwise  repl icat ion  

 

S tepwise  rep l i ca t ion  is  a  p rocess  whereby  a  team o f  two  o r  more  

researche rs  a re  requ i red  to  ana lyse  the  same da ta  sep ara te ly .  

The i r  f ind ings  a re  then  compared  and  incons is tenc ies ,  i f  any,  a re  

dea l t  w i th  (Anney 2014:278 ) .  S tepwise  rep l i ca t ion  needs to  be  

inc luded in  the  qua l i t a t i ve  resea rch  des ign  to  improve  

dependab i l i t y .  Thus,  dependab i l i t y  can  be  enhanced when the  same 

da ta  a re  ana lysed  sepa ra te ly  by  two  o r  more  resea rche rs  and  show 

cons is tency (Anney 2014 :278 ) .  

 

4.11 .3 .4  Peer  examinat ion  

 

Pee r  exam ina t ion  i s  the  same as  pee r  deb r ie f ing.  In  th is  p rocess ,  

the  resea rche r  a lso  d i scusses  he r  o r  h i s  emerg ing f ind ings  and  

cod ing wi th  co l leagues  who  have  requ i red  research  expe r ience  

(W ahyun i  2012;76)  and  use  o the r  resea rche rs ’  f ind ings  to  enhance  

dependab i l i t y  (Zoh rab i  2013 :260) .  “Dur ing  pee r  exa minat ion ,  the  

researche r  d i scusses  he r  o r  h i s  resea rch  p rocess  and  f ind ings  w i th  

neu t ra l  co l leagues ,  such  as  doc to ra l  lea rne rs ,  who a re  e i t he r  do ing  

qua l i ta t i ve  resea rch  o r  have  expe r ience  o f  qua l i ta t ive  research ”  

(Anney  2014 :279) .  Peer  exam ina t ion  he lps  the  resea rche r  to  

i den t i f y  he r  o r  h is  weaknesses and  om iss ions .  

 

4.11 .4   Conf i rmabi l i t y  

 

Conf i rmab i l i t y  re fe rs  to  the  leve l  to  wh ich  o the rs  can  con f i rm or  

suppo r t  the  f ind ings  to  ensu re  tha t  the  resu l ts  re f lec t  the 
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par t i c ipan ts ’  v iews  (T roch im & Donne l l y  2007:149 ;  W ahyun i  

2012 :77 ;  T roch im,  Donne l l y  &  A ro ra  2016:72 ) .  Accord ing to  Anney 

(2014 :279 ) ,  con f i rmab i l i t y  i s  a  c r i te r ion  tha t  ensures  tha t  the  

research  f ind ings  were  de r i ved  f rom the  da ta  co l lec ted .  In  th i s  

s tudy ,  con f i rmab i l i t y  was ach ieved  th rough the  fo l lowing 

techn iques:  an  aud i t  t ra i l ,  t r iangu la t ion  and  re f lex i ve  jou rna l ,  as 

sugges ted  by  p r io r  s tud ies .  

 

4.11 .4 .1  Re f lex ive  journal  

 

A re f lex i ve  jou rna l  i s  a  document  in  wh ich  the  researcher  reco rds  

what  happened  du r ing  the  da ta  co l lec t ion  pe r iod  and  he r  o r  h i s  

re f lec t ions  (Anney 2014:278 ) .  I t  i s  a  so r t  o f  a  d ia ry  whe re  

qua l i ta t i ve  resea rche rs  reco rd  in format ion  abou t  the i r  resea rch  

ac t i v i t ies  da i l y  inc lud ing  the i r  ac t ions  and  u t te rances.  “A  re f lex i ve  

jou rna l  i s  used  to  t race  the  resea rche rs ’  ideas  and  pe rsona l  

reac t ions  th roughou t  the  f ie ldwork ”  (McMi l lan  &  Schumacher  

2010 :334 ) .  In  t h is  s tudy ,  th is  he lped  to  s t rengthen  con f i rmab i l i t y  

and  reduce  b ias .  

 

4 .12  SUMMARY   

 

Th is  chap te r  p rov ided  a  de ta i led  d i scuss ion  o f  resea rch  parad igms,  

the  qua l i ta t i ve  resea rch  des ign  and  methodo logy  as  we l l  as  da ta  

co l lec t ion  me thods wh ich  were  employed  to  research  how 

cur r icu lum imp lementa t ion  i s  managed  in  schoo ls .  The  da ta  

co l lec t ion  methods inc luded  focus  g roup  in te rv iews ,  in -dep th  

in te rv iews  and  non -pa r t i c ipan t  obse rva t ion .  Da ta  ana lys i s  

p rocedu res ,  resea rch  e th i cs  and  t rus twor th iness  fac to rs  we re  

comprehens ive ly  d iscussed .  The  nex t  chap te r  p resen ts  t he  f ind ings  

o f  the  resea rch  as  we l l  as  da ta  ana lys is ,  d iscuss ion  and 

in te rp re ta t ion .  
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CHAPTER FIVE  

DAT A PRESENTATION,  AN ALYSIS,  DISCUSSION AND 

INTERPRETATION  

 

5 .1  INTRODUCTION 

Th is  chap te r  p resen ts  the  f ind ings  o f  the  research ’s  da ta  co l lec ted  

th rough ind iv idua l  in te rv iews ,  focus  g roup  in te rv iews ,  non -

pa r t i c ipan t  obse rva t ion  and  documents  ana lys is .  I t  a l so  g i ves  a  

de ta i led  desc r ip t ion  and  ana lys is  o f  the  da ta  and  i t s  i n te rp re ta t ion .  

The re fo re ,  th is  chap te r  i s  a imed a t  p resen t ing and  d iscuss ing the 

f ind ings  gene ra ted  f rom the  a fo rement ioned  da ta  co l lec t ion  

methods .  I t  needs to  be  bo rne  in  m ind  tha t  da ta  co l lec ted  th rough 

in te rv iews  were  cor robora ted  wi th  document s  ana lys i s  and  non -

pa r t i c ipan t  observa t ion .  Body language ,  f ac ia l  exp ress ion  and  tone  

o f  vo ice  were  observed  and  reco rded  to  ass is t  in  ana lys ing  the  

ve rba l  da ta .  The  f i nd ings  were  in te rp re ted  wi th in  the  f ramework  o f  

bo th  l i te ra tu re  and  theor ies  unde rp inn ing  th is  s tudy  w i th  the  

in ten t ion  o f  respond ing to  the  resea rch  quest ions .   

 

Semi -s t ruc tu red  in te rv iews were  conduc ted  whereby s ign i f i can t  

ques t ions  were  posed the  same way each  t ime ,  bu t  the i r  wo rd ing 

was somet imes a l te red  du r ing the  in te rv iews depend ing on  

par t i c ipan ts ’  responses .  Semi -s t ruc tu red  in te rv iews invo lved  p re -

p lanned  quest ions  (Hendr i cks  2013:110 ) .  The  p r inc ipa ls ’  in te rv iew 

schedu le  cons is ted  o f  twe lve  quest ions  whereas  the  SMTs ’  

i n te rv iew schedu le  cons is ted  o f  seven teen  quest ions .  The 

researche r  used  the  vo ice  reco rde r  and  a lso  kep t  the  f ie ld  no tes  

where  the  pa r t i c ipan ts ’  body  language ,  f ac ia l  exp ress ions  and  tone  

of  the  vo ice  were  a lso  reco rded .  The  pa r t ic ipan ts ’  responses  a re 

presented  in  i ta l i cs  to  ind ica te  tha t  i t  was  the i r  exac t  wo rds .   

 

The resea rch  s tudy  in tended to  answer  the  fo l lowing  quest ions :  
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The ma in  resea rch  ques t ion :  

•  To  wha t  exten t  a re  Schoo l  Managemen t  Teams o f  p r imary 

schoo ls  in  Sekhukhune Dis t r ic t  ab le  to  manage cur r icu lum 

imp lementa t ion?   

The  sub -quest ions :  

 

•  W hat  a re  the  ro les  o f  p r inc ipa ls  as  ins t ruc t iona l  leade rs?  

•  W hat  a re  the  ro les  o f  the  Schoo l  Management  Teams in  te rms 

o f  the  e f fec t i ve  management  o f  cu r r i cu lum imp lementa t ion?   

•  W hat  causes a  h igh  fa i lu re  ra te  in  schoo ls?  

•  W hat  cha l lenges  do  Schoo l  Management  Teams expe r ience  in  

manag ing  cu r r i cu lum imp lementa t ion?  

•  W h ich  s t ra teg ies  can  be  emp loyed  to  en hance  cur r icu lum 

imp lementa t ion  and  l ea rners ’  per formance ? 

•  How can  Schoo l  Managemen t  Teams  e f fec t i ve ly  manage 

cur r icu lum imp lementa t ion ?  

 

The  Depar tment  o f  Bas ic  Educa t ion  a t  the  d is t r i c t  leve l  ass is ted  the  

researche r  in  se lec t ing  re levan t  schoo ls  whe re  the  resea rch  was  

conduc ted .  The  researche r  managed to  v is i t  a l l  f i ve  se lec ted  

schoo ls  to  conduc t  f ace - to - face  in te rv iews  wi th  the  p r inc ipa ls  and  

the  SMT members  o f  those  pa r t icu la r  schoo ls .  Fou r  ind iv idua l  

i n te rv iews  were  conduc ted  wi th  the  p r inc ipa ls  o f  t he  se lec ted  

schoo ls ,  no t  f i ve  as  i t  was  in i t ia l l y  p lanned  because  one  p r inc ipa l  

d id  no t  pa r t ic ipa te  in  the  resea rch  s tudy .  The  resea rche r  a l so 

managed to  conduct  f ou r  f ocus  group  in te rv iews  wi th  the  SMT 

members  o f  the  se lec ted  schoo ls .  Moreover ,  in  the  f i f th  schoo l ,  the  

researche r  was le f t  w i th  one  SMT member  and  was  compe l led  to  

con t inue  wi th  the  in te rv iew as  the  pa r t ic ipan t  was eage r l y  w i l l ing to  

pa r t i c ipa te  in  the  research  s tudy .   
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The resea rch  quest ions  were  p resen ted  in  Engl i sh .  A lmos t  a l l  

pa r t i c ipan ts  responded in  Eng l i sh  excep t  f o r  one  pa r t ic ipan t  who 

exp ressed  h imse l f  in  the  language o f  h is  cho ice .  Th is  d id  no t  impact  

nega t i ve ly  on  the  resea rch  f ind ings  as  the  pa r t ic ipan t  was ab le  to  

exp ress  h imse l f  f ree ly  on  i ssue s  re la t ing  to  cu r r i cu lum 

imp lementa t ion  and  management .  In  th is  resea rch  s tudy ,  p r inc ipa ls  

and  SMTs were  g iven  pseudonyms as  anonym i t y  was one  o f  the  

p r i vacy  p r inc ip les  wh ich  needed  to  be  app l ied  in  the  s tudy .  The  

p r inc ipa ls  we re  re fe r red  to  as  P1 ,  P2 ,  P3  and  P4;  and  the  SMT 

members  we re  re fe r red  to  as  S1 ,  S2 ,  S3 ,  S4 ,  S5  in  schoo l  A /B /C /D/E 

and  the  code  numbers  depended on  some SMT members  found  in  

the  schoo l .  The  f ind ings  f rom ind iv idua l  and  focus  g roup  in te rv iews 

a re  p resen ted ,  ana lysed  and  in te rp re ted  f i rs t .  The  f ind ings  f rom 

non -pa r t i c ipan t  obse rva t ion  and  documents  ana lys i s  a re  d iscussed 

in  the  nex t  sec t ion .    

 

5.2  ROLES OF PRINCIP ALS AS INSTRUCTIONAL LE ADERS  

The p r inc ipa ls  spec i f ied  the i r  ro les  as  ins t ruc t iona l  leade rs ,  and 

some have  been h igh l igh ted  in  chap te r  two  and  th ree .  The i r  ro les  

a lso  co r re la te  w i th  the  theore t ica l  f ramework  ou t l ined  in  chap te r  

two .  Among o the rs ,  ro les  o f  ins t ruc t iona l  leaders  inc lude :   

 

5.2 .1   Creat ing a  favourable  educat ional  envi ronment   

Mtswen i  (2013 :57) ;  Mafora  and  Pho raba tho  (2013:118 )  ma in ta in  

tha t  e f fec t i ve  cur r i cu lum imp lementa t ion  is  de te rm ined  by  the  

env i ronment  f rom wh ich  i t  takes  p lace .  P4  asse r ted  tha t  “pos i t i v i t y  

i s  sa t i s fac t ion ,  you  cannot  c rea te  a  pos i t i ve  lea rn ing  env i ronment  

w i thou t  sa t i s fac t ion .  Human  resou rce  a lways  i s  ou r  s ta r t ing  po in t .  

We have  to  make su re  tha t  everybody  i s  sa t is f ied ,  pe rsonne l  

sa t is fac t ion  is  key .  Any  p rob lem tha t  occurs  we have  to  s i t  down 

qu ick ly  and  reso lve  the  d isag reement  tha t  you  can  see  as  a  

manager  p reva i l i ng  among you r  s ta f f  members ” .  Th is  was  suppo r ted  
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by P2 who s ta ted  tha t  “wha t  i s  impor tan t  i s  to  s t r ive  to  make su re  

tha t  ha rmony  p reva i l s  a t  a l l  t imes ” .  Grob le r  (2013 :  S177)  con f i rms 

tha t  i t  i s  the  respons ib i l i t y  o f  the  schoo l  p r inc ipa l  to  p romo te  

ha rmony wi th in  the  schoo l .  

 

P2 e labo ra ted  fu r ther ,  “ i t  s ta r ts  w i th  the  leade r  h imse l f ,  what  k ind 

of  a  leade r  a re  you ,  a re  you  lead ing  as  an  examp le  o r  as  an 

exemplary  o r  a re  you  p rac t i s ing  what  is  maybe  ca l led  au toc racy .  In  

the  f i rs t  ins tan t  the  p r inc ipa l  shou ld  be  open,  t ransparen t .  He  must  

a lways  make su re  tha t  he  in te rac ts  w i th  h i s  educa to rs .  He  must  

make su re  tha t  h is  educa to rs  be l ieve  and  t rus t  i n  h im” .  Over  and  

above ,  a  p r inc ipa l  needs  to  ensu re  tha t  “p o l ic ies  work  we l l  o r  they  

a re  e f fec t i ve ly  imp leme nted ,  i t  a l l ows conduc ive  teach ing  and  

l ea rn ing  env i ronmen t ”  (P1 ) .  I f  the  p r inc ipa l  imp lements  the  po l ic ies  

o f  the  depar tment  w i thou t  any  b iases ,  teache rs  may become more  

mot i va ted ,  and  th is  may enab le  e f fec t i ve  teach ing  to  take  p lace .  

 

5.2 .2   Leading curr iculum implementa t ion   

 

Acco rd ing  to  th i s  s tudy ,  p r inc ipa ls  a re  compe l led  to  lead  cur r icu lum 

imp lementa t ion  and  gu ide  teache rs  on  how the  cu r r i cu lum  needs to  

be  imp lemented  in  schoo ls  (Mafo ra  &  Phoraba tho  2013 :119 ) .  The  

p r inc ipa l ,  as  an  ins t ruc t iona l  leade r ,  needs to  invo lve  o the r  SMT 

members  in  manag ing cu r r i cu lum imp lementa t ion .  P4  a f f i rmed,  “you  

have to  asce r ta in  tha t  you  engage,  you  engage in  team leade rsh ip ,  

you lead  teams” .  There fo re ,  the  p r inc ipa l  “usua l l y  de lega tes  the  

depu ty  p r inc ipa l ,  the  H ODs and  the  sen io r  teachers  to  conduc t  

workshops,  to  do  c lass  v is i t s  and  to  mon i to r  teache rs ’  wo rk ,  to  

ensu re  the i r  teache rs  have  g iven  enough work  and  o f  good  qua l i t y ”  

(P1 ) .  P1  fu r the r  ind ica ted  tha t  the  p r inc ipa l  “must  lead  and  mot iva te  

teache rs  so  tha t  the  educa t ion  o f  lea rne rs  can  improve  and  to  

ensu re  tha t  the  qua l i t y  o f  work  is  improved ” .  In  a  nu tshe l l ,  

“ i ns t ruc t iona l  leade rsh ip  dea ls  much w i th  gu idance ,  w i th  lead ing ,  
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wi th  manag ing ,  w i th  con t ro l l ing ,  you  cannot  j us t  lead  w i thou t  

gu idance ”  (P4 ) .  

 

5.2 .3  Organis ing teaching w ork loads and re levant  teaching and 

learning mater ia ls  

 

Co le  and  Ke l l y  (2011 :17 )  unde rsco red  tha t  o rgan is ing  is  more  

conce rned  wi th  the  d iv i s ion  o f  work ;  a l loca t ing du t ies ,  au tho r i t y  and  

respons ib i l i t y ;  a l loca t ing  resou rces  to  re levan t  depa r tmen ts  o r  

i nd iv idua ls ;  de te rm in ing  re la t ionsh ips  be tween var ious  teache rs  to  

p romote  coope ra t ion ,  and  a  co l lec t i ve  e f fo r t  to  rea l i se  se t  

ob jec t i ves .  In  th is  s tudy ,  i t  was  a lso  revea led  tha t  o rgan is ing has  

to  do  w i th  the  d is t r i bu t ion  o f  wo rk  and  LTSM.  P1  ind ica ted ,  “ I  must  

a lso  ensu re  tha t  I  d is t r ibu te  work  equa l ly  among teach e rs  so  tha t  

eve ry  teacher  can  be  ab le  to  manage h is /he r  work  as  expec ted ” .  P3  

a f f i rmed ,  “even  the  a l loca t ion  o f  the  du t ies ,  we  g ive  them the  

a l loca t ion ,  the  teache rs ” .  P3 fu r the r  ind ica ted  tha t  teache rs  mus t  

ensu re  tha t  the  a l loca t ion  o f  du t ies  is  adhe red  to .  P4  exp la ined  

fu r the r ,  “we  s ta r t  by  a l loca t ing  respons ib i l i t ies ,  we  have  go t  

respons ib i l i t ies .  We f i r s t ly  a l loca te  respons ib i l i t ies  to  ind iv idua l  

teache rs  and  then  the rea f te r  we d raw down the  t imetab le ” .  

 

The s tudy showed tha t  the  p r inc ipa l  needs a lso  to  ensure 

access ib i l i t y  o f  re levan t  t each ing and  lea rn ing  mate r ia ls .  P2  s ta ted  

tha t  the  p r inc ipa l  “m us t  a lways  make su re  tha t  a l l  re levan t  mater ia ls  

needed in  the  teach ing  and  lea rn ing  a re  ava i lab le ” .  P3 concu r red ,  

“we  g i ve  them educa t iona l  mate r ia ls  l i ke  tex tbooks  and  s tudy  

gu ides ” .  

 

5.2 .4   Teacher  recru i tment  

 

Rob inson  e t  a l .  (2008 :661 )  s ta te  tha t  second  d imens ion ,  resourc ing 

s t ra teg ica l l y ,  a lso  invo lves  con t ro l l ing  teache r  se lec t ion .  Th is  
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imp l ies  tha t  ins t ruc t iona l  leade rs  need  to  rec ru i t  re levan t  teache rs  

who mee t  t he  schoo l ’s  requ i rements .  I t  i s  ev iden t  tha t  in  some 

schoo ls  “sub jec ts  a re  g i ven  t o teache rs  who a re  no t  compe ten t ”  

(P4 ) .  The re fo re ,  ins t ruc t iona l  leaders  need to  ensu re  tha t  rec ru i ted  

pe rsonne l ,  f o r  examp le ,  teachers ,  H ODs and  deputy p r inc ipa ls  a re  

“qua l i f ied  to  do  the i r  job ”  (P1 ) .  Moreove r ,  they  need to  “ensu re  tha t  

rec ru i tmen t  o f  tea che rs  is  done  acco rd ing  to  s ta f f  es tab l ishmen t ”  

(P1 ) .  

 

5 .2 .5   Supervis ing and moni tor ing  curr iculum implementa t ion  

 

Superv is ing and  mon i to r ing  cu r r i cu lum imp lementa t ion  ass is ts  

p r inc ipa ls  in  iden t i f y ing cha l lenges and  good p rac t i ces  ( Mafo ra  &  

Pho raba tho  2013:119 ) .  P4  s ta ted ,  “ to  a  ce r ta in  exten t  you  have  to  

supe rv ise ,  you  supe rv i se  human resou rce  bas ica l ly  fo r  

accomp l ishmen t  of  cer ta in  goa ls ”  and  whereby  ins t ruc t iona l  leade rs  

have  to  check  tha t  e f fec t i ve  teach ing  and  learn ing  is  tak ing  p lace ;  

and  tha t  lea rne rs  a re  assessed  as  expected .  P2  e luc ida ted ,  “we  

know cu r r i cu lum,  tha t  i s  teach ing  and  lea rn ing ,  i s  the  core  bus iness  

o f  educa t ion .  And  as  an  ins t ruc t iona l  leader  tha t  i s  what  we must  

make su re  i t  i s  done  and  done  e f fec t i ve ly ” .  Moreove r ,  th i s  is  f u l f i l led  

when the  p r inc ipa l  “ cont ro l s  and  mon i to rs  the  work  o f  the  teache rs ”  

(P1 ) .  P3 added ,  “a l l  the  management  (SMT members)  g ive  me the i r  

sub jec ts ,  then  I  mon i to r ,  I  do  a  p re -modera t ion ,  and  then  a f te r  they  

have  w r i t ten  tha t  sub jec t ,  I  am go ing  to  make  a  pos t  modera t ion ” .  

Ove r  and  above ,  “ fo r  educa to r  and  the  lea rne rs  to  do  the i r  work ,  

po l ic ies  need to  be  in  p lace ,  and  then  as  an  ins t ruc t iona l  leade r ,  i t  

i s  impor tan t  t o  have  po l i c ies  tha t  w i l l  regu la te  and  g ive  d i rec t ion  to  

what  shou ld  be  done  i n  the  c lass room” (P2 ) .  Th is  means tha t  

deve lopment  o f  cu r r i cu lum po l i c ies  is  a  p recond i t ion  fo r  cu r r icu lum 

imp lementa t ion .  
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5.2 .6   P lanning for  curr icu lum implementat ion  

 

Acco rd ing to  Bu rden  and  Byrd  (2013 :8 ) ,  p lann ing fo r  cu r r i cu lum 

imp lementa t ion  invo lves  the  fo l lowing aspects :  demons t ra t ing 

knowledge o f  con ten t  and  teach ing;  knowledge o f  lea rne rs ;  

se lec t ion  o f  teach ing goa ls ;  knowledge o f  resou rces ;  des ign ing 

cons is ten t  ins t ruc t ion ;  and  des ign ing lea rne r  assessments .  P4  

desc r ibed  what  p lann ing en ta i l s ,  “p lann ing  mus t  be  done  on  t ime ,  

you  have  to  p lan  the  t imetab le ,  you  have  to  p lan  the  a l loca t ion  o f  

respons ib i l i t y  on  t ime,  you  have  to  p lan  the  c lassrooms,  wh ich  

c lass rooms a re  go ing  to  be  occup ied  by  wh ich  g rade ,  on  t ime.  And  

then  you  have  to  p lan  you r  suppo r t  s ta f f  as  we l l .  W ho i s  go ing  to  

become a  what  the  fo l low ing  yea r?  So ,  p lann ing  rea l ly  i s  qu i te  

impor tan t ;  you  have  to  p lan  every th ing  we l l  on  t ime,  p r io r  

imp lementa t ion ” .  Th is  suggests  tha t  p lann ing  fo r  cu r r icu lum 

imp lementa t ion  mus t  be  done  a t  the  end  o f  the  year  f o r  the  

upcoming yea r  so  tha t  when the  yea r  commences ,  one  knows 

p rec ise ly  wha t  they  need  to  do  and  when  they  need  to  do  i t .  

 

5.2 .7   Provid ing cont inu ous  profess ional  deve lopment  

 

Schoo l  p r inc ipa ls  need to  p rov ide  oppo r tun i t i es  fo r  teache rs ’  

pro fess iona l  deve lopment  (L i ,  Ha l l inge r  &  Ko 2016:81 ) .  In  o rde r  to  

deve lop  o thers ,  an  ins t ruc t iona l  l eade r  needs to  f i rs t  “ keep ab reas t  

w i th  what  i s  happen ing  in  the  educa t ion  o r  the  changes wh i ch  a re  

happen ing  in  the  educa t ion  and  mus t  have  tho rough  knowledge o f  

tha t  so  tha t  he /she  can  be  ab le  to  he lp  h is /he r  educa to rs ”  (P2 ) .  And 

i f  teachers  have  cha l lenges,  one  can  engage  them f i rs t  in  “ a  min i -

wo rkshop where  you  a re  go ing  to  he lp  them so  tha t  they  can  pe r fo rm 

we l l  in  the i r  teach ing  in  the  c lassroom”  (P2 )  and then  i f  one  i s  

unab le  to  ass is t  them “ you  must  ou tsou rce ,  you  take  the  educa to r  

ou t  whe re  the  teache r  can  be  t ra ined  o r  to  the  in -serv i ce  t ra in ing  

(P2 ) ” .  P4 concu r red ,  “whe re  i t  comes to  a  push  make su re  tha t  you  
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deve lop  you r  teache rs  and  then  once  they  a re  deve loped  they  w i l l  

be  ab le  to  do  the i r  wo rk  e f f i c ien t l y  and  e f fec t ive ly ” .  

 

5.2 .8   E f fec t ive  communica t ion   

 

Acco rd ing  to  Van  Devente r  (2016: 125 ) ,  lead ing o r  d i rec t ing  i nc ludes  

communica t ion .  The re fo re ,  lead ing invo lves  g iv ing d i rec t ion  to  the  

subo rd ina tes  ( Dav ido f f ,  Laza rus  &  Moo l la  2014:63) .  G iv ing 

d i rec t ion  en ta i ls  communica t ion  o f  s t ra teg ies  wh ich  a re  meant  to  

a l low e f fec t i ve  cur r i cu lum imp lementa t ion  w i th in  the  schoo l .  Th is  

imp l ies  tha t  the  schoo l  v i s ion ,  cu r r i cu lum po l i c ies  and  p lans  need 

to  be  communica ted  and  be  so ld  to  a l l  s takeho lders  w i th in  the  

schoo l ,  f o r  examp le ,  SMT,  teachers ,  Schoo l  Gove rn ing Body and  

pa ren ts .  Moreover ,  th is  i s  the  respons ib i l i t y  o f  an  ins t ruc t iona l  

l eade r .  P4  asser ted ,  “so ,  eh…ef f i c ien t  ins t ruc t iona l  l eade r  i s  the 

one  who  has  the  ab i l i t y  to  communica te ,  e f f i c ien t  commun ica t ion ” .  

Thus ,  an  ins t ruc t iona l  leade r  needs to  ensu re  tha t  a l l  schoo l  

ac t i v i t ies  a re  we l l  commun ica ted  so  tha t  eve ryone knows wha t  i s  

expec ted  o f  them and to  avo id  d i sc repanc ies  in  cu r r icu lum 

imp lementa t ion .  

 

5.2 .9   Protect ing ins truc t ional  t ime  

 

In  Ha l l inge r  and  Murphy (1985 ) ,  Murphy  (1990 )  and  Botha ’s  

(2013 :195 )  mode ls  o f  ins t ruc t iona l  leade rsh ip ,  ‘p ro tec t ing 

ins t ruc t iona l  t ime ’  was dec la red  as  one  o f  the  ins t ruc t iona l  leade rs ’  

j ob  func t ion .  There fo re ,  ins t ruc t iona l  leaders  need to  “make  su re  

tha t  educa to rs  go  to  c lass  in  t ime and  on  t ime and  th en  make su re  

tha t  t he  lea rne rs  a l so  come to  c lasses  in  t ime and  regu la r ly  so ”  

(P2 ) .  P3 a lso  ind ica ted  how she  wou ld  p ro tec t  ins t ruc t iona l  t ime a t  

he r  schoo l ,  “eh ,  I  must  encou rage  them ( teache rs )  to  do  the  work ,  

to  teach  lea rne rs  acco rd ing ly ,  no t  to  dodge the  pe r iod ” .  Th is  s tudy 
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a lso  found p ro tec t ing ins t ruc t iona l  t ime to  be  o f  u tmos t  impor tance  

fo r  e f fec t i ve  teach ing and  lea rn ing to  take  p lace .  

 

5.3  ROLES OF SMT AS CURRICULUM MANAGERS  

 

The  SMT members  we re  a lso  ab le  to  iden t i f y  some  o f  t he i r  du t ies  

as  cur r icu lum managers  even  though  some were  unsu re  about  the i r  

ro les  and  respons ib i l i t ies .  The i r  ro les  a re  as  ou t l ined  in  the  nex t  

sec t ion :   

 

5.3 .1   Managing adminis t ra t ive  a f fa i rs  o f  the  school  

 

The SMT is  respons ib le  fo r  manag ing  the  admin is t ra t i ve  a f fa i r s  o f  

the  schoo l  (Nwangwa  &  Omote re  2013 :165 ) .  In  th i s  s tudy ,  i t  was 

con f i rmed tha t  the  SMT he lps  “w i th  admin is t ra t ion  of  the  schoo l ”  

(S4  in  Schoo l  C)  to  “make su re  tha t  the  schoo l  i s  runn ing  p rope r ly ”  

(S1  in  Schoo l  D) .  Th is  imp l ies  tha t  they a lso  have  tha t  mandate  o f  

“ rep resen t ing  the  p r inc ipa l  in  (h i s ) /he r  absen t ia ”  (S3  in  Schoo l  C) .  

 

5 .3 .2   Supervis ing curr icu lum implementat ion  

 

Th is  s tudy  a lso  a f f i rmed tha t  SMT is  a lso  respons ib le  fo r  

supe rv is ing  cu r r icu lum imp lementa t ion  fo r  e f fec t i ve  teach ing and  

lea rn ing.  S2  in  Schoo l  A  asse r ted  tha t  one  o f  the i r  ro les  i s  “mak ing  

sure  tha t  the  cu r r i cu lum is  imp lemen ted . ”  S1 in  Schoo l  E  agreed ,  

“ yes ,  I  am supe rv i s ing  the  H ODs in  th i s  s choo l  and  a lso  the  en t i re  

s ta f f  members ,  supe rv i s ing  the  cur r i cu lum imp lementa t ion ” .  S1 in  

Schoo l  D a lso  added tha t  i t  i s  the i r  respons ib i l i t y  to  check  i f  “ the  

cur r icu lum imp lementa t ion  is  go ing  we l l ” .  S1 in  Schoo l  C  ra i sed  an  

impor tan t  f ac t  tha t  they a lso  “ac t  as  sen io r  examp les  on  how to  p lan  

and  p repa re  fo r  th i s  cu r r i cu lum imp lementa t ion ” .  Th is  i s  c r i t i ca l  

because ,  w i thou t  p lann ing,  supe rv is ion  wou ld  be  imposs ib le .  Ove r  



 
  

152 
 

and  above ,  a schoo l ’s  e f f i cacy  i s  gua ran teed  by  e f fec t i ve  

supe rv is ion  and  mon i to r ing (Nengwekhu lu  2012:346) .  

 

5.3 .3   Control l ing teachers ’  and learners ’  w ork  

 

Cont ro l l ing  i s  the  p rocess  th rough wh ich  managers  assu re  tha t  

ac tua l  ac t i v i t i es  con fo rm to  p lanned  ac t i v i t ies  (Co le  &  Ke l l y  

2011 :18 ) .  I t  en ta i l s  mon i to r ing pe r fo rmance,  g i v ing feedback  and  

tak ing co r rec t i ve  measures  where  the  need  a r i ses .  The re fo re ,  i n  

th i s  rega rd ,  the  SMT i s  respons ib le  fo r  con t ro l l ing  lesson  

p repa ra t ions ,  modera t ing ques t ion  papers ,  conduct ing an  aud i t  o f  

wr i t ten  work  and  do ing  pos t  modera t ion .  S2  suppo r ted  th i s  in  Schoo l  

E  who asser ted  tha t  “ i n  te rms o f  mon i to r ing  we check  the i r  lesson  

p lans ,  fo rma l  and  in fo rma l  assessmen t  tasks  to  check  whe the r  they  

have  cove red  the  w r i t ten  work  p resc r ibed  fo r  a  week on  a  mon th ly  

bas is  and  on  a  qua r te r ly  bas is ” .  S1 in  Schoo l  B  fu r ther  added,  “we  

t r y  to  he lp  the  p r inc ipa l ,  so ,  as  she  has  ind ica ted  tha t  we  a re  

mon i to r ing  the  teache rs ’  wo rk ,  the  w r i t ten  work  and  we a re  a lso  

mon i to r ing  the  learne r ’s  wo rk ” .  

 

5.3 .4   Moni tor ing and suppor t ing teachers  

 

Mon i to r ing invo lves  conduct ing c lass  v i s i t s ,  obse rv ing ,  eva lua t ing 

teache rs ’  wo rk  and  in  tu rn  g i v ing  them feedback  and  suppo r t  they  

m igh t  requ i re  (Bush  e t  a l .  2010 :165 ) .  Teache r  suppo r t  inc ludes  

mento r ing ,  mot i va t ing  and  empower ing  them.  S2  in  Schoo l  E  a lso  

concu r red  tha t  teache rs  need  to  be  mon i to red  and  suppo r ted  as  he  

ind ica ted ,  “we  mon i to r  and  suppo r t  the  educa to rs ” .  S2 in  Schoo l  A  

a lso  added,  “ I  th ink  the  mon i to r ing  and  the  c lass  v is i t s  a re  a l so  

he lp ing  the  educa to rs .  I f  the  H OD conduc t  c lass  v is i t s  she /he  can  

de tec t  any  p rob lems  the  educa to r  i s  h av ing .  I f  you  f ind  tha t  the  

educa to r  i s  hav ing  a  p rob lem,  you  men to r  the  educa to r  and  then  
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you  d iscuss  the  p rob lem and  then  t r y  to  ge t  the  ways  to  so lve  the  

prob lem” .  

 

5.3 .5   Provid ing teacher  development  programmes  

 

I t  i s  ev iden t  tha t  teache r  deve lopment  s t rengthens  p roduct i v i t y  

(Tso te ts i  &  Mah lomaho lo  2013:89 ) .  S2  in  Schoo l  E  ind ica ted  tha t  

apa r t  f rom rece iv ing  ex te rna l  t ra in ing ,  the  schoo l  a lso  ho lds  schoo l -

based  workshops on  cu r r i cu lum management .  “Yes ,  we  were  a lso 

t ra ined  in  te rms  o f  cu r r i cu lum a lso  a t  schoo l ,  somet imes as  SMT we 

ho ld  a  meet ing  o r  workshop in  re la t ion  to  the  cu r r i cu lum 

imp lementa t ion ” .  S5 in  Schoo l  A  a lso  con f i rmed,  “usua l ly  we have 

own  workshops  where  we d iscuss  what  to  do  when  and  what  no t  t o  

do ” .  Moreove r ,  teache r  deve lopmen t  he igh tens  teache r  a t t i tude ,  

pe r fo rmance and  sk i l l s  (S ingh  2011:1633 ) .  

 

5.4  CAUSES OF HIGH FAILURE RATE IN  SOUTH AFRICAN 

SCHOOLS 

 

Through  ind iv idua l  in te rv iews  and  focus  g roup  in te rv iews,  the  

researche r  lea rned  tha t  the re  a re  d i f f e ren t  con t r ibu t ing  fac to rs  

towards  the  h igh  fa i lu re  ra te  in  South  A f r ican  schoo ls .  Th is  theme 

i s  d i scussed  under  the  fo l lowing  sub - themes.  

 

5.4 .1   Educat ion pol icy  

 

Most  pa r t ic ipan ts  comp la ined  abou t  the  po l icy  on  lea rne r  

p rogress ion  wh ich  requ i res  a  lea rner  no t  to  be  re ta ined  in  a  phase  

more  than  once .  Acco rd ing  to  the  po l i cy on  p romot ion  and  

p rogress ion  o f  lea rne rs ,  a  lea rne r  mus t  no t  spend  more  t han  four  

yea rs  in  a  phase  (Depar tmen t  o f  Bas ic  Educa t ion  2011c:9 ,  17&18) .  

In  th is  rega rd ,  t he  age  coho r t  shou ld  be  the  accep ted  no rm,  un less 

the  lea rne r  d i sp lays  a  lack  o f  competence  to  cope  wi th  the  fo l l owing 
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grade ’s  wo rk  ( ib id ) .  S4  in  Schoo l  A  pos tu la ted  tha t  teache rs  

somet imes  a re  faced  wi th  lea rne rs  who  “have  been pushed  by  age  

coho r t  po l icy  wh ere  a  lea rne r  shou ld  fa i l  once  in  a  phase ” .  P1 a lso  

lamented  about  the  po l icy  tha t  regu la tes  the  en t ry  age  o f  lea rne rs  

a t  schoo ls .  He  fe l t  tha t  lea rne rs  adm i t ted  in to  schoo ls  we re  no t  ye t  

ready  fo r  f o rma l  educa t ion .  He  a rgued ,  “ acco rd ing  to  me lea rne rs  

s ta r t  schoo l  a t  an  ea r ly  age  when  they  a re  no t  ready  to  cope  w i th  

the  work .  They a re  ove r loaded w i th  wo rk  wh i le  they  a re  s t i l l  young.  

One o f  the  Psycho logy  resea rchers  shows tha t  a  ch i ld  who  i s  

ove r loaded w i th  wo rk  wh i le  s t i l l  young can  be  a f fec ted  by  th is  in  the  

l a te r  yea rs ” .  

 

5.4 .2   Curr icu lum changes  

 

The par t i c ipan ts  we re  o f  the  v iew tha t  cu r r i cu lum changes  a re  the  

roo t  o f  a l l  cha l lenges in  the  educa t ion  sys tem.  S1  in  Schoo l  D  a lso  

exp la ined ,  “ the  f i rs t  th ing ,  I  th ink ,  tha t  causes  the  h igh  fa i lu re  ra te  

i s  the  eve r -chang ing  cu r r i cu lum and i t s  imp lementa t ion  and  then  

when the  cu r r i cu lum changes i t  needs teache rs  to  be  workshopped  

w i th  those  methods and  those  th ings  tha t  a re  expected  ou t  o f  tha t  

cu r r i cu lum” .  S4  in  Schoo l  C suppo r ted  the  v iew tha t  “ the  educa t ion  

sys tem ( i t )  changes t ime and  aga in ” ,  wh ich  acco rd ing to  the  

pa r t i c ipan t ,  con fuses  them and even  the  lea rne rs .  P1  added  tha t  

“ the re  were  many changes in  the  educa t ion  sys tem wh ich 

demot i va ted  many  teache rs  who a re  supposed  to  imp lement  the  

cur r icu lum” .  Th is  ind ica tes  tha t  cu r r icu lum changes a re  a  s ign i f i can t  

cause  o f  the  h igh  fa i l u re  ra te  in  South  A f r ican  schoo ls .  I t  i s ,  

there fo re ,  ev iden t  tha t  t hese  cur r i cu lum changes a lso  a f fec t  

pe r fo rmance in  schoo ls  (Grob le r ,  Mo lo i  &  Thakho rdas  2016:340 ) .  

 

5.4 .3   Lack o f  proper  t ra in ing  and cur r iculum management  sk i l ls  

 

Th is  s tudy  showed  tha t  teache rs ,  SMT  and  p r inc ipa ls  have  no t  ye t  

rece ived  su f f i c ien t  t ra in ing  s ince  the  in t roduc t ion  o f  the  
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contempora ry  cu r r i cu lum,  CAPS.  Mafora  and  Pho raba tho  

(2013 :121 )  a lso  a f f i rm tha t  inadequate  t ra in ing o f  p r inc ipa ls ,  SMTs 

and  teache rs  is  one  o f  the  c r i t i ca l  cha l lenges in  cu r r i cu lum 

imp lementa t ion  and  management .  

 

The resea rch  revea led  tha t  the  lack  o f  p rope r  t ra in ing negat i ve ly  

i n f luenced lea rne r  pe r fo rmance in  schoo ls .  P1  a rgued tha t  teache rs 

and  SMT were  no t  app rop r ia te l y  t ra ined  fo r  the  imp lementa t ion  and  

managemen t  o f  CAPS.  P1  e labora ted ,  “ the  o ther  th ing  i s  lack  o f  

t ra in ing  fo r  teachers  and  a l l  cu r r i cu lum management  pe rsonne l .  And 

what  they  a re  do ing  i s  d i f fe ren t  f rom what  they  were  t ra ined  fo r .  

And  the  o the r  p rob lem i s  the  iss ue  o f  cu r r i cu lum managers  in  

schoo ls ,  t hey  a re  no t  a l l  t ra ined  to  be  cu r r icu lum managers .  

Teachers  who  a re  on  p romot iona l  pos ts  d id  no t  go  th rough  any  

t ra in ing  in  o rde r  to  be  managers ” .  Th is  is  qu i te  t rue  because  du r ing 

focus  g roup  in te rv iews  one  cou ld  see  tha t  some o f  the  SMT 

members  we re  unaware  o f  the  ro les  they  needed to  p lay  in  the i r  

schoo ls .  S4  in  Schoo l  A  con f i rmed ,  “ th i s  is  ano the r  cha l lenge 

because  you  f i nd  you rse l f  i n  SMT because  you  a re  rega rded  as  one  

o f  the  sen io r  teache rs .  Now when i t  comes to  conduct ing  workshops 

fo r  educa to rs ,  we  a re  no t  manda ted  about  tha t ” .  

 

I t  i s  a l so  ev iden t  tha t  most  o f  the  SMT members  had  no t  unde rgone 

any  t ra in ing  in  manag ing  cu r r i cu lum imp lementa t ion .  S4  in  School  

C  emphas ised ,  “no ,  bu t  I  have  acqu i red  the  expe r ience  f rom the  

prev ious  ones,  s ince  we a re  long  in  th is  teach ing  exper ience ” .  

Moreover ,  the  resea rch  has  a lso  revea led  tha t  the  SMT in  Schoo l  

A ,  B  and  C d id  no t  rece ive  fo rma l  t ra in ing on  cu r r i cu lum 

managemen t .  I n  add i t ion ,  those  who were  t ra ined  were  no t  t ra ined  

adequate ly  as  S1  in  Schoo l  B  s ta ted ,  “ t ha t  one  i s  too  d i f f i cu l t  fo r  us  

because  we  d id  no t  have  enough  t ime  fo r  t ra in ing .  Maybe i f  we  had  

been  g iven  e nough t ime fo r  t ra in ing ,  maybe we can  unde rs tand 

be t te r ” .  Th is  pa r t i c ipan t  showed  tha t  t hey  a re  unab le  to  manage 
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cur r icu lum imp lementa t ion  e f f ic ien t l y  because  they were  

inadequate ly  t ra ined .  

 

The SMT a lso  needs to  be  workshopped  on  W hi te  Pape r  6  ( Inc lus ive 

Educa t ion )  because  they  a re  faced  wi th  lea rne rs  w i th  spec ia l  

educa t iona l  needs and  teache rs  expect  them to  ass is t .  S4  in  Schoo l  

C  mot i va ted ,  “ the  cha l lenge  tha t  we have  is  tha t  ou r  schoo l  i s  a  fu l l -

se rv ice  schoo l  and  i t  has  learne rs  w i th  d i f fe ren t  lea rn ing  bar r ie rs ,  

and  then  the  p rob lem i s  tha t  as  teache rs  we a re  no t  t ra ined ,  we a re  

no t  even  workshopped  to  dea l  w i th  those  lea rne rs ” .  

 

The  Depar tment  o f  Bas ic  Educa t ion  was  supposed  to  conduct  

wo rkshops fo r  a l l  cu r r icu lum managers  where  the  SMT was to  be 

thorough ly  t ra ined  on  how cur r i cu lum imp lementa t ion  was  managed .  

T ra in ing p lays  a  ve ry  s ign i f i can t  ro le  as  T i rado ,  and  Ba r r iga 

(2016 :19 )  con f i rm,  in  the i r  s tudy conducted  in  Mex ico ,  t ha t  t ra in ing 

p lays  an  essen t ia l  ro le  in  the  incep t ion  o f  the  new cur r i cu lum.  

 

I t  i s  appa ren t  t ha t  in  t he  absence  o f  p rope r  t ra in ing ,  SMTs wou ld  

lack  requ i red  management  sk i l l s .  P1  ind ica ted  tha t  the  cu r r i cu lum 

was no t  we l l  managed because  “SMT doesn ’ t  have  capac i ty  to  ca r ry  

ou t  the i r  du t ies  and  respons ib i l i t ies .  H ODs a re  no t  capac i ta ted  to  

manage  cu r r icu lum,  and  th i s  a f fec ts  the  pe r fo rmance o f  t he  schoo l ” .  

P4 added tha t  lea rne rs  unde rpe r fo rmed  due  to  “ i ne f f i c iency  in  te rms 

o f  cu r r icu lum management  when the  SMTs in  the  va r ious  schoo ls  

a re  no t  capab le  o f  manag ing  the  cur r i cu lum we l l ” .  

 

5.4 .4   Socioeconomic  fac tors  and lack  o f  parenta l  invo lvement  

 

Soc ioeconomic  fac to rs  appea red  to  be  one  o f  the  cha l lenges tha t  

h inde r  lea rne r  pe r fo rmance in  schoo ls .  These  soc ioeconomic  

fac to rs  inc lude  the  lack  o f  educa t ion ,  pove r t y  and  unemp loyment .  

P1  contended tha t  “soc ioeconomic  fac to rs  a lso  con t r ibu te  because  

mos t  o f  the  pa re n ts  in  our  ru ra l  a reas  a re  i l l i te ra te ” .  Th is  was 
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suppo r ted  by  S1  in  Schoo l  B  who  s ta ted ,  “ you  f ind  tha t  t he  paren ts  

a re  unab le  to  he lp  the  lea rne r  w i th  the  home works  because  they  

a re  no t  educa ted  to  tha t  leve l  the  ch i ld  is  in ” .  Moreove r ,  “most  o f  

the  learne rs  s tay  w i th  the i r  g randmothe rs  and  g rand fa the rs  who 

cannot  he lp  them ”  (S2  in  Schoo l  A ) .   

 

P1  be l ieved  tha t  “pover ty  a l so  con t r ibu tes ”  towards  the  fa i lu re  o f  

Sou th  A f r i can  lea rne rs .  He  fu r the r  exp la ined ,  “ and  th is  issue  o f  no t  

pay ing  schoo l  fees  make s  them no t  to  ca re  about  the  educa t ion  o f  

the i r  ch i l d ren ,  t hey  d ivo rce  themse lves  f rom tak ing  par t  because 

they  a re  no t  pay ing  and  the re  is  no th ing  to  lose .  By  no t  pay ing  and  

no t  buy ing  books  a f fec t  the i r  invo lvement  because  they  fee l  tha t  the  

schoo l  must  do  every th ing ” .  Indeed ,  pover t y  p lays  a  ve ry  nega t i ve  

ro le  in  learners ’  pe r fo rmance.  S2  in  Schoo l  C  showed tha t  even  i f  

they t r ied  to  ass is t  lea rne rs  w i th  learn ing ba r r ie rs  in  the  a f te rnoons 

and  du r ing  the  weekends ,  i t  was  imposs ib le  because  pa ren ts  wou ld  

no t  be  ab le  to  a r range  t ranspo r t  f or  the i r  ch i ld ren .  She  lamented ,  

“ i f  you  want  to  he lp  the  lea rne rs  w i th  ex t ra  lessons a f te r  the  schoo l  

the  bus  is  he re ,  they  want  to  go  home.  We can ’ t  be  ab le  to  come to  

schoo l  and  he lp  them w i th  ex t ra  c lasses  on  Satu rdays  because  the  

pa ren ts  w i l l  have  to  pop  ou t  ex t ra  money fo r  t ranspor t ” .  

 

In  th is  s tudy soc ioeconomic  fac to rs  we re  seen as  fac to rs  

in f luenc ing the  lack  o f  pa ren ta l  i nvo lvement .  Lack  o f  pa ren ta l  

i nvo lvement  is  one  o f  the  fac to rs  tha t  in f luence  lea rne r  pe r fo rmance 

in  schoo ls  as  suppo r ted  by Mathaba ,  Do rasamy and  Pa rke r  

(2014 :66 ) .  P2  con f i rmed,  “ …somet imes  when we ca l l  pa ren ts  to  

d iscuss  eh…the p rob lems  o f  lea rne rs  l i ke  the  absen tee ism,  pa ren ts  

are  no t  respond ing  pos i t i ve l y  and  fo r  them to  come to  schoo l  we  

have  to  ca l l  them repea ted ly  and  u l t ima te ly ,  they  do  no t  come ” .  P4 

a lso  a f f i rmed  tha t  “ l ack  o f  pa ren ta l  suppo r t  has  a  ve ry  s t rong 

impac t ”  on  lea rner  pe r fo rmance .  
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Even though  pa ren ts  a re  expec ted  to  suppo r t  the i r  ch i ld ren ,  they  

need  no t  be  rega rded  as  ass is tan t  teache rs .  Cont ra ry ,  they  need to  

suppo r t  t he  educa t ion  o f  the i r  ch i ld ren  by  mon i to r ing the i r  wo rk  and  

ensu r ing tha t  t hey  have  a l l  the  necessa ry mate r ia ls .  Th is  inc ludes  

see ing to  i t  tha t  the i r  ch i ld ren  do  the i r  schoo l  wo rk  espec ia l l y  the i r  

home work  by  l ia is ing  w i th  the  teache rs  abou t  the i r  ch i ld ren ’s  

progress ,  g i v ing  them t ime to  s tudy  and  a t tend ing  meet ings  when 

requested .  Somet imes i t  i s  no t  a  mat te r  o f  be ing  i l l i te ra te  bu t  

because t  the  pa ren t  i s  no t  knowledgeab le  on  the  sub jec t  tha t  the  

lea rne r  i s  do ing.  I t  can  be  a  cha l lenge  in  cases  where  the  paren t  o f  

the  lea rne r  d id  commerc i a l  sub jec ts  whe reas  the  lea rne r  i s  do ing 

sc ience  sub jec ts .  Tha t  is  why the  researche r  sugges ts  tha t  i t  i s  a  

mat te r  o f  mon i to r ing  and  suppo r t .  The  schoo l  need  no t  demand more  

than  i s  necessa ry  f rom the  paren ts  a f te r  a l l ,  pa ren ts  a re  no t  

teache rs .  

 

5.4 .5   Lack  o f  proper  p lanning  

 

Plann ing inc ludes  se t t ing goa ls ;  and  mak ing  dec is ions ,  p lans  and  

po l ic ies  (Co le  &  Ke l l y  2011 :17) .  Lack  o f  p lann ing and  i t s  

imp lementa t ion  were  iden t i f ied  as  one  o f  the  causes o f  h igh  fa i lu re  

ra tes  in  schoo ls  as  P1  ind ica ted ,  “we  do  no t  have  the  management  

p lans .  P lann ing  a t  schoo l  l eve l  i s  ve ry  d i f f i cu l t  because  i t  i s  

imposs ib le  to  be  imp lemented  100%,  reasons  be ing  tha t  t he  peop le  

who  a re  supposed  to  imp lemen t  i t  they  do  no t  have  capac i t y  to  

imp lement  i t .  We do  no t  f o l low  the  cu r r i cu lum p lann ing  to  the  la t te r ” .  

I t  goes  wi thou t  say ing  tha t ,  “ p lann ing  is  key ;  w i thou t  p lann ing  you  

wou ld  no t  be  ab le  to  ach ieve  any th ing ”  (P4 ) .  

 

5 .4 .6   Language as  a  barr ie r  

 
The language  ba r r ie r  was  iden t i f ied  as  one  o f  the  causes  o f  f a i lu re  

i n  Sou th  A f r ican  schoo ls .  “ Lea rners  do  no t  do  the  sub jec ts  in  mother  

tongue ,  and  tha t  a f fec t  the i r  per fo rmance ”  (P1 ) .  Th is  was  a lso  
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conf i rmed by  Masekoameng ’  s tudy  (2014:234 )  tha t  i nd ica tes  tha t  

l ea rne rs  a re  expe r ienc ing  p rob lems re la ted  to  language  ba r r ie r s .  S1  

i n  Schoo l  D  s ta ted ,  “ one o f  the  th ings  tha t  I  have  expe r ienced  i s  

tha t  we  may  f ind  tha t  lea rne rs  a re  unab le  to  read ,  and  i f  lea rne rs  

a re  unab le  to  read ,  the re  w i l l  be  a  p ro b lem,  mean ing  the re  w i l l  be  

no  quest ion  tha t  they  can  answer ” .  S1  in  Schoo l  B  added ,  “ the  

p rob lem o f  inab i l i t y  to  read  by  our  learners .  You  f ind  tha t  t h i s  i s  

happen ing  th roughou t  t he  g rades.  You  f i nd  tha t  the  pe rson  (a  

lea rne r )  i s  in  g rade  11  bu t  i s  unab le  to  read  the  mo the r  tongue 

e f fec t i ve ly  o r  accu ra te l y ” .  Th is  ind ica tes  tha t  l anguage  p ro f ic iency 

p lays  a  v i ta l  ro le  in  the  educa t ion  o f  lea rners  because  i f  a  lea rne r  

unde rs tands the  language o f  ins t ruc t ion ,  i t  may be  easy fo r  h im or  

he r  to  g rasp  what  i t  i s  taugh t .   

 

5.4 .7   Teacher  and learner  commitment   

 
I t  i s  ev iden t  tha t  the  lack  o f  commi tment  by  bo th  teache rs  and  

l ea rne rs  can  nega t i ve ly  impact  the  schoo l ’ s  e f f i cacy.  Ntu l i  

(2012 :98 )  who  s ta tes  tha t  t he  lack  o f  commi tmen t  can  lead  a  schoo l  

to  dys func t iona l i t y  suppo r ts  th is .  Th is  s tudy  p roved  tha t  the  lack  o f  

commi tmen t  by  teac he rs  and  lea rne rs  is  s t i l l  a  p rob lem in  SA 

schoo ls .  Th is  was con f i rmed by P2  who asse r ted  tha t  “ the  educa to rs  

we have  these  days  a re  no  longe r  as  commi t ted  as  those  we had 

yea rs  pas t .  Educa to rs  a re  no  longe r  tak ing  ac t ive  pa r t  in  the i r  

teach ing .  Eh…most  lea rne rs  a re  no t  as  commi t ted  as  we know” .  For  

example ,  teache rs  do  no t  a t tend  c lasses  on  t ime (S1  in  Schoo l  B) ;  

l ea rne rs  neg lec t  the i r  schoo l  wo rk  (P2 ) ;  bo th  lea rne rs  and  teache rs  

a re  unab le  to  manage  the i r  t ime (S1  in  Sch oo l  B ) .  

 

Lea rne rs  a lso  fa i l  to  do  the i r  wo rk  as  expected  as  P2  lamented ,  “you 

g ive  them an  ass ignmen t  o r  homework  to  go  and  w r i te  a t  home,  I  

am no t  su re  i f  they  fo rge t  o r  what ’s  happen ing ,  bu t  ins tead  o f  wr i t ing  

the  work  a t  home,  they  usua l l y  do  i t  i n  the  morn ings  when they  
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ar r i ve  a t  schoo l ” .  S1  in  schoo l  E  a f f i rmed  tha t  they  were  

expe r ienc ing a  s im i la r  p rob lem in  the i r  schoo l .  

 

5.4 .8   Provis ion ing o f  LTSM 

  

Insu f f i c ien t  p rov is ion  o f  LTSM a f fec ts  cu r r icu lum imp lementa t ion  

and  management  (Ms i la  2011:441 ;  Mafora  &  Pho raba tho  2013:122) .  

Non -de l i ve ry o r  la te  de l i ve ry o f  LTSM a lso  a f fec ts  teach ing and  

lea rn ing in  schoo ls .  The  s tudy  shows tha t  de l i ve ry  o f  LTSM in  

schoo ls  is  s t i l l  a  cha l lenge .  P2  p roc la imed,  “somet imes  we  rece ive 

the  LTSM ve ry  la te  in  the  yea r  and  then  tha t  p lays  a  very  nega t i ve 

ro le  in  the  pass  ra te  o f  lea rne rs ” .  P3  fu r the r  ind ica ted ,  “ somet imes 

when they  de l ive r ;  they  make sho r tages.  So ,  the  schoo l  to  buy  fo r  

l ea rne rs  i s  a  p rob lem ” .  S2 in  Schoo l  B  added,  “ they  de l ive r  the  

books  ve ry  la te ” .  S4 in  Schoo l  A  a lso  af f i rmed,  “some o f  the  

sub jec ts ,  you  w i l l  f ind  tha t  the  year  ends,  you  may f i nd  tha t  t here  

a re  no  tex tbooks ,  suppo r t ing  documents  to  teach  them ” .  P1  a lso  

emphas ised  tha t  “somet imes founda t ion  phase  ge ts  LTSM 

(s ta t ione ry  and  workbooks )  and  INTERSEN doesn ’ t  ge t  and  v ice  

versa ” .  I t  was  appa ren t  tha t  th is  p rob lem a f fec ted  a lmost  a l l  

schoo ls .  

  

5.4 .9   Teacher  and learner  absentee ism  

 

Ngema (2016 :140 )  iden t i f ied  absen tee ism  as  one  o f  the  ma jo r  

causes o f  the  h igh  fa i lu re  ra te  in  South  A f r i can  Schoo ls .  In  th i s  

s tudy ,  i t  was  a lso  revea led  tha t  “absentee ism by  learners  and  

absentee ism by  educa to rs ”  (P2 )  was  a  bu rn ing  issue .  Th is  is  

suppo r ted  by  P3  who s ta ted ,  “um…genera l l y ,  a t  our  South  A f r ican  

schoo ls ,  we  have  a  lo t  o f  absen tee ism o f  lea rne rs  and teache rs ” .  

S1  in  Schoo l  E  a lso  ind ica ted  tha t  in  the i r  schoo l  they  were  

expe r ienc ing hab i tua l  absen tee ism by  educa to rs .  I t  was  ev iden t  tha t  
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teache r  and  lea rne r  absentee ism wou ld  nega t i ve ly  impact  lea rne rs ’  

per fo rmance.  

 

5.4 .10  Overcrow ding  in  c lassrooms 

 

Ove rc rowded c lasses  have  an  adverse  e f fec t  on  l ea rne rs ’  a t ten t ion 

and  the i r  invo lvement  in  the  lea rn ing  p rocess  (Ma te reche ra  

2014 :187 ) .  P3  ind ica ted  tha t  “ i t  i s  a  l o t  o f  cha l lenge  because  when 

the  teache r  is  teach ing ,  cannot  be  100% pe r fec t  in  the  ove rc rowd ing  

c lasses ” .  Th is  suggests  tha t  ove rc rowded c lassrooms have  a  

nega t i ve  e f fec t  on  e f fec t i ve  teach ing  and  lea rn ing  (Ndou  2008:71 ) .  

S2 in  Schoo l  A  exp la ined ,  “ i t  i s  ve ry  d i f f i cu l t  fo r  educa to r  to  he lp  

the  ch i ld ren  ind iv idua l ly  o r  somet imes in  g roups because  the re  i s  

no  t ime  and  these  ch i ld ren  a re  too  many fo r  h im o r  he r ” .  Th is  was 

suppo r ted  by  S4  in  Schoo l  A  who  s ta ted  tha t  ove rc rowd ing was very  

much pe r i lous  where  “ the re  a re  many lea rne rs  who  a re  be low 

ave rage ”  because  they  may no t  be  a t tended to  as  requ i red .  S2  in  

Schoo l  A  and  S1  in  Schoo l  D a lso  concu r red  tha t  overc rowd ing  was 

a  se r ious  p rob lem in  schoo ls .  S1  in  Schoo l  D a lso  showed tha t  in  

an  ove rcrowded c lass  “ teach ing  and  lea rn ing  does  no t  go  we l l ,  and  

i t  impacts  the  pe r fo rmance ” .  

 
 

5.4 .11  Lack o f  d isc ip l ine  

 

P4 po in ted  ou t  t ha t ,  “ today  we have  go t  h igher  d i sc ip l ina ry  p rob lem 

i n  South  A f r ican  schoo ls ” .  S2 in  Schoo l  E  a lso  s ta ted ,  “ l ea rne rs  a re 

i l l  d i sc ip l ined ” .  Lack  o f  d i sc ip l ine  d is tu rbs  teach ing and  lea rn ing in  

schoo ls ,  and  there fo re ,  lea rne r  pe r fo rmance is  a lso  a f fec ted .  

Mas i t sa  (2008:234 )  a lso  asse r t s  tha t  poor  d i sc ip l ine  has  an  adve rse  

impac t  on  lea rners ’  pe r fo rmance.  I n  th is  case ,  S4  in  schoo l  A  

b lamed the  haphaza rd  abo l i shment  o f  co rpo ra l  pun ishment ;  he  

exp la ined ,  “ the  o the r  con t r ibu t ing  fac to r ,  yeah  th is  abo l ish ing  the  

corpora l  pun ishmen t ,  i t  was  r igh t ,  i t  so lved  ce r ta in  p rob lems bu t  on 
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the  o the r  hand i t  c rea ted  many p rob lems because  these  lea rne rs  

a re  i l l  d isc ip l ined ,  and  i t  becomes d i f f i cu l t  fo r  the  teache r  to  

d isc ip l ine  them a lso ,  we  have  go t  l im i ted  d isc ip l ine  measu res ,  they 

te l l  you  abou t  de ta in ing  a  lea rne r ,  when  you  de ta in  a  learne r ,  on 

the  o the r  hand,  you  a re  dep r i v ing  the  lea rne r ’s  r igh ts .  They  a re  too  

f ree ,  t oo  f ree ,  more  f ree  than  the  teache r ” .  Th is  showed the  

f rus t ra t ion  teachers  a re  exper ienc ing  a t  t he i r  respec t i ve  schoo ls .  

They fee l  demot iva ted  as  S2  in  Schoo l  C ind ica ted ,  “ the  lea rne rs  

know tha t  we a re  no t  go ing  to  d i sc ip l ine  them.  Even i f  they  don ’ t  

w r i te  home works ,  they  jus t  leave  i t  because  they  know  tha t  

teache rs  a re  no t  go ing  to  pun ish  them .  Teache rs  do  no t  have  power 

to  lea rne rs ” .  P3  added ,  “some o f  the  lea rne rs  a re  naugh ty ,  s tea l ing ,  

they  do  no t  fo l low  ins t ruc t ions  a t  schoo l ” .  Lack  o f  d isc ip l ine  

appeared  to  be  a  p ress ing i ssue  as  i t  was  ra ised  in  a l l  schoo ls .  

 

5.4 .12  Content  coverage  

 

Th is  resea rch  s tudy  a lso  found  tha t  teache rs  d id  no t  cover  the  

con ten t  p resc r ibed  and  th i s  was becoming  a  chron ic  p rob lem in  a l l  

schoo ls .  S1  in  Schoo l  D  proc la imed ,  “ you  on ly  f ind  tha t  o the r  

teache rs  a re  a lways  le f t  beh ind ,  they  a re  no t  go ing  w i th  o the r  

teache rs  in  the  expec ted  pace ,  mean ing  when  the  qua r te r  ends ,  

they  have  no t  ye t  f in i shed  the  sy l l abus  fo r  tha t  qua r te r ” .  S1  in  

Schoo l  A  concu r red ,  “ yeah  I  th ink  some de ta i l s  in  the  sy l l abus  were  

no t  eh……prope r ly  taugh t  o r  we l l  f in ished ” .  Th is  suggested  tha t  

teache rs  do  no t  comp le te  the  p rescr ibed  con ten t .  Th is  is  con f i rmed  

by  Tay lo r  (2008:15 )  who  compla ins  about  teache rs ’  l ow leve ls  o f  

con ten t  coverage .  P4  a lso  s ta ted  the  impac t  caused  i f  the  

p resc r ibed  con ten t  i s  no t  covered ,  “so  i f  we  cannot  comple te  the  

sy l l abus  p resc r ibed  w i th in  the  p resc r ibed  t ime  the  lea rne rs  w i l l  no t  

be  ab le  to  w r i te  what  was  supposed  to  be  taught  to  them ” .  Th is  

imp l ied  tha t  every  year  teache rs  om i t  a  pa r t icu la r  po r t ion  o f  the  

con ten t  ( sub jec t  mat te r )  wh ic h  was  supposed  to  be  taugh t  in  tha t  

pa r t i cu la r  g rade  and  tha t  i s  pe rs is ten t ;  hence  the  h igh  fa i lu re  in  
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Grade 12 .  One canno t  dea l  w i th  th is  back log in  a  yea r .  The re fo re ,  

i t  i s  impera t i ve  tha t  a l l  teachers  a re  taken  on  board  to  f i gh t  th is  

weakness ,  and  SMTs too  need to  mon i to r  con ten t  cove rage  in  

schoo ls  to  c lose  the  gap .  

 

5.4 .13  Incompetent  teachers  and SMT  

 

Somet imes you  f ind  tha t  a  schoo l  i s  “ hav ing  teachers  and  SMT who 

do  no t  meet  the  cur r icu lum needs o f  the  schoo l ”  (P1 ) .  Moreove r ,  

th i s  makes them incompe ten t  because  they m igh t  no t  be  

knowledgeab le  in  the  sub jec ts  they  a re  teach ing.  In  some 

ins tances,  teachers  a re  no t  a l loca ted  du t ies  acco rd ing to  the i r  

p ro f i les .  For  examp le ,  a  teache r  m igh t  be  teach ing  in  the  foundat ion  

phase  wi th  seconda ry  schoo l  qua l i f i ca t ions .  W e mus t  agree  tha t  

teach ing me thods app l ied  in  these  two  phases d i f f e r  vas t l y .   

Moreover ,  th i s  has  been  a  p rac t ice  fo r  so  long.  Th is  was  con f i rmed 

by P4 who  s ta ted ,  “ so ,  eh…somet imes we  employ  human  resou rce ,  

re levan t  human  resou rce  emp loyed  by  the  Depar tment  o f  Educa t ion  

because  some scarce  sk i l l s  sub jec ts  such  as  Mathemat i cs ,  Phys ica l  

Sc ience  wh ich  a re  re fe r red  to  as  scarce  sk i l l s  sub jec ts ,  d i f f i cu l t  and  

key  sub jec ts ,  you  f ind  in  ce r ta in  schoo ls  such  sub jec ts  be ing  g iven  

to  teachers  who a re  no t  competen t .  So  ins tead  o f  teach ing  those 

sub jec ts  ve ry  we l l  such  teache rs  s ta r t  to  fa i l  the  ch i ld ren  and  then  

when they  go  to  c lass ,  they  go  unp repa red  because  they  don ’ t  have 

competence  o f  the  sa id  sub jec ts ” .  

 

I t  was  a lso  con f i rmed  tha t  some SMT members  d id  no t  have  the  

requ i red  competence  to  pe r fo rm  the i r  du t ies .  P1  af f i rmed,  “ HODs 

a re  no t  capac i ta ted  to  manage  cur r i cu lum ,  and  th is  a f fec ts  the  

pe r fo rmance o f  the  schoo l .  SMT doesn ’ t  have  capac i t y  to  ca r ry  ou t  

the i r  du t ies  and  respons ib i l i t i es ” .  P4  a f f i rmed,  “So,  the  o the r  issue 

I  th ink  is  ine f f i c iency  in  t e rms  o f  cu r r i cu lum management  when  the  
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SMTs in  the  va r ious  schoo ls  a re  no t  capab le  o f  manag ing  the  

cur r icu lum we l l ” .  

5.4 .14  Communi ty unres t   

 

I t  was  revea led  tha t  commun i t y  p ro tes ts  a l so  a f fec ted  the  educa t ion 

o f  lea rners  in  schoo ls  because  when  the  commun i t ies  we re  

p ro tes t ing fo r  se rv i ce  de l i ve ry  “you  f ind  tha t  the  learne rs  a re  a lso  

taken  on  boa rd  to  ass is t  the  pa ren ts  on  se rv i ce  de l i ve ry  p ro tes t ”  

(P4 ) .  I t  was  ev iden t  tha t  p ro tes ts  a f fec ted  the  educa t ion  o f  lea rners .  

For  example ,  the  fa rmers ’  p ro tes t  wh ich  took  p lace  on  the  30  

Octobe r  2017 where  Gr ade 12  lea rne rs  nea r l y  m issed  the i r  exams 

due  to  the  p ro tes t  in  Gau teng.  Fo r tuna te ly ,  they  were  a l lowed to  s i t  

f o r  t he  exams even  though they  a r r ived  la te .  The  o the r  example  i s  

the  2016 p ro tes t ,  wh ich  seve re ly  a f fec ted  schoo ls  in  the  Vuwan i  

a rea  in  L impopo  Prov ince ,  whe re in  twenty - fou r  schoo ls  we re  bu rn t .  

Moreover ,  th is  ca l l s  f o r  an  in te rven t ion  by  the  ve ry  same communi t y  

members .  They need  to  re f ra in  f rom invo lv ing schoo l  lea rne rs  in  

communi t y  marches.  I n  da tum,  they  a re  the  ones who  need to  

ensu re  tha t  th e i r  ch i ld ren  a r r i ve  a t  schoo l  sa fe  and  on  t ime dur ing 

those  days  o f  p ro tes ts  un l i ke  be ing de layed  o r  no t  go ing to  schoo l  

a t  a l l .  

 

5 .4 .15  Posts  provis ioning  

 

Lego t lo  (2014:11 )  con f i rms tha t  “ the  imp lementa t ion  o f  the  pos t  

prov is ion ing po l icy  i s  s t i l l  a  cha l lenge  t o  schoo ls  and  a  ma jo r  de -

s tab i l i se r  i n  the  teach ing fo rce ”  and  i t  a lso  in f luences  lea rne r  

pe r fo rmance.  Th is  s tudy  revea led  tha t  the  sho r tage  o f  teachers  

y ie lded  undes i rab le  resu l ts .  S2  in  Schoo l  A  exp la ined ,  “and  the  

i ssue  o f  sho r tage  o f  educa to rs .  Eh…  because  the  c lasses  a re  

ove rc rowded because  o f  t he  sho r tage  o f  educa to rs ” .  The  

pa r t i c ipan ts  a l so  h igh l igh ted  what  caused teache r  sho r tages  as  S1 

in  schoo l  A  e labora ted ,  “ fo r  examp le  maybe  the  educa to r  i s  i l l  and  
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then  fo r  a  long  t ime then  eh . . .  the  gove rnment  i s  no t  eh . . .  

subs t i tu t ing  eh . . .  tha t  educa to r ,  maybe  fo r  s ix  months .  The  educa to r  

i s  i l l  bu t  no  rep lacement ” .  S5  suppor ted  th is  in  Schoo l  A  and  P1.  S3  

in  Schoo l  A  added,  “ the  rep lacement  o f  teache rs  took  a  long  t ime” .  

Th is  p rob lem a f fec ts  many schoo ls  where  you  f ind  tha t  a  schoo l  

spends  a  long t ime wi thou t  rep lacement .  Th is  is   because  in  

L impopo the re  a re  p rocedu res  wh ich  de lay  the  h i r ing  o f  teache rs .  

Fo r  examp le ,  a  pos t  needs to  be  app roved  by  the  H OD be fo re  i t  can  

be  adver t i sed .  The rea f te r ,  a  schoo l  can  adve r t ise  a  pos t  and  needs 

to  wa i t  f o r  ano ther  approva l  f rom the  d is t r ic t  be fo re  the  teache r  can  

be  engaged.  The  schoo l  i s  no t  a l lowed  to  engage the  teache r  be fo re  

the  approva l  f rom the  Depar tmen t  o f  Bas ic  Educa t ion .  Th is  i s  a  long 

p rocess  wh ich  can  ove r lap  to  s i x  mon ths ,  i f  no  fo l low up  i s  made,  a  

schoo l  can  spend  the  res t  o f  the  yea r  w i thou t  a  teache r .  

 

Ano the r  p rob lem was  the  pos t s  p rov is ion ing mode l  used  in  L impopo  

where in  the  dua l  med ium schoo ls  a re  no t  ca te red  fo r ,  espec ia l l y  in  

p r imary  schoo ls .  Schoo ls  a re  a l loca ted  pos ts  equa l ly  i r respec t i ve  

o f  the i r  cu r r icu lum needs bu t  on ly  cons ide r ing lea rne r - teache r  ra t io  

wh ich  i s  o f  no  he lp  in  dua l  med ium schoo ls .  The  s i tua t ion  in  a  dua l  

med ium schoo l  i s  d i f f e ren t  becaus e  each  g rade  has  two home 

languages exc lud ing the  f i r s t  add i t iona l  language.  Th is  imp l ies ,  f o r  

example ,  in  g rade  one  to  th ree ,  each  g rade  needs teache rs  fo r  bo th  

languages  i f  teach ing  and  lea rn ing  a re  to  take  p lace  e f fec t i ve ly .  S2 

in  Schoo l  A  exp la ined ,  “ they do  no t  cons ide r  the  dua l  med ium 

( schoo ls ) ,  so ,  tha t  makes the  schoo l  to  have  sho r tage  of  educa to rs ” .  
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5.5  CHALLENGES SCHOOL MAN AGEMENT TE AM S EXPERIENCE 

IN MANAGING CURRICULUM  IMPLEMENTATION  

 

5 .5 .1  Job  descr ip t ion  

 

As  per  Pe rsonne l  Adm in is t ra t i ve  Measu res  (PAM) A .3 ,  A .4  and  A .5 ,  

sen io r  teachers ,  mas te r  teache rs  and  H ODs have  been a l loca ted  

many ro les  and  respons ib i l i t i es ,  wh ich  requ i re  p len t i f u l  t ime fo r  

them to  rea l ise  the i r  du t ies .  Th is  needs to  be  cons idered  when  

a l loca t ing  pos ts  to  schoo ls  so  tha t  SMT members  can  have  

su f f i c ien t  t ime to  manage  cu r r icu lum imp lementa t ion .  I t  needs  to  be  

bo rne  in  m ind  tha t  SMTs a re  regarded  as  cur r icu lum managers  wh i le  

on  the  o the r  hand,  they  a lso  teach .  So ,  the i r  work load  needs  to  be  

cons ide red  when  a l loca t ing sub jec ts  to  teache rs  and  mos t  

impor tan t l y  du r ing  pos t s  p rov is ion ing by  the  Depar tment  o f  Bas ic  

Educa t ion .  The  i ssue  o f  pos t s  p rov is ion ing has  a  nega t i ve  impact  

on  the  management  o f  schoo ls .  S1  in  Schoo l  C a rgued tha t  “ fo r  a  

teache r  w i th  a  c lass ,  to  manage  the  cu r r icu lum in  the  c lass  and 

manage  the  cu r r icu lum ac t iv i t ies  in  the  o the r  c lass  is  a  g rea t  

cha l lenge .  So ,  to  manage  tha t  i s  on ly  to  use  t ime  a f te r  t he  lessons,  

ext ra  t ime a t  home” .  Th is  means  tha t  as  cu r r icu lum managers ,  they  

a lso  have  c lasses  to  teach  and  manage .  So ,  th i s  c lashes wi th  the i r  

cu r r icu lum management  ac t i v i t ies ,  and  obv ious ly ,  the  cu r r i cu lum 

may no t  be  e f fect i ve ly  managed  as  they a lso  concen t ra te  on  the  

c lasses  they  teach .  I n  th is  case ,  no  c lass  v i s i t s  a re  conduc ted .  P1  

lamented  tha t  due  to  the  sho r tage  o f  HODs in  the  schoo l  “ i t  becomes 

a  bu rden  to  the  p r inc ipa l  and  h is  depu ty  to  ca r ry  ou t  a l l  the  du t ies  

as the  deputy  is  a lso  do ing  a  c lass  teach ing ” .  There fo re ,  a  heavy  

work load  was a lso  found  to  be  one  o f  the  cha l lenges h inder ing 

cur r icu lum imp lementa t ion .  SMTs  fee l  tha t  an  inc reased work load  

i n te r fe res  w i th  the i r  work ’s  e f fec t iveness  (C la rke  2012 :130 ) .  P1 

s ta ted ,  “ the  s ta f f  fee ls  demot iva ted  due  to  heavy  work load  because  

i t  becomes d i f f i cu l t  fo r  them to  ach ieve  what  they  want ” .  
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5.5 .2   Transgress ion of  school  pol ic ies  

 

Th is  s tudy  p roved  tha t  some teache rs  con t ravene the  schoo l  

po l ic ies  and  th i s  a f fec ts  cu r r i cu lum imp lementa t ion  in  the i r  schoo ls .  

P3  ind ica ted ,  “we  have  teache rs  who  does  (do)  no t  fo l l ow  the  ru les  

and  regu la t ions  o f  the  schoo l .  Some a re  la te  to  come to  scho o l ” .  P4 

a lso  added,  “ t eache rs ,  some o f  them ,  I  am no t  say ing  a l l ,  some  

teache rs  do  no t  want  to  do  th ings  good l i ke  fo r  ins tance  we have  

po l icy  ca l led  IQMS.  We don ’ t  do  i t  we l l ,  we  do  i t  f o r  t he  sake  o f  

money.  We cannot  be  success fu l  i f  we  do  no t  app ly  po l i c ies  we l l ,  

tha t  i s  the  cha l lenge  tha t  I  can  say ” .  I t  i s ,  the re fo re ,  ev iden t  tha t  in  

some ins tances,  schoo l  po l ic ies  a re  no t  adhe red  to .  Th is  p roves  

tha t  teache rs  a re  no t  coope ra t i ve  as  S3  in  Schoo l  C  con f i rmed,  

“ some t imes you ’ l l  f ind  tha t  the re  a re  some te ache rs  who a re  a lso  

no t  coope ra t ing ,  i t  makes  i t  d i f f i cu l t  fo r  the  cur r i cu lum to  be  

cor rec t ly  imp lemented  because  you  w i l l  a lways  have  to  push  them”.  

S1 in  Schoo l  E  added ,  “ the  o the r  one  i s  lack  o f  coope ra t ion  by  

teache rs ” .  

 

5.5 .3   Lack  o f  in frast ruc ture   

 

The schoo l  managers  need bo th  human  and  mate r ia l  resou rces  to  

ach ieve  the i r  managemen t  tasks  as  s ta ted  by  Ndou (2008 :44 ) .  One 

o f  the  cha l lenges  hamper ing e f fec t i ve  teach ing  and  lea rn ing in  

schoo ls  i s  the  lack  o f  in f ras t ruc tu re .  Som e o f  the  schoo l  bu i ld ings  

a re  d i lap ida ted  and  no t  conduc ive  to  teach ing  and  lea rn ing.  S1  in  

Schoo l  D h igh l igh ted ,  “you ’ l l  f ind  tha t  some schoo ls  lack  bu i ld ings ,  

so  they  a re  hav ing  so  many lea rne rs  in  one  c lass ,  congested  in  one 

c lass .  So ,  teach ing  and  learn ing  does  no t  go  we l l  and  i t  impac ts  the  

per fo rmance there ” .  P4 concu r red ,  “ l i ke  fo r  i ns tance  we have  

sho r tage  o f  in f ras t ruc tu re ,  I  have  go t  about  465  lea rne rs .  They  a re 

w i thou t  su f f i c ien t  accommodat ion ;  about  n ine ty  lea rne rs  a re  

c rowded  i n  one  c lass ” .  



 
  

168 
 

5.5 .4   T ime on task  

 

I t  was  a lso  revea led  tha t  some teache rs  a re  unab le  to  manage the i r  

t ime as  an t ic ipa ted .  S1  in  Schoo l  B  ment ioned ,  “ cha l lenge  number  

one  tha t  we encounte r  is  the  issue  o f  go ing  la te  to  c lass  by  teache rs  

a l though we are  t r y ing  to  push  i t ,  usua l l y  we a re  encou rag ing  the  

mon i to rs  o r  c lass  p re fec ts  to  come and  ca l l  the  teache r .  In  tha t  way ,  

I  obse rved  tha t  i t  i s  work ing .  A l though  when  I  do  i t ,  pe rsona l l y  i t  

c rea tes  some f r ic t ion  bu t  i f  i t  i s  done  by  the  ch i ld ren  I  th ink  i t  i s  

work ing ” .  I f  teache rs  do  no t  a t tend  the i r  c lasses  as  exp ec ted ,  

d isc ip l ina ry  p rocedu res  need to  be  app l ied  as  pe r  Emp loymen t  o f  

Educa to rs  Ac t  76  o f  1998  chap te r  f i ve ,  ra the r  than  invo lv ing 

lea rne rs .  S1  in  Schoo l  E  exp la ined ,  “ some  o f  the  educa to rs  a re  no t  

used to  a t tend  the  lessons a t  the  r i gh t  t ime and  even  lea v ing  the  

c lass  be fo re  the  schedu led  t ime” .  Th is  ind ica tes  tha t  SA  schoo ls  

s t i l l  have  a  cha l lenge  o f  t ime managemen t .  Th is  i s  con f i rmed by  

Ms i la  (2011 :442 )  who ind ica tes  tha t  t ime management  i s  one  o f  the  

most  cha l leng ing aspec ts  o f  SMTs ’  respons ib i l i t ies .  There fo re ,  

SMTs  need  to  ensu re  tha t  teache rs  a t tend  c lasses  as  expec ted  even  

though somet imes  i t  becomes d i f f i cu l t  f o r  them as  they  a re  a l so  

teach ing.  

 

5 .5 .5  The  South  Af r ican  School  Adminis tra t ion and 

Management  Sys tem  

 

The Sou th  A f r ican  Schoo l  Adm in is t ra t ion  and  Managemen t  Sys tem 

(SA-SAMS)  i s  a  compute r  p rogramme used by  South  A f r ican  schoo ls  

fo r  admin is t ra t i ve ,  management  and  gove rnance  i ssues ;  reco rd ing 

and  repo r t ing ;  and  reg is te r ing lea rne rs  and  t rack ing them.  So ,  the  

pa r t i c ipan ts  ind ica ted  tha t  SA -SAMS a lso  seems to  impede  the i r  

p rogress  regard ing  assessment  tasks  ind ica ted  on  SA -SAMS wh ich  

somet imes  do  no t  match  the  ones s t ipu la ted  in  the  po l icy  

documents .  S1  in  Schoo l  A  exp la ined ,  “chang ing  o f  the  mark  sheets ,  
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eh…you f ind  tha t  they  want  so  many tasks  and  then  a t  the  end  o f  

the  qua r te r  you  f ind  tha t ,  maybe they  want  eh…f ive  tasks  and  then  

when  the  qua r te r  i s  nea r  the  markshee t  needs  fou r  tasks ” .  The  c lash  

be tween SA -SAMS and CAPS usua l l y  causes th i s  p rob lem .  

The re fo re ,  i t  i s  impera t i ve  tha t  SA -SAMS des igne rs  use  CAPS 

documents  when en te r ing  fo rma l  assessment  tasks  in  the  sys tem to  

avo id  i r regu la r i t ies .  

 

5.6  STRATEGIES TO ENHANCE CURRICULUM IMPLEMENTATION 

AND LE ARNERS’  PERFORMANCE IN SCHOOLS  

 

In  th is  s tudy,  the  par t i c ipan ts  iden t i f ied  va r ious  s t ra teg ies  to  be  

emp loyed  to  improve  cu r r icu lum imp lementa t ion  and  lea rne rs ’  

pe r fo rmance in  schoo ls .  Acco rd ing  to  them,  i f  the  fo l l owing  i ssues  

can  be  add ressed ,  a lmos t  a l l  schoo ls  wou ld  s ta r t  pe r fo rm ing a t  an  

accep tab le  leve l .   

 

5 .6 .1  S ta f f ing  

 

S ta f f ing was iden t i f ied  as  t he  p redominant  s t ra tegy  because  i f  no t  

at tended  to ,  i t  cou ld  jeopa rd ise  the  schoo l ’ s  e f f i cacy .  I f  t he  schoo l  

i s  ope ra t ing  w i th  less  s ta f f ,  i t  i s  ev iden t  tha t  the re  may be  no  room 

fo r  e f fec t i ve  teach ing and  learn ing  and  the  schoo l  may no t  p roduce  

the  des i red  resu l t s .  S2  in  Schoo l  A  exp la ined ,  “and  the  issue  o f  

sho r tage  o f  educa to rs .  Eh …  because  the  c lasses  a re  ove rc rowded 

because  o f  the  sho r tage  o f  educa to rs .  I t ’s  ve ry  d i f f i cu l t  fo r ,  maybe 

fo r  educa to r  to  he lp  the  ch i ld ren  ind iv idua l l y  o r  somet imes  in  g roups  

because  there  is  no  t ime and  these  ch i ld ren  a re  too  many fo r  h im 

o r  her .  So ,  i t  i s  ve ry  impor tan t  fo r  the  educa t ion  sys tem to  p rov ide  

enough educa to rs ” .  Dua l  med ium schoo ls  need a lso  to  be  

cons ide red  as  i t  was  ind ica ted  and  exp la ined  in  Sect ion  5 .2 .17 .  

Lea rne r - teache r  ra t io  i s  key ;  howeve r ,  t he  cur r icu lum needs  o f  the  

schoo l  need  to  be  cons ide red .  Moreove r ,  schoo ls  need  a lso  to  
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“ensure  tha t  rec ru i tment  o f  teache rs  is  done  accord ing  to  s ta f f  

estab l ishmen t  to  avo id  sho r tage  of  teache rs ”  (P1 ) .  However ,  i t  must  

be bo rne  in  m ind  tha t ,  “ re levan t  human resource ”  (P4 )  needs to  be  

emp loyed .  

  

As i t  was ind ica ted  above  tha t  emp loymen t  o f  “ re levan t  human 

resource ”  (P4 )  i s  key to  avo id  “ hav ing  teachers  and  SMT who do  

no t  meet  the  cur r icu lum needs o f  the  schoo l ”  (P1 ) .  The  schoo ls  need 

to  emp loy  teache rs  who  match  the  pos t  requ i remen ts ,  no t  ones  who 

pa r t ia l l y  meet  the  requ i remen ts .  Th is  imp l ies  tha t  the  schoo ls  need 

to  invo lve  on ly  teache rs  w i th  re levan t  qua l i f i ca t ions  so  tha t  they  can  

competen t l y  pe r form the i r  du t ies  (P1 ) .  I t  i s  ev iden t  tha t  somet imes  

teache rs  a re  a l loca ted  sub jec ts  they  a re  no t  compe ten t  in .  P4  

a f f i rmed :   

 

Mat hem at i cs ,  Phys i c a l  Sc ience  wh ich  a re  r e f e r red  t o  as  sc a rc e  

sk i l l s  s ub j ec t s ,  d i f f i c u l t  and  k ey  sub jec t s ,  you  f i nd  in  ce r t a i n  sc hoo ls  

s uc h  sub jec t s  be ing  g i ven  to  t eac hers  who  a r e  no t  c ompeten t .  So 

i ns tead  o f  t eac h ing  t hose  sub jec t s  ve ry  we l l  s uch  teachers  s ta r t  t o  

f a i l  t he  ch i ld r en  and  t hen  when  they  go  t o  c l ass ,  t hey  go  unpr epared  

bec ause  t hey  do  no t  have  competence  i n  t he  s a id  s ub j ec t s .  

 

The IEP tes ts ,  wh ich  were  adm in is te red  to  teachers  rang ing f rom 

Grades 1  to  6 ,  a lso  revea led  tha t  some teachers  had  a  low con ten t  

o f  knowledge in  the  sub jec ts  tha t  they a re  teach ing  (Tay lo r  

2008 :11 ) .  

  

5 .6 .2   In -service  t ra in ing and w orkshops  

 

Th is  resea rch  revea led  tha t  workshops and  in -se rv i ce  t ra in ing a re  

essen t ia l  f o r  the  deve lopment  o f  teache rs  and  SMT.  I t  was,  

there fo re ,  essen t ia l  t ha t  teache rs  and  SMT be  ass is ted  w i th  

pe r fo rm ing  be t te r  i n  the i r  d i f f e ren t  sphe res  o f  ope ra t ion .  Moreove r ,  

th i s  needs to  be  done  th rough  workshops  and  t ra in ing  as  P1  s ta ted ,  
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“ the  SMT needs  to  go  th rough a  tho rough  t ra in ing ,  a t  leas t  th ree  

months ” .  S1 in  Schoo l  E  a lso  added,  “and  encourage  them ( teache rs  

and  SMT)  to  a t tend  the  in -se rv ice  t ra in ing  by  the  c i r cu i t  o r  the  

d is t r i c t .  P2 was o f  the  v iew tha t  i t  was  a lso  impor tan t  tha t  

wo rkshops be  o rgan ised  a t  the  schoo l  l eve l  and  where  poss ib le  

seek  exte rna l  ass is tance .  “ I t  i s  ve ry  impor tan t  tha t  you  must  he lp ,  

i f  maybe  you  canno t  he lp  them you  must  ou tsou rce ,  you  take  t he  

educa to r  ou t  where  the  teache r  can  be  t ra ined  o r  to  the  in -se rv i ce  

t ra in ing ” .  P2 fu r the r  a l luded  tha t  teache rs  needed to  be  

workshopped  so  tha t  “ they  pe r fo rm we l l  in  the i r  teach ing  in  the  

c lass room”.  S3 in  Schoo l  A  and  S1 in  Schoo l  D  a lso  emphas ised  

the  impor tance  o f  workshops .  S2  in  Schoo l  A  concu r red  tha t  

“workshopp ing  the  educa to rs  he lps  a  lo t ” .  Th is  i s  con f i rmed by 

Mafora  and  Pho raba tho  (2013 :119)  who  ment ion  tha t  SMTs  must  

o rgan ise  schoo l -based  workshops  whereby  they  may lead  and  gu ide  

teache rs  concern ing  the  re levan t  con ten t  and  app roaches to  

imp lement ing the  cur r icu lum in  c lass rooms.  

 

5.6 .3   Parenta l  invo lvement  

 

Mtswen i  (2013:57) ,  in  h is  s tudy ,  revea led  tha t  pa ren ta l  invo lvement  

i s  v i ta l  f o r  runn ing  an  e f fec t i ve  schoo l .  Th is  s tudy  a lso  revea led  

tha t  i f  pa ren ts  cou ld  adequa te ly  suppo r t  the i r  ch i ld ren  in  t he i r  

s tud ies ,  l ea rne r  pe r fo rmance cou ld  improve .  P2  ma in ta ined  tha t  

“ the re  a re  a  number  o f  th ings  maybe  i f  they  can  be  emp loyed ,  they  

can  he lp  to  improve  pe r fo rmance  o f  lea rne rs ,  eh…paren ta l  

i nvo lvement .  As  teache rs  we work  a t  schoo l ,  and  then  we expect  

pa ren ts  a lso  to  p lay  the i r  ro le  when lea rne rs  a r r ive  a t  home,  they  

must  make su re  tha t  they  check  a l l  lea rne rs ’  books ,  whe the r  the  

act iv i t ies  a re  wr i t ten  and  then  ask  them quest ions  abou t  what  they  

d id  th roughout  the  day ” .  P1 asse r ted  tha t  schoo ls  “must  have  a  way 

o f  a t t rac t ing  paren ts  to  be  more  invo lved  in  the  educa t ion  o f  the i r  

ch i ld ren  and  shou ld  wo rk  toge ther  w i th  the  pa ren ts  to  improve  

l ea rne r  pe r fo rmance ” .  
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Paren ta l  invo lvement  is  c r i t i ca l  as  S4  in  Schoo l  A  s ta ted  tha t  i f  

pa ren ts  “ can  take  pa r t  in  the  educa t ion  o f  the  learners ,  the  resu l t s  

migh t  improve .  I f  as  a  teache r  you  g ive  a  learner  someth ing  to  do  

and  then  the  paren t  must  check  tha t ” .  S1  in  schoo l  E  a lso  concu r red 

tha t  i t  i s  impor tan t  “ to  i nvo lve  the  pa ren ts  in  the  lea rne rs ’  wo rk  and  

even ho ld ing  pa ren ts ’  mee t ings  where  they  can  be  encou raged  and  

mo t iva ted  to  take  pa r t  in  the i r  lea rne rs ’  p rob lems” .   

 

5.6 .4   Regular  assessment  

 

Regu la r  in fo rma l  assessment  tasks  p lay  a  c r i t i ca l  ro le  in  the  

pe r fo rmance o f  lea rne rs  because  tha t  wou ld  tho rough ly  p repa re  

them fo r  f o rma l  assessmen t  tasks .  P4  expa t ia ted  tha t ,  “ l ea rne rs 

must  be  regu la r l y  assessed  and  the  assessmen t  must  be  

s tanda rd ised .  Lea rne rs  mus t  be  sub jec ted  to  s tanda rd ised  

assessmen ts  wh ich  have  been modera ted  by  assessment  too ls .  

Lea rne rs ,  whe re  poss ib le  lea rne rs  who a re  poo r ly  per fo rming  must  

be  iden t i f ied  and  then  we  come up  w i th  in te rven t ion  s t ra teg ies .  And  

then  above  a l l  we  have  to  assess  them,  we have  to  assess  them 

regu la r ly ,  g ive  them enough w r i t ten  work  so  tha t  t hey  can  ca tch  up  

and  c lose  the  gaps ” .  

 

P1 agreed  tha t  “ learne rs  need  to  be  g iven  enough  work  and  tha t  

wo rk  need  a lso  to  be  mon i to red  so  tha t  we  can  gua ran tee  qua l i t y  

and  quan t i t y  o f  wo rk ” .  S1 in  Schoo l  D concu r red  tha t  the  in fo rma l  

tasks  need to  be  aud i ted  to  ensure  comp l iance  o f  the  assessment  

po l icy  “week ly  o r  maybe a f te r  two weeks ,  we have  to  check  as  

whethe r  there  is  enough c lass  w orks ,  enough  home works  g i ven  as  

p lanned ,  a re  the  teache rs  g i v ing  lea rne rs  c lass  works  as  expected ,  

a re  they  g iv ing  them home works  as  expec ted ,  tes ts ,  as  expected ,  

ass ignments  and  a l l  those  th ings  tha t  i s  what  we check  conce rn ing  

these  in fo rma l  tasks ” .  
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5.6 .5   Ext ra  lessons  

 

I t  was  a lso  d i scove red  tha t  ex t ra  lessons he lp  lea rne rs  to  pe r fo rm 

be t te r  because  lea rne rs  a re  awarded  more  learn ing  t ime .  S1  in  

schoo l  D  exp la ined ,  “ f i r s t ly  eh… even  i f  teach ing  and  lea rn ing  takes  

p lace  we need to  re in fo rce  i t ,  eh …  f i rs t l y  I  can  say  we  need  to  go  

ex t ra  mi le  by  mak ing  a f te rnoon and  morn ing  s tud ies  wh ich  means 

there  shou ld  be  a  t ime tab le  fo r  tha t  so  tha t  i t  can  be  mon i to red  in  

a  r igh t  way ” .  P1  and  S4  suppor ted  th is  idea  in  schoo l  A ,  and  they 

a l l  agreed  tha t  ext ra  lessons  he lp  lea rne rs  to  ach ieve  more .  P2  a lso  

added,  “and  then  to  have  ex t ra  lessons aga in ,  maybe to  those  

lea rne rs  who a re  no t  keep ing  ab reas t  w i th  o the r  lea rne rs  and  then  

by  hav ing  ex t ra  lessons in  the  a f te rnoon o r  in  the  morn ing  he lp ing  

them and thus  t ry ing  to  cove r  the  cur r i cu lum. ” .  

 

5 .6 .6   Content  coverage  

 

The a im o f  in t roduc ing ex t ra  lessons i s  to  cove r  the  p resc r ibed  

con ten t  and  a lso  to  ass is t  lea rne rs  w i th  cha l lenges.  The re fo re ,  th is  

shows how v i ta l  con ten t  cove rage  i s ,  as  P4  asse r ted ,  “ l i ke  I  am 

say ing  sy l labus  cove rage  i s  key ” .  P2  a lso  emphas ised  on  the  

impor tance  o f  cove r ing the  p resc r ibed  con ten t ,  “ I  th ink  i f  we  can  

work  hard  and  t r y  to  cove r  the  cu r r i cu lum o r  the  sy l labus  as  requ i red  

i t  may he lp  to  improve  the  pe r fo rmance o f  the  learners ” .  

 

5 .6 .7   Reading  as  a  rout ine  

 

Since  i t  was  d iscove red  tha t  l ea rne rs  have  a  cha l lenge  in  language 

p ro f i c iency ,  i t  i s  p rope r  to  encourage  lea rne rs  to  take  read ing as  a  

hobby.  They need to  be  encou raged to  read  on  a  da i l y  bas is  as  

ea r l y  as  Grade 1 .  P3  asse r ted ,  “we  have  to  make  su re  tha t  lea rne rs  

are  read ing  and  then  we  must  use  the  l ib ra ry  whe reby  lea rne rs  have  

access  to  read ,  to  have  books  to  take  home and  we  must  encou rage 
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them to  w r i te ” .  The  more  they  read ,  the  more  they  may become 

be t te r  lea rne rs .  

 

5.6 .8   Suppor t ing underperforming learners  

 
Th is  s tudy  a lso  suggests  tha t  underpe r fo rm ing lea rne rs  need to  be  

suppo r ted  so  tha t  t hey can  improve  the i r  resu l t s .  P4  ma in ta ined  

tha t ,  “whe re  poss ib le  lea rne rs  who a re  poo r l y  pe r fo rming  mus t  be  

iden t i f ied ”  and then  be  suppor ted .  P4  exp la ined  f u r the r ,  “we have  

to  se lec t  them and  g roup  them.  And  then  where  poss ib le  iden t i f y  

qua l i t y  teachers  to  make  in te rven t ion  s t ra teg ies  w i th  them,  teach  

them in  the  morn ing ,  teach  them in  the  a f te rnoon,  cause  them to  

come to  schoo l  on  Sa tu rdays ” .  P2  a lso  suppo r ted  tha t  ex t ra  lessons  

cou ld  be  o f  he lp  to  improve  learner  pe r fo rmance,  “aga in ,  maybe to  

those  learners  who  a re  no t  keep ing  ab reas t  w i th  o ther  lea rne rs  and  

then  by  hav ing  ex t ra  lessons in  the  a f te rnoon o r  in  the  morn ing ” .  

 

5.6 .9   Teacher  and learner  mot iva t ion  

 

Th is  s tudy revea led  tha t  teache rs  and  lea rne rs  a re  mot i va ted  in  

d i f f e ren t  ways  to  pe r fo rm be t te r .  Mot i va t ing teache rs  a re  found  to  

be  p ivo ta l  as  S4  in  schoo l  A  lamen ted ,  “yeah  th is  issue  o f  mot iva t ing 

teache rs ,  the  depa r tmen t  is  no t  mot i va t ing  teachers ,  sa la ry  w ise .  

You  see i f  we…we …  we re  to  be  g iven  some incen t i ves  i f  maybe  we 

p roduce  good  resu l t s ,  then .  So ,  we  go  ex t ra  mi les  as  teache rs ,  

teach  in  the  a f te rnoons,  teach  du r ing  ho l idays ,  teach  dur ing  

weekends ,  bu t  the  depa r tment  i s  s i l en t  abou t  i t ” .  Even  though the  

depa r tment  does  no t  take  the  in i t ia t i ve  o f  mot i va t ing teache rs ,  

schoo ls  a re  t r y ing the i r  bes t  to  mot i va te  teachers .  P4  exp la ined  how 

teache rs  a re  mo t iva ted  in  the i r  schoo l ,  “and we mot iva te  them,  we 

g ive  them incen t ives ,  we  award  them.  A t  the  end  o f  the  yea r ,  we  

a re  go ing  to  have  a  fa rewe l l  func t ion ,  so  bes t  teache rs  a re  go ing  to  

ge t  awards .  Du r ing  s ta f f  mee t ings  as  we l l ,  we  pa t  them a t  the  back 

and  say ,  th i s  one  is  ou r  bes t  teache r ,  th i s  one  is  ou r  bes t  c lass room 
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manager .  You  see  we g ive  them incen t ives  a l l  t he  t ime .  We pra ise  

them,  tha t  i s  ano ther  way  o f  mak ing  su re  tha t  t here  i s  pos i t i ve  

lea rn ing  env i ronmen t  in  ou r  schoo lya rd ” .  

 

The pa r t ic ipan ts  a l so  fe l t  tha t  lea rners  too ,  need to  be  mot i va ted  so  

tha t  they  can  per fo rm to  the i r  bes t  leve l .  They ind ica ted  tha t  

l ea rne rs  cou ld  be  mot i va ted  by  awards ,  pos i t i ve  comments ,  

i ncen t i ves  and  by  d isp lay ing bes t -pe r fo rm ing  lea rne rs .  S3  in  Schoo l  

A  asse r ted ,  “we  g ive  them the  awards ,  ce r t i f i ca tes  awards ,  a t  the  

end  o f  the  yea r ” .  Th is  was  suppo r ted  by  S1  in  Schoo l  B  who 

ind ica ted ,  “we  use  incen t i ves  wh ich  usua l l y  happen a t  the  end  o f  

the  yea r  in  the  fo rm o f  ce r t i f i ca tes  and  t roph ies  fo r  the  bes t  l ea rne r .  

Cer t i f i ca tes  fo r  top  ten  and  t roph ies  fo r  bes t  lea rne r  pe r  g rade ” .  S1 

in  Schoo l  C a lso  added,  “ the  p r i ze -g iv ing  can  a lso  be  in  a  way  o f  

vouche r  to  the  learne rs ,  say  maybe  the  lea rne rs  a re  go ing  fo r  a  t r ip  

somewhere  and  the  bes t  lea rne r  to  jus t  have  tha t  g i f t  fo r  go ing  

the re ” .  

 

Th is  s tudy  a lso  shows tha t  teachers  need to  a lways  p ra ise  lea rne rs 

fo r  wo rk  we l l  done .  S2  in  schoo l  A  s ta ted ,  “by  cong ra tu la t ing  them 

and  p ra is ing  them” .  S2  in  schoo l  C  adds,  “ I  th ink  a lso  by  p ra is ing 

them and by  g iv ing  them someth ing  fo r  examp le  l i ke  pen ,  they  know 

tha t  i f  I  managed to  ge t  90%,  I  w i l l  ge t  a  penc i l  o r  pen .  And  a lso  

g iv ing  them,  do ing  someth ing  l i ke  p r i ze -g iv ing  a t  the  end  o f  the  

yea r .  They w i l l  work  ha rd  so  tha t  they  may ge t  a  t rophy  o r  ce r t i f i ca te  

at  l eas t ” .  

 

Last l y ,  by  d i sp lay ing  the  “ l i s t  o f  the  top  ten  l ea rne rs  on  the  no t ice  

board  a t  the  back  o f  the i r  c lasses ”  (S4  in  Schoo l  A ) .  S1  in  Schoo l  

B  fu r ther  ma in ta ined  tha t  d i scuss ing  the  pe r fo rmance o f  lea rne rs  

w i th  the i r  paren ts  he lps  a  lo t  because  they may a lso  encou rage  

them to  pe r fo rm be t te r .  Most  impor tan t l y ,  lea rne rs  become more  

mot iva ted  i f  “ cont inuous feedback ”  i s  p rov ided  (S4  in  Schoo l  A ) .  
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The more  lea rners  fee l  mot i va ted ;  the  more  the i r  resu l ts  may 

improve .  

 

5.6 .10  Reducing teacher  w ork load  

 

Th is  s tudy  showed tha t  t eache r  work load  needs  to  be  cons ide red  

when a l loca t ing pos ts  because  th i s  a f fec ts  the  schoo l ’s  

ef fec t i veness .  C la rke  (2012:130 )  a f f i rmed tha t  teachers  fee l  tha t  an  

inc reased  work load  in te r fe res  w i th  the i r  wo rk ’ s  e f f ec t iveness .  S1  in  

Schoo l  B  s ta ted ,  “ I  wou ld  w ish  tha t  we  have  more  teache rs  a t  the  

schoo l  so  tha t  the  work  tha t  i s  done  by  the  SMT can  be  reduced  

tha t  they  can  be  ab le  to  manage  the  work  o f  the  teache rs ” .  Th is  

sugges ts  tha t  due  to  heavy  work loads ,  SMT i s  unab le  to  manage 

cur r icu lum imp lementa t ion  e f fec t ive ly .  The  SMT members  a lso 

teach ,  so  i f  they  had  many sub jec ts  to  teach  ev iden t l y ,  they  wou ld  

no t  have  enough t ime to  manage the  cu r r i cu lum imp lementa t ion .  

The refo re ,  teachers ’  wo rk load  needs to  be reduced ,  and  even  the  

“pape rwork ”  (S5  in  Schoo l  A)  a lso  needs to  be  reduced .  

 

5.6 .11  Bui ld ing good re la t ionships  w i th  a l l  s takeholders   

 

Bu i ld ing a  good re la t ionsh ip  be tween a l l  s takeho lders  was found to  

be  o f  g rea t  impor tance  in  th i s  research  s tudy .  S4  in  Schoo l  C  s ta te d ,  

“even  to  improve  the  lea rne r ,  teache r ,  pa ren t  re la t ionsh ip ,  tha t  can  

improve  the  pe r fo rmance o f  t he  lea rne r ” .  S1  in  Schoo l  B  

emphas ises ,  “ the  o the r  th ing  i s  the  i ssue  o f  re la t ionsh ip  be tween  

the  tea che rs ,  the  lea rne rs  and  the  pa ren ts  and  a lso  the  re la t ionsh ip  

be tween th is  th ree  p lus  the  management ,  re fe r r ing  to  the  p r inc ipa l ,  

the  c i r cu i t ,  the  d is t r i c t  and  so  on .  I f  the  re la t ionsh ip  can  be  good 

the  resu l ts  w i l l  be  good a lso ” .  Th is  shows tha t  i t  takes  the  en t i re  

communi t y  to  educa te  a  ch i ld .  So ,  th i s  p roves  tha t  educa t ion  

requ i res  a  co l labora t i ve  e f fo r t .  

  



 
  

177 
 

5.7  W AYS OF MANAGING CURRICULUM IMPLEMENTATION IN 

SCHOOLS 

 

Th is  s tudy  revea led  tha t  cu r r icu lum imp lementa t ion  re fe rs  to  

teach ing and  lea rn ing as  P2  pu t  i t  “we know cu r r i cu lum,  tha t  i s  

teach ing  and  learn ing ,  i s  the  co re  bus iness  o f  educa t ion .  And  as  an  

ins t ruc t iona l  leade r  tha t  i s  wha t  we must  make  su re  i t  i s  done  and  

done  e f fec t i ve ly ” .  Th is  imp l ies  tha t  the  SMT must  ensu re  tha t  the  

cur r icu lum i s  e f f i c ien t l y  imp lemented  because  cu r r i cu lum 

imp lementa t ion  i s  an  essen t ia l  a rea  o f  management  f o r  the  S MT 

(Bush  e t  a l .  2010 :162 ) .  E f fec t i ve  management  o f  cu r r icu lum 

imp lementa t ion  requ i res  the  fo l lowing :  

 

5.7 .1   P lanning for  curr icu lum implementat ion  

 

Acco rd ing  to  Van Devente r  (2016:125 ) ,  “p lann ing  inc ludes  the  

se t t ing  o f  a  v i s ion ,  miss ion ,  a ims  and  ou tcomes,  as  we l l  as  the  sub -

tasks  o f  p rob lem-so lv ing ,  dec is ion -mak ing  and  po l i cy -mak ing ” .  In  a  

nu tshe l l ,  p lann ing is  a  p rocess  wh ich  inco rpo ra tes  the  se t t ing  o f  

goa ls  and  deve lop ing  po l i c ies  t ha t  regu la te  the  p rocedu res  o f  

ach iev ing those  goa ls .  W hen one  p lans  fo r  cu r r i cu lum 

imp lementa t ion ,  one  s ta r t s  by  c ra f t ing a  v i s ion  and  then  the rea f te r  

one  s ta r ts  p lann ing  how the i r  v i s ion  wou ld  be  ach ieved  and  pu t t ing 

po l ic ies  in  p lace  tha t  may serve  as  bounda r ies  o f  the  app l ica t ion  o f  

those  p lans .  P lann ing  fo r  cu r r i cu lum imp lementa t ion  inc ludes  

se t t ing  a  v i s ion  and  miss ion ;  cu r r i cu lum p lans ;  and  cu r r icu lum 

po l ic ies .  

 

The  SMT needs to  p lan  fo r  cu r r i cu lum im p lemen ta t ion .  P lann ing  i s  

rega rded  as  one  o f  the  managemen t  tasks  (Van  Deven te r  

2016 :110 ) .  P lann ing inc ludes  se t t i ng  goa ls  and  mak ing a  dec is ion ,  

p lans  and  po l ic ies  (Co le  &  Ke l l y  2011 :17 ) .  I t  i s ,  there fo re ,  ev iden t  

tha t  “p lann ing  i s  key ;  w i thou t  p lann ing  you  won ’ t  be  ab le  to  ach ieve  
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anyth ing ”  (P4 ) .  P lann ing fo r  cu r r i cu lum imp lemen ta t ion  inc ludes ,  

among o the rs ,  c ra f t i ng a  v is ion ,  es tab l i sh ing p lans  and  po l ic ies ,  

t ime - tab l ing,  p repa r ing  con ten t  to  be  taught ,  p repa r ing  fo r  the  

assessmen t ,  a l loca t ion  o f  du t ies ,  o rgan is ing LTSM,  rec ru i t ing  

re levan t  s ta f f ,  and  c rea t ing  a  sa fe  env i ronment  f o r  teach ing  and  

lea rn ing.  I t  i s  ev iden t  tha t  p lann ing  is  a  p re requ is i te  f o r  e f fec t i ve  

cur r icu lum imp lementa t ion .  

 

Plann ing  i s  an  essen t ia l  aspect  f o r  e f fec t i ve  cu r r i cu lum 

imp lementa t ion  as  P4  e labo ra ted ,  “so ,  p lann ing  a l l  t he  t ime i s  

impor tan t  l i ke  I  am say ing  you  have  to  p lan  you r  teache rs ,  wh ich  

teache r  i s  go ing  to  become a  Maths  teacher  in  2018,  wh ich  teache r  

i s  go ing  to  become a  L i fe  Sc ience  in  201 8.  So ,  p lann ing  must  be  

done  on  t ime ;  you  have  to  p lan  the  t imetab le ,  you  have  to  p lan  the  

a l loca t ion  o f  respons ib i l i t y  on  t ime,  you  have  to  p lan  the  

c lass rooms,  wh ich  c lass rooms a re  go ing  to  be  occup ied  by  wh ich  

g rade  on  t ime.  So ,  p lann ing  rea l ly  i s  qu i te  impor tan t ,  you  have  to  

p lan  eve ry th ing  we l l  on  t ime ,  p r io r  imp lementa t ion ” .   

 

P2 concu r red  tha t  p lann ing  needs to  be  done  p r io r  the  

imp lementa t ion ,  “p lann ing  goes  w i th  t ime .  And  p lann ing  he lps  the  

pr inc ipa l  to  know wha t  to  do  and  when .  Eh…p lann ing  he lps  the  

p r inc ipa l  to  know when  to  mon i to r  educa to rs ’  wo rk .  And p lann ing  

he lps  to  know when the  educa to rs  must  assess  lea rne rs  in  the  

c lass room.  P lann ing  ensures  o r  make  the  p r inc ipa l  to  know  when to  

ho ld  meet ings  to  suppo r t  educa to rs ,  when to  ho ld  meet ings  to  

d iscuss  cu r r i cu lum and  cu r r icu lum cove rage ,  when to  ho ld  meet ings  

where  you  d iscuss  pe r fo rmance  o f  lea rne rs .  P lann ing  a lso  he lp  

p r inc ipa l  to  know when to  ca l l  pa ren ts  to  schoo l  to  d iscuss  lea rne rs ’  

work  and  when to  ca l l  pa ren ts  to  schoo l  to  d i scuss  schoo l  ac t iv i t ies 

i n  gene ra l ” .  P3 fur the r  h igh l igh ted  the  impor tance  o f  p lann ing,  “ the  

p lann ing  ass is t (s )  because  as  long  as  we  fo l low the  p lann ing  i t  

ass is t  (s )  us  to  imp lement  good cu r r i cu lum and i t  he lp  (s )  us  to  
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manage the  cu r r icu lum we l l ” .  The re fo re ,  f o r  i t s  e f fec t i veness ,  i t  i s  

essen t ia l  to  invo lve  a l l  s takeho lde rs  in  cu r r icu lum p lann ing as  P2  

ind ica ted  tha t ,  “p lans  a re  d rawn by  the  p r inc ipa l  toge ther  w i th  the  

educato rs  and  the  o the r  s takeho lders ” .  

 

Di f fe ren t  cu r r i cu lum p lans  a re  kep t  a t  the  schoo l  l eve l ,  f o r  examp le ,  

annua l  p lan ,  cu r r icu lum management  p lan ,  Academic  Pe r fo rmance 

Improvement  P lan ,  Schoo l  Improvement  P lan ,  teach ing p lans ,  

assessmen t  p lan  and  lesson  p lans .  These  p lans  a im to  g i ve  a l l  

s takeho lde rs  d i rec t ion  and  to  improve  cu r r icu lum imp lementa t ion  in  

schoo ls .  

 

F i rs t l y ,  a  schoo l  mus t  have  a  yea r  p lan  where  a l l  cu r r icu lum 

ac t i v i t ies  a re  incorpo ra ted  in to  one  p lan .  P2  asse r ted ,  “eh…the year  

prog ramme/p lan ,  th i s  is  the  most  impor tan t  one  because  a l l  o the r  

p lans  a re  taken  ou t  o f  i t .  I t  makes the  p r inc ipa l  t o  know when to  do  

mon i to r ing ,  when  to  do  modera t ion  and  when  to  have  meet ings .  S1 

in  Schoo l  D added,  “ the  schoo l  i s  hav ing  an  annua l  p lan  where  now 

we  ind ica te  f rom day one  to  the  las t  day  o f  the  year  what  is  

expec ted ,  tha t  on  th i s  day  we a re  go ing  to  do  th is ,  month  end  we 

are  go ing  to  wr i te  so  many tes ts ” .  

 

Second ly ,  a  schoo l  must  have  a  cu r r i cu lum management  p lan .  I n  

Schoo l  C,  t he  SMT made  ment ion  o f  a  cu r r icu lum management  p lan  

and  assessment  p lan .  S2  in  Schoo l  C s ta ted ,  “cu r r icu lum 

managemen t  p lan ,  ins ide  the  cur r icu lum management  p lan  the re  i s  

a  t ime and  then  where  we a re  go ing  to  v i s i t  teachers ,  and  ins ide 

tha t  cu r r i cu lum man agement  p lan ,  we  have  the  assessment .  Th is  

serve (s )  as  a  gu ide  to  remind  us  when to  v is i t  the  c lasses  and  a lso  

how to  assess  ou r  lea rne rs ” .  

 

Th i rd l y ,  a  schoo l  has  an  Academic  Pe r fo rmance  Improvement  P lan  

(AP IP) .  P3  asse r ted ,  “we  have  the  APIP” .  P2 exp la ined ,  “e h…the  
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academic  improvement  p lan  and  th is  w i l l  on ly  be  used  a f te r  t he  

educa to r  has  found  ou t  t ha t  the  lea rne rs  have  weaknesses o r  f laws 

here  and  there  and  we  must  come up  w i th  the  p lan ” .  

 

Fur the rmore ,  a  schoo l  has  an  imp rovement  p lan .  P2  ind ica ted ,  “a nd 

then  ano the r  p lan  i s  Schoo l  Improvement  P lan ,  eh…th is  one  may  

sound b road  because  i t  speaks  abou t  no t  on ly  the  cu r r icu lum bu t  

the  schoo l  as  a  who le .  Eh…it  i s  the  p lan  tha t  he lp  us  to ,  maybe you  

have  d iscove red  tha t  lea rner s  have  a  p rob lem in  read ing  o r  i n  

any th ing  tha t  migh t  have  be  d iscovered  then  we use  the  Schoo l  

Improvement  P lan ,  i t  i s  the  one  wh ich  i s  go ing  to  te l l  us  wha t  i s  

needed,  tha t  can  be  used  in  o rde r  to  improve  read ing  in  the  schoo l ” .  

 

In  add i t ion ,  a t  schoo l ,  the re  a re  teach ing  p lans  wh ich  ind ica te  wha t  

teache rs  need  to  teach  and  when  to  teach .  S2  in  Schoo l  E  ind ica ted  

tha t  t eache rs  “a lso  keep  the  annua l  teach ing  p lan ” .  

 

Over  and  above ,  a  schoo l  has  an  assessmen t  p lan  wh ich  shows 

when,  how and what  to  a ssess .  S5  in  Schoo l  A  s ta ted ,  “assessmen t  

p rog ramme o r  p lan ” .  S1  in  Schoo l  A  exp la ined  what  the  assessment  

p rogramme o r  p lan  en ta i l s ,  “a  p lan  fo r  number  o f  fo rma l  tasks  and  

in fo rma l  tasks ,  how many c lass  works  must  be  done  i n  a  qua r te r ” .  

 

Last l y ,  a t  a  schoo l ,  there  a re  lesson  p lans  wh ich  a re  kep t  by  each 

sub jec t  teache r .  S1  in  Schoo l  D ind ica ted ,  “ f i r s t  o f  a l l  we  know tha t  

i f  a  teache r  goes to  c lass  must  be  knowing  wha t  he  o r  she  i s  go ing 

to  do ,  ac tua l l y  t hey  mus t  be  hav ing  lesson  p lans  o r  p repara t ions ” .  

S2  in  schoo l  E  con f i rmed  tha t  teache rs  in  the i r  schoo l  “do  have  

lesson  p lans ” .  S2  in  Schoo l  A ,  S1  in  Schoo l  B  and  S3 in  schoo l  C 

a lso  a f f i rmed tha t  teachers  have  lesson  p lans .  
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5.7 .2   Curr icu lum pol ic ies  

 

SMTs need to  ensure  tha t  a l l  po l ic ies  about  t he  cu r r i cu lum a re  

deve loped  and  imp lemented  s ince  they  need to  take  a  lead ing  ro le  

in  cu r r icu lum po l icy  fo rmu la t ion  and  imp lementa t ion  (Van W yk & 

Marumo loa  2012 :109 ) .  P1  ind ica ted ,  “my ro le  is  ensu r ing  tha t  

po l i c ies  a re  deve loped ” .  P2  con f i rmed,  “ then  as  an  ins t ruc t iona l  

l eade r  i t  i s  impor tan t  to  have  po l i c ies  tha t  w i l l  regu la te  and  g ive  

d i rec t ion  to  what  shou ld  be  done ”  and  how i t  need s  to  be  done .  A  

good  cu r r icu lum manager  needs to  have  po l i c ies  in  p lace  to  a l low 

e f fec t i ve  teach ing and  lea rn ing to  take  p lace .  

 

5.7 .3   Al loca t ing dut ies  

 

Al loca t ing du t ies ,  au tho r i t y  and  respons ib i l i t y ;  and  the  d iv i s ion  o f  

wo rk  i s  pa r t  o f  schoo l  o rgan isa t ion  (Co le  &  Ke l l y  2011:17) .  So ,  i t  i s  

the  respons ib i l i t y  o f  the  SMT to  ensu re  tha t  d i s t r ibu t ion  o f  du t ies  i s  

done  re la t i ve ly  w i thou t  f avour i t i sm.  P1  ind ica ted ,  “ I  must  a lso 

ensu re  tha t  I  d is t r i bu te  wo rk  equa l ly  among teache rs  so  tha t  eve ry  

teache r  can  be  ab le  to  manage h is  o r  he r  work  as  expec ted ” .  P4  

af f i rmed ,  “we a l loca te  respons ib i l i t ies  to  ind iv idua l  teache rs ” .  P4 

fu r the r  emphas ised  tha t  SMT need to  asce r ta in  tha t  the  a l loca t ion  

o f  respons ib i l i t i es  i s  done  on  t ime.  Tha t  may a lso  a l l ow teache rs  

amp le  t ime to  a t tend  to  the i r  p repa ra t ions .  

 

5.7 .4   Establ ish ing subjec ts ’  commi t tees   

 

Organ is ing is  one  o f  the  managemen t  tasks  and  inc ludes  

es tab l ish ing manager ia l  commi t tees ,  de lega t ing  and  coo rd ina t ing  

(Van  Deven te r  2016 :125 ) .  There fo re ,  the  SMT have  a  r i gh t  t o  

ensu re  tha t  d i f f e ren t  commi t tees  a re  cons t i tu ted  to  he lp  in  runn ing 

some o f  the  schoo l ’s  ac t i v i t ies .  Th is  may a lso  he lp  to  reduce  the 

SMT’s  wo rk load  because  “ i f  they  ( teache rs )  have  a  p rob lem in  the  
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cer ta in  sub jec ts ,  they  f i r s t  mee t  w i th  the  sub jec t  head  and  d iscuss  

the  issue ”  (S2  in  Schoo l  A) .  P4  a lso  con f i rmed tha t  sub jec t  

commi t tees  ass is t  i n  suppo r t ing  teache rs  when  they  have  p rob lems 

in  pa r t i cu la r  sub jec ts .  

 

5.7 .5   Moni tor ing lesson prepara t ions  

  

I t  i s  essen t ia l  tha t  t he  SMTs,  as  ins t ruc t iona l  leade rs ,  ensu re  

mon i to r ing o f  lesson  p repa ra t ions  and  asce r ta in  tha t  t hey  a re  

adequate ly  deve loped  as  pe r  CAPS document  (Bo tha  2013:203 ) .  

Th is  s tudy  d iscove red  tha t  mon i to r ing o f  lesson  p lans  is  c ruc ia l .  P4  

exp la ined ,  “ i s  l i ke  any  work  wh ich  is  to  be  done ,  you  have  to  s ta r t  

w i th  the  p repa ra t ion .  Once  the  lesson  p repa ra t ions  a re  done  they  

must  be  con t ro l led ” .  S1  in  Schoo l  E  a f f i rmed tha t  SMTs “mon i to r  

the i r  ( teache rs ’ )  wo rk ,  lesson  p lans  on  week ly  bas is  and  g ive  them 

suppo r t ” .  S1 in  Schoo l  D and  S2 in  Schoo l  E  dec la red  mon i to r ing o f  

l esson  p lans  to  be  more  essen t ia l  because  i t  he lped  to  check  i f  

teache rs  we re  teach ing re levan t  con ten t  p resc r ibed  fo r  tha t  

pa r t i cu la r  pe r iod  and  g rade .  

 

5.7 .6   Conduct ing c lass  vis i ts   

 

Mon i to r ing per fo rmance inc ludes  c lass  v is i t s ,  obse rv ing ,  eva lua t ing 

teache rs ’  wo rk  and  in  tu rn  g i v ing  them feedback  and  suppo r t  (Bush  

et  a l .  2010 :165 ) .  Mon i to r ing o f  lesson  p lans  the re fo re  needs  to  be 

accompan ied  by  c lass  v i s i t s  whereby  the  SMTs check  i f  lesson  

p resen ta t ion  con fo rms to  the  lesson  p repara t ion  as  i t  was  

an t i c ipa ted .  S3  in  Schoo l  C a lso  s t ressed  tha t  SMTs  “mon i to r  those 

lesson  p lans  th rough c lass  v is i t s ” .  S2  in  Schoo l  A  showed tha t  c lass  

v i s i t s  we re  o f  he lp  to  educa to rs  too  as  she  s ta ted ,  “ I  th ink  the  

mon i to r ing  and  the  c lass  v is i t s  a re  a lso  he lp ing  the  educa to rs .  I f  

the  HOD conduc ts  c lass  v i s i t s ,  she /he  can  de tec t  any  p rob lems  the  
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educato r  i s  hav ing .  I f  you  f ind  tha t  the  educa to r  i s  hav ing  a  p rob lem 

you  mento r  the  educa to r ” .  

 

5.7 .7   Ut i l is ing  per iod regis te rs  

 

Somet imes i t  becomes imposs ib le  fo r  SMTs to  mon i to r  a t tendance  

o f  pe r iods  as  they  a re  a lso  teach ing,  hence  the  use  o f  pe r iod  

reg is te rs .  P2  e labo ra ted  on  the  use  o f  pe r iod  reg is te rs ,  “number  1  

we have  too ls  l i ke  pe r iod  reg is te r  fo r  mon i to r ing  o r  ensu r ing  tha t  

educa to rs  go  to  c lass  in  t ime and  do  the i r  work  in  the  c lass room.  

We make them to  s ign  the  pe r iod  reg is te r  in  the  c lassroom” .  

 

5.7 .8   Moni tor ing teachers ’  and learners ’  per formance  

 

Mon i to r ing o f  teache rs ’  and  lea rne rs ’  pe r fo rmance i s  c r i t i ca l  f o r  

t rack ing per fo rmance ta rge ts .  Mon i to r ing per fo rmance inc ludes  

c lass  v i s i t s ,  observ ing ,  eva lua t i ng the i r  work  and  in  tu rn  g i v ing them 

the  feedback  and  suppo r t  they m igh t  requ i re  (Bush  e t  a l .  2010 :165 ) .  

Th is  s tudy  revea led  tha t  mon i to r ing teachers ’  and  learne rs ’  

per fo rmance can  be  done th rough c lass  v is i t s ,  check ing  in fo rma l  

tasks ,  pos t  modera t ion  and  schedu les .  

 

Th is  s tudy a lso  revea led  tha t  mon i to r ing o f  teache rs ’  and lea rne rs ’  

per fo rmance is  done a t  the  end  o f  the  te rm th rough ana lyses  o f  

resu l ts  a f te r  comp le t ing schedu les  (S3  in  Schoo l  C) .  The  summary  

o f  resu l t s  and  the  ana lyses  o f  resu l t s ,  “ass is t  us  to  see  whether  

the i r  l ea rne rs  a re  pe r fo rming  we l l ,  i nc lud ing  the  teache rs  per  

sub jec t ”  (S2  in  Schoo l  B) .  Moreove r ,  then  even tua l ly ,  “a f te r  do ing  

sub jec t  ana lys i s  we can  jus t  deve lop  in te rven t ion  s t ra teg ies ”  (S2  in  

Schoo l  E) .  Th is  imp l ies  tha t  suppor t  i s  p rov ided  where  the re  i s  a  

need fo r  in te rven t ion .  S2  in  Schoo l  A  con f i rmed,  “ the  pe r fo rmance 

of  lea rne rs ,  we  mon i to r  i t  by  the  schedu les ,  ana lys ing  the  resu l t s  

and  to  see  i f  the re  i s  any  improvement  o r  no t  and  a f te r  i f  the re  a re  
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prob lems ,  then  we d iscuss  on  how to  so lve  the  p rob lems  and  o r  any  

improvemen ts  tha t  can  be  made ,  qua r te r ly ” .  S1  in  Schoo l  D a lso  

concu r red  tha t  a f te r  ana lys ing the  resu l ts ,  i f  there  a re  f laws ,  

necessa ry  suppor t  i s  p rov ided .   

Fu r the rmore ,  “ teache r  pe r fo rmance a lso  can  be  seen  th rough 

lea rne rs ’  resu l ts  tha t  maybe,  i t  i s  two  ways ,  maybe the  p rob lem is  

wi th  the  teache r  o r  the  lea rne rs  bu t  you  can  see  tha t  the re  i s  a  

p rob lem.  And  i t  i s  the  work  o f  the  SMT to  f ind  ou t  any  p rob lems and  

you  t ack le  them” (S2  in  Schoo l  A ) .  Th is  imp l ies  tha t  SMTs  “mon i to r  

educa to rs  wo rk  th rough  learners ’  wo rk ”  (S2  in  Schoo l  E ) .  

 

5.7 .9   Managing learner  assessment  

 

5.7 .9 .1  Assessment  pol icy  

Assessmen t  po l i cy  regu la tes  lea rne r  assessment  in  schoo ls .  So ,  

assessmen t  po l i cy  ass is t s  SMT to  manage learner  assessment  

e f fec t i ve ly .  P2  asser ted ,  “we use  the  assessment  po l icy  to  check  i f  

the  educa to rs  assess  the  learners  a f te r  teach ing ,  tha t  ensu res  tha t  

educa to rs  assess  lea rne rs  a f te r  teach ing ,  ensures  tha t  t he  

educato rs  have  the  reco rd ing  o f  the  work  o r  assessmen t  done ” .  S1  

in  Schoo l  B  added,  “ t h i s  assessment  po l i cy  te l l s  us  how to  assess  

i n  o rder  t o  address  d i f fe ren t  cogn i t i ve  leve ls  o f  a  ch i ld ” .  S2  in  

Schoo l  E  a f f i rmed tha t  t he  assessment  po l i cy  was used  to  “ check  

or  tes t  the  leve l  o f  the  learne rs  acco rd ing  to  th ree  leve ls ,  ac tua l ly  

he re  when  a  person  i s  se t t ing  a  task  must  check  the  leve ls ,  the re  

i s  h igh  o rde r  ques t ions ,  the  midd le  o rde r  ques t ion  and  the  low - leve l  

quest ions ” .   

Fur the rmore ,  “assessment  po l i cy  w i l l  encou rage  educa to rs  no t  to  

dev ia te  f rom the  CAPS as  a  na t iona l  po l i cy ”  (S2  in  Schoo l  C) .  In  a  

nu tshe l l ,  the  assessment  po l icy  in fo rms  one  how to  assess ,  when 

to  assess  and  wha t  t o  assess .  The  assessment  po l icy  inc ludes  

t ypes  o f  assessment ,  number  o f  assessment  t asks ,  record ing ,  
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repo r t ing ,  assessment  f o rms,  assessment  too ls  and  mark  

a l loca t ion .  

 

5.7 .9 .2  Assessment  programme  or  p lan 

The assessment  p rogramme i s  d rawn  f rom the  assessment  po l icy .  

I t  gu ides  teache rs  on  the  t ype ,  number  and  da tes  o f  assessment  

tasks .  S1  in  Schoo l  A  gave  an  examp le  o f  what  the  assessment  

p rogramme may en ta i l ,  “a  p lan  fo r  number  o f  fo rma l  t asks  and  

i n fo rma l  tasks ,  how many c lass  works  must  be  done  in  a  qua r te r ” .  

 

5.7 .9 .3  Audi t  o f  wr i t ten  work  

Af te r  lea rne rs  have  been assessed  in fo rma l l y ,  an  aud i t  o f  wr i t ten  

work  i s  conduc ted  and  th is  i s  done  eve ry  month .  The  a im o f  

conduc t ing the  work  aud i t  i s  t o  check  the  qua l i t y  and  quant i t y  o f  

wo rk ;  to  check  i f  the  teache rs  a re  teach ing the  co r rec t  con ten t  as  

p resc r ibed  in  CAPS  and  to  check  whe the r  t he  teache r s  have  

cove red  the  p rescr ibed  con ten t ,  and  to  check  i f  mark ing  was  done  

cor rec t l y .  I t  i s  c ruc ia l  f o r  SMTs to  check  tha t  teache rs  have  cove red  

the  p resc r ibed  con ten t  because  “sy l labus  cove rage  is  key ”  (P4 ) .  

There fo re ,  a l loca ted  teach ing  t ime needs to  be  u t i l i sed  op t ima l l y  to  

add ress  the  i ssue  o f  con ten t  cove rage  and  t ime on  task .  

 

I t  i s  ev iden t  tha t  schoo ls  conduct  an  aud i t  o f  wr i t t en  work .  S5  in  

Schoo l  A  con f i rmed,  “and  ano the r  th ing  is  do ing  w r i t ten  work  aud i t ” .  

Aud i t  o f  wr i t ten  work  is  a lso  done  to  “see  how  fa r  he  i s ,  has  he  

cove red  the  work  o r  no t ”  (S4  in  Schoo l  C) .  Moreove r ,  an  aud i t  o f  

wr i t ten  work  i s  a l so  used  to  ensu re  tha t  “ the  c lass  ac t iv i t ies  do  ta l l y  

w i th  the  lesson  p lans ”  (S1  in  Schoo l  E) .  In fo rma l  assessment  t asks 

a re  used  to  p repa re  lea rne rs  fo r  fo rma l  tasks .  I t  i s ,  the re fo re ,  o f  

g rea t  impor tance  tha t  lea rne rs  be  expos ed to  d i f f e ren t  ques t ions  

da i l y  so  tha t  they can  e f f i c ien t l y  tack le  ques t ions  dur ing tes ts  and  

examina t ions .  P4  asse r ted ,  “ l ea rne rs  must  be  regu la r l y  assessed ” .  
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I t  i s ,  the re fo re ,  o f  grea t  impor tance  tha t  t he  SMT make sure  tha t  

teache rs  g i ve  learne rs  su f f i c ien t  tasks  to  p repare  them fo r  f o rma l  

tasks .  In  add i t ion ,  th i s  needs to  be  done  by conduct ing an  aud i t  o f  

wr i t ten  work  every  mon th .  P4 fu r the r  emphas ised  “a nd then  above  

a l l ;  we  have  to  assess  them,  we have  to  assess  them regu la r ly ,  g ive  

them enough  wr i t ten  work  so  tha t  they  can  ca tch  up  and  c lose  the  

gaps” .  

 

5.7 .9 .4  Pre -modera t ion  and post  modera t ion  

 

Pre -modera t ion  i s  a l so  conducted  be fo re  an  assessment  task  can  

be  adm in is te red .  I t s  a im is  to  qua l i t y  assu re  the  task  be fo re  i t  can  

be  wr i t ten .  S2  in  Schoo l  E  s ta ted ,  “we  mon i to r  them by  do ing  p re -

modera t ion  to  check  as  whethe r  the  task  meet  t he  requ i rements ,  

maybe the  task  cons is t  o f  lo w  order  ques t ions ,  i f  tha t  task  i s  in  such  

a  way i t  must  no t  be  modera ted  i t  must  be  sen t  back  to  the  re levan t  

educato r ” .  Th is  imp l ies  tha t  when a  teache r  se ts  a  quest ion  paper ,  

he o r  she  must  cons ider  a l l  lea rne rs ’  cogn i t i ve  leve ls .  The re fo re ,  in  

th i s  rega rd ,  Bloom and Ba r re t ’ s  Taxonomies  need to  be  cons ide red .  

In  add i t ion ,  marks ’  a l loca t ion  i s  a l so  mon i to red  du r ing  p re -

modera t ion .  

 

Moreover ,  then  a f te r  the  admin is t ra t ion  o f  assessment  tasks ,  pos t  

modera t ion  is  a lso  conduc ted  to  con f i rm  whe the r  the  mark ing  was 

done  acco rd ing ly  and  tha t  the  marks  were  reco rded  co r rec t l y  o r  no t .  

P3 con f i rmed ,  “af te r  they  have  wr i t ten  tha t  sub jec t ,  I  am go ing  to  

make a  pos t  modera t ion ” .  S1  in  Schoo l  E  ind ica ted  how pos t  

modera t ion  was conducted ,  “we do  sampl ing  o f  sc r ip ts  dur ing  pos t  

modera t ion  sess ion ” .  
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5.7 .10   Provid ing cont inuous  teacher  deve lopment  programmes  

 

Teachers  need  to  be  empowered  to  de l i ve r  qua l i t y  educa t ion  (S teyn ,  

S teyn ,  De  W aa l  &  W olhu te r  2011 :167 ) .  I t  i s ,  the re fo re ,  the  

respons ib i l i t y  o f  the  SMT to  o rgan ise  teache r  deve lopment  

p rogrammes .  SMTs are  expected  to  o rgan ise  schoo l -based 

workshops whereby  they  may lead  and  gu ide  teache rs  about  the 

re levan t  con ten t  and  app roaches  to  imp lement ing the  cur r icu lum in  

c lass rooms (Mafo ra  &  Phoraba tho  2013:119 ) .  S1  in  Schoo l  D 

a f f i rmed ,  “ the  mos t  impor tan t  th ing  i s  to  wo rkshop  them,  teache rs 

must  be  workshopped  o f  how these  CAPS documen ts  a re  used ” .  And 

th i s  may he lp  enhance  teach ing and  lea rn ing because  “once  they 

a re  deve loped  they  w i l l  be  ab le  to  do  the i r  wo rk  e f f i c ien t ly  and  

ef fec t i ve ly ”  (P4 ) .  

 

Pro fess iona l  teache r  deve lopment  f o rms  the  bas is  f o r  qua l i t y  

teach ing and  lea rn ing in  South  A f r i can  schoo ls  (Tso te ts i  & 

Mah lomaho lo  2013 :89 ) .  Th is  s tudy  has  revea led  tha t  va r ious 

p ro fess iona l  deve lopmen t  p rogrammes cou ld  be  engaged  to  deve lop  

teache rs  and  these  p rogrammes he lp  teache rs  to  g row 

p ro fess iona l l y .  These  p rogrammes inc lude  teacher  in i t ia ted ,  schoo l  

i n i t ia ted  and  ex te rna l l y  in i t ia ted  p rogrammes .  I t  i s ,  there fo re ,  

becoming appa ren t  tha t  CPTD,  as  in i t ia ted  by the  Sou th  A f r i can 

Counc i l  o f  Educa to rs  (SACE) ,  i s  v i ta l  f o r  the  deve lopment  o f  

teache rs .  CPTD  is  a l i gned  wi th  the  Depar tmen t  o f  Bas ic  Educa t ion ’s  

Act ion  P lan  2014,  goa l  16 ,  wh ich  is  a imed  at  improv ing  teache rs ’  

pro fess iona l  g rowth ,  t each ing  sk i l l s ,  sub jec t  knowledge  and  

compute r  l i te racy  th roughout  the i r  p ro fess ion  ( Depar tment  o f  Bas ic  

Educa t ion  2011e :2 ) .  Acco rd ing to  th i s  s tudy ,  teache rs  can  be 

deve loped  th rough in -serv i ce  t ra in ing ,  workshops  and  mee t ings .  
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5.7 .10 .1  In -serv ice  t ra in ing  

 

I t  i s  essen t ia l  to  i den t i f y  one ’s  s ta f f ’ s  weaknesses and  s t rengths  

befo re  o rgan is ing deve lopmen t  p rogrammes .  Th is  may ass is t  in  

de te rm in ing  a reas  o f  deve lopmen t  f o r  each  teacher .  The rea f te r ,  

teache rs  can  be  sen t  to  in -se rv ice  t ra in ing as  pe r  ind iv idua l  need s .  

P2  asser ted ,  “eh…l ike  I  sa id  ear l ie r  as  an  ins t ruc t iona l  leade r  you  

mus t  know you r  educa to rs ,  know  the i r  weaknesses and  know the i r  

s t reng ths .  I t  i s  ve ry  impor tan t  tha t  you  mus t  he lp ,  …you  take  the  

educa to r  to  the  in -serv ice  t ra in ing” .  S1 in  Schoo l  E  a lso  added,  

“and  encou rage  them to  a t tend  the  in -se rv i ce  t ra in ing  workshops 

and  by  the  c i r cu i t  o r  t he  d is t r i c t ” .  

 

Ano the r  way o f  empower ing teache rs  to  be  be t te r  cu r r i cu lum 

imp lemente rs  is  by  wo rkshopp ing  them.  S1  in  Schoo l  D  a f f i rmed,  “ I  

th ink  the  mos t  impor tan t  th ing  is  to  wo rkshop them,  teache rs  must  

be  workshopped  o f  how th is  ( these)  CAPS documen ts  a re  used ” .  P2 

ind ica ted  tha t  one  can  “ take  them to  the  workshop  and  t ry  to  

workshop them to  make su re  tha t  they  pe r fo rm we l l  in  the i r  tea ch ing  

in  the  c lass room.  Th is  suggests  tha t  SMTs can  a lso  o rgan ise 

schoo l -based  workshops fo r  teache rs  no t  to  re l y  on ly  on  those  

o rgan ised  by  the  c i r cu i t  o r  d is t r i c t .  S5  in  Schoo l  A  a lso  con f i rmed ,  

“usua l l y  we  have  own  workshops  where  we d iscuss  wha t  to  do  when 

and  what  no t  to  do .  S2 in  Schoo l  A  emphas ised  the  impor tance  o f  

wo rkshops by  ind ica t ing tha t ,  “wo rkshopp ing  the  educa to rs  he lps  a  

lo t ” .  

 

5.7 .10 .2  Meet ings  

 

In  th i s  s tudy ,  i t  was  ment ioned  tha t  engag ing teache rs  in  mee t ings  

where  cur r icu lum imp lementa t ion  p rocesses a re  d iscussed a lso  

he lps .  Teache rs  need  to  a lways  be  reminded o f  the i r  purpose  and  

the  schoo l ’s  v i s ion  so  tha t  they can  pe r fo rm  as  expected .  P2  
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concu r red ,  “and  one  o the r  th ing  is  to  ca l l  meet ings ,  regu la r  

meet ings  where  educa to rs  w i l l  be  reminded  of  t he  v i s ion ” .  S2  in  

Schoo l  E  added ,  “ some t imes when we ho ld  meet ings ,  we  ou t l ine 

some o f  the  th ings  tha t  a re  in  t he  documents ” .  S3 in  schoo l  C 

con f i rmed tha t  mee t ings  were  he ld  whe re  cu r r icu lum i ssues were  

d iscussed ,  “ somet imes we have  a  meet ing  w i th  them where in  we 

d iscuss  those  po l ic ies  in  tha t  way  they  w i l l  be  more  conve rsan t  w i th  

the  cu r r i cu lum po l i c ies ” .  S2  in  Schoo l  A  added,  “we  ho ld  phase  

meet ings  where in  the  educa to rs  d i scuss  som e cha l lenges wh ich  

they  have ” .  

 

5.7 .11  Moni tor ing and suppor t ing teachers   

 

There  is  a  need fo r  SMT to  pu t  teache rs ’  wo rk  unde r  sys tema t i c  

rev iew where  they con t inuous ly  mon i to r  the i r  p rogress  and  see  how 

they pe r fo rm.  In  o ther  wo rds ,  mon i to r ing ass is ts  in  iden t i f y ing a reas  

fo r  improvement .  Then,  the rea f te r ,  pu t  in  p lace  a  suppo r t  sys tem 

fo r  teachers  who a re  unde rpe r fo rm ing as  pe r  pe r fo rmance 

ind ica to rs .  The  pu rpose  o f  suppo r t  i s  to  empower  teachers  to  

improve  teach ing and  lea rn ing p rac t i ces  in  the i r  c lassrooms (K ruge r  

2016 :348 ) .  Th is  s tudy  has  revea led  tha t  t here  is  s t i l l  a  need  f o r  

con t inued  t ra in ing un t i l  eve ryone is  con f iden t  and  con ten t  about  h is  

o r  he r  pe r fo rmance as  Ndou  (2008:36)  h igh l igh ts  in  h is  s tudy.  

The re fo re ,  the  p r inc ipa l  as  an  ins t ruc t iona l  leade r  and  an  ove rsee r ,  

de lega tes  du t ies  to  subo rd ina tes  and  leads  the  SMT in  mon i to r ing 

cur r icu lum imp lementa t ion .   

 

Moreover ,  p r inc ipa ls ’  l eade rsh ip  respons ib i l i t ies  can  be de lega ted  

to  o the rs  in  a  schoo l  se t t ing  (Na idoo ,  Mncube  &  Potok r i  2015 :319 ) .  

Th is  imp l ies  tha t ,  even  though the  p r inc ipa ls  a re  rega rded  as  

leade rs  regard ing  pedagogy and  ins t ruc t ion  (Grob le r  2013 :  S179 ) ,  

there  is  s t i l l  a  necess i t y  to  de lega te  leade rsh ip  and  management  

respons ib i l i t ies  to  o the rs  because  the  success  o f  the  schoo l  does  



 
  

190 
 

no t  so le l y  re l y  on  the  p r inc ipa l  bu t  a l so  the  co l lec t ive  e f fo r ts .  P1  

a f f i rmed ,  “ I  usua l ly  de lega te  the  depu ty  p r inc ipa l ,  the  H ODs and the 

sen io r  teache rs  to  conduct  wo rkshops,  to  do  c lass  v i s i t s  and  to  

mon i to r  teachers ’  wo rk ,  to  ensure  the  teache rs  have  g iven  enough 

work  and  o f  good  qua l i t y ” .  

 

Th is  s tudy has  con f i rmed tha t  mon i to r ing and  suppo r t  a re  ve ry 

c r i t i ca l .  The  SMT need  to  s ta r t  by  mon i to r ing  the  teache rs ;  i f  the re  

i s  a  need  fo r  improvement  o r  f laws were  iden t i f ied ,  the  SMT need 

to  suppo r t  the  teache rs .  The re fore ,  when manag ing  cu r r icu lum 

imp lementa t ion ,  mon i to r ing to o ls  need  to  be  used .  Fo r  examp le ,  

l esson  p lan ,  con ten t  cove rage ,  an  aud i t  o f  wr i t ten  work ,  p re -

modera t ion  o f  f o rma l  tasks ,  pos t  modera t ion  o f  f o rma l  tasks  and  

c lass room obse rva t ions .  P3  a f f i rmed ,  “ t o  manage the  cur r i cu lum ,  

we  a re  hav ing  mon i to r ing  too ls ” .  There fo re ,  t h i s  s tudy  shows 

va r ious  ways  in  wh ich  nov ice  teache rs  and  expe r ienced  teache rs  

can  be  mon i to red  and  suppor ted .  

 

5.7 .11 .1   Novice  teachers   

Nov ice  teache rs  a re  inexpe r ienced  teache rs  who have  th ree  yea rs  

o r  less  in  the  teach ing  p ro fess ion  ( Matsebane  2015 :12 ) .  The re fo re,  

these  teache rs  need  to  be  care fu l l y  mon i to red  and  suppo r ted .  The  

Depar tmen t  o f  Bas ic  Educa t ion  (2011b :8 )  emphas ised  tha t  SMTs 

need  to  ensu re  the  induc t ion  and  o r ien ta t ion  o f  beg inne r  teachers .  

P4  con f i rmed ,  “ l i ke  I  sa id  a t  the  beg inn ing  somet imes  teache rs  may 

be  h i red  new f rom the  co l lege  o r  un ivers i t ies .  They a re  no t  ye t  

acqua in ted  w i th  wha t  i s  done  in  the  c lass room.  So ,  in  case  o f  such 

cases  you  s ta r t  w i th  o r ien ta t ion  and  a f te r  you  have  done  the  

o r ien ta t ion ,  you  do  the  in t roduc t ion  and  then  once  you  have  done  

the  in t roduc t ion  you  expose  the  teache r  to  the  c lassroom s i tua t ion ” .   

 

However ,  be fo re  go ing th rough a l l  p rocedu res  o f  ass is t ing nov ice  

teache rs ,  a  mento r  needs to  be  ass igned  f i r s t .  S1  in  Schoo l  E 
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conf i rmed ,  “ass ign  a  sen io r  teacher  to  be  h is  o r  he r  mento r ” .  Af te r  

ass ign ing  a  mento r  to  a  beg inne r  teache r ,  then  the  o r ien ta t ion  

p rocess  can  un fo ld  knowing who may be  respons ib le  fo r  t he  

mento rsh ip  o f  such  teache rs .  S4  in  schoo l  C ma in ta ined  tha t  “we 

or ien ta te  the  teache r  then  we men to r  h im o r  he r .  Therea f te r  a  c lass  

v i s i t  w i l l  fo l low  to  see  whethe r  he  is  cop ing ,  t hen  suppo r t  w i l l  be  

g iven  where  needed ” .  

 

I t  i s  ev iden t  tha t  nov ice  teachers  cou ld  a lso  be  ass is ted  by  

conduc t ing induc t ion  p rogrammes  to  improve  teach ing  and  learn ing 

(Matsebane  2015 :51 ) .  S2  in  Schoo l  E  a f f i rmed,  “we  do  an  induc t ion  

fo r  the  beg inne rs  and  then  a f te r  do ing  an  induc t ion  maybe o r  we 

jus t  g ive  them the  po l icy  documents  as  we l l  as  the  f i les  fo r  the  

p repa ra t ions  and  we g ive  h im o r  her  the  d i rec t ion /adv ice  o f  how to  

do  i t ” .  As ind ica ted  ea r l ie r ,  S5  in  Schoo l  A  a l so  con f i rmed,  “usua l ly  

we have  own workshops where  we d iscuss  what  to  do  when and 

what  no t  to  do .  So ,  i t  becomes easy  fo r  the  new ly  appo in ted  teache r  

to  ge t  used  to  what  othe rs  a re  do ing ” .  

 

Th is  resea rch  has  a lso  revea led  tha t  i t  i s  essen t ia l  tha t  a f te r  

mon i to r ing nov ice  teache rs ,  suppo r t  i s  p rov ided .  S1  in  Schoo l  D 

exp la ined  fu r the r ,  “So,  those  beg inne r  teache rs ,  we  need to  s i t  

down  w i th  them and  te l l  them what  ac tua l ly  i s  expected  o f  t hem and 

then  the rea f te r  we  shou ld  jus t  g ive  them a l l  the  suppo r t  we  can ”.  

S2 in  Schoo l  B  a f f i rmed,  “w e  suppo r t  them by  v is i t ing  them t ime  and  

aga in ” .  S1 in  Schoo l  B  a lso  a l l uded ,  “and  then  when  they  s ta r t ,  we  

a lso  g ive  them the  necessa ry  documents ” .  

 

5.7 .11 .2  Exper ienced teachers    

Exper ienced  teache rs  a lso  need to  be  mon i to red  and  suppo r ted  to  

ensu re  the  de l i ve ry  o f  qua l i t y  educa t ion .  Neve r the less ,  i t  i s  ev iden t  

tha t  some schoo ls  do  no t  mon i to r  teache rs  as  requ i red  and  they do 

no t  p rov ide  teache rs  w i th  the  suppo r t  they requ i re .  P1  s ta ted ,  
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“un fo r tuna te ly ,  i n  ou r  case  the  p r inc ipa l  and  the  depu ty  p r inc ipa l  

a re  the  ones who t ry  to  suppo r t  the  teache rs  and  the  suppo r t  we 

are  g iv ing  is  no t  enough ” .  

 

Teachers ’  wo rk  is  mon i to red ,  f o r  examp le ,  th rough  check ing  o f  

l esson  p repara t ions ,  c lass  v is i t s  and  aud i t  o f  wr i t ten  work .  P4 

ind ica ted ,  “once  the  lesson  p repara t ion s  a re  done  they  must  be 

con t ro l l ed  and  then  you  take  the  teache r  to  the  c lass room.  In  the  

c lass room the  teache r  has  to  p resen t  the  lesson  and  then  where  

the re  a re  p rob lems  we  have  to  suppo r t .  So ,  suppor t  i s  key ” .  Then 

S1  in  Schoo l  C  a f f i rmed,  “we  can  make c lass  v is i t s  and  do  work  

aud i t  f o r  t he  lea rne rs ’  ac t iv i t ies  acco rd ing  to  CAPS and a lso  check  

the  teachers ’  por t fo l ios  and  lesson  p repa ra t ions  and  the  CASS 

f i les ” .  S1  in  Schoo l  E  a f f i rmed,  “we  used  to  mon i to r  the i r  work ,  

l esson  p lans  on  a  week ly  bas is  and  g ive  them suppo r t ” .  S2 in  Schoo l  

E  added,  “we  check  eh…lea rne rs ’  c lasswork  books  as  we l l  as  

homework  books  whethe r  they  ta l l y  w i th  the i r  l esson  p lans ” .   

Th is  con f i rms  tha t  exper ienced  teach e rs  a lso  need suppo r t .  P2 

sugges ted  tha t  m in i  wo rkshops can  be  o rgan ised  fo r  teache rs  who  

s t i l l  have  cha l lenges.  He fu r the r  ma in ta ined ,  “ i f  maybe  you  canno t  

he lp  them you  mus t  ou tsource ,  you  take  the  educa to r  ou t  whe re  the  

teache r  can  be  t ra ined  o r  to  the  in -serv ice  t ra in ing ” .  P3 a lso  added 

tha t  teache rs  mus t  a l so  be  g iven  scho las t ic  mate r ia ls  t o  suppo r t  

the i r  teach ing.  She s ta ted ,  “w e g ive  them educa t iona l  mate r ia l s  

such  as  tex tbooks .  So ,  teache rs  somet imes  l i ke  some s tudy  gu ides  

so  we go  and  buy  them”.  

 

5 .8  THE F INDINGS FROM NON -P ARTICIP ANT OBSERVATION  

 

The researche r  rema ined  an  eavesdroppe r  du r ing th is  empi r ica l  

research .  Th is  imp l ies  tha t  she  was  a  non -pa r t ic ipan t  observe r .  In  

the  p rocess ,  the  pa r t i c ipan ts ’  body  language ,  f ac ia l  exp ress ions 

and  the  tone  o f  the i r  vo ices  were  observed  and  reco rded  us ing  f ie ld  
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no tes  du r ing the  in te rv iews to  ass is t  in  ana lys ing verba l  da ta .  So ,  

the  researche r  observed  the  par t ic ipan ts  as  they  were  engag ing in  

the i r  de l ibe ra t ions .  

 

In  Schoo l  A ,  the  p r inc ipa l  seemed  to  be  con f iden t  and  honest  in  h i s  

d iscuss ion  w i thou t  any  rese rva t ions .  He  ind ica ted  tha t  “HODs a re  

no t  capac i ta ted  to  manage  cur r icu lum”  imp lementa t ion .  Th is  was 

ev iden t  dur ing  focus  g roup  in te rv iews  where in  some SMT membe rs  

we re  unsu re  about  the i r  ro les  as  cu r r i cu lum managers .  The  SMTs 

were  tak ing  t ime to  answer  ce r ta in  quest ions ,  and  some o f  the  SMT 

members  we re  qu ie t  most  o f  the  t ime.  One o f  them even exp ressed  

h is  f rus t ra t ion  by  say ing ,  “ th i s  is  ano the r  cha l lenge  becaus e you  

f ind  you rse l f  in  SMT because  you  a re  rega rded  as  one  o f  the  sen io r  

teache rs .  Now when i t  comes to  conduct ing  workshops to  

educa to rs ,  we  a re  no t  manda ted  abou t  tha t .  Some o f  us ,  we  a re  

here  because  o f  tha t  t i t l e  o f  be ing  a  sen io r  teacher ”  (S4  in  Schoo l  

A ) .   

 

The resea rche r  cou ld  rea l ise  tha t  they were  w i l l ing  to  answer  the  

quest ions  bu t  d id  no t  know what  to  say  and  cou ld  a lso  rea l i se  the  

f rus t ra t ion  on  the i r  f aces .  I t  was ,  the re fo re ,  conc luded  tha t  most  o f  

the  SMT members  in  Schoo l  A  were  no t  t ra ined  on  how cu r r i cu lum 

imp lementa t ion  needed to  be  managed .  

 

In  Schoo l  B ,  the  p r inc ipa l  exp l ic i t l y  e labo ra ted  on  how cu r r i cu lum 

imp lementa t ion  was  managed  in  h i s  schoo l .  The  resea rche r  

obse rved  tha t  the  cur r icu lum was we l l  managed in  th is  schoo l  even  

though the  SMT members  showed tha t  they  were  unsu re  o f  the  

cur r icu lum p lans  tha t  we re  kep t  a t  the  schoo l  t o  ass is t  them in  

manag ing  cu r r i cu lum imp lementa t ion .  

 

In  Schoo l  C,  bo th  the  p r inc ipa l  and  the  SMT members  eas i l y  sha red  

how cu r r i cu lum imp lementa t ion  was  managed a t  the i r  schoo l .  They 
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were  on ly  upse t  abou t  the  cha l lenges imped ing  the i r  p rogress  as  a  

schoo l .  

 

In  Schoo l  D ,  the  p r inc ipa l  and  the  SMT c lea r l y  exp la ined  how the  

cur r icu lum  was  managed in  the i r  schoo l .  They ac t i ve ly  pa r t i c ipa ted  

th roughout  the  in te rv iew.  

 

In  Schoo l  E ,  the  p r inc ipa l  d id  no t  take  pa r t  i n  the  s tudy .  The  SMT 

was ac t i ve ly  invo lved  in  t he  s tudy.  They were  ab le  to  sha re  how 

cur r icu lum imp lementa t ion  was  managed a t  the i r  schoo l .  

 

Genera l l y ,  the  resea rche r  obse rved  tha t  mos t  o f  the  pa r t ic ipan ts  

hes i tan t l y  answered  the  ques t ions  on  cu r r icu lum p lans  and  

cur r icu lum po l i c ies ,  espec ia l l y  on  the i r  ap p l ica t ion .  Th is  suggested  

tha t  some o f  those  p lans  and  po l i c ies  we re  no t  we l l  imp lemented  in  

the i r  schoo ls  and  th i s  m igh t  a f fec t  cu r r icu lum de l i ve ry  and  lea rne r  

pe r fo rmance.  Aga in ,  f rom how some par t i c ipan ts  were  answer ing 

quest ions ,  the  resea rche r  cou ld  de tec t  tha t  somet imes  cu r r icu lum 

managemen t  was  somehow neg lec ted .  

 

F ina l l y ,  some  SMT members  d i sp layed  a  lack  o f  p ro f ic iency  in  te rms 

o f  cu r r icu lum managemen t  wh i le  mos t  p r inc ipa ls  appea red  to  know 

more  about  cu r r i cu lum imp lementa t ion  management .  

 

5.9  THE F INDINGS FROM DOCUMENTS AN ALYSIS  

Documents  ana lys i s  is  ano the r  qua l i ta t i ve  da ta  co l lec t ion  method  in  

wh ich  documents  p lay a  c r i t i ca l  ro le  in  the  in te rp re ta t ion  o f  da ta .  

As  i t  was  ind ica ted  in  chap te r  one  and  four ,  documents  ana lys i s  

was  iden t i f ied  as  one  o f  the  da ta  co l lec t ion  methods in  th is  s tudy .  

The  documents  used  inc luded:  cu r r i cu lum po l ic ies ,  f o r  examp le ,  

teach ing  and  lea rn ing  po l i cy ,  and  assessmen t  po l icy ;  cu r r i cu lum 

re la ted  p lans ,  fo r  example ,  the  Schoo l  Improvement  P lan ,  

cu r r icu lum managemen t  p lan ,  and  academic  improvement  p lan ,  
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minutes  o f  the  mee t ings  and  mon i to r ing  too ls .  These  a re  used  to  

con t ro l  cu r r icu lum ac t i v i t ies ,  f o r  example ,  lesson  p lan ,  con ten t  

cove rage ,  an  aud i t  o f  wr i t ten  work ,  p re -modera t ion  o f  f o rma l  tasks ,  

pos t  modera t ion  o f  f o rma l  tasks  and  c lassroom observa t ions .  

 

The a fo rement ioned  documents  were  reques ted  immed ia te l y  a f te r  

the  in te rv iews.  They were  used  to  co r robo ra te  da ta  co l lec ted  du r ing 

in te rv iews  and  observa t ions .  Th is  resea rch  revea led  tha t  cu r r i cu lum 

po l ic ies  and  p lans  a re  ve ry v i ta l  when managing cu r r i cu lu m 

imp lementa t ion .  Tha t  i s  why the  resea rche r  had  to  request  t hose  

documents  f rom schoo ls  as  a  con f i rmat ion  o f  what  they  were  

a r t icu la t ing dur ing  the  in te rv iews .  The  da ta  co l lec ted  th rough 

documents  we re  a r ranged unde r  the  fo l lowing themes:  

 

5.9 .1  Curr icu lum pol ic ies  

Curr i cu lum po l ic ies  fo rm  the  bas is  f o r  cu r r icu lum imp lementa t ion  

and  management .  Schoo ls  were  requested  to  p roduce  cu r r i cu lum 

po l ic ies  wh ich  a re  used  to  suppor t  cu r r i cu lum imp lementa t ion  and  

managemen t .  The  p r imary  cu r r i cu lum po l ic ies  tha t  schoo ls  need to  

encompass  a re  CAPS documents ,  NPPPR,  NPA,  Teach ing  and  

Lea rn ing  Po l icy ,  mon i to r ing  po l icy ,  S ta f f  Deve lopment  Po l icy ,  

Sub jec t  Po l i c ies  and  the  Assessment  Po l i cy .  

 

Al l  schoo ls  have  CAPS documents ,  NPPPR and NPA even though 

some SMT members  were  no t  conversan t  w i th  NPPPR and  NPA.  The 

Teach ing and  Learn ing Po l icy was ment ioned  in  two  schoo ls  (schoo l  

A&B) ;  howeve r ,  the re  was no  ev idence  o f  such  in  one  schoo l  (B ) .  

The  Assessment  Po l icy  was men t ioned  in  a l l  schoo ls ,  bu t  the re  was 

ev idence  o f  those  po l ic ies  in  th ree  schoo ls  on ly ,  and  tha t  was 

Schoo l  B ,  C  and  E.  Sub jec t  po l ic ies  we re  h igh l igh ted  in  th ree  

schoo ls  (B ,  C  and  E)  and  the re  was ev idence  in  Schoo l  B  and  C 

on ly .  S ta f f  Deve lopmen t  Po l icy  was no t  ment ioned  a t  a l l ,  bu t  in  

Schoo l  B .  Th is  po l i cy  was  one  o f  the  documents  wh ich  was  g iven  to  
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the  resea rche r .  None o f  the  schoo ls  ment ioned  the  mon i to r ing  

po l icy .  

 

I t  i s ,  the re fo re ,  conc luded  tha t  schoo ls  a re  s t i l l  l ack ing  in  

cur r icu lum imp lementa t ion  and  managemen t  po l i c ies .  These 

po l ic ies  wou ld  he lp  to  regu la te  teach ing and  lea rn ing ,  and  they 

wou ld  a lso  se rve  as  gu ide l ines  fo r  teache rs  and  cu r r i cu lum 

managers .  I f  po l ic ies  a re  es tab l i shed ,  eve ryone may be  ab le  to  

know what  i s  exp ected  o f  h im o r  he r  and  when.  

 

5.9 .2  Curr icu lum plans  

 

Curr i cu lum p lans  need to  be  es tab l i shed  fo r  the  e f fec t i ve 

imp lementa t ion  o f  the  a fo resa id  po l ic ies  (Depa r tment  o f  Bas ic  

Educa t ion  2011b :46 ) .  Acco rd ing to  the  researche r ,  cu r r i cu lum p lans  

shape  a  way fo r  cu r r icu lum imp lementa t ion  and  management .  A  

yea r  p lan  se rves  as  a  co re  p lan  tha t  i nco rpo ra tes  a l l  ac t i v i t ies  f rom 

d i f f e ren t  cu r r icu lum p lans .  The  yea r  p lan  needs to  in tegra te  a l l  

ac t i v i t ies  f rom d i f fe ren t  cu r r icu lum p lans ,  f o r  examp le ,  assessment  

p lan ,  Schoo l  Improvement  P lan  (S IP) ,  Academic  Pe r fo rmance 

Improvement  P lan  (APIP)  and  management  p lans  ( Depar tmen t  o f  

Bas ic  Educa t ion  2011b :47 ) .  

 

Th is  research  revea led  tha t  Schoo l  B ,  C and  D had  a lmos t  a l l  

cu r r icu lum managemen t  p lans ,  f o r  examp le ,  yea r  p lan ,  Schoo l  

Improvement  P lan  (S IP ) ,  Academic  Pe r fo rmance Improvement  P lan  

(AP IP) ,  assessment  p lan  and  lesson  p lans .  Schoo l  B  and  C  a lso  had  

a  cu r r i cu lum managemen t  p lan  where  a l l  cu r r icu lum ac t i v i t ies  we re 

merged  in to  one  p lan .  Schoo l  A  and  E had  on ly  two  p lans  namely ;  

assessmen t  p lan  and  lesson  p lans .  In  Schoo l  B  and  E,  they  a lso  

had  a  mon i to r ing  schedu le .  Fo r  a l l  the  p lans ,  the re  is  ev idence  tha t  

they were  indeed  u t i l i sed  a t  schoo ls  even  though the  resea rcher  

cou ld  no t  gua ran tee  the i r  e f f ec t i veness .  
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5.9 .3  Moni tor ing tools  

 

The SMT needs to  have  too ls  to  mon i to r  t he  imp lementa t ion  o f  

po l ic ies  and  p lans  and  p resen t  repo r t s  du r ing mee t ings .  The  

mon i to r ing  o f  cu r r i cu lum imp lementa t ion  and  management  may no t  

be  poss ib le  w i thou t  mon i to r ing too ls .  So ,  mon i to r ing too ls  a re  used  

to  mon i to r  cu r r icu lum po l ic ies  and  p lans .  Mon i to r ing  too ls  wh ich  a re  

used  to  con t ro l  cu r r i cu lum ac t i v i t i es  a re  lesson  p lann ing,  con ten t  

cove rage ,  an  aud i t  o f  wr i t ten  work ,  p re -modera t ion  o f  f o rma l  tasks ,  

pos t  modera t ion  o f  f o rma l  tasks  and  c lassroom observa t ions .  

 

Th is  s tudy  revea led  tha t  Schoo l  E  was the  on ly  schoo l  tha t  was ab le  

to  p rove  tha t  mon i to r ing was  e f f i c ien t l y  adm in is te red  us ing the  

re levan t  too ls .  The  reason  was  tha t  they  were  ab le  to  p rov ide  the  

researche r  w i th  a l l  used  mon i to r ing too ls  as  ev idence  tha t  

mon i to r ing was indeed  conduc ted  a t  the i r  schoo l .  In  schoo l  A ,  B ,  

and  C the re  was ev idence  tha t  mon i to r ing too ls  we re  the re  and  

u t i l i sed  as  expected .  In  Schoo l  D the re  was  a lso  ev idence  tha t  

cu r r icu lum imp lementa t ion  was mon i to red  th rough mon i to r ing too l .  

Howeve r ,  the  on ly  p rob lem was the  use  o f  OBE (Outcomes -based  

educat ion )  te rms such  as  LO (Lea rn ing ou tcomes) ,  AS ’s 

(Assessment  s tanda rds)  and  LA (Lea rn ing a rea) .  I t  was  appa ren t  

tha t  c lass  v is i t s  o r  obse rva t ions  were  ra re ly  conducted  o r  no t  done 

a t  a l l  because  schoo ls  ment ioned  tha t  in  th e  t ranscr ip ts  bu t  they  

fa i led  to  p rov ide  ev idence .  P4  a lso  ind ica ted  tha t  somet imes 

teache rs  do  no t  want  to  be  eva lua ted  as  s ta ted ,  “When you  say  

today  i s  you r  day  I  am go ing  to  be  w i th  you  in  the  c lass room and 

v i s i t  you  and  see  how you  a re  pe r fo rming .  The  teacher  w i l l  say ,  ‘no  

I  don ’ t  need any  inspec t ion ’ ” .  
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5.9 .4  Curr icu lum management  meet ings  

 

In  the  p rev ious  t ransc r ip t s ,  i t  was  ev iden t  tha t  schoo ls  ho ld  va r ious  

meet ings  such  as  s ta f f  meet ings ,  pa ren ts ’  meet ings ,  depar tmenta l  

meet ings ,  SGB mee t ings  and  SMT meet ings .  Howeve r ,  most  o f  the  

cur r icu lum ma t te rs  we re  d iscussed du r ing s ta f f  mee t ings  ra t her  

than  in  d i s t inc t  cu r r i cu lum meet ings  where  on ly  cur r icu lum mat te rs  

we re  d iscussed o r  dea l t  w i th .  None o f  the  schoo ls  p rov ided  

ev idence  o f  cu r r icu lum management  mee t ings  by  the  SMT members .  

I t  i s  s ign i f i can t  tha t  each  member  o f  the  SMT has  reco rds  o f  

meet ings  he ld  unde r  h is  o r  he r  depar tment .  Th is  may ass is t  them  in  

mak ing fo l low-ups  where  necessa ry and  to  become be t te r  

cu r r icu lum managers .  

 

5.9 .5  Teachers ’  and learners ’  per formance  

 

The researche r  a lso  d i scove red  tha t  a l l  schoo ls  ana lysed  the  

l ea rne rs ’  resu l ts  pe r  te rm and  pe r  sub jec t .  Fo r  a l l  schoo ls ,  the re  i s  

ev idence  tha t  the  resu l ts  were  ana lysed  and  d iscussed  pe r  te rm.  In  

Schoo l  E ,  the  SMT went  to  the  ex ten t  o f  keep ing and  mon i to r ing 

each  teache r ’ s  sub jec t  pe r fo rmance tha t  showed a  number  o f  

l ea rne rs  tak ing the  sub jec t ;  the  number  o f  lea rne rs  who  passed;  

and  the  ave rage  pe rcen tage  ob ta ined .  In  Schoo l  B ,  the  SMT 

d isp layed  the  ta rge ts  fo r  each  sub jec t  and  how the  teachers 

pe r fo rmed  in  those  sub jec ts ;  and  the  SMT kep t  those  reco rds  fo r  

mon i to r ing pu rposes.  Th is  a lso  ass is ted  the  teache rs  in  see ing  how 

they per fo rmed.  

 

5.10  SUMMARY 

 

Th is  chap te r  was  used  to  p resen t ,  ana lyse  and  in te rp re t  da ta  

co l lec ted  f rom respec t i ve  pa r t ic ipan ts  who were  invo lved  in  the  

research  s tudy.  The  f ind ings  were  p resen ted  i n  the  pa r t ic ipan ts ’  
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una l te red  words .  Fu r the rmore ,  th i s  chap te r  p rov ided  a  d iscuss ion 

o f  the  resea rch  f i nd ings  wh ich  add r essed  the  ma in  a ims o f  th is  

research  p ro jec t .  Moreove r ,  da ta  on  manag ing  cu r r i cu lum 

imp lementa t ion  in  p r imary  schoo ls  was  d iscussed and  exp la ined  to  

l i nk  the  cen t ra l  resea rch  quest ions  o f  th i s  empi r ica l  resea rch  and  

i t s  a ims .  Chap te r  s i x  ou t l ines  the  summa ry ,  conc lus ion  and  

recommendat ions  o f  the  s tudy .  The  l im i ta t ions  o f  th is  s tudy a re  a lso  

h igh l igh ted .  
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CHAPTER S IX  

SUMMARY,  CONCLUSIONS AND RECOMMENDATIONS  

 

6 .1  INTRODUCTION  

The  p rev ious  chapte r  ou t l ined  a  de ta i led  desc r ip t ion  and  ana lys i s  

o f  the  da ta  and  i t s  in te rp re ta t ion .  Th is  imp l ies  tha t  da ta  co l lec ted  

th rough ind iv idua l  in te rv iews ,  focus  g roup  in te rv iews ,  non -

pa r t i c ipan t  obse rva t ion  and  documents  ana lys is  was d iscussed  

comprehens ive ly .  In  a  nu tshe l l ,  i t  was  used  fo r  da ta  ana lys is  and  

in te rp re ta t ion  as  we l l  as  to  d i scuss  the  f ind ings  o f  the  resea rch .  

 

Th is  chap te r  d i scusses  gene ra l  conc lus ions  and  p rov ides  v iab le  

recommendat ions  on  how schoo ls  cou ld  improve  the i r  cu r r icu lum 

managemen t  s t ra teg ies .  Based on  the  da ta  co l lec ted ,  conc lus ions  

a re  d rawn  f rom th is  research  s tudy.  The  l im i ta t ions  o f  th i s  s tudy  a re  

fu r the r  h igh l igh ted .  

 

6.2  SUMMARY OF THE STUDY  

Th is  s tudy  p r imar i l y  f ocused on  the  e f fec t i ve  ways  o f  managing 

cur r icu lum imp lementa t ion  in  p r imary  schoo ls .  The  s tudy was 

conduc ted  in  f i ve  p r imary  schoo ls  in  Sekhukhune  D is t r ic t ,  L impopo 

P rov ince .  Data  co l le c t ion  methods  engaged  inc luded  ind iv idua l  

i n te rv iews ,  f ocus  g roup  in te rv iews ,  non -pa r t i c ipan t  observa t ion  and  

documents  ana lys i s .  The  s tudy  is  embedded in  a  cons t ruc t i v i s t  o r  

i n te rp re t i v i s t s  pa rad igm wh ich  i s  used  to  unde rs tand  and  desc r ibe  

human  na tu re .  A  phenomeno log ica l  mode l  o f  na tu ra l i s t i c  inqu i ry  

ca tego r ies  was used  to  desc r ibe  SMTs ’  mean ings  o f  l i ved  

expe r iences ,  name ly,  tha t  one  o f  manag ing  cu r r icu lum 

imp lementa t ion .   

Chapte r  One ou t l ined  the  o r ien ta t ion  and  background o f  the  s tudy.  

Th is  chap te r  p rov ided  an  ove rv iew o f  the  s tudy .  In  Chapte r  Two,  
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the  resea rcher  ou t l ined  the  theo re t ica l  f ramework  unde rp inn ing the  

s tudy .  The  ins t ruc t iona l  leadersh ip  mode ls  and  the  four  c r i t i ca l  

e lements  o f  managemen t  se rved  as  lenses  o f  th is  s tudy  wh ich  were  

p lann ing,  o rgan is ing ,  lead ing  o r  d i rec t ing  and  con t ro l l ing  o r  

eva lua t ing.  The  resea rche r  used  Chapte r  Three  to  ou t l ine  wha t  

l i te ra tu re  exposes about  cu r r i cu lum imp lementa t ion  and  

managemen t ,  i nc lud ing  the  impac t  o f  cu r r i cu lum change  on  lea rne r  

pe r fo rmance.  The  l i te ra tu re  rev iew  was  used  to  suppo r t  the  

impor tance  o f  the  top ic  and  to  in fo rm the  empi r ica l  resea rch .  T hen 

Chapte r  Fou r  was  used  to  h igh l igh t  the  resea rch  methodo logy o r  

app roach  and  resea rch  des ign  used  in  the  s tudy .  Qua l i t a t i ve  

research  app roach  wh ich  inc luded in te rac t i ve  research  des ign  was 

emp loyed  fo r  th is  s tudy .  Chapte r  F ive  was used  to  p resen t ,  ana lyse  

d iscuss  and  in te rp re t  da ta .  Las t l y ,  Chap te r  S ix  was used  to  p resen t  

the  s tudy  summary ,  conc lus ions  and  recommendat ions .  In  th is  

chap te r ,  conc lus ions  were  d rawn to  p rov ide  a  synops is  o f  the  en t i re  

s tudy .  Recommenda t ions  were  made to  ass is t  SMTs and  p r inc ipa ls  

on  the  ideas  tha t  cou ld  be  adopted  to  re in fo rce  the  management  o f  

cu r r icu lum imp lementa t ion  in  schoo ls .  Recommenda t ions  and  

poss ib le  top ics  for  f u tu re  resea rch  were  a lso  spec i f ied .   

 

6.3  L IMITATIONS OF THE STUDY  

 

The fundamenta l  ob jec t i ve  o f  th i s  s tudy was to  inves t iga te  how 

SMTs o f  p r imary schoo ls  in  Sekhukhune D is t r ic t  a re  manag ing 

cur r icu lum imp lementa t ion  to  b r ing  abou t  qua l i t y  educa t ion .  L i ke 

any  o the r  s tudy,  th i s  s tudy  a lso  had  some l im i ta t ions .  The  s tudy 

focused on  on ly  f i ve  p r imary schoo ls  in  the  Sekhukhune D is t r i c t .  

The  resu l t s  may ,  there fo re ,  no t  app ly  to  a l l  p r imary  schoo ls  w i th in  

the  d is t r ic t .  The  ou tcomes  o f  the  resea rch  s tudy  may a lso  no t  app ly  

to  seconda ry  schoo ls  in  the  d is t r ic t  as  they  were  exc luded  f rom the  

research  s tudy .  The  s tudy  re l ied  ma in ly  on  the  v iews  o f  the  SMTs 

a t  those  se lec ted  schoo ls .  Aga in ,  some SMTs were  re luc tan t  to  t ake  

pa r t  in  the  s tudy ,  and  th is  inc luded one  p r inc ipa l .   
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Fur the rmore ,  t he  research  quest ions  were  p repa red  and  p resen ted  

in  Eng l ish .  A lmost  a l l  pa r t ic ipan ts  responded in  Eng l ish  excep t  f o r  

one  pa r t ic ipan t  who exp ressed  h imse l f  in  the  language o f  h i s  

cho ice .  Desp i te  these  l im i ta t ion s ,  th i s  emp i r i ca l  research  ach ieved  

what  i t  in tended to  ach ieve  th rough  da ta  co l lec t ion  methods  

emp loyed ,  name ly ,  in te rv iews,  non -pa r t ic ipan t  obse rva t ion  and  

documents  ana lys i s .   

  

6.4  GENERAL CONCLUSIONS  

 

Th is  research  s tudy  inves t iga ted  e f fec t i ve  ways  o f  manag ing 

cur r icu lum imp lementa t ion  in  p r imary  schoo ls  w i th in  the  

Sekhukhune  D is t r i c t .  The  s tudy  a imed  to  p rov ide  suggest ions  and 

recommendat ions  tha t  may hopefu l l y  improve  cu r r icu lum 

managemen t  by SMTs.  The  inves t iga t ion  was a imed  a t  h igh l igh t ing 

va r ious  me thods o r  s t ra teg ies ,  wh ich  SMTs  can  adopt  to  manage  

cur r icu lum imp lemen ta t ion  e f fec t i ve ly  to  ach ieve  qua l i t y  educa t ion .  

The  s tudy  was a lso  a imed  a t  mak ing SMTs aware  o f  the i r  ro les  in  

the  e f fec t i ve  imp lementa t ion  o f  the  cu r r i cu lum and a t tempts  to  

add ress  the  p rob lem o f  ro le  con fus ion  rega rd ing  cur r icu lum 

managemen t  wh ich  was h igh l igh ted  by  Rakoma and  Matshe  

(2014 :443 ) .  

The re fo re ,  to  ach ieve  these  a ims,  the  fo l lowing  quest ions  were  

add ressed :  

The  ma in  resea rch  ques t ion :  

 

•  To  wha t  exten t  a re  Schoo l  Managemen t  Teams o f  p r imary 

schoo ls  in  Sekhukhune Dis t r ic t  ab le  to  manage cur r icu lum 

imp lementa t ion?   

The  sub -quest ions :  

 

•  W hat  a re  the  ro les  o f  p r inc ipa ls  as  ins t ruc t iona l  leade rs?  
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•  W hat  a re  the  ro les  o f  the  Schoo l  Management  Teams  in  te rms 

o f  the  e f fec t i ve  management  o f  cu r r i cu lum imp lementa t ion?   

•  W hat  causes a  h igh  fa i lu re  ra te  in  schoo ls?  

•  W hat  cha l lenges  do  Schoo l  Management  Teams expe r ience  in  

manag ing  cu r r i cu lum imp lementa t ion?  

•  W h ich  s t ra teg ies  can  be  emp loyed  to  enhance  cur r icu lum 

imp lementa t ion  and  lea rners ’  pe r formance?  

•  How can  Schoo l  Managemen t  Teams e f fec t i ve ly  manage 

cur r icu lum imp lementa t ion?  

 

Th is  resea rch  s tudy  was ,  the re fo re ,  conducted  wi th  the  SMTs ;  

p r inc ipa l ,  depu ty  p r inc ipa l ,  Heads  o f  Depa r tments ,  sub jec t  head s,  

and  sen io r  teachers ,  in  an  a t tempt  to  answer  these  quest ions .  Thus,  

the  an t i c ipa ted  quest ions  were  a t tended  to  th rough  ind iv idua l  

i n te rv iews ,  f ocus  g roup  in te rv iews ,  non -pa r t i c ipan t  obse rva t ions 

and  documents  ana lys is .  

 

6.5  PRINCIP ALS’  PERCEPTIONS ON THEIR ROLES AS 

INSTRUCTIONAL LE ADERS  

 

Th is  resea rch  s tudy  has  revea led  tha t  the  p r inc ipa ls  a re  aware  o f  

the i r  ro les  as  ins t ruc t iona l  leade rs .  These  ro les  were  ment ioned  in  

Chapte r  th ree  and  then  con f i rmed in  Chapte r  f i ve .  The  p r inc ipa ls ’  

ro les  we re  a lso  h igh l igh ted  in  the  theore t ica l  f ramework  sec t ion .  

They  iden t i f ied  the i r  ro les  as  fo l lows  (c f .  2 .5 ,  3 .3 ,  5 .2 ) :   

1 .  Crea t ing a  favou rab le  educa t iona l  env i ronment  (c f .  2 .5 .2 ,  2 .5 .4 ,  

3 .3 .1  &  5 .2 .1 ) ;  

2 .  Lead ing  cu r r icu lum imp lementa t ion  (c f .  3 .3 .4  &  5 .2 .2 ) ;  

3 .  Organ is ing teach ing  work loads  and  re levan t  t each i ng  and 

lea rn ing mate r ia ls  ( c f .  3 .3 .3  &  5 .2 .3 ) ;   

4 .  Rec ru i t ing  teachers  (c f .  2 .5 .4  &  5 .2 .4 ) ;  

5 .  Superv i s ing and  mon i to r ing cu r r i cu lum imp lementa t ion  (c f .  

2 .5 .1 ,  2 .5 .2 ,  2 .6 ,  3 .3 .6  &  5 .2 .5 ) ;  
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6.  P lann ing  fo r  cu r r icu lum imp lementa t ion  (c f .2 .11 ,  3 .3 .2  &  5 .2 .6 ) ;  

7 .  P rov id ing  con t inu ous  p ro fess iona l  deve lopment  (c f .  2 .5 .1 ,  2 .5 .2 ,  

2 .5 .3 ,  2 .5 .6 ,  3 .3 .5  &  5 .2 .7 ) ;  

8 .  Communica t ing  e f fec t i ve ly  (c f .  2 .5 .5 ,  5 .2 .8 ) ;  and   

9 .  P ro tec t ing  ins t ruc t iona l  t ime  (c f .2 .5 .1 ,  2 .5 .2 ,  2 .5 .4  &  5 .2 .9 ) .   

   

6.6  SMTs ’  PERCEPTIONS ON THEIR ROLES AS CURRICULUM 

MAN AGERS 

 

Th is  s tudy  shows tha t  t he  SMTs were  ab le  to  iden t i f y  some o f  the i r  

du t ies  as  cur r icu lum managers  even  though some o f  the  SMT 

members  we re  unsure  about  the i r  ro les  and  respons ib i l i t ies .  They 

were  ab le  to  iden t i f y  the  fo l l owing  (c f .  3 .4  and  c f .  5 .3 ) :   

1 .  Manag ing  adm in is t ra t i ve  a f fa i rs  o f  the  schoo l  ( c f .  3 .4 .1  &  5 .3 .1 ) ;  

2 .  Superv i s ing cu r r i cu lum imp lementa t ion  (c f .  3 .4 .7  &  5 .3 .2 ) ;  

3 .  Cont ro l l ing  teache rs ’  and  lea rne rs ’  wo rk  (c f .  3 .4 .3  &  5.3 .3 ) ;  

4 .  Mon i to r ing and  suppo r t ing  teache rs  (c f .  5 .3 .4 ) ;  and  

5 .  P rov id ing  teache r  deve lopment  p rogrammes  (c f .  3 .4 .5  &  5 .3 .6 ) .  

 

6.7  CAUSES OF HIGH FAILURE RATE IN  SOUTH AFRICAN 

SCHOOLS 

 

Th is  s tudy  revea led  va r ious  con t r ibu t ing  fac to rs  towards  the  h igh  

fa i lu re  ra te  in  South  A f r ican  Schoo ls .  T he  fo l lowing  con t r ibu t ing 

fac to rs  we re  iden t i f ied ,  name ly,  educa t ion  po l icy ,  cu r r icu lum 

changes,  lack  o f  p rope r  t ra in ing,  lack  o f  cu r r i cu lum managemen t  

sk i l l s ,  soc ioeconomic  fac to rs ,  lack  o f  pa ren ta l  invo lvement ,  lack  o f  

p rope r  p lann ing,  language as  a  ba r r ie r ,  teache r  and  lea rne r  

commi tmen t ,  p rov is ion ing o f  LTSM,  teacher  and  lea rne r  

absentee ism.  As  we l l  as ,  o ve rc rowd ing in  c lass rooms,  lack  o f  

d isc ip l ine ,  lack  o f  con ten t  cove rage ,  incompeten t  teache rs  and 

SMT,  communi t y  un res t  and  s ta f f ing  (c f .5 .4 ) .  
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6.8  CHALLENGES  IMPEDING CURRICULUM IMPLEMENTATION 

AND ITS MAN AG EMENT 

 

I t  was  revea led  tha t  numerous fac to rs  h inde r  the  managemen t  and  

imp lementa t ion  o f  t he  cu r r icu lum in  schoo ls .  The  SMTs iden t i f ied  

the  fo l lowing cu r r i cu lum managemen t  imped iments  to  cur r icu lum 

imp lementa t ion ,  name ly ,  the  issues  abou t  job  desc r ip t i on ;  the  heavy  

work load  in  schoo ls ;  the  t ransgress ions  o f  schoo l  po l ic ies ;  the  lack  

o f  coope ra t ion ;  the  lack  o f  in f ras t ruc tu re ;  the  de lay  o f  t ime on  tasks ;  

and  the  use  o f  SA -SAMS fo r  record ing  and  repo r t ing  (c f .  5 .5 ) .  

 

6.9  STRATEGIES TO ENHANCE CURRICULUM IMPLEMENTATION 

AND LE ARNERS’  PERFORMANCE  

 

The par t i c ipan ts  we re  ab le  to  i den t i f y  var ious  s t ra teg ies  wh ich  can  

be emp loyed  to  improve  cu r r icu lum imp lemen ta t ion  and  learners ’  

per fo rmance in  schoo ls .  These  s t ra teg ies  we re  iden t i f ied  as  

fo l lows:  add ress ing the  issue  o f  sho r tage  o f  teache rs  (s ta f f ing ) ;  

teache rs  to  take  pa r t  in  teache r  deve lopment  ac t iv i t ies  l i ke  in -

serv i ce  t ra in ing  and  workshops;  pa ren ts  to  be  invo lved  in  the 

educa t ion  o f  the i r  ch i ld ren ;  lea rne rs  to  be  sub jec ted  to  regu la r  

assessmen t ;  engag ing  lea rne rs  in  ex t ra  c lasses ;  teache rs  to  cove r  

the  p resc r ibed  con ten t ;  read ing to  be  t rea ted  as  a  rou t ine ;  

suppo r t ing unde rpe r fo rm ing lea rners ;  teache rs  and  lea rne rs  to  be  

mot i va ted ;  t eache r  work load  to  be  reduced ,  and  bu i ld ing  good 

re la t ionsh ips  w i th  a l l  s takeho lde rs  (c f .  5 .6 ) .  

  

6.10  W AYS OF MANAGING CURRICULUM IMPLEMENTATION IN 

SCHOOLS 

 

Manag ing  cur r icu lum imp lementa t ion  in  schoo ls  i s  o f  u tmost  

impor tance  to  an t ic ipa te  qua l i t y  educa t ion .  Th is  s tudy has  revea led  

tha t  the  SMTs and  p r inc ipa l s  sha re  the i r  respons ib i l i t y  f o r  managing 

cur r icu lum imp lemen ta t ion  (Bush  e t  a l .  2010 :164 ) ,  and  the  p r inc ipa l  
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i s  the  ove rsee r .  I t  was  fu r the r  revea led  tha t  e f fec t i ve  management  

o f  cu r r icu lum imp lementa t ion  needs to  inc lude  the  fo l lowing ,  

name ly :  (c f .  5 .7 )  

 

1 .  P lann ing ,  wh ich  inc ludes  goa l  se t t ing ,  t ime - tab l ing,  

es tab l ish ing  cu r r icu lum p lans ,  recru i t ing compat ib le  s ta f f ,  

o rgan is ing teach ing and  lea rn ing mate r ia ls ,  a l loca t ing du t ies  

and  deve lop ing  cu r r i cu lum po l ic ies .  

 

2 .  Es tab l ish ing sub jec ts ’  commi t tees  w i th  the  a im o f  re i n fo rc ing 

the  cu r r icu lum management  sys tems  in  schoo ls .    

 

3 .  Mon i to r ing lesson  p repa ra t ions  to  check  as  to  whe the r  

teache rs ’  p lans  con fo rm  wi th  the  CAPS cur r icu lum.   

 

4 .  Conduct ing c lass  v i s i t s  as  an  assu rance  tha t  teachers  teach  

acco rd ing to  the i r  p lans  and  tha t  they  teach  re levan t  con ten t  

p resc r ibed  fo r  tha t  grade .   

 

5 .  U t i l i s ing per iod  reg is te rs  as  a  too l  to  mon i to r  both  lea rne rs ’  

and  teache rs ’  a t tendance  dur ing  tha t  pa r t i cu la r  pe r iod .  

 

6 .  Mon i to r ing  con ten t  cove rage  to  ensu re  tha t  teache rs  have  

cove red  the  p rescr ibed  con ten t .  

 

7 .  Ensu r ing regu la r  in fo rma l  assessment  to  asce r ta in  tha t  

l ea rne rs  a re  p repa red  tho rough ly  fo r  f o rma l  assessment  tasks .  

 

8 .  Mon i to r ing teachers ’  and  lea rne rs ’  pe r fo rmance wi th  the  a im 

of  iden t i f y ing bo th  teache rs ’  and learners ’  s t rengths  and  

weaknesses .   

 

9 .  Organ is ing teache r  deve lopment  p rogrammes to  enhance  

teache r  per fo rmance.   
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10 .  Manag ing lea rne r  assessmen t  to  make sure  tha t  lea rne rs  a re  

assessed as  expec ted .  

 

11 .  Conduct ing an  aud i t  o f  wr i t ten  work  to  mon i to r  whethe r  

l ea rne rs  a re  g i ven  su f f i c ien t  in fo rma l  t asks .   

 

12 .  Pe r fo rm ing p re -modera t ion  to  ensu re  tha t  lea rne rs  a re  

sub jec ted  to  s tanda rd ised  tes ts .  

 

13 .  Adm in is te r ing pos t  modera t ion  to  make ce r ta in  tha t  mark ing 

was  done app rop r ia te l y .   

 

6.11  THEORETICAL FRAMEWORK TO GUIDE MAN AGEMENT OF   

CURRICULUM IMPLEMENTATION  

 

The theo re t i ca l  f ramework  unde rp inn ing  th is  s tudy  p roved  to  be  

c red ib le  fo r  th i s  s tudy .  The  ins t ruc t iona l  leade rsh ip  and  c lass ica l  

managemen t  theor ies  we re  used  as  lenses  fo r  in te rp re t ing aspects  

o f  cu r r icu lum imp lementa t ion  managemen t .  Accord ing ly ,  t h i s  s tudy  

sugges ts  the  fo l l owing  theo re t ica l  f ramework  fo r  the  e f fec t i ve  

managemen t  o f  cu r r i cu lum imp lemen ta t ion :  

 

C r e a t i n g  a  v i s i o n  a n d  a  

m i s s i o n  s t a t e m e n t  

•  C r a f t i n g  t h e  v i s i o n  a n d  m is s i o n  f o r  t h e  

s c h o o l   

•  C o m m u n i c a t i n g  t h e  a n t i c i p a t e d  g o a l s  

P l a n n i n g  f o r  c u r r i c u l u m  

i m p l e m e n t a t i o n   

•  D e v e l o p i n g  c u r r i c u l u m  p o l i c i e s  

•  D e v e l o p i n g  c u r r i c u l u m  p l a n s  

•  A l l o c a t i n g  d u t i e s  

•  T im e - t a b l i n g  

•  E s t a b l i s h i n g  s u b j e c t s ’  c o m m i t t e e s   

O r g a n i s i n g  c u r r i c u l u m  

a c t i v i t i e s  

•  D e l e g a t i n g  d u t i e s  

•  O r g a n i s i n g  t e a c h i n g  a n d  l e a r n i n g  

m a t e r i a l s  

•  O r g a n i s i n g  p r o f e s s i o n a l  d e v e l o p m e n t  

p r o g r a m m e s  
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C r e a t i n g  a  c o n d u c i v e  

e n v i r o n m e n t   

 

•  C r e a t i n g  s a f e  a n d  o r d e r l y  t e a c h i n g  a n d  

l e a r n i n g  e n v i r o n m e n t s  

•  M o d e l l i n g  g o o d  b e h a v i o u r  

•  P r o t e c t i n g  t e a c h i n g  a n d  l e a r n i n g  t im e  

•  M o t i v a t i n g  t e a c h e r s  a n d  l e a r n e r s  

M a n a g i n g  c u r r i c u l u m  

i m p l e m e n t a t i o n  

•  M o n i t o r i n g  a n d  e v a lu a t i n g  t e a c h e r s ’  a n d  

l e a r n e r s ’  w o r k   

•  M o n i t o r i n g  l e a r n e r  a s s e s sm e n t  

•  S e t t i n g  a c h i e v e m e n t  t a r g e t s  

•  M o n i t o r i n g  l e a r n e r  a n d  t e a c h e r  

p e r f o r m a n c e    

•  P r o v i d i n g  s u p p o r t  

T a b l e  6 . 1  C u r r i c u l u m  i m p l e m e n t a t i o n  m a n a g e m e n t  f r a m e w o r k  

 

As ind ica ted  above ,  a  f ramework  o f  cu r r icu lum imp lementa t ion  

managemen t  was  c rea ted  f rom th is  emp i r i ca l  resea rch  and  

encompassed  f i ve  genera l  d imens ions  wh ich  were  subd iv ided  in to  

n ine teen  job  func t ions .  

 

The  f i r s t  d imens ion ,  c rea t ing  a  v is ion  and  a  m iss ion  s ta temen t ,  

i nvo lves  c ra f t i ng a  v i s ion  fo r  the  schoo l  and  c rea t ing  a  m iss ion 

s ta temen t  on  how the  schoo l  p lans  to  ach ieve  those  des i red  goa ls .  

I t  a lso  inc ludes  commun ica t ing  those  goa ls  and  marke t ing them to  

the  en t i re  schoo l  commun i t y  so  tha t  they  can  work  towards  

ach iev ing common goa ls .  

 

The second d imens ion ,  p lann ing fo r  cu r r i cu lum imp lementa t ion ,  

requ i res  the  SMTs to  in i t i a te  and  lead  the  p rocess  o f  deve lop in g 

po l ic ies  pe r ta in ing  to  the  cu r r icu lum.  These  po l ic ies  a re  teach ing 

and  lea rn ing po l icy ,  assessment  po l i cy ,  sub jec t  po l ic ies ,  mon i to r ing 

po l icy ,  s ta f f  deve lopment  po l icy ;  and  a lso ,  ensur ing tha t  t he  

na t iona l  cu r r icu lum po l ic ies  a re  ava i lab le  name ly ,  CAPS,  NPPPR 

and  NPA.  The  SMTs  a lso  need to  ensu re  tha t  cu r r i cu lum p lans  a re 

d rawn to  a l low e f fec t i ve  imp lementa t ion  o f  the  cu r r i cu lum.  The  

cur r icu lum p lans  inc lude  the  annua l  p lan ,  cu r r i cu lum managemen t  
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p lan ,  Academic  Pe r fo rmance Improvement  P lan ,  Schoo l  

Improvement  P lan ,  teach ing p lans ,  assessment  p lan  and  lesson  

p lans .  Therea f te r ,  teache rs  may be  a l loca ted  c lasses  and  sub jec ts  

to  teach  a long  wi th  o the r  du t ies  and  respons ib i l i t ies  such  as 

adm in is t ra t i ve  wo rk  and  ex t racu r r i cu la r  ac t i v i t ies .  Then,  t imetab les ,  

as  per  a l loca ted  du t ies ,  may be  d rawn .  F ina l l y ,  sub jec t  commi t tees  

may be  es tab l ished .  

 

The th i rd  d imens ion ,  o rgan is ing cur r icu lum ac t iv i t ies ,  en ta i l s  

de lega t ing du t ies  to  subo rd ina tes ;  o rgan is ing re levan t  teach ing and  

lea rn ing  mate r ia l s  to  enhance  teach ing  a nd  lea rn ing;  and  

o rgan is ing  and  lead ing  p ro fess iona l  deve lopment  p rogrammes  such  

as  schoo l -based  workshops.  

 

The four th  d imens ion ,  c rea t ing a  conduc ive  env i ronmen t ,  

i nco rpora tes  the  fo l lowing  job  func t ions :  c rea t ing  sa fe  and  o rde r l y  

teach ing  and  learn ing  env i ronmen ts  where  d isc ip l ine  i s  a lways  we l l  

ma in ta ined ;  mode l l ing good behav iou r ;  p ro tec t ing  teach ing and  

lea rn ing t ime;  and  mot i va t ing teache rs  and  lea rne rs  th rou gh  

incen t i ves .  

 

The las t  d imens ion ,  manag ing cu r r icu lum imp lementa t ion ,  inc ludes  

the  fo l lowing job  func t ions .  F i r s t ly ,  mon i to r ing  and  eva lua t ing 

teache rs ’  and  lea rne rs ’  work  wi th  the  a im o f  check ing  i f  CAPS 

po l ic ies  a re  imp lemented  as  requ i red .  Second ly ,  m on i to r ing lea rne r  

assessmen t  t o  eva lua te  as  to  whethe r  o r  no t  lea rne rs  a re  assessed  

as  d ic ta ted  by  the  po l i c ies .  Th i rd l y ,  se t t ing  ach ievement  ta rge ts  fo r  

bo th  teache rs  and  lea rne rs ,  based  on  the  na t iona l  ach ievement  

ta rge ts .  Moreover ,  mon i to r ing learne r  an d  teacher  pe r fo rmance 

a im ing  a t  iden t i f y ing a reas  fo r  improvement  and  p rov id ing  suppo r t  

whe re  necessa ry .  
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6.12  RECOMMENDATIONS TO IMPROVE THE MANAGEMENT OF 

CURRICULUM IMPLEMENTATION  

 

1.  Th is  s tudy  has  revea led  tha t  some  SMT members  neve r  

unde rwen t  t ra in ing  in  cu r r i cu lum management .  The re fo re ,  the  

Depar tmen t  o f  Bas ic  Educa t ion  shou ld  cons ider  t ra in ing  a l l  SMT  

members  on  cu r r i cu lum imp lementa t ion  managemen t  as  a  

s ta r t ing po in t .  

 

2 .  A f te r  t h i s  ex tens ive  t ra in ing ,  the  depa r tmen t  needs  to  o rgan ise  

fo l low up  t ra in ing  fo r  newly  appo in ted  SMT members .  Mos t  

impor tan t l y ,  the re  needs to  be  tho rough  mon i to r ing and  

suppo r t .  Th is  requ i res  the  Depar tment  o f  Bas ic  Educa t ion  to  

emp loy  more  Sen io r  Educa t ion  Sp ec ia l is ts  (SESs) .  

 

3 .  The  p r inc ipa ls ,  as  ins t ruc t iona l  leade rs ,  a re  a lso  adv ised  to  

in i t ia te  and  conduct  schoo l -based  workshops on  the  

managemen t  o f  cu r r i cu lum imp lemen ta t ion  on  an  annua l  bas is ,  

as  a  rem inde r  to  a l l  SMT members .  

 

4 .  The  SMT members  need to  engag e in  se l f - in i t ia ted  p ro fess iona l  

deve lopment  p rogrammes.  Fo r  examp le ,  en ro l l i ng for  courses  

on  cu r r i cu lum management .  Th is  imp l ies  tha t  a l l  SMTs need to  

acqu i re  re levan t  add i t iona l  qua l i f i ca t ions  to  augment  the i r  

cu r ren t  qua l i f i ca t ions .  

 

5 .  The  Depar tmen t  o f  Bas ic  Educa t ion  needs to  rev is i t  the  pos t s  

p rov is ion ing mode l  to  reduce  the  SMTs ’  teach ing work load  so  

tha t  t hey may focus  more  on  cu r r icu lum management .  

 

6 .  Teachers ’  wo rk load  can  a lso  be reduced  by  p rov id ing mode l  

l esson  p lans  so  tha t  teache rs  may pu t  more  e f fo r ts  in to  

teach ing  s t ra teg ies  and  p repa ra t ion  o f  teach ing  a ids  on ly .  Th is  
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might  he lp  the  SMT to  manage cu r r i cu lum imp lementa t ion  

be t te r .  

 

7 .  I t  was  revea led  tha t  schoo ls  have  insu f f i c ien t  SMT members .  

The re fo re ,  i t  i s  recommended  tha t  the  Depar tment  o f  Bas ic  

Educat ion ’s  mode l  o f  dec la r ing  teache rs  maste r  o r  sen io r  

teache rs  needs to  be  re ins ta ted  to  ass is t  schoo ls  in  a l loca t ing  

SMT du t ies  to  re levan t  teache rs  eas i l y .  

 

8 .  I t  was  a lso  revea led  tha t  dua l  med ium schoo ls  were  t rea ted  

equa l l y  as  s ing le  med ium schoo ls  rega rd ing  pos t s  a l l oca t ion .  

Thus ,  t he  Depar tment  o f  Bas ic  Educa t ion  needs  to  recons ide r  

the  pos ts  p rov is ion ing mode l  f o r  dua l  med ium schoo ls .  The re  is  

an  anomaly  in  a l l oca t ing a  s ing le  med ium schoo l  the  same 

pos t s  as  a  dua l  med ium schoo l ,  cons ide r ing on ly  teache r -

lea rne r  ra t io  and  no t  the  cu r r icu lum needs  o f  the  schoo l .  

 

9 .  A l l  schoo ls  need to  possess  cu r r i cu lum po l ic ies  and  cu r r i cu lum 

p lans  as  a  bas is  f o r  cu r r icu lum imp lemen ta t ion  and  i t s  

managemen t .  

 

10 .  The  Depar tmen t  o f  Bas ic  Educa t ion  needs to  add ress  the  issue 

o f  in f ras t ruc tu re  fu r ther  as  i t  was  revea led  to  be  among 

s ign i f i can t  f ac to rs  h inde r ing  cu r r i cu lum imp lementa t ion  and  i t s  

managemen t  in  some schoo ls .  

 

11 .  Ove r  and  above ,  the  SMTs a re  adv ised  to  use  the  mode l  above  

o f  cu r r i cu lum management  f o r  the  e f fec t i ve  management  o f  

cu r r icu lum imp lementa t ion  in  schoo ls .  

 

6.13  RECOMMENDATIONS FO R FURTHER RESEARCH  

 

1.  A l though th i s  resea rch  was conduc ted  in  f i ve  p r imary  schoo ls ,  

more  schoo ls  need to  be  invo lved  in  ga the r ing more  in fo rmat ion  
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on the  managemen t  o f  cu r r i cu lum imp lementa t ion  in  p r imary  

schoo ls .  

 

2 .  A  s im i la r  s tudy can  a lso  be  ex tended to  o ther  d i s t r i c ts  in  the 

p rov ince  and  even  o the r  p rov inces  to  ga the r  add i t iona l  

i n fo rmat ion  on  how cur r i cu lum imp lementa t ion  cou ld  be  managed 

in  schoo ls .  

 

3 .  S ince  th is  resea rch  s tudy was conducted  in  p r imary  schoo ls  

on ly ,  f o r  f u r the r  resea rch ,  seco nda ry  schoo ls  can  a lso  be 

inc luded to  ga the r  more  in fo rmat ion  on  how cur r icu lum 

imp lementa t ion  i s  managed  in  Sou th  A f r ican  secondary  s choo ls .   

 

4 .  Respons ib i l i t ies  and  ro les  o f  the  sub jec ts ’  commi t tees  cou ld  a l so 

be resea rched to  ass is t  them in  rea l i s ing the i r  s ign i f i can t  ro les  

o r  respons ib i l i t ies .    

 

6.14  CONCLUDING REMARKS  

 

Manag ing cu r r i cu lum imp lemen ta t ion  in  schoo ls  is  essen t ia l  to  

b r ing ing fo r th  qua l i t y  educa t ion .  Qua l i t y  educa t ion  can  be  sus ta ined  

by sound management  p rac t ices ,  in  th i s  case ,  the  managemen t  o f  

cu r r icu lum imp lementa t ion .  The re fo re ,  among a l l  management  

a reas  w i th in  the  schoo l ,  the  schoo l  managers  a re  p redominant l y  

expec ted  to  focus  on  cur r icu lum imp l ementa t ion  as  i t  i s  rega rded  

as  the  co re  func t ion  o f  educa t ion .  The  SMTs a re  requ i red  to  pu t  in  

p lace  sys tems,  s t ruc tu res ,  and  po l i c ies  to  ensure  e f fec t i ve  and  

e f f i c ien t  cu r r i cu lum imp lemen ta t ion  and  management  in  schoo ls .  I t  

needs to  be  bo rne  in  m ind  tha t  improved lea rne r  pe r fo rmance;  and  

qua l i t y  teach ing and  learn ing  depend  on  the  qua l i t y  o f  sound  

managemen t  p lans  and  p rocedu res .  
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In  conc lus ion ,  the  SMTs  a re  a l so  expected  to  deve lop ,  suppor t  and  

equ ip  s ta f f  w i th  knowledge  and  sk i l l s  tha t  may make  them be t te r  

imp lemente rs  in  te rms  o f  the  cur r icu lum imp lementa t ion .   
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APPENDIX  A 

 

INFORMED CONSENT 

 

MAN AGING CURRICULUM IMPLEMENTATION AT SELECTED 

PRIMARY SCHOOLS IN THE SEKHUKHUNE DISTRICT,  L IMPOPO 

PROVINCE 

 

DE AR PROSPECTIVE P ARTICIP ANT  

 

My name i s  Ntu l i  L .T .  and  I  am do ing resea rch  under  the  supe rv i s ion  

o f  P ro f  V .P .  Mah langu,  a  p ro fesso r  in  the  Depar tment  o f  Bas ic  

Educa t iona l  Leade rsh ip  and  Managemen t  towards  D  Ed a t  the  

Un ive rs i t y  o f  Sou th  A f r i ca  (UNISA) .  W e have  rece ived  a  fund ing 

f rom UNISA Studen t  Fund ing fo r  mak ing  a  remarkab le  p rogress  in  

the  s tudy .  W e a re  inv i t ing  you  to  pa r t i c ipa te  in  a  s tudy  en t i t led :  

MAN AGING CURRI CULUM IMPLEMENTATION AT SELECTED 

PRIMARY SCHOOLS IN THE SEKHUKHUNE DISTRICT,  L IMPOPO 

PROVINCE.   

WHAT IS  THE PURPOSE OF THE STUDY?  

 

Th is  s tudy i s  expected  to  co l l ec t  impor tan t  in fo rmat ion  tha t  cou ld  

revea l  e f fec t i ve  ways  o f  manag ing  cur r icu lum imp lementa t io n  in  

schoo ls  tha t  SMTs  can  adopt  to  re in fo rce  the i r  cu r ren t  cu r r icu lum 

managemen t  s t ra teg ies .   

 

WHY AM I  BE ING INVITED TO P ARTICIP ATE?  

 

You  a re  inv i ted  because  you  a re  cons ide red  to  be  knowledgeab le  

and  in fo rmat i ve  conce rn ing the  phenomena the  researche r  i s  

i nves t iga t ing ,  t ha t  i s ,  manag ing cu r r i cu lum imp lementa t ion  in  

p r imary  schoo ls .  I  ob ta ined  you r  con tac t  de ta i l s  f rom The 

Depar tmen t  o f  Bas ic  Educa t ion ,  d i s t r ic t  l eve l .  Fo r  th is  resea rch ,  a l l  

https://www.bestpfe.com/
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pr inc ipa ls  o f  the  f i ve  pu rpose fu l ly  se lec ted  schoo ls  and  SMT 

members  f rom each  schoo l  w i l l  pa r t i c ipa te  in  the  resea rch .   

 

WHAT IS  THE NATURE OF MY P ARTICIP ATION IN THIS STUDY?  

 

The  s tudy invo lves  aud io  tap ing ,  ind iv idua l  and  focus  group  

in te rv iews .  These  i n te rv iews  compr ise  open -ended  quest ions  where  

you  wi l l  g i ve  you r  v iews  on  how cu r r icu lum imp lemen ta t ion  has  been 

managed in  you r  schoo l  s ince  the  incep t ion  o f  NCS grades  R -12  

(CAPS) .  The  ind iv idua l  in te rv iews a re  p lanned fo r  app rox ima te ly  

f o r t y - f i ve  m inu te s  whereas  the  focus  g roup  in te rv iews  a re  p lanned 

fo r  one  and  ha l f  hou r .   

 

CAN I  WITHDRAW FROM THIS STUDY EVEN AFTER HAVING 

AGREED TO PARTICIP ATE?  

 

Pa r t i c ipa t ing in  th is  s tudy i s  vo lun ta ry  and  you  a re  unde r  no  

ob l iga t ion  to  consen t  to  pa r t ic ipa t ion .  I f  you  do  dec ide  to  take  pa r t ,  

you  wi l l  be  g i ven  th i s  in fo rmat ion  sheet  to  keep  and  be  asked  to  

s ign  a  wr i t ten  consent  f o rm.  You a re  f ree  to  w i thd raw a t  any  t ime 

and  wi thou t  g i v ing  a  reason.   

 

WHAT ARE THE POTENTIAL BENEFITS OF TAKING P ART IN  THIS 

STUDY? 

  

The  s tudy  wou ld  benef i t  a l l  educa t ion  managers  a t  a l l  leve ls  

(schoo l ,  c i r cu i t ,  d i s t r i c t ,  p rov inc ia l  and  na t iona l )  s ince  the  f ind ings  

can  be  used  as  a  bas is  f o r  f o rmu la t ing the i r  manager ia l  p lans  and  

can  be  inco rpo ra ted  in  measu res  to  improve  weaknesses re la t in g to  

cur r icu lum managemen t  in  schoo ls .  The  s tudy w i l l  p rov ide  a  

f ramework  fo r  cu r r i cu lum managemen t  in  schoo ls  wh ich  w i l l  ass is t  

SMTs  to  unde rs tand  and  e f fec t ive ly  emp loy  the i r  cu r r icu lum 

managemen t  tasks .  
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ARE THERE ANY NEGATIVE CONSEQUENCES FOR ME IF  I  

P ARTICIPATE IN THE RESE ARCH?  

 

Pa r t i c ipan ts  w i l l  no t  be  exposed to  any  phys ica l  ha rm o the r  t han  

tha t  t hey cou ld  poss ib l y  be  inconven ienced by  spend ing  the i r  

va luab le  t ime,  wh ich  they  cou ld  have  spent  on  work - re la ted  ma t te rs ,  

on  in te rv iewing .  The  in fo rmat ion  tha t  pa r t ic ipan ts  w i l l  be  requ i red  

to  p rov ide ,  i s  no t  o f  a  sens i t i ve  na tu re .  

 

WILL THE INFORMATION THAT I  CONVEY TO THE RESE ARCHER 

AND MY IDENTITY BE KEPT CONFIDENTI AL ? 

 

You  have  the  r igh t  to  ins is t  tha t  you r  name wi l l  no t  be  reco rded 

anywhere  and  tha t  no  one ,  apa r t  f rom the  resea rche r  and  iden t i f ied  

members  o f  the  resea rch  team,  w i l l  know about  you r  invo lvement  in  

th i s  resea rch .  Your  name wi l l  no t  be  reco rded  anywhere  and  no  one  

wi l l  be  ab le  to  connect  you  to  answers  you  g ive .  Your  answers  w i l l  

be  g i ven  a  code  number  o r  a  pseudonym and you  wi l l  be  re fe r red  to  

in  t h i s  way in  the  da ta ,  any  pub l i ca t ions ,  o r  o the r  resea rch  repo r t ing 

methods such  as  con fe rence  p roceed ings .  Your  anonymous da ta  

may a lso  be  used  fo r  o the r  pu rposes,  such  as  a  resea rch  repo r t  

and /o r  jou rna l  a r t i c les .  A  repo r t  o f  the  s tudy  may be  submi t ted  fo r  

pub l ica t ion ,  bu t  ind iv idua l  pa r t ic ipan ts  w i l l  no t  be  iden t i f iab le  in  

such  a  repo r t .  

 

As  a l ready ind ica ted  tha t  f ocus  g roup  in te rv iews wi l l  a lso  be  used  

as  da ta  co l lec t ion  me thod ,  you  need  to  unde rs tand  tha t  a  focus 

g roup  in te rv iew i s  a  da ta  co l lec t ion  method  in  qua l i ta t i ve  resea rch 

i n  wh ich  par t i c ipan ts ’  though ts  and  pe rspec t i ves  a re  exp lo red  

th rough open d iscuss ion  be tween g roup  members .  W h i le  eve ry 

e f fo r t  w i l l  be  made  by  the  resea rche r  to  ensure  tha t  you  wi l l  no t  be 

connec ted  to  the  in fo rma t ion  tha t  you  sha re  du r ing the  focus  g roup ,  

I  cannot  gua ran tee  tha t  o the r  pa r t ic ipan ts  in  the  focus  g roup  wi l l  

t rea t  in fo rma t ion  con f iden t ia l l y .  I  sha l l ,  howeve r ,  encou rage  a l l  
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par t i c ipan ts  to  do  so .  Fo r  th is  r eason ,  I  adv ise  you  no t  to  d i sc lose  

pe rsona l l y  sens i t i ve  in fo rmat ion  in  the  focus  g roup .   

 

HOW WILL THE RESE ARCHER PROTECT THE SECURITY OF 

DAT A?  

 

Ha rd  cop ies  o f  you r  answers  w i l l  be  s to red  by  the  researche r  f o r  

the  pe r iod  o f  f i ve  yea rs  in  a  locked  cab ine t  i n  t he  resea rche r ’ s  home 

f o r  f u tu re  resea rch  o r  academic  purposes;  e lec t ron ic  in fo rmat ion  

w i l l  be  s to red  on  a  password  p ro tec ted  compu te r .  The  s to red  da ta  

w i l l  be  des t royed  a f te r  f i ve  yea rs  o f  s to rage ,  so f t  cop ies  w i l l  be 

pe rmanen t l y  de le ted  f rom the  hard  d r i ve  o f  the  computer  and  ha rd  

cop ies  w i l l  be  sh redded.  

 

WILL I  RECEIVE P AYMENT OR ANY INCENTIVES FOR 

P ARTICIPTING IN THIS STUDY?  

 

The re  w i l l  be  no  re imbursemen t  o r  any  incen t i ves  fo r  par t i c ipa t ion  

in  t he  research .  

 

HAS THE STUDY RECEIVED ETHICS APPROV AL?  

 

Th is  s tudy  has  rece ived  wr i t ten  app rova l  f rom the  Resea rch  Rev iew 

Commi t tee  of  the  Co l lege  o f  Educa t ion  a t  the  Un ive rs i t y  o f  Sou th  

A f r i ca  (UNISA) .  A  copy  o f  app rova l  l e t t e r  can  be  ob ta ined  f rom the  

researche r  i f  you  so  w ish .   

 

HOW WILL I  BE INFORMED OF T HE FINDINGS /  RESULTS OF THE 

RESE ARCH? 

 

I f  you  wou ld  l i ke  to  be  in fo rmed o f  the  f ina l  resea rch  f ind ings ,  

p lease  con tac t  N tu l i  L .T .  on  0824366717  o r  ema i l  

n tu l i t iny@yahoo.com .   

 

mailto:ntulitiny@yahoo.com
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Shou ld  you  have  conce rns  about  the  way in  wh ich  the  resea rch  has  

been  conducted ,  you  may con tac t  P ro f  V .P .  Mah langu a t  012  429  

8550  /  082  755  3154 /  mah lavp@unisa .ac .za .  

 

Thank you  fo r  tak ing t ime to  read  th is  in fo rmat ion  sheet  and  fo r  

pa r t i c ipa t ing in  t h i s  s tudy.  

 

Thank  you  

_________________________  

Mrs  Ntu l i  L .T .  (The  Resea rcher )   

_______________________________________________________  

 

CONSENT TO P ARTICIP ATE IN THIS  STUDY  (Re tu rn  s l ip )  

 

I ,  ____________________,  c on f i rm tha t  the  pe rson  ask ing my 

consen t  to  take  pa r t  in  th i s  resea rch  has  to ld  me about  the  na tu re ,  

p rocedu re ,  po ten t ia l  bene f i t s  and  an t i c ipa ted  inconven ience  o f  

pa r t i c ipa t ion .   

 

I  have  read  (o r  had  exp la ined  to  me)  and  unde rs tood  the  s tudy  as  

exp la ined  in  the  in fo rma t ion  sheet .  

 

I  have  had  su f f i c ien t  oppor tun i t y  to  ask  ques t ions  and  am prepa red 

to  pa r t ic ipa te  in  the  s tudy.   

 

I  unde rs tand  tha t  my pa r t ic ipa t ion  is  vo lun ta ry and  tha t  I  am f ree  to  

w i thd raw a t  any  t ime wi thou t  pena l ty .  

 

I  am aware  tha t  the  f i nd ings  o f  th is  s tudy  w i l l  be  p rocessed in to  a  

research  repor t ,  jou rna l  pub l i ca t ions  and /o r  con fe rence 

p roceed ings ,  bu t  tha t  my pa r t i c ipa t ion  w i l l  be  kep t  con f iden t ia l  

un less  o the rwise  spec i f ied .   

 

I  agree  to  the  reco rd ing o f  the  ind iv idua l  /  f ocus  g roup  in te rv iews.   

mailto:mahlavp@unisa.ac.za
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I  have  rece ived  a  s igned  copy o f  the  in fo rmed consent  agreement .   

 

Par t i c ipan t ’s  name & su rname (p lease  p r in t )  ___________________  

___________________              ___________________  

Par t i c ipan t ’s  s igna tu re        Da te  

 

Researche r ’s  name & su rname (p lease  p r in t )  __________________  

____________________               __________________  

Researche r ’s  s igna tu re       Da te  
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APPENDIX  B 

 

 INTERVIEW SCHEDULE FOR SMTs  

 

1 .  In  you r  op in ion ,  what  causes the  h igh  fa i lu re  ra te  in  schoo ls? 

Exp la in  your  answer .  

 

2 .  In  you r  op in ion ,  what  can  be  done to  improve  lea rne rs ’  

per fo rmance in  schoo ls?  

 

3 .  W ere  you  t ra ined  on  how cu r r icu lum imp lementa t ion  needs to  be 

managed?  

 

4 .  Can you  b r ie f l y  ou t l ine  you r  ro les  as  the  SMT o f  th is  schoo l?   

 

5 .  Name the  cur r icu lum p lans  tha t  a re  kep t  by the  SMT and  exp la in  

how they  a re  used .  

 

6 .  W h ich  cu r r icu lum p lans  do  you r  teache rs  keep  and  how do  you 

mon i to r  them?  

 

7 .  W h ich  cur r icu lum po l ic ies  do  you  have ;  how a re  they  deve loped 

and  what  a re  the i r  pu rposes?  

 

8 .  How do  you  ensu re  tha t  teachers  unde r  your  supe rv i s ion  o r  

depa r tments  a re  we l l  conve rsan t  w i th  CAPS?  

 

9 .  How do  you  ensure  tha t  nov ice  o r  beg inne r  teache rs  a re 

mon i to red  and  suppo r ted?   

 

10 .  How do  you  ensu re  tha t  teache rs  cove r  the  p rescr ibed  con ten t?  

 

11 .  How do  you  ensure  th a t  t eache rs  g i ve  lea rne rs  re levan t  tasks 

tha t  meet  the  p resc r ibed  s tanda rds?  
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12 .  How do  you  ensure  tha t  teachers  g i ve  learners  su f f i c ien t  

i n fo rma l  tasks?   

 

13 .  How do  you  ensu re  tha t  f o rma l  tasks  mee t  t he  p resc r ibed 

s tanda rds?  

 

14 .  How do  you  manage  lea rner  assessment ?  

 

15 .  How do  you  mon i to r  t eache rs ’  and  lea rne rs ’  pe r fo rmances?  

 

16 .  How do  you  encou rage  learners  to  pe r fo rm be t te r?  

 

17 .  B r ie f l y  d i scuss  cha l lenges tha t  you  encoun te r  when manag ing 

cur r icu lum imp lementa t ion  and  how you  dea l  w i th  them.    
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APPENDIX  C 

 

INTERVIEW SCHEDULE  FOR PRINCIP ALS  

 

1 .  In  you r  op in ion ,  what  a re  the  causes o f  the  h igh  fa i lu re  ra te  in  

schoo ls?  Exp la in  you r  answer .  

 

2 .  In  you r  op in ion ,  what  can  be  done to  improve  lea rne rs ’  

per fo rmance in  schoo ls?  

 

3 .  W hat  i s  you r  ro le  as  an  ins t ruc t iona l  leade r  in  the  schoo l?  

 

4 .  How do  you  commun ica te  the  schoo l ’ s  v i s ion  to  the  en t i re  schoo l  

communi t y?  

 

5 .  How do  you  mon i to r  teach ing  and  lea rn ing  ac t i v i t i es  in  the  

schoo l?  

 

6 .  How do  you  ensure  tha t  a  pos i t i ve  schoo l  c l imate  i s  c rea ted  in  

the  schoo l?  

 

7 .  W h ich  cu r r i cu lum p lans  do  you  have  and  how do  you  u t i l i se  

them?  

 

8 .  How do  you  suppo r t  teache rs  on  cu r r i cu lum mat te rs?   

 

9 .  W h ich  cu r r i cu lum po l ic ies  do  you  have  to  ass is t  in  manag ing 

cur r icu lum imp lementa t ion  and  how do  you  app ly  them?  

 

10 .  How does  p lann ing  ass is t  you  in  cur r i cu lum imp lementa t ion  and 

managemen t?  

 

11 .  How do  you  ensu re  tha t  the  cu r r i cu lum is  we l l  managed?  
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12 .  W hat  cha l lenges  do  you  encounte r  when  manag ing  cur r icu lum 

imp lementa t ion  and  how do  you  manage  them?   
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APPENDI X D 

 

 

 

 P .O .  BOX 1451   

 G ROBLERSDAL  

 0470  

 DATE 

 

THE DISTRI CT  DI RECTOR  

DEPART MENT OF BASI C EDUCATION  

SEKHUKHUNE DI STRI CT  

 

S i r / Madam  

 

PERMISSIO N TO CO NDUCT A RESE ARCH  

 

I  am a  Doc to r a l  s tuden t  a t  Un i ve rs i t y  o f  Sou th  A f r i c a  ( UNISA)  and 

engaged  i n  resea rch  a t  p r im ar y  s choo ls  i n  t he  Sek huk hune  D is t r i c t .  My 

r esearc h  s tudy  i s  en t i t l ed :  “ M AN AG I NG CURRICULUM 

IMPLEMENTATIO N AT SELECTED PRIM ARY SCHOOLS IN  THE 

SEKHUKHUNE DISTRI CT,  L IMPO PO PRO VINCE ” .   

The  a im  o f  t h i s  res ear ch  i s  t o  i n ves t ig a te  e f f ec t i ve  ways  o f  manag ing  

c u r r i c u l um imp lem ent a t ion  in  s choo ls .   

The  p r i nc i pa ls  and  SMTs  o f  p r im ar y  schoo l s  w i t h i n  Sek huk hune  D i s t r i c t  

w i l l  f o rm  par t  o f  t he  researc h .  Ther e fo re ,  I  humb ly  reques t  pe rm is s ion  

t o  conduc t  t h i s  researc h .   

 

You  a re  f u r t he r  as su red  tha t  da t a  co l le c ted  du r i ng  t he  inves t iga t ion  w i l l  

be  h igh l y  con f iden t i a l  and  w i l l  on l y  be  used  f o r  t h i s  rese a rch  p ro j ec t .   
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For  f u r t he r  i n f o rmat ion  abou t  t h i s  s t udy ,  p l eas e  c on t ac t  m y s uper v is o r ,  

P ro f  V .P .  Mah langu  ( 012  429  8550  /  082  755  3154)  /  Ema i l :  

mah lavp@un isa . ac . za .  

 

Yours  s i nce r e l y  

 

____________________                 ___________________  

NT ULI  L .T .  ( S tuden t  no :  3087 -262- 6 )           P r o f  V .P .  Mah langu  

 ( SUPERVI SOR)  
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APPENDI X E  

 

 

 

 P .O .  BOX 1451   

 G ROBLERSDAL  

 0470  

 DATE 

 

THE PRI NCIPAL  

DEPART MENT OF BASI C EDUCATION  

SEKHUKHUNE DI STRI CT  

 

Dear  S i r / Madam 

 

PERMISSIO N TO CO NDUCT A RESE ARCH AT YOUR SCHOOL  

 

RESEARCH T I TLE:  MANAGING CURRICULUM I MPLEMENTAT ION AT  

SELECTED PRI MARY SCHOOLS I N  T HE SEKHUKHUNE DI STRI CT ,  

L I MPOPO PROVI NCE  

I ,  Mrs  N tu l i  L .T .  am do ing  res earch  under  super v i s ion  o f  P r o f  V .P .  

Mah langu ,  a  p ro fess or  in  t he  Depar tmen t  o f  Bas ic  Educ a t ion a l  

Leader sh ip  and  Management  t owa rds  D .Ed .  a t  t he  Un i ve rs i t y  o f  Sou t h  

A f r i ca  (UNI SA) .  W e have  rece i ved  a  f und ing  f rom UNI SA Studen t  

Fund ing  f o r  mak i ng  a  rem ark ab le  p r og r ess  in  t he  s tudy .  W e a re  inv i t i ng  

you  to  pa r t i c ipa te  i n  a  s t udy  en t i t l ed :  M AN AG I NG  CURRICULUM 

IMPLEMENTATIO N AT SELECTED PRIM ARY SCHOOLS IN  THE 

SEKHUKHUNE DISTRI CT,  L IMPO PO PRO VINCE.   

The  a im  o f  t h i s  s tudy  i s  t o  in ves t iga t e  e f f ec t i ve  w ays  o f  manag ing  

c u r r i c u l um imp lem ent a t ion  in  s choo ls .  

Your  sc hoo l  has  been  s e lec t ed  becaus e  i t  i s  a  r e levan t  s our ce  o f  

i n f o rmat i on  f o r  t h i s  s t udy .  The  s tudy  w i l l  en ta i l  i nd i v i dua l  i n t e r v i ews  w i t h  
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t he  p r i nc i pa l  and  focus  g roup  in t e r v iews  w i t h  t he  SMT mem ber s  o f  t he  

s choo l .  The  SMTs  wi l l  be  engaged  in  a  focus  g roup  in te rv iews  where 

eve ry pa r t i c ipan t  wou ld  be  g iven  a  chance  to  sha re  h is /her  

expe r ience  pe r ta in ing to  cur r icu lum imp lementa t ion  management  in  

the  schoo l .  Th is  m igh t  hopefu l l y  he lp  them rea l i se  and  u nde rs tand  

the i r  co re  ro les  as  cu r r i cu lum managers  so  tha t  they  can  manage 

cur r icu lum imp lemen ta t ion  e f fec t i ve ly  to  ach ieve  qua l i t y  educa t ion .  

Ther e  a r e  no  f o res eeab le  r i sk s  assoc ia t ed  w i t h  pa r t i c i pa t ion  i n  t h i s  

s t udy .   

Ther e  w i l l  be  no  re imburs ement  o r  any  i nc en t i ves  f o r  pa r t i c i pa t i on  i n  t he  

r esearc h .   

Feedback  p r oc edur e  w i l l  en t a i l  t he  p rov i s ion  o f  a  summ ar y  o f  t he  

f i nd ings  o f  t he  r es ear ch  t o  t he  p r inc ipa ls  f o r  pe r us a l  and  by  any 

pa r t i c i pan ts  i n  t he  s t udy  when  reques ted .  Par t i c ipan ts  wi l l  be  i n f o rmed  

abou t  t he  research  f ind ings  immed ia te l y  a f t e r  repor t  wr i t i ng .   

Fo r  f u r t he r  i n f o rmat ion  abou t  t h i s  s t udy ,  p l eas e  c on t ac t  m y s uper v is o r ,  

P ro f  V .P .  Mah langu  a t  012  429  8550  /  082  755  3154  /  

mah lavp@un isa . ac . za .  

 

Yours  s i nce r e l y  

 

____________________      

NT ULI  L .T .  ( S tuden t  no :  3087 -262- 6 )          
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APPENDI X F  
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APPENDI X G  

       

5 Gwai Place; 10 Kudu Heights 
Faerie Glen 
Pretoria 
0081 
 
Email: info@zenedit.co.za 
Cell: 076 103 4817 

09 April 2018 

DECLARATION OF PROFESSIONAL EDIT 

I declare that I have edited and proofread the Doctor of Education Thesis entitled: MANAGING 

CURRICULUM IMPLEMENTATION AT SELECTED PRIMARY SCHOOLS IN THE SEKHUKHUNE DISTRICT, 

LIMPOPO PROVINCE by Ms LESHELEBA TINY NTULI. 

 My involvement was restricted to language editing: contextual spelling, grammar, punctuation, 

sentence structure and style, proofreading, sentence completeness, sentence rewriting, consistency, 

referencing style, editing of headings and captions. I did not do structural re-writing of the content. 

Kindly note that the manuscript was not formatted as per agreement with the client. No responsibility 

is taken for any occurrences of plagiarism, which may not be obvious to the editor. The client is 

responsible for ensuring that all sources are listed in the reference list/bibliography. The client is 

responsible for the quality and accuracy of the final submission. 

Sincerely, 

 

Pholile Zengele  

Associate Member, Professional Editors Group 

 

ZENEDIT 
Professional Services 
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APPENDI X H  
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